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Hygiene.

‘Hygieneand Health Education’
by M. B Davis.

‘The Hygiene of the School
Child’by Terman and Almack.

General English.

‘T'he Writing of Knglish’ by
P. J. Hartog.

Reference (General.)

‘The Hditoral’ by Lieon Nelson
Flint.

Reports.

‘A Report on the use of the
Mother tongue as the Medium
of Instruction and KExami-
nation in certain subjects for
the Matriculation Exami-
nation of the Bombay Uni-
versity’ by M. R. Pranjpe.

Indian Statutory Commission
Interim Report on Kdu-
cation

Report of The Punjab Univer-
sity Inquiry Committee.

Maiscellaneous.

‘Carpentry for Beginners’ by
Kvans Brothers, Ltd., Lon-
don.

‘What Life should mean to You’
by Alfred Adler.
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Additions to the Teachers’ Library.

Education (General).

‘Teaching Dull and Retarded
Children’ by Inskeep.

‘The New Senior School’ by
T. Payten Gunton.

‘Developing a Project Curri-
culum for Village Schools in
India’ by William J. McKee.

‘I'he Hvolution of Kducaticnal
Theory’ by John Adams.

‘Education in Denmark’ by
Andreas Boje ete.

‘Emile: or Concerning Edu-
cation” by Jean Jacques
Rouseav.

‘How to Study’ by McMurray.
‘Kducational Movewments and
Methods’” by John Adams.
‘Socrates persists in India’ by

F. Li. Brayne.
‘Problems for the Schoolroom’
by Herbert Mclsay.

‘Schools with a Message in
India’ by D. J. Fleming.
‘T'he Young Teacher’s Primer.

by J. I,. Daws.
‘School Orgamisation’ by 8. K.
Bray.
‘Teaching : its Nature and
Varieties” by B. Dumville.
‘Citizen Traiming in School’ by
G. 8. Krishnayya.

‘Schocls of Tomorrow’ by John
Dewey and Evelyn Dewey.

‘T'he Kducation of Mentally
Defective Children’ by Alice
Descoendres,

Educational Methods.

‘T'eaching by Projects’ by Me-
Murry.

‘Science  Teaching’ by 17
Westaway.

‘T'he Teaching of Elementary
Mathematics’ by D K. Smith.

‘The Teaching of Elementary
Mathematics’ by Godfrey and
Siddons.

‘Classroom
Bagley.

W.

Management’ by
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‘Modern Developments in Edn-
cational Practice’ by J. A.
Adams.

‘The Teaching of History’ by
C. H. Jarvis.

‘How to teach Geography’ by
L. D. Stamp.

Child Education.

‘The Child His Nature and
Nurture’by W.B. Drummand.

‘Practical Kindergarten for In-

fant Schools’ by Mrs. K.
Martimer.
‘The Advanced Montessori

Method I' by Maria Montes-

SOri.

‘The Advanced Montessori
Method IT" by Maria Montes-
SOrl.

‘The Montessori Method’ by

Maria Montessort.

‘Early Childhood Education’ by
Pickett and Boren.

Iixaminations and Tests.

‘Systems  of Kxaminations’ by
Ziauddin Ahmad.

‘Meutaland Scholastic Tests’ by
Cyril Burt.

‘Intelligence’ by P. L. Boynton.

‘Handbook of Tests’ by Cyril
Buart.

‘How to Measure’ by Wilson
and Hoke.

L sychology.

‘How We
Dewey.

‘Problems of Subnormality’ by
Wallin.

India.

‘MedievalIndia’by A. Yusuf Ali.

Geography.

‘“I'he Countries of the World’ by
A. M. Dell.

General Science and Mathe-

matics.

‘An Introduction to Mathema

tics” by A. N. Whitehead.

Think’ by John



new words to those already
learnt in Readers I to VI, Dr.
West has brought a great Eng-
lish book within the reach of

the  Matriculation students.
Price Rs. 1/4.

(3) “England and the
English People”” by C. K.
Kckersley, (Price Rs, 2/6/6).
Though difficult, this book is
a good introduction to a few
great names in Knghsh litera-
ture.

(4) “A Wonder Book”
and “Kidnapped ” ( Price Rs.
1/3/3 each) in the Simplified
Knglish Series are books which
the pupils of High School classes
can read and understand with-
out the aid of a dictionary.

(5) “ The New Age Poetry
Books { Il and Il contain
many poems suitable for class

recitations. These poems are
simple not only in language but
also in metre and thought.

(6) ‘‘Pioneers of Progress”
by Higham. (Price Re. 1).
Social history receives scanty
attention in  the ordinary
history text-books. “Pioneers
of Progress” is an attempt to
supply this gap.. It containsg
stories dealing with the great
changes which have taken place
in social conditions in England
and with the development of
moral ideas during the last two
centuries.  Besides being full
of useful information, the book
is  written in a simple and
attractive style and is well illus-
trated. Tt should find a place
n the Library of every High
School. Tt i1s also suitable as a
prize book.

The Hyderabad Teacher.

ADVERTISEMENT RATES.
Space Whole ; Bix Fer
P year, ] months. Issue.
T BG L BGL ] BoG
| Rs. As.l Rs. As.| Rs. AS.
Full page : 12 0} 6 O + 0
Half page .6 0) 3 8 2 0
Quarter page | 3 0] 1 12 1 0
Ferline 0 10 ! 0 8 \ 0 6
! ‘

SBUBSCRIFTION RATES.

Tor the Nizam’s Dominions O. 8. Rs. 3

annually, (including postage).

For British India B. . Rs. 3 a ycar
(including postage).

8ingle copy O. 8. As. 12 for H. E, H. the
Nizam's Dominions.

Bingle copy B.G. as. 12 for British India.

The Urdu 8ection is published separately also. 8ubscription Re. 1 As. 14 a year.

Members of the Hyderabad Teachers’ Association can obtain back numbers of
THE HYDERABAD TEACHER at a redseed price.

Apply to S. M. KHAIRATH ALIl, Manager,
¢¢The Hyderabad Teacher’’

Gun Foundry, Hyderabad-Deccan.
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Reviews

“Citizen Training in School”
by Dr. G.S. Krishnayya (Oxford
University Press, Price Rs. 2).

The author Dr. G. 8.
Krishnayya needs no introduc-
tion to the readers of The
Hyderabad Teacher. In this
book he has stressed the need
for treatingextra-curricular acti-
vities as essential elements of
every school. 8ir Philip Har-
tog has rightly pointed out in
his Foreword that “it is only
by such activities that those
two correlatives, individual
character and the corporate
spirit, can be effectively deve-
loped”’. The value of Dnw.
Krishnayya's work lies in the

fact that, besides describing
how extra-carricular activities
are carried on in the Western

countries, he has given practical
hints and concrete suggestions
on the organisation, supervision
and financing of such activities
in Indian schools. There are
useful and 1interesting chapters
on The Student Council, The
School Assembly, School Publi-
cations, Excursions and Parties,

Clubs and Societies, Athletics
and Boy Scouting.

‘While athletics, Boy Scout-

ing, excursions, the school
assembly and clubs and socie-
ties have been successfully

introduced in many secondary
schools in India, school publi-
cations and students’ self-
government present serious
practical difficulties, the former
on financial grounds and the
latter on account of the lack of
teachers who can give the right
direction to the movement. The
author does not, however, sug-
gest that every extra-curricular
activity described in the book
should be 1naugurated without
regard to the peculiar conditions
of each school. His main pur-
pose is to help institutions ¢ to
direct these desirable efforts so
that the maxXimum good may
be secured”. Any one who
reads the book will agree that it
fulfils this purpose admirably.
The style and the arrangement

of the matter are excellent.
We strongly recommend this
book for the libraries of all

secondaty schools.

Books received from Messrs. Longmans

Green & Co., Ltd,,

(1) The New Method Read-
er VI by Dr. M. West (Price
Re. 1) This book will be found
particularly useful in schools
where the New Method Readers
I-IV are being taught. While
retaining all the good features
of the previous readers, it con-
tains, besides, discussions on the
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field)

meanings of Knglish words,
thus giving the pupils practice
in the intelligent use of a dic-
tionary.

(2) The New Method Rea-
der VII (The Vicar of Wake-
is the final work of the

By adding merely 471

serries.



Editorial
OURSELVES.

With the publication of this issue, The Hyderabad
Teacher begins the eighth year of its existence. We reg-
ret to say that owing to his transfer to Aurangabad,
Dr. Krishnayya has had to resign from the editorial staff,
We thank him for the assistance which he gave to the jour-
nal during his stay in Secunderabad and hope that, though
ke is no longer able to serve on the editorial staff, he will
continue to help us with his valuable contributipns.

The Forthcoming Conference of the
Hyderabad Teachers’ Association.

Arrangements are being made for the 7th Annual Con-
ference of the Hyderabad Teachers’ Associaticn, which will
be held in the City College on the 29th and 30th September,
1933, under thepresidency of Nawab Zulcader Jung Bahadur,
M. A., Barrister-at-Law, Home Sccretary. The afternoon
session on the first day and the morning session on the
second day will, as usual, be devoted to Sectional Mecetings,
which will deal with Backward Children, Kindergartens and
The School Time-table, respectively. There will be two
lectures—one on “The Meaning of Japan’ by Professor
E. E. Speight and one on “The Role of the 'Teacher in
the light of Modern Psychology and the changing condi-
tions of the World” by Professor Khalifa Abdul Hakim.
Along with the Conference, an educational exhibition will
be held in the Methodist Boys’ High School Assembly
Hall, and it will be opened by the President of the Con-
ference on the 2Sth September at 5 p. m. A feature of the
Exhibition will be the introduction of a separate Kinder-
garten Section where a  demonstration of Montessori and
other Kindergarten apparatus will be organised. There will
also be a mushaira on the night of 29th September.
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is indebted to the school for the work it has done to improve
the sanitary condition of the city and to free the place from
the periodic attacks of cholera and typhoid.

