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PREFACE

Socroroaists have been puzzling over the problem of what should
be included in a beginning course on social relations. Textbooks
have exhibited tremendous divergencies. It has been practically
impossible for a teacher giving advanced work in social science to
have any assurance as to the ground covered by students who have
taken elementary sociology under other instructors. If a group of
representative able students were gathered from ten or more of our
leading colleges and universities, it would be exceedingly difficult to
draw up any one comprehensive examination which could be passed
successfully by those who had taken sociology and which could not
be passed by students who had never taken such courses.

The present text is built on the proposition that the basic course in
sociology should include the material which will be of the greatest
practical utility in solving problems hinging on social relations. The
emphasis is frankly pragmatic. This approach is adopted not only
in the belief that the test of applicability to real problems will lead
toward increasing agreement as to the verified fundamentals of a
usable social science, but also for pedagogical reasons. Sound teach-
ing leads from the concrete to the abstract, from actual experience to
broader generalization, from felt needs to intelligent attitudes, skills,
and habits. The rapidity with which a student learns depends greatly
upon the interest which he has in the subject as it is actually presented.
Toward a course which yields illumination and guidance for actual
life situations, students exhibit an alert attention and an enthusiastic
application which cannot be roused by any statement of abstract
principles or remote issues.

The pragmatic approach needs to be safeguarded against narrowness
and shortsightedness. While the study of social relations should aim
at working out successful ways of dealing with actual problems, the
student and teacher need to be alert also for the discovery and the pres-
ervation of valid generalizations even when these have no immediate
practical utility. In every science such findings have proved over
and over again their vital value.

v
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Social problems present two great phases. One of these is the
person-to-person relationship — husband to wife, parent to child,
employer to employee, Negro to white man, citizen to criminal, social
worker to client. Beyond and above these personal relations are
such factors as the influence of climate, soils, plants, animals, and
topography upon human activities, the development of culture through
innovation and diffusion, the growth of cities, the nature and the
causes of social change. This second, super-personal aspect of social
science might be termed “the grand strategy of social progress.” It
includes much of the subject matter usually discussed under the head-
ings of social anthropology and human ecology.

The present text does not attempt to deal with the “grand strat-
egy”’ aspect of sociology; that is reserved for a later book. The
present volume does deal with the person-to-person phase of social
relations. To some extent this field is identical with the area usually
covered under the title of social psychology. That term, however,
implies to many people much more emphasis on such phenomena as
mob-mindedness, and much less emphasis on normal, ordinary human
relations, than is called for in a text which looks toward more success-
ful solutions of personal social problems.

In another sense, however, the present approach might with pecu-
liar aptness claim the title of social psychology. The contact between
psychiatry and social problems emerges continually in the text. The
development of psychiatric social work has led to the increasing recog-
nition that social maladjustments frequently if not always involve
psychiatric maladjustments and that psychiatric adjustment is an
aspect of social adjustment. Those who feel the kinship between
mental conflict and social conflict and who feel the need for thinking
through social relations in terms of mental adjustment will find the
present text an aid in this endeavor.

If the field of sociology be divided along the lines suggested above,
the function of the present text may be stated as being to cover the
essentials of the person-to-person phases of social relations, and thereby
to lay the foundations for the scientific solution of all social problems.
The grand strategy of social progress involves, of course, a compound-
ing of person-to-person relations. The very definition of progress
grows out of the social valuations and motivations discussed in the
present volume. The processes of invention and diffusion, and the
problems of culture contacts, culture conflicts, and culture accom-
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modation involve the principles developed here. The present text
therefore is definitely an introduction to the principles of sociology.

Certain sociologists may feel in this approach a lack of emphasis on
the social group. The pragmatic method, however, necessitates this
concentration of attention on relations between personalities. Social
groups always break down upon close examination into clusters of
individuals. The crucial factors in the groups are the relationships
between the component personalities. If we as sociologists seek to
learn how to better social conditions, experience shows that there is no
other valid approach than through the individual. We cannot teach
classes how to better their social relations — we must teach students.
There is little value in seeking directly to get labor unions to adopt
more intelligent industrial attitudes; individual leaders among the
workers must be influenced.

The examination of actual problems leads to the adoption of person-
to-person relations as units. The family is a type of social group dis-
tinct from a religious sect or a race. But if we want to deal fruitfully
with families, with sects, or with races, we must recognize such
phenomena as coercion, sympathy, paternalism, leadership, and other
person to person relationships, as basic units. Whether it is a husband
who coerces his wife, or a father his child, or a fundamentalist a mod-
ernist, or a white man a Negro, coercion is the basic phenomenon
involved, and it must be understood generically. This text is devoted
to promoting constructive understanding of the problems of social
relations. So far as groups appear as definite units in such problems,
they are dealt with. The pragmatic test is accepted as final.

The method of this book is primarily the inductive study of cases and
instances, with supplementary use of statistical conclusions where these
are pertinent and useful. This use of instances grows out of the prag-
matic method. The test of any valid sociological generalization is its
applicability toactualssituations. Aslong associological principles grow
out of typical cases and are persistently checked back against what-
ever pertinent cases can be located, the pragmatic ideal is promoted.

The value of cases as a means of rousing interest and so enlisting
the full personality of the student, becomes increasingly clear to those
who have experimented with such materials. The present text carries
this method farther forward than it has hitherto been carried.

In attempting to use the case method there is always the danger of
slipping into the fallacy of presenting mere illustrations of the prej-



viii PREFACE

udices and the premature conclusions of the author who selects the
material. The safeguard against this danger is the alert search for
really representative instances. In preparing the present text pains
have been taken to classify groups of pertinent instances collected by
persons not interested in the particular formulation of theories pre-
sented here. This process has brought to the attention of the author
types of cases which would not have presented themselves through
mere processes of mental association. It has helped also in avoiding
bias. Asan additional precaution the author has watched with special
alertness for any instances which contradicted the hypotheses on which
he was working, or which refused to fit into the categories tentatively
adopted.

The ultimate safeguard, however, must be the critical testing of
the text by students and teachers who use it. As they attempt to
apply it to the problems with which they themselves have to deal,
they will discover rapidly the points at which modifications and devel-
opments are needed. It is hoped that plans may be worked out for
a revised text growing out of the experience and the needs of those
who use this edition.

This text is concerned with the social dekavior of people — and of
animals, in so far as that throws light on the behavior of people. In
the technical use of the term, however, this is #ot behavioristic sociol-
ogy. Behaviorism maintains that to pay attention to consciousness
is misleading and unscientific; our text finds that the concept of con-
sciousness is vital to the very definition of the term “social,”” and that
such concepts as “imaginary functioning,” and *the mental picture
of the self”” are of central importance. Behaviorism takes the ultra-
positivistic stand that science has no business with theories other than
those induced by rigid observation of objective phenomena. The pres-
ent treatment of sociology, on the contrary, is built upon the principle
that science should get its hypotheses by various sub-scientific methods
— by common sense, by introspection, by intuition, or even by inspi-
ration — and should then with rigid impartiality and open-mindedness
test out these hypotheses against the facts in the fields with which the
hypotheses deal. Our treatment of sociology aspires to be scientific;
it certainly is not bekavioristic in the Watsonian sense.

No textbook should be a thoroughly original piece of work. Rather
it should represent a bringing together of the best ideas, materials,
and methods in the field. My own indebtedness to others is obvious
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and voluminous. Most of the case materials used are taken from
the observations of other students, as indicated by citations in the
text. In particular I am indebted to six social scientists and social
workers whose first-hand observations of behavior have provided
foundational material for a science of social relations: Jane Addams,
John R. Commons, Wolfgang Kéhler, Ethel Verry, Lillian Wald,
and Whiting Williams. With these should be classed the group
of observers known as ‘“The Inquiry,” whose collections of significant
instances, particularly in connection with race relations, have been
invaluable.!

My gratitude is due to Professor Howard W. Odum, editor of this
series, and to my colleague, Professor Susan M. Kingsbury, for gener-
ous encouragement, and for fundamental improvements which they
suggested in the manuscript. To my students also I owe thanks
for constructive criticisms.

1 The works of these authors from which quotations have been used in this text
are as follows :

Twenty Years at Hull-House, by Jane Addams, 1920 edition, copyright, 1910,
by the Macmillan Company.

Industrial Goodwill, by John R. Commons, copyright, 1919, by the McGraw-
Hill Book Company, Inc.

Industrial Government, by John R. Commons and associates, copyright, 1921,
by the Macmillan Company.

The Mentality of Apes, by Wolfgang Kohler, translated by Ella Winter, 1925,
Harcourt, Brace & Company, Inc.

A Study of Mental and Social Attitudes in the Frec-Play of Pre-School Children,
by Ethel Verry, University of Iowa Masters’ Thesis, 1924.

The House on Henry Street, by Lillian D. Wald, copyright, 1915, by Henry Holt
& Company.

Mainsprings of Men, by Whiting Williams, copyright, 1925, by C. Scribner’s

ns.
And Who Is My Neighbor? compiled by The Inquiry, 129 East 52nd Street,
New York; copyright, 1924, by Rhoda E. McCulloch, for The National Conference
on the Christian Way of Life.

The quotations which have been used from the above books have been reprinted
with the permission of the authors and publishers,
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CHAPTER 1
THIS TEXT AS A TOOL

THE development of an effective and efficient teaching instrument
has been a central consideration in building this text. The following
objectives have been aimed at: (1) to free the instructor from drudg-
ery so that he may have time and energy for the creative aspects of
his task ; (2) so to organize the ideas and materials used that they can
be grasped without waste of effort; (3) to relate the materials and
ideas of the text to the best thinking of others in this field; (4) to stir
creative thought on the part of students.

Objective Quizzes on This Text. With the large classes now so
general in sociology, the conscientious teacher is likely to be loaded
up with the grading of quiz papers. Without some sort of quiz system
it is impossible to tell how successfully the purposes of the course are
being accomplished. A remedy which is coming widely into use for
this difficulty is the objective test which can be graded rapidly and
accurately even by an assistant. Students show decided preference for
this type of quiz because it eliminates the personal equation in grading
and because the test itself is an interesting sort of game.