The school boys take the hospital patients in their
boats to cheer them up and to give them fresh air and
change. The charity boxes that are kept in the classrooms
serve not only to help the poor students of the school but
also to support a number of widows. The pupils of the
school are sometimes seen carrying weights for old men
and women. They are also well known for their sympathy
towards aniwals.

It is interesting to observe that out of every ten
Government employees nine are ex-students of this school.
I had the opportunity to meet and converse with some of
the old students of the school and was much impressed by
their character and spirit of service. They are scoutsin
the true sense of the term, though they do not wear the
scout dress nor belong to the scout organisation.

Unlike most eduacational institutions in India, the
C. M. S. School at Srinagar does not merely prepare its
students for examinations but does all it can to build up
their character, so that they may become useful citizens.
Every student when he leaves the school, goes out into the
world surcharged with the idea of service to his fellow-
beings and to his country. Besides being well-informed and
cultured, he is honest and truthful and is always prepared
for self-sacrifice. Such is the education the Kashmir youth
i1s fortunately receiving. It is earnestly to be hoped that
other schools in India will follow in the footsteps of this
institution to fulfil the real object of education.

45



of school. It is through the example of the masters that
the boys are encouraged to go out to do all sorts of jobs of
social service. There are countless stories of kindness,
un-selfishness and bravery of these wonderful men of the
staff.

Character I'orm.—There is a Character Forin which is
a combinad health and character report.  In the form the
character side is divided into 1nind, body and soul and marks
are allotted for each sub-heading under these three main
heads. DBefore the form is signed by the Principal, the boy
and the teacher in charge are asked questions, if neczessary.
Apart from other advantages, this method enables the
Principal to find out whether the tcacher has been taking
interest in his pupils.  Inspiring mottos such as the follow-
ing arc displayed in different parts of the school building.

1. “Trust in God.”
2. ‘““Honest labour is worship.”

3. “Say little, do much, be careful.”

Soctal Service.—A Knight Errant Socicty has been
formed in the school whose members take a pledge to help
womanhood. There have been thousands of instances where
these IXnight Iirrants, present and past studcents of the
school, have done chivalrous deeds in the way of the moral
protection of women.

The school boys have on various occasions served as
the best fire brigade and saved the public from heavy loss.
Fires are of comunion oceurrence in Kashmir, for the houses
are mostly built of wood.

The staff and the students have done much in the
direction of marriage reform and have been instrumental in
bringing about a few widow re-marriages. Another achicve-
ment of the school is dress retorm. ¢ Pherans’ are being
gradually replaced by more sensible dress. The municipality
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The punishment for dirty tricks is to perform the objectionable
tricks in the school compound repeatedly, standing on a perch called
the ‘“ Monkey Pole".

A money box is kept in each class and the classes compete as
to which one will give most in charity every month. On one
occasion the Principal came to open the boxes before the assembled
school and found all the boxXes empty. The school doors were
closed and every boy was searched. The culprit was caught with
76 copper coins. A blacksmith was sent for and a necklace ordered
out of the coins to fit the neck of the culprit which he had to wear
for 76 days.

Boards of Honour.—Black boards, called Boards of
Honour, are hung at different parts of the school building on
which the names of those who have shown special grit, for
example, swimming across the Wallar Liake (about 4 miles
broad) or jumping into the river from the school roof ( 50 ft.
high ) are written. On another board the names of the
winners of Lord Lamsdown’s medal are written, the winner
being voted by his school fellows to have best upheld the
traditions of his school in body, mind and soul. On a third
board the names of the boys who have done acts of extra-
ordinary bravery are written in golden letters. On a fourth
board the names of those boys are written who have sacrified
their lives for others.

Prizes.—In years gone by there used to be an aunnual
prize distribution, and the clever boy used to carry the day.
It has now been abolished, for it is believed that individual
prizes put a premium on bookishness and cramming. Now
a prize is given to the class which gets the highest number
of marks in the year. Thus it is the interest of the clever
boy in the class to help the dull and stupid ones.

The Staff and its Duties.—Most of the members of the
staff are old students of the school. They have a pretty
busy time. Their work is not over with the closing of the
class rooms. HEvery master is the tutor of about 25 boys
whom he must get to know thoroughly by visiting them at
home and by watching the kind of company they keep out
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were sciubbed with soap and water, and ointment was
applied. Thanks to these measures, the dirty disease has
now been completely stamped out of the school.

Swimming.—Swimming is compulsory in the school.
Formerly, except the prefessional swimmers called Hanjees
(boatsmen ), nobody in Kashmir knew swimming, for it was
believed that the waters were haunted by hob-goblins.
This fear was overcome by numerous demonstrations, and
every boy is now taught swimming and life-saving. The
school has produced thousands of swimmers who have saved
many from being drowned. Every Tuesday afternoon
boating competitions, ¢ Regattas’, are held between different
schools. At least 8 schools are represented with caps and
pedals of different colours. This spectacular race, with
music at the bank of the Dull Lake, attracts a huge crowd.
At a certain signal each boat is sunk in the lake, where-
upon the members of the rowing team dive to pick up the
boat which is finally rowed to the goal.

Punishments.—The school has no rules except the rule
‘“ Behave as gentleman ”. The methods of punishment
employed are sometimes ingenious. The Principal neither
believes in impositions nor in the use of the cane. He looks
upon the cane as a surgeon’s knife to be used only when
other methods fail. Asthe surgeon does not wish to use
his knife twice for the same operation, so here the same
attempt is made to limit the use of the cane in order that
it may be a curative rather than a temporary measure. The
punisment given in a particular case is made to fit the crime
committed. A few instances may be worth mentioning.

Boys who talk too much are made to stand on a “parrot
perch ’.  There they must talk for a given period of time. They

may talk whatever they choose. 'This is watched and kept going
by a peon.

If a boy is found copying in an examination, he is made to
consult all the books he wants and is expected to secure cent per
cent. marks. The slightest mistake gets him a zero for the whole
paper and he fails.
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which take place during each week in different parts of the
world is pasted on a notice board and also explained by
the teachers to their respective classes. This practice helps
to take the eyes of the pupils from the narrow limits of
Kashmir and helps them to realise the vastness and variety
of the world.

Health Supervision.—The health of the pupils receives
special attention. A room is maintained in the school
where 1medicines for cmergency purposes are kept. A
medical man attached to the school visits off and on to
attend to the needs, if any. A thorough medical examira-
tion of the boys is held twice a year.

Prayers and Exercise.—The day’s work begins with
prayer. This is followed by physical exercise, which is
compulsory for all the boys. The boys are divided into six
groups and all these groups are engaged at the same time in
different kinds of physical exercises in the limited open
space available.  Practically all the members of the staff
are present and help in the supervision of the different

groups.

After the vnhysical exercise period when the students
enter their respective classes, the first ten minutes or so
arc devoted to the inspection of clewnliness. At certain
entrances two mirrors are fixed faces to face so that every boy
who passes that way may be able t9 sce not only his frong
but also his back  When the boys enter the school they do
not have any idea of cleanliness. Once on being asked
as to how long it was since the ‘ Pheran’ (upper garment)
was washed, a boy replied, “ I don’t know; it was handed
over tome by my father”. To overcome dirty habits,
whenever a boy is found wearing dirty clothes, he is made
to wash them before he is allowed to enter the class.

There was a time when practically every boy had his
head covered with ulcers and scabs, which werce obviously
due to lack of cleunliness. Every day the boys’ heads
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not to be found in the usual curricula programmes. Thanks
to the methods sketched below, the boys not only acquire
knowledge but are also trained to make the best use of
their bands and eyes.

Interesting Features of Selhool Work.—In gome classes
a map of an important country is hang and each class is
supposed to represent that country. It is hoped that during
the stay for one year in the class the boys will learn all
abouat the country. Much stress is laid on Home Geography,
for, as is rightly remarked by the Principal, “ The boy will
willingly learn all there is to know about Melbourne, San
Francisco and Leeds, if the Punjab curriculum requires it,
but will be incapable of telling you how to get from one part
of his own country to another or naming the products of
Kashmir.” To achieve this end, relief maps are prepared
in the open, showing the lakss, rivers and mountains of
Kashmir.

The lessons in Nature Study are illustrated by pictures
of birds whose habits, food, etc. are explained to the boys.
During holidays the boys are taken out on hikes and are
taught the properties and uses of the trees observed.
There is a special room in the school where dozens of
specimens of nests and eggs of birds collected by the boys
during these excursions are kept.

Pictures showing the effects and after-effects of smok-
ing are hung in the classes attended by bigger boys.

Apart from the weight attached to observation of
pictures and models, encouragement is given to the boys to
read illustrated papers. In other words, the most modern
method of education-—* learning by doing *—is followed in
its true sense. Every effort is made to discourage cramming.

A weekly meeting of teachers is held regularly at
which the teachers exchange ideas and discuss the affairs
of the present week. A summary of the important events
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A Nucleus of Education in Kashmir
BY

Dr. M. A. HAI, L M. & S, D.P . E.

In the month of May last, in the course of my tour of
Northern India, I had an opportunity to visit Kashmir. In
that beautiful country I came across a school which has
many striking features. This school is known as The C.M.S.
(Church Mission Society) High School and is situated
between the most populated area of Srinagar on one side
and the Jhelum on the other. The building is not modern.
It is of a design common in Srinagar with no compound
except about 80 ft. square courtyard in the centre of the
building. Nor is the furniture adequate. The school is aided
by the local Government and has 300 pupils on roll. The
curriculum followed is that of the Punjab HKducation
Department.

The founders of the school had to face serious opposi-
tion in the beginning owing to the extreme orthodoxy of the
Kashmiri who tried to crush the institution and its activi-
ties. The chief credit for the present state of efficiency of
the school is attributable to Mr. E. D. Tyndale Biscoe who
has been working as Principal for the last 42 years.

At the time when the school was founded, the well-to-do
classes in Kashmir had a strong prejudice against manual
labour and physical excercise; it was a common belief that
manual labour and exercise give muscles which are good
only for low class people. Indeed, physical education was
held in such contempt that when it was first started in the
school, the storm of opposition which it aroused led the
Maharajah to stop it.

Aim of the School.—Undeterred by these difficulties, the
authorities persisted in their noble efforts. The aimm has
been not only to instil love of knowledge into the boys but
to teach them things of general usefulness such as are
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b.

9.

10.

11.

12,

There is much scope for reducing the number of
written HExaminations.

Oral and Practical Tests should be given greater
prominence than is the case at present.

The work of the whole year should count for pro-
motion. The Annual Examination with the Insti-
tution or the Public Examination should not be the
sole Test in determining the future of the student.

The idea that all books must be excluded from the
HExamination Hall should be recognised as not the
last word in the matter. At least in higher College

courscs, books may be allowed in the Examination
Hall.

Accrediting by the University concerned of certain
High Schools as fit to conduct their own Matricu-
lation Examinations may not be inadvisable.

There should be a greater combination of internal
and external examiners.

There should be regular training for Examinership.
Meanwhile there should be morc frequent meetings
of all the examiners in each subject.

Where there is keen competition for Scholarship
or recruitment to select appointments, cach paper
should be evaluated by a pancl of Examiners.
Occasional Medical examinations should be intro-
duced. Fhysical education must be made more
efficient and attractive.

The School-Leaving Examination and the Mabri-
culation must be clearly differentiated as their
purposes are far from being identical.
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Sivaswamy Aiyer and Dr. Ramaswamy must certainly
have thought of other kinds of tests also but they too do
not think it possible to test real moral progress by examina-
tions. ‘“Moral progress, if reduced to a test by means of
an examination may not result in moral progress. A boy
may geb good marks and may yet have most criminal
tendencies.”  (Ramaswamy). Miss Sykes “cannot imagine
a moral test which would not defeat its own purpose. I
would welcome enlightenment.” The illumination she
secks could not be found in any of the answers we have so
far received.

Asked whether there is any particular defeet in the
examination system in their own Provineces which other
places in India have not, most of those who kindly sent in
answers say that they do not know of any defect which is
particularly theirs. T'wo gentlemen, one from Ahmednagar
and the other from Gujerat, mention respectively the iden-
tity ot the School Teaving and the Matriculation Kxa-
minations and the slow pace of vernacularisation. But
these defects are more or less eommon everywhere in India.
As one of our friends observes “The same steam roller is at
work everywhere and there is no way out of it.”

The findings embodied in this Report show that a very
much superior system is not yet in sight and that we have
to put up with the existing system as the most convenient
and practical and thercfore the best available tool that we
know of. This does not mean that the defeets in it are not
serious. They are undoubtedly grave decfects, but in spite
of them the whole structure stands as something inevitable.
The following suggestions if generally accepted will lead to
a lot of improvement :

1. Greater use must be made of the new Intelligence
and Attainment Test.

2. Iducation, and naturally the Examinations also,
should be increasingly conducted through the
medium of the mother tongue.
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friend from Gujerat, “consider all cases alike.”” The:e'is
only one who is uncompromising in his opinion that if a
student does not take interest in games, he will have to be
sent away. Miss Sykes also perhaps would have liked to
do the same, but she is afraid of the present state of public
opinion as represented by parents  No one howaver will
disagree from hor when she mentions “that (a) mental
development has mnch more to do with healthy-physique
than is generally recognised and (b) that a schoo! should
not educate merely the mind.” Mr. Wilder does not lika
to detain a boy in the same class merely for want of
physical progress but he “would note his defeet in his
cerbificate and leave it for others to judge his fitness for a
given line of work or study.”  The same suggestion has
been made by Sir Sivaswamy Aiyer who “would adopt a
system of separate certificates for intelloctual and physieal
progress.”  This is cortainly an advance upon the current
practice of taking no note at all of a student’s indifferanco
to the culture of his physieal self.

Re. the question, “Will you have by examination to
test the moral progress of o student ? it 81, what types of
ests will you use ?” there were very fow who had some
hope of doing it.  Mr. Prasad reenmmends tests on scout
lines, record of service ete.  Mr. Wilder considers a moral
test difticult but has some hope of doing it thhugh he also
admits igs diflieulsy. “But to do so is possible,” in his
opinion “to some extent by the methods developed hy
Watson and others of Colambia University. No other tess
i1s yet known to be reliable.”  All others are extremely
diflident, to sav the least, about the efficiency of any test in
the moral sphere. Mr. Venkatachala Aiyer would put more
faith on the verdict of the class toacher and of the fellow
students when he wants to judge a student’s moral worth.
Some who have sent in answers have nnt visualised any
test other than a written test and they naturally feel that a
student may oxpress fine sentiments on paper but his achu:_\l
performance in real life may belie his written words. Sir
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the use of books. The true principle to be laid down ig,
books may be permitted wherever it is not the mere perusal
of the printed page that will furnish an answer, but
intelligence is required for understanding the meaning of a
passage or for solving a problem.”

The question of the use of Vernacnlars presented 1w.
different points of view. A few of them were against it. The
ordinary arguments of want of proper words and good text-
books and therefore the possibiliby of student’s performance
wanting in precision and accurate thinking werc mentioned
by themm. But the majority held that vernacularisation
would make the answers more intelligent and intelligible.
Ouno of them says, “The strain of the students will be
lessened and vernacularisation will lead to the enrichment
of our literature as well as to the easy assimilation of
knowledge by students” (Chandaverker).

Physical Culture and Moral Tests.—Most of the ecdu-
eationists mentioned think that thoungh physical cultare is
very important, to detain a student in the same class
beeause he does not do well in physieal exercises is unjust.
Prof. Wadia says, “If phyvsical enlture is a part of regular
course, it is for school anthorities to see that the student
undergoes this course.  If in spite of this, he does not
improve in physique, it is no fault of the stundent. © Possiblv
he suflers from some definite defeet or from malnutrition
and in such eases, his school ecarcer should not be marred
by withholding  promotion to a higher class” As
Mr. V' Prasad savs, “The institution, parents and teachers
being more responsible, the student should not sufler”
“Failure to make adequate progress is many a time due”
as Dr. Ramaswamy savs, “to lack of opportunities and
proper environment.  As such it is not fair to penadise.”
On the other hand, all attempts should be made to secure
conditions which will compel every individaal to pay due
attention to this side of life””  “Kntice him, advise him, or
even force him to take exercises, but do not,” =avs our



advance in age, shonld be capable of marshalling forth their
thoughts abont a problem or topic, organise the same in a
judicious manner and express them in a reasonable and
correct form ”’ (Dr. Ramaswamy). ‘‘ They are needed as a
test of ability to express onesclf clearly and develop a
consecutive theme—very necessarily ability in ordinary
business or professional life.” (Miss Sykes). It was
generally felt that therc was nothing wrong if candidates
were generally allowed the use of books in examination balls,
But the practical difficulties are manifold. Still it was felt
that at least in the higher college classes an attempt might
be made to allow books. Even in the lower grades of
cducational institutions, it is useful for teachers and
examiners to bear in mind that the need to refer to some
hook or books does not always indicate an inadequate
intellectual equipment. The other side of the case has been
ably presented by Sir P. 8. Sivaswamy Aiyer who writes ;—
“I think there is much to he said for the present practice
of preventing stndents from referring to books. The advan-
tages of cultivating a gnod memory are now completaly
ignored and—wrongly so”. Even he however is not entirely
against all use of books. “If books are permitted to be
used ”’, he says, “ far greater care and intelligence will hava
to be exercised in selecting such questions as cannot be
answered by copying from some pagos of n book. Care will
have to be taken to execlude books containing an answer to
the identical question. The eases in which the use of hooks
may be permitted are, for example, examinationa in law,
provided the auswer to the quastion involves the application
of a number of principles 1o the facts of & particalar case
and a search has to be made for the true principles to be
applied. In thess cases the judzement of a eandidate as
well as his geographical knowledge of the contents of the
book can be tested. There is no use in allowing the use of
hooks for acswering what are called book-work questions.
1f the questions are all problems not to be found in their
entirety in any book, therc would be no harm in allowing
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same time, it has been pointed out by several of our edu-
cationists that all teachers are not neccssarily good exami-
ners. ‘“The present methods of choosing examinoers from
among the gencral body of teachers is” according to
Miss Sykes, “ most unsatistactory.” She would choose
apecialists for examining purposes. Mr. Wilder would have
a special course for all aspirants after examinership
Mr. Venkatachala Ayyer aleo desires a course in examiner-
ship.  He suggests that meanwhile common agreed princi-
ples in valuation in each papor or subject may be arrived at
by experts and communicated to teachers so as to avoid
individual teachers aiming at different standards.  Some-
thing better #till is even now being done in the Bombay
University.  Here, whenever there are several examiners
in one subject, they meet together and discuss all possible
varietics of answers and there are moderators appointed who
are expected to see that no teacher is unduly earried off by
his own 1deas of what the answers ought to be. This can
be copied with advantage in those provinces where each
examiner i8 absolutelv free in the matter of his own bundles

of answer books.

New Methods in Examinations.—About possiblechanges
in mothods of examining, there was a variety of answers.
Most of the answers expressed the opinion that such things
as True-Falge Test, Completion Test and Recognition Test
could with convenience be introduced. The ceducationists
who sent in answers had cither experience in the matter or
were generally acquainted with the literature on the subject.
“A child with intelligence but little command of the
language is not handicapped as in essay questions; this is
apecially desirable where the medinm s so often a foreign
language ” says one of them. Thase types of questions are
particularly welcome in the Primary and the lower grade of
Sceondary Schools.  All who sent in answers however were
positively against excluding all questions invelving answers
in essay forms. “We want that boys and girls as they
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Frequency of Tests.—The majority of opinions was
that examinations are more frequently necessary in the
lower classes than in the higher. One at least (Mr. Prasad)
has suggested that there should be no examination
whatever in the Primary Schools. Several have sug-
gested quarterly tests in  the primary and secondary
schools. Many are pot in favour of weokly exami-
nations. The answer from Palanpur (Gnujerat) says
that by taking up one subject for weekly test, students
neglect other subjects during the weeck ; that this leads to
huge arrears of work in all subjects in the long run, that it
1s a great burden on the teachers and that in spite of the
constantly rccurring examinations students are likely to
neglect them as they know that it is the resunlt of the annual
examinations that decides the promotion. Quarterly
examinations are favoured by some of those who have sent
in their answers. In Colleges, the general opinion is that
the number of examinations need be only one in the year
or at the most two. One at least (Dr. Ramaswamy) has
singgested that there need be no examinations at all in the
colleges unsil the end of the four years’ course when there
many be a Viva before an Examination Board. Ile holds
that at the end of the firat two yoars, the prefessors’ certi-
ficate as to the progress made should be the passport to get

into the third year. A test once a year is generally favoured
for technieal institutions.