Several difficulties have arisen in the use of such tests. One is the
labor of getting up good questions. Compiling an examination of this
type is a heavy task in itself, and before it can be perfected much
experimentation is required. The process ought to be repeated in the
second year, moreover, if it is desired to avoid the possibility of
mechanical cramming up on the questions previously used. Also,
when each school is preparing its own tests there is a great waste of
energy, and a loss of the opportunity to compare the results attained in
various places.

To meet all these conditions, the author has prepared a set of
objective tests based upon this text. These are furnished at cost to
cooperating teachers. Standard scores are ascertained from the joint
experience of those using the tests, and are reported at intervals to the
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codperators. It is expected that in subsequent years new forms of the
test will be issued, so as to avoid cramming on the questions previously
used, and so as to introduce improvements based on accumulated
experience.

Class Discussion. A second type of aid toward making the text an
effective teaching instrument are the questions for original thought
and discussion. Unlike many such lists, these questions do not ask
the student to give back merely what is in the text. They give the
opportunity to cite cases from one’s own experience bearing on the
subject under discussion. They put up to the student instances not
given in the text and ask him to indicate their bearing. They bring in
for comparative discussion the divergent opinions of other thinkers.
Often they stimulate the student to carry forward certain of the simpler
steps in the development of the principles of the text, thus avoiding the
elaboration of the obvious in the chapters and at the same time giving
the student needed exercise.

The presentation of abundant stimulating discussion material makes
it unnecessary for the instructor to lecture except on unusual occasions.
The class hour is not occupied with an oral quiz on the chapter nor with
a repetition of text material, but is filled with creative discussion by
the students.

Written Assignments. A further set of teaching aids is given in the
suggested written assignments. The text itself is deliberately put into
the simplest possible language — not only so that younger students
may be able to grasp the ideas, but also as a means to economy of
effort for mature students. The written assignments are of varying
degrees of difficulty, from the simplest essay topics up to subjects
suitable for Ph.D. theses. The course may be made as simple or as
difficult as'desired by the varying use of these written assignments.

Five distinct types of assignment are offered. The first type
includes field trips. A sample is the following:

15F1. Visit some institution for handicapped persons, such as schools
for the blind, deaf, or feeble-minded, or a work-shop where crippled persons
are given a chance to earn their livings. Write a brief account of the trip,
indicating especially in what ways the work for these people represents a
special form of accommodation.

In the numbers of these assignments, the digits before the letter
represent the chapter number, and the digits follewing the letter
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indicate the position in the list for that chapter. Thus the above is the
1st assignment in the 15th chapter, and relates to field trips.

The second type of assignment calls for pertinent observations and
experiences from life by the students. The following is an example:

8L12. Write an account from your own observations of the treatment
given to a new boy or girl on the first day he or she enters a playground, or
of the treatment given to a new family moving into a strange neighborhood,
or a new employé coming into a strange shop or office. Give the details as
fully as you can. (One to three hours)

The third type calls for experiments by the students. Here is a
sample:

6X17. Ask 5o different individual fellow students to state to you their
political party preferences and those of their fathers, or their religious
affiliations and those of their parents. To what extent are the views of the
younger generation on these matters, as reflected in these replies, influenced
by the views of the parents? Discuss the results. (Three to six hours)

The fourth type of assignment suggests the study of pertinent cases
and instances not quoted in the text, or if quoted, not fully discussed
there. Forinstance:

16K7. Read the case stories cited by Dr. Frankwood Williams in “Social
Aspects of Mental Hygiene,” pp. 26-43. What fundamental characteristics
of the inferiority complex (or failure complex) are illustrated in these stories?
How? (Two hours)

The fifth type of assignment has a special basis. This type refers
the student to the work of sociologists who have gained the widest
recognition in the field. The writers thus referred to are not selected
at random. Lists of the names of authorities discussed in standard
texts and courses on the history of sociological thought have been com-
pared and from them have been selected those most widely regarded
as having made major contributions to the subject. Authoritative
discussions of the work of each of these have been studied to see which
of their ideas are regarded as most important. The best summaries of
these crucial ideas are the basis of the assignments containing the
letter W. The following is an example of this type:

11W2o. Write a paper on “Sumner’s Conception of In-Groups and Out-
Groups, as Developed in his Folk-Ways.” (Two to four hours)
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Included also in this group are references to some of the best current
writers.

The time allowances suggested in parentheses are intended as rough
indications to the student about the amount of study expected on the
topic. These may be altered at the pleasure of the instructor.

The first fifteen chapters of the text develop fundamental principles
of the psychology of social relations. Chapters XVI-XXIV apply
these principles to specific social problems. This second half of the
text is intended, however, not merely as an approach to applied
sociology, but also as a further means of developing and emphasizing
the principles of social relations brought out in the first half. This
close relation between theory and application is a central feature of
the text.



CHAPTER II

GATEWAY CHAPTER

HarrinNess depends upon relations to other people. If one studies
or teaches, success depends upon making the most of the difficult rela-
tionship between student and teacher. Power to earn money is a large
factor in determining how far one can do the things one wants to do in
the world ; earning power, in turn, depends considerably upon making
good in relationships as a worker or as employer — upon gaining the
loyalty of one’s associates, without which one cannot have the fullest
success. If one sells goods, success depends upon relations with people
who buy, or who might be persuaded to buy. He who aspires to be an
artist, an author, a minister, a physician, a lawyer, a banker, or a
statesman, must understand social relations if he would succeed.

As host or hostess, or as a guest, social success depends on successful
social relations. The task of being a successful husband or wife is a
problem in social relations. How are happy marriages attained?
What are the rules that lead to success as a parent? Social relation-
ships — relationships to people — are the most important problems
which human beings have to solve.

Success as a Citizen. But it is a very narrow person who seeks
success only in terms of his own private purposes. Every one who is
normal gets interested in broader problems. Beggars stop one on the
street; one catches glimpses of huddled houses and ill-fed children:
what is to be done about the problem of poverty? The question of
voting has to be faced. One hears repeated stories of political cor-
ruption. One reads articles questioning whether democracy is a
failure. How is one to be successful as a citizen? Near to each of us
bitterness is likely to arise over the rights and the wrongs of Negroes,
of Japanese, of Mexicans, or of European immigrants. What must the
right-minded man or woman do in such issues? The menacing
shadow of war is the great specter of the world. What stand shall
the educated thinker take on international questions? Religious

7
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controversies rage heatedly in our day. What has faith to offer in
power and inspiration for the solution of these social problems?

Sociology is the science of human relations. This book aims to
lead the student into sociology in a way that will be of practical use.
It aims to help him to develop principles and rules that make for
success.in living together. With every new automobile comes an
instruction book telling how to get the most out of the machine, and
what to do when something goes wrong. Not all of the rules work all
of the time. If the car won’t run, it may be that something has gone
wrong with the timer, that the gas tank is empty, that the spark plugs
are dirty, that the engine is overheated, or that any one of a long list
of things is wrong. The book will not tell exactly what is wrong in
each case where social relations are out of joint, but it points out the
things that are most likely to be wrong, and tells how to find out where
the trouble lies.

Building on Cases. More is known about automobiles than about
human society. The science of sociology is still young and imperfect.
Not all of the things that people have written about it can be trusted.
There is one test which should always be applied to conclusions about
social relationships; namely, do these conclusions work? Do they
tell how to solve social problems? Do they really fit the facts?
Theories are of precious little use unless they are being constantly fitted
to actual instances. As long as we work with the case method and
keep coming back to real instances to check up on our conclusions we
cannot go far wrong. This book, therefore, is built on cases.

Grown-up humans cover up their motives under deep layers of habit,
convention, training, and even of pretense. Sociology needs to get
at the natural way for people to act. If we can tell how people would
behave if they were left free and were not urged, coaxed, punished,
rewarded, and educated, we can get back to the roots of social behavior.
When we find that the apes studied by Wolfgang Kéhler, and the
spontaneous, uneducated children studied by Ethel Verry, act in
many ways very much as adult people act, we begin to uncover
some of the deep-lying facts about human motives and human
relations.

The two studies just referred to were made by people of scientific
minds, who were trying to find out the truth, not to prove pet theories.
The very fact that the chimpanzees and pre-school children were not
grown-up humans helped the scientists who made these studies to
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take an impartial and fresh attitude toward them. Another special
reason for quoting these sources so fully is the hope that the careful
work done by these observers may serve as a model for other impartial
observations of social behavior.

Learning Human Facts from Animals. But, some one will ask,
how can the actions of chimpanzees have anything to do with the
actions of humans? When doctors want to get antitoxin gainst
diphtheria or against snake-bite, they give small doses of the poison to
horses, increasing the dose until the blood of these animals builds up a
serum which fights those poisons in human bodies. That is, horses are
enough like humans to be useful in such scientific work. When
dietitians want to find out about the effects of vitamins on human be-
ings they first conduct feeding experiments with rats, and by so doing
they get results which apply, with minor changes, to humans. Insulin,
the wonderful medicine recently developed for diabetcs, is taken from
the pancreas of animals, to make up for the deficiency in the pancreas
of human sufferers. Psychologists study the behavior of frogs, mice,
chickens, dogs, and even of animals too small to see without a micro-
scope, in order better to understand human behavior. So too in
sociology, the behavior of chimpanzees is enough like the behavior of
humans to make a study of their social activities of great importance
to our purpose.

Fitting Theories to Facts. If social theories are to work, it is
essential that the theories shall fit the cases, not the cases the theories.
It is easy to start out with certain ideas, and then find cases which
bolster up these prejudices. That has not been the method of this
text. We have made the theories fit the behavior of the children
studied by Ethel Verry. We have made them fit the cases of children
who got into trouble, studied with such excellent technique by William
Healy for the Judge Baker Foundation. We have made them fit the
series of cases reported out of their rich experience in settlements by
Jane Addams and Lillian Wald, the cases of relations between em-
ployers and employes reported by John R. Commons and his associates,
the experiences of Whiting Williams as a worker in mines and mills,
the cases of social relations reported by current literature and by social
workers. Wherever we have been able to lay hands upon careful,
accurate reports of real instances of social relations we have taken them
and measured against them the theories on which they have been
working. When the theories did not fit, they have been changed so
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that they would fit. Out of this has grown up a set of working rules
for social adjustments.

But these rules are yet very far from perfect. More cases are
needed — hundreds of times as many cases as have actually been used.
Try these theories out against the cases that you yourself know of.
Try them out against the cases that you find in books. Try them out
against the daily experiences of your own life. Bring into the class
discussion instances of which you know. The most valuable cases will
be those which contradict, or seem to contradict, the text.

Life Is the Laboratory. The laboratory method is the best way to
teach physics, chemistry, and biology. When the professor tells the
student that hydrogen will burn in oxygen, the student does not simply
accept his say-so; he tries it out himself in the laboratory. The
science of human relations needs to become a laboratory science. This
is a laboratory course; life is the laboratory. Those who study it
need to check up in their own experience the essential conclusions
given by the teacher and the text. Itis true that most students can-
not this year experiment with being employers, or parents, or even
teachers. But they can observe their own experiences in their relations
with friends and associates, and can gather observations at first hand
about the experiences of others who are employers, parents, and teach-
ers. No one will get the essential meat out of this course unless he
or she is working out its principles in real life.

SUMMARY

A. The science of social relations has intensely practical uses
because :
1. Personal happiness depends upon success in human relation-
ships in the family, friendships, business, politics, and the
professions.
2. Intelligent handling of such problems as those of poverty,
of political democracy, of race relations, of international peace,
and of religion require an understanding of social relations.
B. Like other practical principles, the rules of social relations must
be suggestive and directive rather than conclusive.
C. The conclusions of the text are worked out inductively from
actual instances.
3. Only when constantly checked back against instances can
social theories be of value.
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4. A good many of the early instances relate to chimpanzees
and to pre-school children, because
a. They behave more naturally than adult humans.
b. They have been studied with scientific impartiality.
¢. Other sciences find that the study of animals leads to
conclusions useful with humans.
5. Various sources of instances of adult human social behavior
have been used.
D. This should be a laboratory course, with life as the laboratory.

FOR ORIGINAL THOUGHT AND DISCUSSION

In this course it is even more important to have thought through the
questions for discussion than to have read the text. Both will be covered in
examinations and quizzes.

2D1. What is the difference between an art and a science? Give
instances. What human processes once were arts but have become
sciences? Are social relations usually dealt with asan art or a science?
What change, if any, is desirable in this respect, and why?

2D2. What other sciences besides sociology have direct bearings
upon success in social relationships?

2D3. Why do not all of the rules in an automobile handbook work
all of the time? Which of the rules followed by doctors and nurses for
curing diseases work all of the time? Which do not? Why?

2D4. What is the difference between using illustrations and using
cases and instances inductively?

2D5. Why are those cases most valuable which seem to contradict
the text?

2D6. How does one learn to paint pictures? To cook? To be a
newspaper reporter? To be an electrician? Can you give a personal
experience to illustrate such methods of learning?

2D7. How is the case method used: . In studying law; b. In
studying medicine; ¢. In learning to do family social work?

2D8. Why must the student of geometry solve “ originals”?
Why are laboratory problems used in physics and chemistry?

2Dg. In the New York Times for October 3, 1926, appeared the
following item :

Cases from real life will form the subject matter for a new course in
economics to be taught in Columbia College this Fall after a year’s trial and
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experiment. Professor William E. Weld, who will teach it, calls it a pioneer
attempt to improve teaching in economics, which leaders have long realized
was not meeting the practical neceds of students. It aims to teach the
student how to solve actual problems he will face rather than merely to
inculcate theories. The plan is to start with the problem and work back
toward the theory rather than hunting the case to fit the theory.

In accordance with the new system a paragraph from a magazine article,
which pointed out that the invention of a chocolate-covered ice cream brick
in the United States made possible the sale of a shipment of pianos tied up in
a South American port and opened up a new market for wire, wood, and
steel, will furnish one of the cases the students will be called upon to analyze.
Statistics for a study of credits extended by wholesalers to retailers have been
provided by a student whose father operates a jewelry store.

In what ways is the above proposal different from the plan of the
present course? How far is the problem method applicable to the
study of economics? Of sociology? Of history? Of psychology?
| 2Dr1o. Give illustrations of the danger of using illustrations instead
of cases. Under what conditions should the use of illustrations be
condemned?

2D11. What are the essential differences between the following:
anthropoid apes; chimpanzees; monkeys; gorillas?

2D12. How far back in the animal and plant world should the
sociologist go for light on human relations? Would you include apes?
Dogs? Birds? Coral colonies? The amceba?

2D13. What services should be performed by the teacher of a course
like this one?

WRITTEN ASSIGNMENTS

A written report should always be prepared for every assignment
taken. Make these reports as brief as you can and still cover the
essential points. The report which you make should be in such shape
as to show that you have done the work with an alert mind.

2K1. Let each member of the class be responsible for a written
analysis of the use of the case method in one of the following books:
a. Case Studies of the Judge Baker Foundation; b. Kohler’'s Mentality
of Apes; c. Edith Abbott’s Immigration: Select Documents and Case
Records; d. Jane Addams’ Twenty Years at Hull House; e. Queen
and Mann’s Social Pathology; f. Upton Sinclair’s Brass Check;
g. Edward A. Ross’ Changing Chinese; h. Mary B. Sayles’ The
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Problem Child in School; i. Eleanor R. Wembridge's Other People’s
Daughters; j. Sophonisba P. Breckinridge's Family Welfare .
Case Records; k. F. W. H. Myers’ Human Personality and Its Sur-
vival of Bodily Death. Do not attempt at this time to read through
the book which you analyze: simply try to select illustrations of the
types of cases or instances collected by the author, and to discover and
summarize the methods by which he collected them and the ways in
which he used them. (This assignment should require about two
hours of work.)

2K2. Hand in a brief written review of some collection of case
studies other than the ones mentioned above, which would be valuable
as source materials for a text on social relations. (Two hours)

2K 3. Look up source materials and write a brief paper on the use of
the case method in teaching one of the following subjects: business
ethics (see especially the Harvard School of Business Administration,
and the writings of Edgar L. Heermance) ; personnel administration;
bookkeeping ; social case work; sociology; surgery; psychoanalysis.
(Five hours’ minimum)

2L4. Write a brief account of the most successful person whom
you know personally, emphasizing especially those things which make
him or her successful. (Two hours)

2Ls. Miss M. P. Follett says:

We need careful studies of the method of integration. We must observe
and analyze industrial controversy, international controversy, personal
controversy, to see when and why and how we get compromise, when and
how we get genuine integration.!

List ten controversies known to you personally or which you have
seen mentioned in the news which might be so studied. Indicate very
briefly the nature of each controversy and the methods by which it
might be studied. (One hour)

2W6. Read the article on “ Make the Curriculum Fit the Man,”
by Joseph Coffin, in The Survey for April 15, 1926, pp. 8g—91. Which
of the “ basic human issues ”’ listed on page go should be dealt with in
the present course, and to what extent? From our * Gateway
Chapter ” and table of contents, what would you judge to be the
extent to which this course will deal with these issues? (One or two
hours)

1Creative Experience, Longmans, Green & Co., 1924, p. 177.
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2W7. What methods of sociological research did Aristotle employ?
(One hour)

2W8. What ideals as to scientific method in sociology did Auguste
Comte, Lester F. Ward, and Franklin P. Giddings set up? To what
degrees did each of these men carry their own scientific ideals to
realization in their own work? (Time credit to be arranged)

2Wg. By what methods did William Graham Sumner reach the
conclusions presented in his Folkways? Compare his technique with
that of Herbert Spencer; with that of Leonard T. Hobhouse. Point
out the strong and weak points in the methods of each. (Time credit
to be arranged)

2Wr1o. What bearings has John Stuart Mill’s Logic upon sound
method in the social sciences? What did Mill himself say about the
applicability of the inductive method to sociology? What do you
think about it? (Three hours)

2W1r. What contributions did Francis Galton make to scientific
method in the social sciences? (Two hours)



CHAPTER III

THE MOTIVE OF LIFE IS TO FUNCTION

THE science of human relationships ought to tell us how to get the
kind of group life that we want. But what do we want? What are
we after? What is the motive of life? This question brings in the
great problems of instincts, motives, and values. Shelves full of books
have been written on these problems, and great disputes are raging
about them. Instead of going into a long argument and trying to
prove in this chapter what the real values of life are, a working
hypothesis will be stated. This hypothesis is merely a mental tool,
to be tested as we go along. Does it fit real facts? Does it cover
all the facts? Are there important human activities which it does
not explain? Does it work well or ill as an instrument, or device,
for dealing with human relationships? These questions the student
must answer for himself as the course progresses.

An Hypothesis. The working hypothesis is this: The motive of
life is to function. To function means to do the things which one is
fitted to do. Joy — real happiness, the thing people are after in all
experience — is to act, to do things, to function. Apply this to the
human body — that complicated machine, fitted to do so great a
variety of different things. For the body, to function means to act in
the ways for which at the moment it is fitted. The body has an
elaborate set of organs for taking in food and digesting it. When
the stomach is empty it is delightful to eat, to chew and to swallow.
That is functioning. The legs, trunk, and arms have muscles fitted
for walking, running, climbing, and swimming. When these muscles
are fresh and unfatigued there is keen satisfaction in using them in
vigorous exercise. The lips, tongue, throat, larynx, and lungs make
up an apparatus for producing sounds; hence children love to shout,
sing, whistle, and talk.