Internal and Erternal Ecaminations.—Almost all the
answers are definitely and strongly against the introduction
of a new general examination in secondary schools prior to
the Secondary School Leaving Examination. Most of the
answers are also against a general examination for all the
students of a langnage area at the end of the primary school
course. Omne or two people have mentioned that they are
not against Primary Kxamination for a whole district.

Almost all the answers favour a combination of internal
and external examiners for the Public Examination. At the
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examinations ‘ help students to find out their weak points.”
Others think that they give the publicsome idea of the work
of the school and still others that they help recruitment to
public service. Sir Sivaswamy Aiyer thinks that ‘“in theory
examinations are nseful as a means of testing the ability
and progress of students and the efficiency of the edueca-
tional institutions, though tho public examinations as they
are conducted now are not as satisfactory as they should
be.” None of these educationists thought that examinations
could adequately be substituted by anytning else on a large
scale. In the case of individuals or individual classes
the opinion of teachers and sowmetimes even the opinion of
students of the class about their classmates may be valuable,
but they are not sufficient. Hence the general agreement
on the usefulness of examinations.

None however was so optimistic a3 not to find defects
and serious defects in the system. All who have sent in
answers feel that examinations as they are now conducted
encourage cram work and tend to discourage the many sided
developments of students. About the evil of variations in
examinations, opinions are sharply divided. Dr. Krishnayya
mentions an experimental study in essay valuation
conducted not long ago in Mysore. 50 teachers valued the
ossays of 23 pupils in Form IV and the results were classi-
fied in four divisions. It was found that 15 out of 23 had
been placed in all the four classes and not a single essay
had been placed in the same class by all the 50 teachers.
Farther, all the 23 had been made to fail at least by 3 out
of the 50 exuminers. - He concludes that examiners’ marks
are variable and inconsistent because when marking papers,
they are not measuring the same trait or skill. Other
educationists ( Messrs. Wilder, Prasad, Ramaswany,
Venkatachala Aiyyer and Wadia) think that variations in
examinations are not so serious an evil as some would
represent them to bo.  As Miss Sykes says ‘“ they are not
the root evil, though they are of course an aggravation of
the evil”.
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VII Are there any particular defects in the Examination
system in yonr Province orin your City which other
places in India have not ? If so, what are they ? and
how do yon propose to deal with them ?

VIII. If you wish to raise any questions not directly or
inditectly mentioned in this Questionnaire please
raise them.

The number of anawers received was not large, but it
is gratifying to find that answers wore received from several
Provinces or States in Tndia. Answers were received from
Madras, Ahmednagar, Mysore, Cochin, Hyderabad, Allaha-

bad and Gujerat. The persons who sent in answers are :—

1. Sir 8. Sivaswami Iyer, Madras.

2. Miss M. Sykes, Bentick High School, Vepery, Madras.

3  Mr. 8. V. Venktachalla Aiyyar, Nemmara. Cochin,

4 Dr. G. 8. Krishnaiyya, Hyderabad.

5. Mr. F. S. Wilder, American Marathi Mission High

School, Ahmednagar.
6. Professor Wadia, Mysore.
7. Dr. Ramaswamy, District Ed: Officer, Chitaldurg, Mysore.

8. Mr. G. A. Chandavarkar, Hyderabad Teachers’ Association,
Hyderabad.

9. The Secretary Teachers’ Association, Bishop Heber High
School, Trichinopoly.

10. Mr. V. Prasad, Allahabad.

11. Mr. V. D. Haldi, Palanpur, Gujerat.

12. Mr. 8. R. Tiwari, Baroda.

All the educationists mentioned above find that exami-
nations in some form or other are necessary. They are
chiefly useful, as Professor Wadia generally remarks,
“for testing the knowledge of candidates and incidently
their power of expression.” Mr. Wilder finds them usefal
‘for measuring scholastic progress and also to find what a
class has failed to grasp in a given subjcct.”” Miss Sykes
would welcome it as giving a ‘‘ definite objective for the
students in their work and as providing both pupil and
and teacher an external standard by which attainment may
be measured” Mr. Venkatachala Aiyyar points out that
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VI

(2) Do you approve of the proposal made in some Pro-

vinces to have a general public examination in
secondary schools prior to the Secondary School
Leaving Exawination ¥

(3) Is it your experience that those subjects which are

(4)

tested only by internal examiners (¢. e. examiners
within the Institution itself) are neglected, while
students give more careful attention to subjects tested
in public examinations? Have you any suggestion
to remedy this evil if it exists ?

In public examinations also, do you think it wise to
have actual teachers as examiners or to have others
7. e. those unconnected with institutions whose work
is tested ? Why ?

New methods in examinations.

(1) Have you any personal experience with the new

3

(4)

(5)

(2)

(A

methods in examinations in Primary and Sccondary
Schools ?

What do you think are the advantages or disadvantages
of such things as () Recognition Test (b)) Completion
Test (¢) True-false Pests ?

Do you think that the questions requiring the essay
type of answers are necessarv, even if the Tests men-
tioned above are made use of 2 Why ?

Do you think that the present practice of preventing
students from referring to books in FExamination Halls
a healthy or reasonable practice? What (a) Psy-
chological and Theoretical and (b)) what practieal
difficulties are likely to be met with in changing
this practice? How can these difficulties be over-
come ?

What will be the possible effects of Vernacularisation
on examination ?

If a student does not show satisfactory progress in
physical culture, will you prevent him from going to a
higher class? How will you answer the pomnt of
view of your opponent in this matter ?

Will you have any examination to test the moral

progress of students? If so, what types of tests will
you use ?
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High School, Ranchi, and M. L. Agarwala, Inspector of
Schools, Fyzabad. As it was not possible for the Committee
to meet, a questionnaire was igsued on its behalf to more than
two hundred eddeationists. The questionnaire was also
published in the Karnatak Journal of Education, Dharwar,
and in the Bualletin of the All India Federation of Teachers’
Associations.. Dr. Krishnaiyya sent a copy of an Iducat-
ional Magazine in which appeared an article of his on
examinations, but no help was rececived from any of the
other members of the Examination Hoquiry Committec.

A copy of the Questionnaire issued on behalf of the
Committee is given below.

I. (1) What are the chief uses in your opinion of exXamin-
ations ?

(2) What alternative means are possible to obtain these
results ?

(3) Do you think that these substituies are preferable to
examinations? If not, what advantage have Ixamin.
ations ?

II. What are the chief defects in your view of the present
system of Examinations?

(1) Does the system encourage cram work ?
(2) Does it discourage many sided developments of stndents?
(3) Are the variations in evaluations a serious evil ?

II1. Frequency of examinations.

(1) How many examinations do yon think are necessary in
a yvear in (a) Primary Schools () Secondary Schools
(3) Arts Colleges (4) Technical Schools and Colleges?
Do you approve of (a) Weekly (b)) Monthly (3)
Quarterly examinations ? Why ?

IV. Internal and External Examinations.

(1) Do yon approve of a general public examination, 7. e.
an examination for the whole language area, at the
end of the Primary school course ?
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culture to him;- All other subjects which are of help for the
accomplishment of this aim they want to include. Indeced
they form the necessary part of the curriculum. But they
cannot take their place as a separate entity, in total
isolation from the work. They are to be related to it, to
form part and parcel of it and to arise out of it. Thus
there will not be any division of interest nor any watertight
compartments. Tor it will be a composite whole. Every
subject will have its proper place and at the same tie will
be incomplete without the help of the others all having
their centre of gravity in work which will infuse fresh
vitality into them and will be enriched by all that they
have to give instead. And as a result they want to have
inspired workers who know their work well, have a great
faith and find a new meaning in it and love it, and at the
satne time are not lacking in other human accomplishments
which are necessary for a complete living.

(To be continued.)

©On Examinations: R Report*
BY
ANJILVEL V. MATHEW.
Convener, Examination Iinquiry Commouttee.

A Committee was appointed by the All India Federation
of Teachers’ Associations some time back to generally enquire
into the nature of examinations and make suggestions for
their improvement. Nothing however was done for a year
or two. In the Bangalore Session of the Federation, ( Dece.
1931), the Committec was rcorganised with Mr. A. V.
Mathew, Dharwar, as convener. The other members of the
T gamination Enquiry Committee were Dr. G. S. Krishnaiyya,
Illore (now at Secunderabad) and Messrs V. Guruswami
Shastrlgal Tirukattupalli, Tanjor, S. K. Roy, St. Paul’s

Ropnnted from t;ho All Indu Educntnou Bullct,m ot All Xudn l*odontnon ot

Toachers’ Associations.
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in these days. What then should be tho main object of
education ?  According to Plato, its main object-is to fit a
man for the work he is capable of, and this is the opinion
which the modern famouos thinkers on education seemn to
endorse with great avidity.