The brain is a piece of apparatus which, unless it is tired or out of
order, it is fun to use. Cross-word puzzles were a great fad in 1925 —

15
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because it is a delight to function with one’s brain. A good many
students (though of course not all) go to school and to college because
it is such a joy to think. Playing cards is a form of brain-functioning.
When we go to the movies or to a play, or when we read a book or a
magazine, we enjoy it partly because we are using our brains. If the
play or story is ““ exciting,” we are using, without realizing it, a great
many other parts of our bodies, which it is fun to use. Whenever we
do something new, we use our brains, because the upper brain is a piece
of thinking machinery to deal with new problems. People like to
travel, to make new friends, to find new experiences, partly because it
is a pleasure to use this upper brain to meet these new situations.

But certain parts of the brain and the nervous system are record
files in which old habits are stored. We like to use those parts too.
We like to go back to the old home town and meet the old friends;
we like to walk down the familiar road; we like to get back to the
family after a journey. The songs we heard in our childhood have a
peculiar loveliness; the old poems, the old stories, the familiar dishes
cooked as mother used to cook them — all the pleasant habits gain a
special dearness if we are separated for a time from the opportunity of
functioning through them.

Individuals, of course, differ greatly in the kinds of functioning
which they enjoy. Of one type John Wanamaker is an instance:

His whole being was expressed in terms of action, as a child’sis. He was
completely identified with what he was doing. Rest he detested. Leisure
to him was only a chance to do something else — like the boy come home
from school. It was not that he did not think. His mind was prodigiously
active, but as a child’s — with what he is going to do next and how it is to be
done. He was continually tearing down what he had built and putting up
something bigger and better in its place. But thought for its own sake, for
the pure pleasure of thinking or even for the serious business of digging out
the inwards of things, was completely foreign to his nature.!

The desire to function, purely for the sake of functioning, appears far
below man in the scale of life. That chimpanzees exhibit it, is clear
from the observations of Kohler:

The everyday handling and treatment of objects on the part of the

chimpanzee comes almost entirely under the rubric “play.” If under the
pressure of ‘““necessity,” in the special circumstances of an experimental

1Evans Clark. Review of Jokn Wanamaker by Herbert Adams Gibbons.
N.Y. Times Book Review, Nov. 14, ’26.
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test, some special method, say, of the use of tools has been evolved — one
can confidently expect to find this new knowledge shortly utilized in “play,”
where it cannot bring the slightest immediate gain, but only an increased
“Joie de vivre.’!

Friedrich Paulsen has well summarized the hypothesis suggested as
the basis for our study of social relations. He says:

The goal at which the will of every living creature aims is the normal
exercise of the vital functions which constitute its nature.

Explorative, Experimental, and Expansive Functioning. Because
people seek to function in fresh and interesting ways, they tend to
explore their surroundings and to experiment with various ways in
which things can be done with these surroundings. Indeed, Kohler
found that even chimpanzees were absorbingly interested in the
manipulation of their environment :

From time to time the use of sticks for digging becomes the fashion.
Probably the only incentive necessary here was a stick with which the
ground could be prodded. Digging gives more pleasure when the ground is
damp than dry, and when once begun, is carried on with enthusiasm and
endurance till the place is full of big holes.?

Interest in mirrored images did not decrease . . . but remained and
became one of the most popular and permanent of their “fashions.” . . .
They slowly turned the reflecting surface, or moved their heads to one side,
so that they could no longer see themselves, but continued to look into it,
examining the images of one object in the room after another, with unabated
interest, and it could constantly be observed that as they turned the
“mirror” they glanced quickly from time to time toward the real, and, of
course, familiar, everyday objects that had just appeared behind it. . . .
What strange beings are the chimpanzees, to be permanently attracted by
the contemplation of such phenomena, which can bring them not the least
tangible or “practical” benefit.?

Young children illustrate these same things. Miss Ethel Verry
made a careful study at the Iowa Child Welfare Research Station of
the behavior of children two to four years old when left to do as they
pleased in a playroom.*

1 Mentality of Apes, p. 71.

2 Ibid. p. 8o.

3 Ibid. abridged from pp. 330-1.

4 A Study of Mental and Social Attitudes in the Free-Play of Pre-School Children.
Manuscript. University of Jowa Masters’ Thesis, 1924,
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In this room was a slide. The children learned to go down front-
wards, sitting up. Then they worked out variations: they slid head
first on their stomachs, head first on their backs, backwards sitting up,
frontwards with both feet hanging over the sides, and so on. They
tried to walk up the slide from the bottom. One boy arranged a row
of chairs leading up to the slide, and ran over these each time before
climbing the ladder. They slid down two or three at a time. They
crawled under the slide and used it as a playhouse. In a word they
explored all of the different ways they could discover of functioning
with this piece of apparatus.

Similarly with other playthings. The children put a cart together.
It was used to give each other rides. It was used to haul loads of
blocks around. When other uses had been exhausted the boys took
the cart to pieces and invented games to play with the wheels.

Paul H. Furfey gives the following account of the explorative and
experimental functioning of a boy of exceptionally brilliant mind.
The lad’s intellectual development was at least 5o per cent greater than
that of the average boy of his age:

Dan enjoys manipulating all kinds of machinery, working on autos,
typewriters, or radio. He makes bows and arrows, model airplanes, and a
peculiar contrivance popular among the boys of his neighborhood and
known as a ‘“tank’ whose essential parts are a spool, a burnt match, an
elastic band, a piece of paraffine, and two tacks. He enjoyed for some days
an elaborate series of experiments on the feasibility of setting off firecrackers
under water or under ground by electricity.

Almost anything that can be manipulated is a joy to Dan’s heart. Once
he found a slide-rule on my desk. Of course he soon knew all about it.
A drawing pen and a pair of compasses were a source of happiness for a
couple of days, as was a telescope which he bought for two dollars.!

This eager exploration of the possibilities of the physical environ-
ment is characteristic also of grown people. A housewife bought a
new sort of ice cream freezer. She was so eager to make all the dif-
ferent kinds of dishes which the freezer could produce that her family
had frozen desserts twice a day for a week.

Exploration and manipulation are the motives which drive human
inventors to invent. A group of graduate students at Bryn Mawr
made a study of 171 men who had made significant contributions to
mechanical invention. The hope of making money from the invention

1 Tke Gang Age, Macmillan, 1926, p. 106.
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was noted only five times in the material located relative to these
inventors, while the joy of manipulating materials, of experimentation
and exploration, appeared in connection with 66 different inventors.
Next most important in the apparent motivation of inventors is the
perception of a need to be met — a problem to be solved. Not a
reward to be won at the end of the struggle, but the pleasure of the
inventive process, the zest of pitting one’s powers against a puzzling
obstacle, the fun of using one’s mental and mechanical abilities — in a
word the joy of functioning —is the driving power that keeps the
typical inventor going.

There is a special fascination in producing results at a distance.
Boys are likely to be especially interested in shooting, throwing balls or
stones, flying kites, rigging up signals, and installing telegraphs and
telephones; the reason is that these activities make it possible to do
things at a distance. The automobile gets part of its attractiveness
from the fact that with a motor car one can move faster and cover a
much greater distance — that is, function on a larger scale — than
would otherwise be possible.

Destructive Functioning. Among the possible ways of functioning
with one’s environment are such destructive actions as knocking
things down, breaking them, or taking them to pieces. These types
of functioning often give intense joy to children. Two of the boys in
Miss Verry’s group were trying to haul a great load of blocks in the
cart, when the pile toppled over. At the noise the boys shouted with
joy and began to help the wreck by kicking over the rest of the load.
Three other boys at once ran up and began to kick too. Similarly,
when a big playhouse had been built of blocks, one of the children
accidentally pushed part of it over and at once the whole crowd gaily
attacked the edifice and knocked it completely to pieces. Some boys
have a passion for taking apart clocks and other machinery. Children
are likely to pull insects and other small animals to bits  to see how
they work.” Similarly, the chimpanzees were noted for their destruc-
tive activities.

But What about Painful Functioning? One cannot follow very far
the hypothesis that functioning is the motive of life without meeting a
difficulty. It is true that usually we like the form of functioning
called eating, but sometimes nothing could be more disgusting. It is
true that sometimes we like to run and climb, but at some other times
it seems that to lift a hand or foot would be torture. There are, more-
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over, some forms of functioning which are never — or nearly never—
enjoyed. Burning one’s hand, and being jeered at by one’s friends,
are hardly ever fun.

These apparent exceptions clear up if one sees that all of the
painful and disagreeable forms of functioning started as safety devices.
Why does a time come when further eating is painful? Because unless
there were some such safety stop we should go on eating until we
destroyed our capacity for future functioning. Why do pain, weari-
ness, fear, horror, and disgust exist? Because they indicate a menace
to the functioning organism, or to the race, or because at some past
time in the growth of the race the functioning which they make dis-
agreeable was dangerous to continued and expanding functioning.
Discomfort, pain, suffering—or any kind of unpleasantness in
functioning — mean: “You have functioned enough!” or ‘ This
kind of functioning has proved dangerous to individuals or to the
group ! ”’ or “ This functioning does not fit in with your surroundings!”’
or “ Something you have done was destructive or did not fit!” or
“ Some one, or something outside you, is functioning in a way which
does not fit with your functioning — which is damaging or menacing
you!”

Positive and Negative Safety Devices. Just as dangerous forms of
functioning are made painful or disagreeable, to give automatic
warning, so those forms of functioning which are very essential to the
further functioning of the individual or the race are very delightful and
very much longed for. This applies, for instance, to eating and to
forms of functioning having to do with reproduction of the race.
These appetites are positive safety devices, just as pain is a negative
one,

The safety devices are products of racial experience. Pain, fear,
fatigue, the mating urge, hunger, and thirst go back into the very roots
of the past, when living things in their earliest and simplest forms
learned by suffering to avoid the dangers which menaced their oppor-
tunities to function, and learned by keen delight to preserve themselves
and perpetuate their kind.

Like most automatic devices, these safety mechanisms do not work
perfectly. They get out of adjustment. They get out of date. They
may go off too easily or not easily enough. The fullest satisfaction in
life is to be gained by making these devices servants rather than
masters.
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Enjoying Pain. Pain, suffering, and especially fear, are not so much
exceptions as they at first seem to be, to the rule that the joy of life is
to function. These supposedly unpleasant forms of functioning are
often enjoyable. Most people like to be frightened in mild degrees,
as by hearing ghost stories or riding on a roller coaster. The experi-
ence of pain is sometimes pleasurable. The expression “ a good cry”’
represents the fact that real satisfaction may come in a sort of func-
tioning usually considered distressing. The liking which many
people develop for strong cheese is another instance. Jane Addams
tells that as a child she loved to visit a sawmill because it offered the
great excitement of sitting on a log while it slowly approached the
buzzing saw which was cutting it into slabs.

Adventurous Functioning. Partly because even pain, danger, and
hardships are forms of functioning and as such are sometimes enjoyed,
and partly because the craving for explorative and expansive function-
ing are too urgent to be held in check by the safety devices of caution
and fear, adventure is often prized as a superb form of functioning.
Albert W. Whitney, chairman of the education section of the National
Safety Council, said:

The fact is, of course, that safety is not the prime object in life. Exactly
the contrary is true. The most important thing in the world is adventure,
and by adventure I mean a fresh, first-hand experience of life. All things
worth while in life — love, friendship, loyalty, knowledge, art, religion —
are adventures in which the human spirit goes out to experience the realities
of life; if these experiences lack the element of adventure it can only mean
that life is not being lived in the keen way that makes it most worth while.
It is the daring, vital, vigorous, high-souled man and woman with the
courage to face and experience the world that have survived and left descend-
ants. . . . Instead of “safety first,” a better slogan would be ‘“safety for
more and better adventures.” !

Adventure consists in very intense functioning, not merely of the
muscles, nerves, and brain, but also of the glands which pour their
stimulating secretions into the blood, and of the bodily and mental
reactions which we call emotions. The adventurous person not
merely loves new experience — he loves danger itself for its own sake.
His passion for full functioning is too strong to be held in check by
discomfort or by fear of pain. A veteran fire-fighter says:

1 Quoted from Am. Jour. of Public Health in the Literary Digest, Sept. 12, 25,
p. 65.
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One of the most difficult tasks of a fire officer is holding his men back.
They will go unurged into all kinds of dangerous places, but when it comes
to getting them out of these places, it’s a different story.!

For persons used to the temperate zones, the far north and far south
are hardly comfortable or even safe ; yet explorers persistently attempt
to visit the north and south poles. The jungles of Africa and India,
the most savage tribes, the most ferocious animals, the most precipi-
tous mountains, the wildest storms, the most deadly diseases — these
are the objectives which certain types of people seek out and explore,
experiment with, and try to subdue. Campers go out hunting for
hardship. The aviation dare-devil, and the ‘““human fly” who
climbs up the outside of skyscrapers, holding on by toes and fingers,
illustrate how fully some people flout the normal craving for safety.
The novelist and the movie writer insist upon getting the hero and
heroine into danger, hardship, and suffering because almost all of us
insist upon getting, by proxy if not at first hand, the thrill of dangerous
and painful adventure.

Jane Addams expresses this craving to know the full of life when she
says:

Young people themselves often resent the protective attitude on the
part of their elders; they feel set aside and belittled as if they were denied
the common human experiences. They too wish to climb steep stairs and
to eat their bread with tears, and they imagine that the problems of existence
which so press upon them in pensive moments would be less insoluble in the
light of these great happenings.?

Even animals show this same craving to function at the cost of
danger and pain. Kohler cites this instance:

The animals place a stick, a long pole, or a board upright or at a slight
angle on the ground, clamber up it as quickly as possible with feet and hands,
and then either fall with it in some direction, or swing themselves off from it
in the very instant that it falls. . . . We can only conclude that it is done
out of the wish to jump and leap per se, just as children walk on stilts “for
fun” . .. Skill and success varied greatly according to individual
ability. After some time Chica was easily first. . . . Later on, wishing to
see how far her capabilities extended, I presented her with a bamboo over
four meters long. She immediately showed complete mastery of this tool
or toy, and climbed at frantic speed to a height of over four meters before

1 Literary Digest, July 18, ’25, p. 48.
2 Twenty Years at Hull-House, p. 20-1.
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the pole fell over. She herself at that time was not quite one meter tall,
when drawn up to her full height. For certain reasons she had to be sepa-
rated from her beloved toy for some time during the daytime; but in the
evening, when she entered the playground where the bamboo lay, she
repeatedly interrupted the (to her immensely important) business of a meal
in order to seize the coveted treasure and “ just once’ snatch a hasty jump.
The draw-back is obviously the violent impact of a headlong fall from five
meters on to a hard piece of ground. Chica often inspects and touches
those portions of her body which have born the brunt of the fall, and walks
away with slow and subdued gait. . . . There was no “training”’ whatso-
ever about this, either; my part in the matter was solcly the gift of the long
bamboo. The jumping off was invented, introduced, further developed, and
utilized to solve problems in the tests, by the chimpanzees themselves. . . .
Imitation of human beings is excluded in this case.!

The Functioning Personality. As our study goes on we shall find
increasingly that it is not merely the body but rather the whole per-
sonality which is functioning and whose successful functioning brings
the joy of life. It will become clear also that this functioning, to be
successful, must adjust itself to its surroundings, both physical and
social. Until this fuller idea has been developed and applied, we can
have no adequate working theory of the motives which are the basis
of all social relations. Upon our understanding of these motives, in
ourselves and in others, depends our success and our happiness.

SUMMARY

A. Our working hypothesis is that the motive of life is to function.
1. Physical functioning means using one’s body in ways for
which at the moment it is fitted.

2. Mental functioning involves use of the brain and nervous
system:

a. To deal with new situations and problems;

b. To carry out old habits.
3. The desire to function, for the sake of functioning, appears
in animals lower than man.

B. In order to function one must establish working relations with

one’s surroundings.
4. Exploration and experimentation are methods used by apes,
children, ordinary people, and inventors to discover interesting
ways of functioning.
1 Mentality of Apes, pp. 71-7.
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5. To function on an expanding scale, by producing results in
the environment, preferably at a distance, is a powerful impulse.
6. To take to pieces or to destroy parts of the environment is
often an interesting way of functioning.
C. Positive and negative safety devices have been developed
through racial experience to protect and promote functioning.
7. Discomfort and pain are warnings of past or present danger
or maladjustment in one’s functioning.
8. Forms of functioning essential to racial or individual pres-
ervation are usually delightful or longed for.
9. These automatic devices are apt to get out of adjustment.
10. Because they are forms of functioning, even pain and fear
may be enjoyed.
D. Adventurous functioning combines the joy of explorative func-
tioning with the thrill of danger and hardship.

FOR ORIGINAL THOUGHT AND DISCUSSION

3D1. How, if at all, does the study of the behavior of chimpanzees
in this chapter throw light on the behavior of human beings?

3D2. What sorts of functioning are engaged in by human beings
but not by other mammals? By mammals but not by other verte-
brates? By vertebrates but not by other animals? By animals
but not by plants? By living matter but not by minerals? By
minerals?

3D3. Atwhatlevel in the scale of animal or vegetable life would you
suppose that the joy of functioning begins? Why? What is the
lowest form of life in which you have observed functioning for its own
sake? Give instances in which plants and lower animals explore
their environments and experiment with them.

3D4. Give instances from animal life in which the form of the
organism is the chief factor determining in what ways it functions.
In what ways do differences between the organisms of human individ-
uals produce differences in their ways of functioning?

3D5. Compare the idea that the motive of life is to function,
with the idea that the goal of activity is to attain pleasure. What
are the essential differences between the two theories? What practi-
cal difference does it make as to which theory one works on?

3D6. Why do people play solitaire?



THE MOTIVE OF LIFE IS TO FUNCTION 25

3D7. Itis often said that real thinking is so painful that very few
people indulge in it. This chapter suggests that mental functioning
should normally be a joy. How much truth is there in each of these
two statements? How can they be fitted together?

3D8. Discuss the apparent conflict between the desire to function in
novel ways and the desire to function in familiar ways. Give instances
of each. Are these twoideas consistent? Where does each of them fit
facts and where not? How reconcile them?

3Dg. Why do boys at certain ages want to be motormen, locomotive
engineers, steersmen on ships, drivers of fire-engines, and the like?
What other instances of this tendency can you give?

3D10. “To the worker,” Sherwood Anderson says, ‘‘his materials are
as the face of God peering over the rim of the world. . . . In the crafts
alone one may exercise all one’s functions. The body comes in, the mind
comes in — all the sensual faculties become alive.”

How would this apply to the work of an architect or designing
engineer? To that of a physician? Of an actor?

3D11. What instances do you know where individuals have shown
no interest in manipulating and controlling their surroundings?
What happens when this tendency is carried to an extreme?

3Dr12. A man said to a man friend of his: “ You must go to see
¢ The Big Parade.” It’sa great movie. I saw it twiceand cried both
times.” What comment have you to make on his statement?

3D13. What cases do you know where animals or people have
enjoyed destroying things? Give details.

3D14. What rules for selecting toys grow out of this chapter?

3D15. During the war it was a common thing in the army training
camps to hear men hoping that the conflict would last long enough for
them to get into it. Explain this attitude.

3D16. Certain economists have urged that the great motive of
most men is to get the largest possible amount of satisfaction with the
smallest possible amount of effort. Discuss the soundness of this
theory.

3D17. Read the following poem and decide what is the basis for its
emotional appeal :
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THE SHIPS THAT NEVER WENT TO SEA
By RicHARD KILrROY

(Two hundred and eighteen vessels, built by the Government during the
war, have never left the waters in which they were launched. —News Item.)

Sea-folk prison’d in a land-locked bay,
Toys left over from a war-god’s play,
Shuffling, weaving, lolling line,

Marking time to the end of time,
Muttering, whispering, ceaselessly,

We are the ships that never went to sea.