~ “The first daty in all edueation” says Kerschonsteiner,
“is to encourage each individual to realise his own work
and to strengthen his powars by devoting to it all his intelli-
gence and all his might. Vocational education is the door
to the education of the man. The modern peasant (depic-
ted by Passow) who could speak Greek but who on account
of his lack of knowledge or his inability, let his farm go to
ruin would make a deplorable impression on us in spite of
his acquaintance with Homer and Sophocles.” Professor
Dewey also approves of this view when he says, “Education
through occupations consequently combines within itself
mote of the factors conducive to learning than any other
method.” According to Ruskin the main object of educa-
tion is ‘to lead human coul to what is best in them’, so

that they may not only be ‘ happy’ bnt also quite ‘servize-
able .

Thus we see that the dominant ideal of education
to-day is not merely to cultivate the intellect of the pupils
but to train them to be serviceable. The ecry is not know-
ledge for its own sake but knowledge for man’s sake. This
should not be. interpreted to mean that the modern
educationalists are taking only a narrow view of cducation
and trying to make it purely utilitarian. Far from it. They
are fully aware of the glaring defects of a one-sided cducation.
They do not want to ignore the humanistic side of
cducation. They do not want a mechanic to be a ‘mechanic
merely. They want him to be a complete man, a man with
a broad outlook, decep sympathies and variety of interests.
But this great and noble aim they want to accomplish
through the medium of his work. They want him to realise
the sanctity of it and want to make it a source of real
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ancient masters was the only proof of culture and liberal
education. Buat now the conditions have changed. The
idea of dominance and mastership has given way to tbhat of
mutual service and co-operation. Work is regarded as
essentially noble. Democracy demands respect for persona-
lity. The tendency to test thought before accepting it
has changed the intellectual attitude of the modern man.
The modern languages have been greatly enriched. The
conception of culture and liberal education has undergone
a great change. The modern conception of a liberal edu-
cation not only includes the cultivation of intelleet but also
a development of the practical ability. A brief quotation
from Huxley’s ‘“Science and Iiducation” will explain
clearly what I really mean.

“That man,” says he, ‘I think has a liberal education
who has been so trained in youth that his body is the ready
gervant of his will and does with ease and pleasure all the
work that, as a mechanism, it is capable of ; whose intellect
is clear, cold, logical, an engine with all its parts of
equal strength and in smooth working order, ready
to be turned to any kind of work and spin the gossamers
as well as forge the anchors of the mind ; whose mind
is storcd with a knowledge of the great and funda-
mental truths of nature and of the laws of her operations;
one who, no stunted ascetic, is full of life aud fire, but
whose passions are trained to come to heel by a rigorous
will, the servant of a tender conscience, who has learned to
love all beauty, whether of Nature or art, to hate all vileness,
and to respect others as himself.”

In this famous passage Huxley has tried to sum up all
the ethi¢al, intellectual, practical and aesthetic qualities of
liberal education. Thus we see that a purely general and
traditional education whose main object is to caltivate the
intellect is out of date now. We cannot afford to be merely
idealistic and theoretical and ignore the practical side of
lite. A man with such an education will be an anachronism
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The Aims and Ildeals of Modern Education

BY
K. M. YUSUFUDDIN, M. A. (Leeds),
Ilead-Master, Government Osmania High School, Jalna.

In a previous article,* I have tried to explain that the
modern outlook on life is quite different from that of a
century ago. The new order has its own vital needs which
a modern system of education should endeavour to meet in
the best way possible. How can this be accomplished
successfully ? How has the system to be organised ? What
should be s aims and ideals? Should we discard the
ancient ideals of a liberal and gencral education and replace
them by those of technical and vocational education? Are
we to ignore the humanities and substitute for them all
that is practical and of immediate use ?  Bither of these to
the total exclusion of the other is inadequate as it cannot
Ratisfy the needs and reqnirements of a modern socicty.
The old ideals have to be retained at least in spirit, if not
in form. They have to be supplemented and modified by
the new, not to be superseded by them.

As I have stated in my previous article, the old aystem
of education was organised to train a dominant clasa, mem-
bers of which had plenty of leisure, had many servauts and
slaves who were prepared to do every form of manual and
practical work for them. Hence they thought it below
their dignity to do any such work themselves and devoted
their whole time to speculation and philosopby and to the
cultivation of their mind and intellect. Their knowledgo
at best was abstract and theoretical and the whole of it was
derived from books. Tradition and authority held sway
and were not to be disputed. A knowledge of Greek and
Lat‘.m was essential and a first- b'md 'chua.mmnce with Lhe
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teacher. In this class we make no attempt to teach English
speech, a babe must learn to speak his own mother tongue
before trying to talk in any other language. All the most
useful of the Montessori Apparatus is here, as well as other
apparatus of the teachers’ invention. We are always
adding to our stock of sense-training apparatus, and the
teachers are most hard-working in making it. I want you
to see some of the things in use, afterwards, and you will
understand how the child 1s taught by them.

The teaching of English names for a few objects, and
counting in English, are taught as a game, and in the next
class, too, it is good fun. Names of things, simple com-
mands, little polite phrases, form the subjects of the English
work of the children below seven years. Please look at
some of the teaching apparatus to see something of the
methods used. When the sound of English is fairly familiar,
we begin to read it, from big sheets, not from books, but the
sheets are a preparation for the books we use in the next
stage, where reading and writing are begun. The books
have been chosen from a number of samples, as the best
from these points of view :—the pictures are numerous and
amusing, the print is good and large, and the sentences
well spaced. The subject-matter is interesting, and I hope
that these books will be used still more widely than they
arc at present ; they have failings, but fewer than most.
All the actual teaching is done in Urdu throughout the
school, but the English of the upper classes is well spoken,
not very flaent, but the accent is as nearly perfect as
constant practice can make it, and it is pleasant to listen to.

I have kept you a long time to explain all this to you,
but I know it is fresh to most of you, and those who already
understood our methods must pardon this repetition of
them for the sake of the strangers. The lessons and
illustrations in the classrooms will explain and amplify
what I have said, and after the sports I will be glad to sece
you looking at them, and if further explanations are wanted
by anyone, T will be pleased to give them.
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nailsin. The six-year-olds made the cardboard furniture,
and you see how all the work they dois for something,
nothing is made for the sake of making but for using
afterwards. We have no place here for elaborate handwork
which takes much time to do, and is then put in a cupboard
to be admired. What we teach is, first, to make something
uscful, second, to make it yourself, third, to make it as well
as possible. In thesec early stages, teaching is only a way
of getting children to do things, no highly-finished pieces
of work are here, because we know that a child does not and
cannot make a highly-finished picce of work himself, it is
teachers’ work, not children’s work, which is flawless and
completely finished off.

In Physical Training, I believe that we are in advance
of any other Primary School, for every child has, every day,
a Drill period, and a Games period. There is also a
period every day for gardening. After roll-call, each child
takes spade, hoe, and wastercan, and tends his garden, clean-
ing his own tools at the end of the period ; this teaches them
that labour is not undignified, but good fun, and it makes
them independent also. Last season, the children took
home from their gardens, cabbages, carrots, lettuce, and a
few chilis all their own growing; cannot you guess how
good they tasted ?  Arithmetic follows the gardening, then
two periods of Urdu, with a pause for play between them,
then comes Drill, then English or a story lesson, another
story lesson or Religion. An hour for tiflin and play is
allowed, then the afternoon session consists of Inglish,
Handwork, and Games. The K. G. has a rest period in the
mid-morning as well as the other breaks. It is a time-table
hygienically and psychologically sound. Homework is set,
but is excused on request of parents.

The K. G. proper may be of less interest to today’s visi-
tors than to mothers or other women visitors whom we
cxpect tomorrow, but I must tell you that, to the best of my
knowledge, it is the only K. G. under a trained Montessori
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The children have learned their long measure in
arithmetic by making a dolls’ house; they sold sweets to
teach one another the value of dub, anna and pice in rela-
tion to their sweet buying abilities. This selling of sweets
involved weighing a'so, and little sums were worked out
joyfully to find how much we must charge for an ounce if we
paid Rs 4 a scer for our sweets. There is much of the less
exciting work in arithmetic, but even this is rendered inter-
esting by such eards as you see, teaching tables, and division,
and at the same time delighting the eye by gay colours.

Our next great feature is the quantity and variety of
manual work taught by proper lessons in clay modelling,
pastel, painting, design, drawing, paper and cardboard
modelling (not folding into useless intricate shapes but
making toys), eclementary carpentry, group work and
individual work. T.ook round the rooms and sce the children’s
cfforts, and remember please that the child does the child’s
work, it is not touched up by the teachers. They tecach
but do not touch. The child learns by making mistakes not
by being prevented from making them. Here you will not
see the teacher draw an object on the board and the class
copy the drawing ; they copy the real thing. Their errors are
corrected by themselves, if possible ; if beyond correc-
tion, they often say “Can I do it again”. They have
experimented in  pattern making, in stick printing, as
shown on the dolls’ house walls and in potato-block making
and printing.

The various exhibits will show you what sorts of things
the children can make; the only work done by the teacher
is that which is really beyond the strength of little hands;
it is surprising how much the children can do in the way of
simpla carpentry, designing, and colouring. They made
the whole of the dolls’house except the interior partition,
which the teacher wired into place; they wired the sides
and back together, hammered the base into position, even
helped to saw this hard teak wood, and to hammar the large
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school increase. Of what other Primary School can it be
said that the whole staff consists of trained specialists?