Gray shapes gather on our decks at night,
Shapes of fighters that had longed to fight ;
Grim ghosts vanish overside at dawn,
Ghosts of sailors that were never born ;
Haunted houses of the ne’er-to-be,

We are the ships that never went to sea.

Out past the headland where the white gulls soar,
Out past the lighthouse where the breakers roar,
House-flags streaming from their topmasts high,
Silhouettes against a clean-blown sky,

Racing, prancing, joyously,

Other ships are beating for the open sea.

Sailing orders for the ports of Chance,
Life, Adventure and the Great Romance.
Scorning danger as they plunge along,
Dancing bravely to the Storm King’s song;
Tell us, sisters, with your white wings free,
Tell us, sisters, shall we ever go to sea?

O the venture on a heaving tide!

O the rapture of a heart inside!

O the ripple of a keel beneath!

O the battle in the tempest’s teeth!
Gods of Far Horizons, hear our plea!
Rive our chains and head us out to sea!

L’Envol

Vanished figments of our dreams sublime!
Children strangled in the womb of Time!
High hopes blighted by some strange decree!
O ships, sad ships, that never go to sea!!

! Quoted in the Literary Digest, June 26,26, p. 32, from the San Francisco Argonaut.
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WRITTEN ASSIGNMENTS

3K1. Write a detailed analysis of the above poem, indicating just
how the central idea is brought out. (One hour)

3K2. What passages from literature do you know of which express
any of the basic aspects of functioning? Give references, and quote
especially significant passages. (One hour)

3K3. “Let’s not think ” is the way an undergraduate interprets
the attitude of the American student, in the Outlook for March 2, 1927.
Read the article and compare his experiences with yours. (Two hours)

3L4. Give a list of familiar things which you enjoy doing. Give
another list of unfamiliar experiences which you enjoyed. Now list
both sorts of things which you did 7ot enjoy. How do you account for
the difference? (Two hours)

3Ls. What kinds of functioning are disagreeable to you? Make a
list of them, classifying them under the warnings suggested on page 20.
Comment especially on any that refuse to go into this classification.
(One hour)

3L6. Give a brief account of a true incident where you purposely
did something dangerous or something painful. Tell why you did it.
(Half an hour)

3L7. Jane Addams quotes the following statement: ‘ There is
nothing after discase, indigence, and a sense of guilt, so fatal to health
and to life itself as the want of a proper outlet for active faculties.”
Write a brief paper indicating what social problems grow out of the
fact which her quotation brings out. (One hour)

3W8. Paulsen traces back to the ancients the idea that the motive
of life is to function. Read his discussion (A System of Ethics.
Thilly’s translation, Scribners 1899, pp. 270-286G) and then consult
other authorities. Write a paper on “ The Evolution of the Functional
Idea of Motivation.” (Two to ten hours)

3X9. Watch a group of children playing with some piece of appa-
ratus, and report their various methods of functioning with it. (Two
hours)



CHAPTER 1V

MENTAL FUNCTIONING

IN the chapter on “ The Motive of Life is to Function ” it was sug-
gested that part of the functioning organism is the brain, the sense
organs, and the rest of the nervous system. The functioning of these
is a vital part of life.

Imaginary Functioning Is Real Functioning. When two men play
chess the moving of the men about the board is only a small part of the
activity which interests them. Some of the more skillful chess players
learn to play the game without any board or men: the two players
simply tell each other their moves. The board is imaginary, and on it
move imaginary men. Yet the functioning is real. A real game is
played. A real victory and a real defeat occur.

Just as people love to explore the possibilities of the environment and
find out as many novel ways as possible of functioning in it, so the
scientist loves to explore the possibilities of imaginary functioning.
In pure mathematics men often spend their lives simply working out
new combinations of mathematical ideas, quite regardless of whether
they have any application to “ real ”” life. In this same way the com-
poser takes a musical theme — a little tune — and delights in exploring
the different ways in which he can play with it.

Relatively few people play chess or enjoy pure mathematics or
compose music — but most people do read stories. Their eyes move
across long lines of black marks on white paper, but that is not the
form of functioning in which they are interested. They are living
for the moment in some far-off country; they are riding on a
splendid horse; they are meeting a band of highwaymen in an ancient
forest, long since vanished from the earth. It is true that this horse
and these highwaymen never had flesh and blood, and yet the reader is
really functioning. His heart beats faster. His muscles make half-

conscious movements. He becomes so stirred and excited that when
28
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he lays down the book he cannot for a long while go to sleep. His
functioning is imaginary, but for him it is real.

When children say, “ Let’s pretend,” a large part at least of the
background of their functioning is imaginary. The woodshed becomes
a castle. Mother’s old skirt and some silk rags become royal robes.
The cat is a terrible dragon. The baby with the dimple in its chin
becomes the old witch. Lillian Wald remarks that, of course, no social
settlement could entirely satisfy the insatiable desire for fairy tales.

But grown-ups, too, are addicted to imaginary functioning. To
adults every theater urges: “Let’s pretend!” The audience knows
that the scenery is canvas, but it pretends that it is a castle, or trees,
or rocks, or far-off mountains. It knows that the duel with swords s
faked; yet each man in the audience not only pretends that the fight
is real, but himself also in imagination fights in the place of the hero,
and thrusts an imaginary sword through the heart of the villain, while
each woman leans with the heroine out of the imaginary window to
make real the imaginary kiss.

Imaginary Functioning as an Interpreter of  Real ” Life. Drama
and the other arts have a powerful service to perform in interpreting in
imaginative terms the functionings of daily life. A certain father
developed the custom of telling his three little girls a rambling con-
tinued story in which three very thinly disguised images of themselves
enjoyed adventures which were sometimes glorified versions of the
family experiences in which they had really participated. These
stories, though very carelessly put together, were listened to with
devouring attention, and were frequently and vociferously in demand.
In a finer way this same lifting of daily life on to the imaginative level
is achieved by drama at its best. Jane Addams recalls a play written
by an Italian playwright depicting the insolent break between
Americanized sons and old country parents. It moved to tears all the
older Italians in the audience. She wonders whether the tears of each
expressed relief in finding that others had had the same experience as
himself, and the freeing of each one from an injured belief that his
children were the worst of all? 1

In a strikingly parallel way Lillian Wald says:

One of Gordin’s plays that had many seasons of popularity was “The
Jewish King Lear.” It depicted the endless clashing between the gen-
erations.?

! Twenty Years at Hull-House, p. 389. ? House on Henry Street, p. 271.
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Imaginary Exploration of Life. But imaginative functioning goes
farther than the interpretation of our past experiences ; it carries us out
into new and larger forms of functioning. Miss Addams speaks of
the ““ universal desire for the portrayal of life lying quite outside of
personal experience.” 1

An editorial in the New York Times for December s, 1926, says:

In the polygot alien sections of the great industrial cities, foreign laborers,
often unable to speak English, understood and enjoyed the first movies.
The stories they told were of the very things they had come to America to
see — Indians, cowboys, and poor boys who found a pot of gold at the end
of the rainbow.

All of these imaginations do have some relation to “ reality.” They
have relationships with the instruments through which they are created
or transmitted — the printed page, the stage scenery, the musical
instrument. They take their materials from the experiences of ““ real
life. But most important of all, the normal imaginary experience is
apt to be shared with other people. The imaginations of the two chess
players fit together, or there could be no game. A reader’s imaginary
adventures in a story are related to the imagination of the author.
The children in the back yard and the players and audicence in the
theater imagine Zogether, and their imaginations help, and weave into,
each other. When imaginary functioning begins to get cut off from
reality and from the experiences of other people it gets more and more
into the realm of fantasy. This disintegrated form of mental function-
ing will be discussed in the chapter on mental conflict.

Imagination Seeking Realization. Children may cause trouble by
naive attempts to turn imaginary functioning into reality. An
instance appears in a news item in the New York Times for April 235,
1926. In the following abstract of the item the child’s name has been
altered :

The dread of being “sent away” is becoming less of a bogy to Margaret
Hobhouse, the ten-year-old who wished to adopt a real baby to displace her
dolls.

The little lady involved herself when she saw a photograph in a newspaper
of a baby boy that had been abandoned. She sat down at a portable type-
writer which Santa Claus had left and wrote to the Department of Welfare.

! Twenty Years of Hull-House, p. 383.
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“That’s my baby,” was the way she began her ingenuous letter, and “Mrs.
Margaret Hobhouse” was the way she signed it.

She was sorry that she had been laden with bundles and had left the “best
bundle” on the Lexington Avenue subway platform at Thirty-fourth Street.
There was a possibility, too, that she might have to send her “little sister”
down for the infant. But, she continued, the little sister was quite all right
and if “they” didn’t ask too many questions she would bring baby home.

Margaret’s missive did not reach Commissioner Bird S. Coler until after
he had signed papers authorizing another applicant to adopt the child. Then
he demanded to be told how the boy waif could be handed over when his
“mother”” had written in a claim.  An investigator told how she had visited
the home of “Mrs.” Hobhouse and found the facts.

Then Margaret’s mother disclosed that the investigator scolded Margaret
until she had a reattack of grippe. Mrs. Iobhouse said the little girl had
been afraid to go out alone near her home for a weck.

Margaret’s attempt to get a real baby was a bungling one, because
her imaginary functioning did not fit in with her ““ real ”” environment.
Yet she was attempting in her childish way to do the thing which
underlies all great human achievements: to turn dreams into reality.
The architect dreams out an imaginary cathedral and then puts it into
stone and into the religious lifc of the community. The inventor plans
an imaginary machine, and then brings it to realization in steel and in
manufacturing. Jane Addams, as a little girl, had an idea which
later embodies itself in Hull House. ““ When I grow up,” she resolved,
“1 shall have a large house, but it will not be built among the other
large houses, but right in the midst of horrid little houses like these.”
Later in her life this imagined goal, still growing and developing, made
itself concretely visible to the world in the brick and mortar of Hull-
House.