After his training to learn by doing, in the K. G., we do
not expect the older child to earry on in the old, dull, bad
way, with slate and book, with fear of the stick and hope of
a prize. We continuein the Playway. This method has made
a name for itself in America, and I have used it with much
success in Hngland. I am giving it a trial here, and I
do want your help in the matter. Lot me explain it in
this way: some, inleed most of you probably have a hobby
to which you devote much of your spare time quite willingly.
You spend hours at your hobby, be it tennis, stamp collect-
ng, photography, music or something else, and in connee-
tion with it you leara a number of facts Yo do not feel
vexed at spending time on it, possibly you retura to it as
soon as your daily work permits. Now the child’s hobby is
to play. But to him it is no more waste of time than your
hobby is waste of time; by using the child’s love of play we:
teach him, his lessons become his hobby, that is, he does
something because he likes it, not because he must do it.
Work becomes pleasant and the pupil anxious to do more of
it. How many of you refused to take your play time and
your games period because you were so happy doing geogra-
phy? That has actually happened in Std. 2 here. They
continued their geography after the teacher had finished,
and begged to be allowed to go on, to take it home, to do it
i playtime Can any one of you remember begging for
homework as a pleasure? The Geography models make
children realise the life of other people, and all through the
geography scheme we work on the human interests; what
people wear, cat, grow, how they live, and why they differ
from us. In History, drawing, modelling and acting in-
cidents of old times bring before our little ones the lives of
the ancient folk in a way that no learning of dates can
ever do,
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causes, he is behind in the eclass work and never
reaches the level set for boys of his age. I speak strongly
on this point, having in my childhood suffered from being in
too high a class for mathematics, and never did I get my
work done correctly as long as I was at that school, but
when 1 went to a tresh school, I was two classes lower for
maths , and one class higher for some other subject, and at
last was able to work intelligently at maths, and catch up
what I had not learnt properly before. This moving of a
pupil from class to class according to his abilities is not a
very new idea, but it is strange to India, I believe. Your
child may be at Std. 3 level in Urdu, in Arithmetic he may
be at Std. 2 level and in English only at Transition level.
By thus putting him with other children of similar capacity
to his own, he lays the foundations of sure knowledge, and
1s not discouraged by finding the work too hard, nor made
lazy by being given tasks below his capacity. A very clever
boy may be working with boys  much older than himself,
‘you nced not fear your little one is being kept back if heis
in a low class for some subject, or think that he will not
learn enough if he is not with boys of his own age. The
teachers here are unsparing in their task ofvtesting and
grading and I take each class myself every day, so we soon

know what a child’s capabilities are, and grade him accord-
ingly.

3. Our methods—In the Kindergarten we follow the
Montessori methods of teaching through the senses, sense-
training as it is called, and of learning by doing. We have
the fullest cquipment of Montessori apparatus, and we add
to it with our own inventions as need arises. The
Kindergarten teacher has been in Dotoressa Montessori’s
own school in Rome, and has been trained under this
greatest of modern educationists. There is another English-
trained K. G. teacher, a Physical College trained matriculate
and a teacher trained by me after Intermediate, with Budget
Provision for two more trained teachers as the numbers in
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Is it not worth while to pay a little thought to the
pereunnially fresh subject of human mind in all its activities ?

Experiments in @hild Education in
Hyderabad, Deccan
THI MODEL PRIMARY SCHOOL

The Model Primary School cclebrated its first Open Day on the 31st July, 1933
under the distinguishod prosidency of His Hxcelloncy tho Maharaja Bir Kishen
Fershad Bahadur, G. C. I. B., Prosident of the State EKxecutive Council. The work
done by the pupils had been displayed in the various class rooms for the inspection of
parerts and other guests. This school was opened in July, 1932, to scrve as a model
to other Primary Schools in the State. Attached to the school is an up-to-date
Kindergarten Section under the charge of an Indian lady who has been trained in
Montessori work in Rome under Madame Montessori herself. We have much pleasure
in publishing the toxt of the report which Miss Tyler, the Head-Mistress, read on the
occasion of the Open Day celebrations, and we are sure that this account of the
principles on which the school is run and the experiments which are being carried on
in it will be read with interest.— Ed.

This school is an experimental one, an attempt to ran
an Indian school on the same lines as the most modern and
up-to-date English and American ones, with due allowances
made for climate and different conditiong. This is a very
difficult task if our method and aims are not understood, so
1 am going to point out a fow salient features and explain

them.

1. Co-education—DBoys and girls work and play together
as in a family; there are a few modifications, for the boys
have “Cubs” and the girls do necedlcwork, the boys play
football, the girls, singing games and badminton, but both
play netball, cricket and ficld-sports. The girls leave at the
age of 8 years, but the boys can stay till 10 or 11, for this is
a proper Primary School, not only a Kindergarten.

2. Individual work—This means that a child works
at a rate suited to himself, not at a rate set by rule; in this
way we abolish that tragic figure, the fool of the class
In most cases the fool would be as clever as the rest of the
class, if he once caught up with their work, but from bad
teaching prior to entering school, or from many other
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at the same time, in Psychology it is personal, and the in-
strument of observation is the mind itself.

Physical symptoms generally accompany mental pheno-
mena. The face is the mirror of the human mind. The
outward signs give us the clue to the feelings inside. Let
us take a man who is angry. He becomes restless, his voice
becomes louder. His eyes become red, and his blood be-
comes more heated These are truly some of the symptoms.
Every teacher who has to deal with the young should be a
born mind-reader, or at least trained to be a mind-reader.
Puablic speakers to be sucessful should be able to sense the
atmosphere. The atmosphere is nothing but the mental
background of the audience to whom he has to appeal
through his voice. Lawyers also should be pre-eminently
men with keen vision to be able tio win their cases. Watch an
advocate addressing the forum, how he sets forth his case,
how he modulates his voice with appropriate gestures and
how, as in a fencing competition, he has to look to all sides
but with the central idea of how he can put forth effectively
his case to win over the judge to bhis cause. After all,
human acts at home or outside are only mental adaptations
and adjustments. A fair inference can therefore be drawn
that a knowledge of psychology will ba of great utility even
to the busy man in every walk of life.

The most practical race of the world, the Americans,
have paid special attention to mental science, and there are
highly specialised departments such as applied psychology,
social psychology, psychiatry, and child psychology etec.
There are also instruments which graphically record the
mental feelings. Many of the new Thought Societies,
Christian Science groups and Mental Schools of Culture are
only attempts to train and cultivate the mind.

Real culture depends upon a pclished and disciplined
mind. Paychology gives a systematic study of the mind
in all its various aspects.
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down such undesirable feelings is not to allow scope for
them to develon but to nurture the contrary feelings of
emulation, love and social service. That is why the
prophets say “ Resist not evil”. There is no use simply.
saying “ Thou shalt not covet”. One should be told how
not to do it. Looked at closely, it will be seen that the
various systems of religon are at bottom modes of disciplin-
ing the mind.

Let us take, for example, fear, trepidation, anxiety and
panic, commnn to all created beings. Fear is an apprehen-
sion of danger. It is an instinct of self-preservation and
self-defence from a possible enemy. But it becomes posi-
tively detrimental when it so affects the organism as to
repress the activities of mind and body.

In ordinary talk also, we use psychological terms
though we do not notice their full import. For example, the
country is ina panic, the man is in his pensive mood, the
crowd is sallen, the men are hilarious. All these are psycho-
logical observations of others. In the same way, people say
of themselves : “I feel uneasy”; “I am restless’”; ‘I am
in no mood to submit.” These are self-observations.

The parent, the teacher and the public man in any
walk of life should consciously or unconsciously be in one
way or another readers of other people’s minds as well as of
their own. ™To read the faces of others;, to gauge their
thoughts and to know our own minds is an inborn capacity.
But education gives a helping hand. That is why the great
Rishis say “Know yoursell” “Look within yourself.” This
means ‘“Know the working of your mind.”” The psychologist
or, for that matter, every man who has todeal with the public,
should have a clear brain able intelligently to discriminate
the mental phenomena. Above all, he must be alert and
quick enongh to note the fleeting thoughts and emotions
which are in the very nature of things elusive. While in
physical sciences the phenomena can be observed by many
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observation is the outside world of phenomena, including
the body itself, as in physiology and anatomy, in psychology
both the subject and the object of observation is the mind
itself. That is, the mind turns back the mirror upon itself.
It is the beginning of the what are called the occult subjects
and it is on the borderland of the physical and oceult system
of thought. That is the unique feature.

As a general sabject of study, Psychology is interesting
and very instructive. It is a popular idea that psychology
is a subject of concern for the educationist, for the mental
doctor and for those engaged in the study of Philosophy.
But on closer scrutiny it will be seen that even the ordinary
busy man of the world can fiad it worth the trouble to solve
many of the current educational, social and other human
problems in which everyone is interested and for which a
knowledge of psychology would be of much help.

BEveryone feels within himself at one time or another
feelings of anger, love, pity, hatred, jealousy, fear, panic,
anticipation, and moedes of thought such as thinking out
problems, and willing, such as making resolutions etc.
They are facts which can be observed, mecasured and
inferred. They obey certain fixed laws. There is no
chance or haphazardoess about them. Lunacy itsclf follows
certain laws and runs in fixed grooves.

With a certain atnount of effort and practice it is possi-
ble for every educated and sensible man to observe the mental
phenomena both of himself and others, study them and
draw his own inferences. Let us tuke, for example, the
feeling of greed which is one of the weaknesses of mankind.
Greed is the inordinate desire to have a great deal Of
something. Greed should be differentiated from emaulation,
a hoalthy feeling. When a man is obsessed by greed, there
18 a sensation of restlessness and an overpowering urge to
becomo unusually active, thus upsetting mental poise—
the foundation of mental happiness. The only way to put
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continue their studies in the Gymnasium but wish to take
up a career after passing the Middle School Examination
also join the Real Skolen. Pupils usually come into this
class at the age of 15 and leave it at the age of 16.

Practically the same subjects are taught in the Real
Class as in the Middle Class, only the course is a little
heavier. The Real Examen is held or the same lines as
the Middle School Wxamination, with this difference that
a written paper is always given in the modern language
which is either German, French or English, according to
the option of the pupils. The examination is controlled
by Government, and success in it entitles a student to
apply for civil service appointments and to enter the army
and the navy as wall as certain kinds of commercial and
technical schools, such as schools for chemists and dentists,
agricultural and horticultural schools. Most of those who
pass this examination go into private business as clerks
and shop assistants. Tn most of the Municipal Schools no
fee is charged but the tution tee in Private Real Schools is
144 Kroners per year.

(To be continued.)

Psychelogy: Its Place In Daily Life

BY
K. SUNDARAM AIYAR, B. A, LL. B,

Psychology is the science of mind. It is mind that
marks out man as the apex of creation in the world. It
is therefore worth while to know what mind is and how it
works. Logic is the science dealing with the different
modes of thought, showing how we infer one thing from
another. Physiology is the science which treats of the
functions of the several organs of the body. But psychology
treats of the mind as the total human consciousness with
its varying phases and modes of activity, such as thought,
feeling and will. While in other sciences the object of
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seientific courses. Every pupil is provided with a separate
demonstration table fitted with gas pipe and locker. Besides
the theoretical teaching, every pupil has to attend practical
work and perform experiments with the help of a demons-
trator.

There is a separate room for geography where different
classes are taken by turns during the geography period.
This room is amply provided with all the apparatus neces-
sary for the study of physical, political and commercial
geography. Whenever necessary, lessons are illustrated by
magic lantern slides. 4

In the school there are clinic rooms where pupils suffer-
ing from bad teeth and nose and ear diseases are daily exami-
ned and attended to. To carry on this work the services of
a doctor and a few trained nurses have been enlisted. In
order to cultivate among the pupils the habit of washing
and bathing, the school is provided with several baths and
washing rooms. Arrangements have been made to give
an opportunity to every pupil to bathe in the school
at least once in a fortnight in winter time. In summer
time the pupiis take sea baths two or three times a week.

Cooking is also taught in the school to the girls of the
higher classes, and for this adequate arrangements have
been made in the school.

REAL SKOLEN (REAL SCHOOLS.)

These schools come after the Middle Schools. There
are no separate schools of this kind, but generally an extra
class called “ Real Klasse” ( Real Class)is attached to the
~ Middle Schools and all such Middle Schools to which this
class is attached are named Real Schools. There are 122
Municipal Real Schools and 117 Private Real Schools.
Those pupils who just manage to get through the Middle
School Examination and wish to continue their education
but are not considered brilliant enough to join the Gymnasi-
um are placed in this class. Pupils who do not desire to
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and give me all the details about its working. The total
strength of the school is 1484, of which number 680 boys
and 684 girls are in the elementary section, and 120 pupils
are in the middle section. There are altogather 45 classes
in the school, of which 40 classes are in the elementary
section and 5 in the middle section. Boys and girls are
taught in separate classes. In most of the Danish schools
co-education exists but the classes are not mixed, there
being scparate classes for girls. On the day I visited the
school, the attendance was very good, very few pupils
being absent. Danish children are very regular in their
attendance and nothing but illness keeps them away from
school. The school works daily from 8 a. m. till 4 p. m,
with an interval of about 30 minutes for lunch at 10 a. m.
and of 20 minuates at 1 p m. The staff of the school
consists of a headmaster and 42 teachers, of whom 16 are
men teachers and 26 women teachers.

The course of study includes all those subjects that are
prescribed by the Department for the Middle Schools. I'he
School is housed in a newly erected grand and commodious
three-storeyed building which is some distance from the busi-
ness quarters. The class rooms are large, well lighted and
well ventilated, and are not crowded, the maximum number
of seats being 36 per class. Allthe classes have been furnished
with the necessary furniture which consists of single desks
for pupils, a high table and chair for the tenchers, and black-
boards. In most of the schools which I visited I noticed
that the old-fashioned dual desks are still used and the
single desks, wherever they are found, are adjustable so
as to be regulated according to the height of each pupil.
However, care is taken to provide the lower classes with

small desks. Infant Classes have small separate tables and
chairs.

The school possesses a very well-fitted science laborato-
ry, much superior to any of our best high school laboratories.
It contains material enough to suit even our college
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Physics.—Elements of physics are taught and the work is not
“ only theoretical but consists of a good deal of practical work, all the
schools being equipped with excellent physical laboratories. The
course done in these schools is quite advanced.

Gymnastics.—Gymnastics is compulsory for all pupils. Every
school is provided with an indoor gymnasium possessing all the
apparatus necessary for the Ling System of gymnastics.

Manual Work.—In most of the schools carpentry is taught to
the boys and for this purpose the schools are fitted with workshops.
Sewing is taught in all the schools to the girls. In some schools
where it has been possible to make arrangements for cookery, the
girls are taught cooking.

Examinations.—At the end of the 4th year, an exami-
nation is held which is both written and oral. The written
examination is conducted in Danish Composition and Mathe-
matics by the examiners nominated by the Inspector-
General of Schools. The pupils are also examined orally
in one or two subjects. The teachers of the school examine
in the rest of the subjects. Those pupils who secure the
minimum marks required for passing are considered qualified
for the Real Class, and those who obtain higher marks are
permitted to join a Gymnasium. This examination does
not qualify one for any career but is held in order to sift
the pupils, dividing them into three groups: those who go
into the Gymnasium, those who go into the Real Class, and
those whose education stops here. All those pupils who
fall under the last category, generally become shop assistants
or craftsmen.

Fees.— A tuition fee of about 120 Kroners a year is
charged in the Middle Schools. Though small, this fce still
keeps many from attending Middle Schools. The enrolment
in the Middle Schools is only about 10 per cent. of that in
the Primary Schools.

Description of a Middle School.—1 visited a Middle
School at Copenhagen called ‘' Skolen I Alsgade”, which
is o mixed commune school. Mr. C. A. Jurgensen, the
Headmaster, was kind enough to show me round the school
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Special care is taken to admit into a Midd'e School the
brightest pupils only. When the pupils finish the 5th Class
course, an examination is held and only those are allowed
to proceed to Middle Schools who pass the examination with
credit and are found capable of continuing their education
ina Gymnasiam. Others are advised to go into life as farmers
and workers. In urban areas, there are also Middle Schools
attached to the High Schools with a Real class in between,
just asin India we have the middle section in a High School.
Thera are Private Middle Schools also which are opened and
maintained on the same conditions as Klementary Schools,
They receive grants from the Miunistry of Education on
certain conditions which chiefly concern teachers’ salaries
and school buildings. The expenses of the Municipal Middle
Schools are shared by the Liocal Boards and the State.

Courses of Study.—The courses of study comprise the
following subjects : —

1. Danish. 2. Any one of the following languages :
(a) English. (b)) German. (¢) Latin. 3. History. 4. Geo
graphy. 5. Natural History. 6. Physics. 7. Arithmetic.
8. Mathematics. 9. Religion. 10. Drawing. 11. Music.
12. Gymnastics. 13. Manual work for boys and sewing for
girls.

Danish.—With the Danish language a little Swedish is also
taught, as Sweden is a neighbouring country and there is a good
deal of commercial intercourse with it.

English and German.—These are taught on account of the coin-
mercial relation with England and Germany. Since the War,
English has becowme very popular and most of the pupils take it as
their second language.

Latin.—Latin is studied for one year in the last grade by
those pupils only who wish to take up a linguistic course in n
gymnasium after finishing their Middle School course.

Natural History.—1It consists chiefly of Zoology and Botany and

is taught in the best way possible. All the middle schools are
provided with well-fitted natural history museums.
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SECONDARY EDUCATION
MIDDLE SCHOOLS
After leaving the Elementary Schools, the pupils follow
one of the following two courses :—

1. The boys of well-to-do families and official class
mostly prepare for the Middle School Examination. The
number of such pupils is very limited.

2. Sons of farmers and labourers take up work on the
field and in factories.

It must not bhe supposed that after finishing the
Elementary School course these young men are left
without an opportunity for further instruction. What
happens is that some of these boys, while engaged in work,
attend evening classes and later join the continuation
schools, such as Folk High Schools, Agricultural Schools,
Workers’ High Schools, ete., at the age of 18.

Danish thinkers believe that the period of transition
from youth to manhood is the time for physical develop-
ment rather than for intellectual attainments, and that
therefore it should be spent on practical work and play.
In the rural areas the children, after leaving the Elementary
School, are set free to learn practical agriculture on their
fields and to performm household duties at home. In some
cases they are apprenticed to learn practical agriculturc at
model farms, where they are paid for the work. Kvery
community has its local gymnastics organisation and
usually its own assembly hall of gymnasium, and here the
youths and their fathers assemble frequently and take their
physical exercises under able leaders. In this way, -1 or 5
years pass and the youths return to the Folk High School
when they are about 18 or 19.

Middle Schools, also called ‘Junior High Schools,” are
found in every organised town. As described already, a
Middle School containg 4 classes, and children join at the
age of 11 and leave usually at 15.
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gymnasia arc attached to most of the vilbla.gc schools. They
arc simple and neat, having good floors and being equipped
with all the inexpensive apparatus required in the Ling
System of gymnastics Practically every school has

teachers’ quarters where the teachers reside free of any
charge

In some communitics there are private schools of the
Private samo type as the Municipal Elementary Schools,
Behools. There are about 500 private schools in Deamark.

In these schools tuition is not free as in the municipal
schools, but a small fee is charged. It is necessary to have
the permission of the loeal authorities to opeu a private
sehool, which is granted under certain conditions. If any
school is found to be objectionable in any way, or fails
to fulfil the conditions laid down, then the anthorities
have powers to close it down. In all the private
shools the same curriculum is followed as in the State
Schools, and, wunless this condition is observed, no
grant is given by the State. Rvery private school that
comes to the average level of a municipal school of the
district gets a State Grant. Kxaminations are conducted
with the permission of the loeal school board. On duly
informing the local board, the schools are allowed to hold
examinations in the school premises provided they have at
least 10 pupils on the rolls and provided the school master
is considered competent.

There are also certain speeial religious private schools
or schools conducted on particular educational principles,
such as Montessori Schools, ete. These rural schools are
chiefly run by private subscriptions with a grant-in-aid
from the State. Since the Great War, in most European
countrics different types of new experimental schools have
been started by cducational faddists and enthusiasts. They
have not acquired popularity yet, and people of conservative
ideas about education view them with suspicion.

8



- Eramzinations.—In all the State Elementary Schools
examinations are conducted twice a year by the school
authorities themselves. The State has nothing to do with
the conduct of examinations. No certificates are given to
the pupils when they pass the Elementary Examination.