Ideal goals often direct the growth even of cities. In the New York
Times for January 9, 1927, occurs this item:

While New York is talking of various plans to sweep away and rebuild
some of its most unsightly areas, and has just decided on its first automobile
highway along the Hudson, Chicago has gone quietly ahecad for a number of
years on a great design to remodel and beautify the city. The “Chicago
Plan,” the program laid down by Daniel Burnham scventeen years ago, is
to-day in a great measure realized.

The Mental Picture of the Self. Our mental picture of a goal to
be achieved cannot be separated from our mental picture of the whole
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process. This picture includes the person’s conception of himseif,
his conception of his social environment and of the people in it, and
his conception of the subsocial environment. Does one think of
oneself as a desperado, a saint, a hero, a world conqueror, a failure, or
an invalid? The picture will influence powerfully the way its holder
acts. The effect of damage to one’s picture of oneself will develop
in a later chapter.

The Mental Picture of Associates. The mental picture which one
has of his associates is also potent. Does a young man or woman who
lives at home regard his parents as tyrants, as foolish nuisances, as
loving protectors, or as chums and companions? Does the employé
regard his employer as a crook and a cheat, a cruel oppressor, a leader,
a far-off captain of industry, or a friend? Does the savage or the
lonely settler regard the approaching strangers as foes, intruders,
friends, or heavenly visitants? The attitudes resulting from these
varying conceptions of the self and of the associates in the social
environment play vital parts in determining the nature of social
functioning.

The Mental Picture of the Process. In order to work out a purpose
it is necessary to know, or at least to feel, how the environment will
react. The child gets to know that one block can be put on top of
another so as to build a tower. Chimpanzees learn this only with
difficulty. XKo&hler hung a banana up out of reach of the apes but left
boxes near at hand. After a long struggle with the problem one
chimpanzee got a box, and standing on it grasped the fruit. But when
the banana was hung still higher it took a long, long time for the ape to
discover that one box could be piled on another so as to reach even this
higher prize. The idea of building came only very slowly.

Because of lack of this insight, purposes are apt sometimes to
thwart themselves. For instance, Grande, the chimpanzee, was once
standing on a box of which the corner projected into the open side of
another box. She tried to lift this second box, but of course the one
on which she stood, since’it overlapped the other, held it down, and the
harder Grande lifted, the more firmly her own weight pinned down
the box at which she was tugging. Nevertheless she made the greatest
efforts to lift it, tearing and shaking it until, in a rage, she finally gave
up trying to accomplish what she herself, without realizing it, was

preventing.!
1 Mentality of Apes, p. 158.
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Kohler is convinced that chimpanzees do have ideas that are essen-
tial parts of their solutions of the problems which he sets them. They
do not merely stumble on to ways of achieving their purposes — they
often really think them out:

The animals produced complete methods of solution, quite suddenly, and
as complete wholes which may, in a certain sense, be absolutely appropriate
to the situation, and yet cannot be carried out. They can never have had
any success with them. . . . How can selection by success have trained
them to such “good errors”? !

Functioning on Purpose. The definition of purpose is an elusive
thing. Purpose involves a picture of something which is expected to
happen. But that is not the essential factor. A courteous young
man was walking up an icy hill a little ahead of an old lady with a
basket full of eggs. The young man slipped, fell, and started sliding
helplessly down toward the old lady. He foresaw what was going
to happen, but he did not do it * on purpose.” Why not?

The wreckage of the lady and her eggs on the icy hill was not what
the young man wanted to happen, so it could not have been his purpose.
But one may expect something to happen, and want it to happen,
without purposing that it shall happen. If the heir of a rich old uncle
expects him to die and wants him to die, that is merely heartlessness
and ingratitude ; but if the heir purposes that the uncle die, he becomes
a murderer. Purpose involves doing something to bring about the
desired end. The expectation that the event will happen must depend,
in part at least, upon the effort which oneself is making.

All three of these elements — expectation, desire, and effort — are
essential to purpose. One may expect an event to happen and may
be helping to bring it about, without adopting it as a purpose. The
victim forced by pirates to walk a plank expected to die, and took part
in producing his own death, yet he was not a suicide because he did not
purpose his own death.

Possibilities Which Are Not Purposes. The values of life consist
not merely in actual awakened purposes, but also in potential forms of
functioning. The girl who is wholly unconscious of the fact that she is
capable of becoming a great singer or painter has potential ways of
functioning as an artist even though no purpose in that direction has
been awakened. The child who has grown up in the city without ever

1 Mentality of Apes, p. 226.
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learning the delights of life at camp has potential experiences awaiting
him though no camping purpose has yet been developed. A keen-
brained boy who grows up in a shut-off mountain community repre-
sents potential values in terms of intellectual functioning even before
he forms the purpose of getting an education. Values of life can be
expressed then, in terms of purposes and possibilities — of purposes
and of potential ways of functioning not yet adopted as purposes by
the individual.

Purposes as Excuses for Functioning. Purposcs take possession of
people and set them to functioning. In other words, purposes release
possibilities. Indeed, in order to function intensely we need to have a
definite purpose. It is much easier to take a long walk if we can think
up some errand as an excuse. Persuading a little white ball to roll into
18 little cups spread over a rolling piece of country, is the purpose which
stimulates thousands of people to get out and enjoy physical function-
ing in the open air. Putting a little pigskin bag across a whitewashed
line is the purpose which serves to get 22 brawny men to struggle as if
for life and death while thousands look on and cheer.

Take away one’s excuse for living and life becomes tame and cheer-
less. I happened to get to talking on the train with a man of 45 who
had made a comfortable fortune and sold his business, thinking that
he had as much income as any person ought to spend. But he found
that he was so restless and unhappy that he was diligently looking for
some new business to give him a purpose-excuse for being active again.

Purposes May Prevent Possibilities. There is danger, indeed, that
people may become victims of their excuses for real living. Piling up
a fortune, for example, is much more apt to be of value merely as a
stimulus to intense functioning than a worthy goal for its own sake.
To let the pursuit of money spoil the process of living means that
the fictitious excuse is defeating the real potentialities.

A person may become so obsessed with a certain purpose — a certain
picture of his réle in life, a certain plan of activity — that much finer
potential ways of functioning are shut out. For example:

The life of Benjamin Robert Haydon was a tragic self-delusion. Nowhere
in the annals of mankind can a more ironic and grotesque situation be found
than this of the virile, fiercely-struggling, pride-blinded historical painter on
the grand scale who killed himself at 6o because he believed that the great
public did not appreciate his art, when as a matter of fact he commanded no
art at all. Haydon was one of the jokes of Destiny and yet he fulfilled
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himself admirably as a man, stamped himself upon his era as a personality,
and has trickled down to posterity. The one flaw in his make-up was his
inability to paint. Outside of that he had all the earmarks of genius.
Indeed, it would not be going too far to affirm that he was a genius albeit
not in the way in which he, himself, imagined himself.

Haydon might have been a great writer. There is a “go,” a swooping
virility, a self-confidence, an unmistakable mastery of words and expression,
a naturalistic vividness of description, and, above all, the pounding insistence
of a personality in the ‘“ Autobiography and Memoirs” that fashion this work
into one of the most readable relicts of the early nineteenth century. It
is a book to be dipped into time and again, a book to which the reader who
relishes fine and quaint revelations will constantly return.!

The Goal of Social Endeavor. This discussion of mental functioning
leads, then, to the need for a further definition of social objectives.
The motive of life is to function. Social endeavor should aim to pro-
mote full functioning. But some forms of functioning have been
adopted as conscious purposes, while others have not. An ideal social
order would be one which would release both the purposes and the
possibilities of its members.

SUMMARY

A. Imaginary functioning is real functioning.
1. Certain types of highly intelligent people intensely enjoy
pure, abstract, mental functioning.
2. The great majority of normal people enjoy for its own sake
imaginary functioning — functioning which depends essentially
upon mental images.
3. Imaginary functioning may interpret and glorify ordinary
activities.
4. The wholesomeness of imaginary functioning depends ulti-
mately upon its relations to the rest of life— upon whether it can
be integrated with the functioning of other people and things.
B. Mental pictures are valuable for tools as well as for their own
sakes.
5. The imagination sketches out patterns to be realized in more
concrete forms.
6. The mental picture of the self and of one’s associates power-
fully directs one’s activities.

LN. Y. Times Book Review, Jan. 30, ’27, p. 10.
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7. The accuracy with which one’s mental picture fits the proc-
esses with which one deals is an important element in one’s
success or failure.
C. Purposes involve mental pictures of events which we expect,
want, and work to have happen.

8. The values of life consist in purposes and possibilities —
in awakened purposes and in potential ways of functioning not
yet adopted as purposes by the individual.
9. Purposes may release possibilities by becoming excuses for
functioning.

10. Purposes may also obstruct the attainment of one’s full
possibilities.

11. An ideal social order would release both the purposes and
possibilities of its members.

FOR ORIGINAL THOUGHT AND DISCUSSION

4D1. Why is the word “real” enclosed in quotation marks so
often in this chapter? What do you mean when you say that an
experience is real?

4D2. What light does the discussion in this chapter throw upon the
possible nature of life after death?

4D3. John B. Watson says:

Literally hundreds of thousands of printed pages have been published on

the minute analysis of this intangible something called ‘consciousness.”

This thing we call consciousness can be analyzed only by introspection

— a looking in on what goes on inside of us. As a result of this major

assumption that there is such a thing as consciousness and that we can

analyze it by introspection, we find as many analyses as there are individual
psychologists.!

In the same book he has a chapter headed : ¢ Talking and Thinking.
Which when rightly understood goes far in breaking down the fiction
that there is any such thing as mental life.” 1In that chapter he says:
“ This is the field of language habits — habits which when exercised
implicitly behind the closed doors of the lips we call thinking.” Talk-
ing and writing are ‘‘ verbal behavior.” Thinking is ¢ implicit verbal
behavior”’; it is “nothing but talking to ourselves.”” Memory is

1 Behaviorism, W. W. Norton & Co., 1925, pp. 5~6.
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“ the retention of verbal habits.” As to the significance of words he
says:

The fact that every object and situation in the external environment is
named is of vast importance. Words not only can and do call out other
words, phrases, and sentences, but when the human being is properly organ-
ized they can call out all of his manual activity. The words function in the
matter of calling out responses exactly as did the objects for which the words
serve as substitutes. . . . Soon the human has a verbal substitute within
himself theoretically for every object in the world. Thereafter he carries
the world around with him by means of this organization. . . . Many of
our discoveries come largely through this ability to manipulate a world of
objects not actually present to our senses.!

How do these statements fit or clash with the position taken in our
chapter?

Why should Professor Watson lecture and write books?

4D4. The following quotations are all from Watson’s Bekaviorism
(1925). Discuss the relationships between the first quotation and
those following, paying particular attention to the salicized words.
(The italics are not in the original quotations.)

The behaviorist . . . dropped from his scientific vocabulary all sub-
jective terms such as sensation, perception, image, desire, purpose, and even
thinking and emotion as they were subjectively defined. (p. 6)

I kope in the remaining lectures to show you why behaviorist formulations
and methods are an adequate way of accounting for all psychological
problems. (p. 18)

The author hopes that this text will afford the undergraduate a kappy
approach to the whole field of psychology. (Preface)

The interest of the behaviorist in man’s doings is more than the interest of
the spectator — he wants to control man’s reactions. (p. 11)

Some time we will have a behavioristic ethics, experimental in type, which
will tell us whether it is advisable from the standpoint of present and future
adjustments of the individual to have one wife or many wives. (p. 7)

Probably more adults in this universe suffer vicissitudes in family life and
in business activities because of poor and insufficient visceral habits than
through the lack of technique and skill in manual and verbal accom-
plishments. (p. 9)

The young men and young women entering business organizations have
plenty of skill to do their work but they fail because they do not know how
to get along with other people. (p. 10)

1 Behaviorism, W. W. Norton & Co., 1925, p. 187.
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Without asking him to introspect or psychologize or psychoanalyze him-
self, I could detect his weak spots, his strong points, where he went wrong
with his children, where he went wrong with his wife. (p. 40)

4Ds5. What might one mean by * unbehavioristic behavior ”’?
4D6. Discuss the following abstract :

When we think in terms of mind, we must think in terms of will and pur-
pose; when in terms of physiology, in terms of mechanisms and reflexes.
Consciousness is the real thing, while mechanistic purposes are but symbols
of the real. Since we know practically nothing about brain processes, we
are compelled to explain causal antecedents of behavior in terms of mind,
will, and purpose, and not of reflexes. — Morton Prince, Pedagogical Semi-
nary, Vol. 32 (1925) 143-65.

4D7. Frankwood Williams says that he doubts very much whether,
in any matter that vitally concerns us, or even in many matters that
are insignificant, the intellect plays the decisive part which we assume.
He continues :

I am inclined to think that about the only function of the intellect in the
matter is, after the decision has been made, to conjure up good reasons for its
defense, reasons that we can use both in satisfying ourselves and particularly
in satisfying our friends that our decision is a wise one and very carefully
thought out. The decision has been made on an emotional basis. Further-
more, the genesis of the emotional, in consequence of which we have made
the decision, is in most cases, if not in all, unknown tous.  In other words, we
have made a decision totally ignorant as to why we have made it, and the
intellect has had little or no part in the matter until after the event.!

What instances do you know of that confirm or cast doubt upon this
opinion? To what extent is the view expressed by Dr. Williams in
conflict with positions taken in our chapter on Mental Functioning?

4D8. Discuss the following statements of Miss Follett’s :

If we try to make a choice with our ‘““minds” when another already exists
in our neuromuscular apparatus, we only come up against a dead-wall of
impossibility. Or rather we have to attack our problem differently; we
have to set to work to change our motor mechanisms.

Many psychologists use the expression *striving towards some goal,” but
we can see in our own lives that the urge is always the lack ; the goal changes
as we try one means after another of meeting that lack.?

1 Social Aspects of Mental Hygiene, Yale University Press, 1925, p. 16.
2 Creative Experience, Longmans, Green & Co., 1924, pp. 81 and 8s.
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4Dg. What effects upon methods of education would the literal
acceptance of the statements of Watson, Williams, and Follett have?
How would these effects differ from those following from the adoption
of the position suggested in the present chapter?

4D1o. What things does one do with no mental picture of the goal
or of the process? How do psychologists classify the various sorts of
behavior of this type?

4D11. Do animals think? Can you give conclusive instances?
What has this question to do with this chapter?

4D12. What does Kohler mean by saying that the apes made
““ good errors ”’?

4D13. What instances do you know of where children have had
imaginary playmates? How did they begin? What effects has this
form of play had on the children?

4D14. Discuss the value of the movies as imaginary functioning.

4D15. What forms of mental functioning do you enjoy for their own
sake?

4D16. Run over in your own mind the popular plays which you
have seen. Which of them have been based on the dramatic inter-
pretation of a problem which great numbers of people are having to
face. Which have not? To what extent is popularity due to such
dramatization of great common human experience?

4D17. What is the attitude of the healthy-minded person toward
imaginary functioning?

4D18. Babushka, the exile in Siberia, expressed thus her dependence
upon imaginative functioning :

Ever since my childhood I have had the habit of creating a spiritual life,
an interior world, which responded better to my spiritual taste. This
imaginary world has had the upper hand over the real world in its details,
over all that is transient. The aim of our existence, the perfecting of human
nature, was always present to my vision, in my mind.!

Discuss the significance of this quotation in the light of this
chapter.

4D1g. Beulah Amidon, an associate editor of the Survey, compares
as follows the life purposes of her grandfather, her father, and her own
generation : 2

1 Quoted by Lillian Wald in The House on Henry Street, p. 245.
2 Abridged from the Survey, Nov. 1, 26, 152.
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If any one had asked my grandfather in his early thirties, *John, what do
you want in this life?”” he would have had no hesitation in answering, “To
preach Christ and Him crucified.” To the same question my father would
have replied, “To serve my fellow man.”” But when I am asked, “ What do
you want in life?” I have no such clear and direct reply to make.

No value emerged unshaken from war and “deflation’ — no value, that
is, except the terrible importance of not missing life. Pain and defeat be-
came acutely preferable to smooth and uneventful contentment, however
secure. One must live — at absolutely any price.

AsT talk with my coevals, it seems to me that a good many of us are trying
to formulate something that will fuse our individual lives, giving meaning
and unity to each, something as vital and sufficient as religion was to my
grandfather and liberalism to my father.

How typical do you consider this instance of changing of life purposes
as between generations? What are your impressions of the dominant
purposes of your generation?

4D20. When and how have you thwarted yourself through lack of
understanding of the process involved ?

4D21. What specific instances can you give where people make
up trivial purposes as an excuse for functioning?

4D22. In the text the piling up of a fortune is suggested as an
instance of an excuse for functioning defeating the real values of life.
What other examples can you give?

4D23. What relation to our concept of “ purpose ”” has the legal
concept of “ intent ”’?

WRITTEN ASSIGNMENTS

4F1. Visit some one of the following institutions: a ¢ Little
Theater ” or similar organization for producting amateur plays; an
art club, such as the Graphic Sketch Club of Philadelphia ; an experi-
ment in which children play that they are adults, such as the ““ Village ”
playground project in Philadelphia, the “ Newsboys’ Republic ” in
Milwaukee, the George Junior Republic, or the like. Write a concise
account of the trip, noting in what way imaginary functioning enters
into the project.

4K2. Read and discuss the article by Fraser Harris on “ Men Who
Have Experimented on Themselves,” in the Scientific Monthly, Vol. 22
(1926), 247-251. This article is abstracted in the Literary Digest for
May 29, 1926, p. 58. (One hour)
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4K3. Get up a critical bibliography of the literature on children
with imaginary playmates. (Four hours or more)

4K4. Do you know of instances in which persons have written
series of letters to themselves, or have written diaries filled with
imaginary events? If you can get access to documents or cases of this
kind, write as accurate an account of them as you can. Disguise the
identity of the persons involved. (Two or more hours)

4Ls. Sit down at leisure and allow your sub-consciousness to create
three or four imaginary people and an imaginary sub-social environ-
ment for them. Then turn them loose and let them function. Watch
and note their behavior. Do not try to control or influence their
functioning ; simply act as recording observer. Discuss the results.
(Two or three hours)

4L6. How does your picture of yourself change from time to time?
Is this change related to your own functioning as a cause or an effect,
or both? How? (One hour)

4X7. Observe small groups of children playing without supervision.
Note and later write up an account of the ways in which imaginary
functioning entered into their activities. (Three to five hours)

4X8. Work out a test to measure the degree of information
possessed by various groups of people relative to leading characters
in newspaper comics as compared with lcading figures in political
life. Apply the test to a representative group of your acquaintances.
What bearings have the results upon imaginary functioning?

4Wg. How wholesome would you regard such forms of functioning
as those described in Park and Burgess, pp. 234-5? Why? (Half
an hour?)

4Wro. Write a critical analysis of Miss Follett’s position, as worked
out in Creative Experience, that learning and accommodation must be
on the motor level, not on the intellectual level. (Five hours)

4Wir. Read the chapters on “ What Is Behaviorism? ”” and on
“ Talking and Thinking ” in Watson’s Behaviorism. What does he
really think about consciousness? How is this attitude useful? What
difficulties does it involve? Graduate students should study more
extensively the controversy over the behavioristic point of view.
(Two to ten hours)

4W12. What are the underlying objectives of life as presented in
Plato’s Republic? (Two hours)



CHAPTER V

SOCIAL FUNCTIONING: THE CRAVING FOR
ATTENTION AND APPROVAL

What Is Meant by ‘ Social ”’? In a previous chapter it has been
shown that the personality functions on an expanding scale by explor-
ing and manipulating its surroundings. People use tools, machines,
houses, rivers, forests, and the like, as outlets for their purposes,
as settings for and a