It must be notad here that the rural Elementary Scheols
attempt to relate the entire courses of study to the soil in
such a way that they sugceed in creating the love of the
soil among the pupils. In Denmark the preparation for
farm life begins in the Elementary School and is therealter
continued both in the class-room and in  practical work
outside until all has been acquired that is neccessary for
success in agriculture.

General Features of Danish Elementary Sclhools.—The
schools are generally located in beautiful or picturesque
spots near about the villages and, wherever possible, are
surrounded by gardens and parks. The buildings are well
built, well lighted and well ventilated and heated. All the
schools possess excellent playgrounds. There i1s always an
abundance of illustrative material of all kinds such as
geographical and historical maps and biological and
physiological charts. A good collection of physical appara-
tus is used as the basis of simple experiments in Natural
Science. A small chemieal cabinet is found in most of the
schools containing articles neccessary for milk testing,
working with the soil, and the like. Good zoological and
ethnological collections are also seen neatly arranged in
cases. Circulating Libraries form a feature of most of the
schools, the books being available both for the children and
their parents. School rooms are invariably decorated with
housc plants and nature-study materials. The pupils at an
early age are shown in schoo!s how to decorate rooms with
plants and flowers and they acquire such a taste for this in
schoois that they carry it with them in their after life. The
writer noticed that th& houses of even small farmers were
tastefully decorated with plants and flowers. Indoor

7



Drawing :—Drawing, which begins in Class IIT and is
continued up to Class VII, is popular and well taught,
accuracy and neatness being the watchwords. The neat-

ness and care which the children display in their work, are
marvellous.

Arithmetic :—Mental arithmetic reccives more atten-
tion in Danish schools than in the schools of most other
countries. The quickness and accuracy with which the
younger children solve problems of mental arithmetic are
remarkable.  The text-books contain the cssentials only
and the teachers supply the rest. The thoroughness with
‘which the elementary rules are tanght is striking. Farm
accounting and farm problems comprise a large part of the
subject-matter of the books.

Geometry :—Enough of planc geometry is included in
the highest classes to furnish an intelligent foundation for
problems in mensuration.

Foreign Languages :—A forcign language is studied
as a second language and is always taught by the direct
method.  Much emphasis is laid upon pronunciation and
articulation. T watched a lesson in English in a 1ligh
School at Copenhagen in the Tth Class and was astonished
to notice the correct pronunciation of the pupils and the
ease with which they read and spoke English.

Gymnastics and Swimming.—CGymnastics is compulsory
in all the schools for boys. The older girls generally
do gymnastics as special work after regular hours. In the
first 3 or 4 classes the boys and girls do the work in mixed
classes; later on, they are drilled scparately. The newer
schools are fitted with indoor gymnasia ; and where these
arc lacking, suitable grounds are prepared outdoors, sanded
and supplied with suitable apparatus. The work in gymna-
stics is uniformly good. Swimming is taught to pupilsin
most of the urban Elementary Schools. A detailed account
of swimming will be given in the Chapter on Physical
Education.



“well provided with charts, globes and other geographical
apparatus. Lantern slides are often used to illustrate the
lessons.

Nature Study:—Children in the primary classes are
carly made acquainted with nature. ILessons are illustrated
by means of charts, coloured pictures and magic lantern
slides. Natural history is taught as a part of nature-study
from Class IIT onward. In the upper grades a reasonably
thorough course is done, including descriptive courses in
Zoology, Botany and Physiology. Most of the urban Kle-
mentary Schools have natural history museums which
contain stuffed birds and animals, plants and flowers for the
teaching of Zoology and Botany. Danish teachers believe
that nature-study means love of nature, natural history
means acquaintance with nature, while application to
agriculture demands both love and knowledge of nature.
They are of opinion that love of nature and knowledge of
nature can be acquired in the Elementary Schools and that
practical agriculturc ean be studied in continuation schools
later on.

ITand Work ( ~loyd):—This is done from Class V to
Class VII. Tew rural schools offer a course in hand-work
but it is popular in larger schools. Some of the night
schools do excellent work in sloyd.

Handwork For Girls ( Sewing, needle work and embroi-
dery):—These  arc taught in all Elementary Schools
for Girls where women teachers are employed from Class
I-VII. In some one-teacher schools, with men teachers in
charge, the wife of the teacher gives instruction and  gets
a small pay.  Wherever possible, cookery is also taught to

Classes VI & VII.

Music:—Singing is tanght from Class II to Class VII
in all the Elementary Schools. Patriotie, religious and folk
songs and nature songs are sung remarkably well. Children
keep time with their arms while they sing.

5



Danish schools depend more upon the ability of
Mothods of t€achers than upon textbooks. Teachers who
Teaching.  gre professionally trained do not rely on text-.
books for classroom work but know how to draw material
from their gencral knowledge and experience for much of
the classroom work. Danish text-books ‘“are too meagre

and scrve only as leading threads, the teacher supplies the
rest .

Reading and Writing:—These are not taught mechani-
eally but arc treated as arts complete and separate.  The
Danish language is taught largely through reading, composi-
tion and dictation exercises. The teacher gives dictation:
from some simple rcaders or classics and it is corrected in
the class-rcom, the mistakes being explained to the pupils.
Grammar forms part of thereading lesson and is rarely

taught as a separate subject. The work is largely of an
inductive nature.

Religion:—DBible THistory is told orally in the lower
grades and is studied from text-books in the upper grades.
The matter is dealt with in such a way as to furnish a
sound foundation in general history.

History:—Ilistory begins in Class 1T and is continued
up to class VII. It holds an important place in the course
of study. All school work, in fact, is given historie back-
ground. Althoagh Danish Iistory receives special atten-
tion, still the course is not limited to Denmark and
Scandanavia alone but deals in general with the History of
Europe and the Orient.

Geograply:—In teaching geography muech time is
devoted to the study of the Scandanavian countries, thongh
the course covers the physical, mathematical and political
history of the cntire globe in a thorough manner. Most of
the schools possess separate geography-rooms, which are

4



hagen weekly hours for Classes I & II are 24, for Classes
ITI, IV & V 30 and for Classes VI & VII 33. Usually
the older children spend more time in school during winter
than the smaller children. In summer this arrangement is
reversed. Some schools arrange their sime-table wholly on
half-day session plan, others give a certain number of whole
day sessions for each class. Others again have both half
and whole day scssions for the different classes

Same idea of the arrangement can be had from the following
account given by Mr. Foght : —

‘““Elementary School, Odense:—This is a 3 teacher-school, and
has 8 classes. 'T'hese classes are grouped into 6. Classes 1, 2, 3,
and 4 are four separate groups; Classes 5 and 6 form Group V and
Classes 7 & 8 Group VI. The school year is of 246 days. The
school day begins at 8-30 a. m. during Winter and 8 a. m. during
Summer and closes at 3 p. m. Groups VI, V & II spend their
forenoons in the school and Groups IV, IIT and I are in the school
during afternoons only. This arrangement gives each class four
hours’ school work daily 6 days ina week. There are three
teachers in the School. During the forenoons as there are 5 classes
in the school, it gives 2 teachers to 2 classes each, and the 3rd
teacher only one class. These teachers do not keep the same room
all the time but change from room to room with the change in
hours. In the afternoons as there are only 3 classes, each teacher
gets one class.”

The Courses of Study:—Under the law certain funda-
mental subjects have to he taught in every school.  These
are religion, reading and writing, arithmetic, geography,
history, drawing, music, hand-work and gymnastics.
Optional subjects are nature study, hygicne and sanitation,
sloyd, houschold ecconomics and a language other than
Danish. Natural science with speeial reference to agricul-
ture has been receiving more and more emphasis.  German
and English are mostly taken as seccond langunages on
account of the close commercial relations with Germany
and England. Most of those who have reccived secondary
cducation know German and English and speak them well.
Since the War, English has become very popular, and it is
now studied by the majority of the pupils as a second langu-
age in schools.



of the Parish to which the family intends to move, so that
the children may be registered without any loss of time.
Children’s names are kept on the records of the school from
which they have moved until formal information is received
of their admission into another school. This method of
tracing has had cxcellent results.

It is the duty of the tcachers to investigate all cases of
absence from school and decide whether they were ‘ without
legal reasons’ Tvery month all such cascs are reported to
the Parish Council who ‘may make further investigation.
Fines arc imposed on parents or guardians unless they arc
able to show that the children in question are ““habitual
truants”; in which case the children themselves are taken
in hand by the Council.

The fines are impbsnd at the following rates :—

1. 12 Ores* for each day’s absence during 1st month of offence.

2. 25 ’e 1 ” 21]d I ’
3. 50 " " R 8d "
4. 1 Kroner . v 4th ’ "

Whenever necessary the Parish Council takes legal steps to
collect the fines, and the important fact is that the fines are
collected. ’

Length Of The School Year, Hours Per Week, #c—
According to the Ordinance of 1904, “‘instruction shall be
given in town and country schools during at least 41 weeks”.
As the Danish school-week covers 6 days, this gives a
minimum school year of 246 days.

The law states that in larger towns the average
minimum amount of instruction for cach class shall be 21
hours and in rural districts 18 hours a week. This does not
include gymnastics, sloyd, hand-work, drawing or housc-
hold cconomics, which would increase the number of hours
very much. In most of the Elementary Schools of Copen-

»

100 Ores:=1 Kroner which is roughly equal to B. G. Rs. 1—2—0.

[9}



The Danish Educational System
’ BY
SYED MOHAMED HUSAIN JAFERI, B. A. (Oxon),

Deputy- Director of Public Instruction, Hyderabad, Deccan.
11
ELEMENTARY SCHOOLS

Edueation is compulsory for all children between 7 and
14 years of age. Municipal Elementary Schools called ‘Folke
Skolen’ arc found in every town and village. They are
attended by 90 per cent. of the children to whom compul-
sion applies. In some communities there are private
schools of the same type as public schools.  Urban schools
are always complete primary schools with 7 eclasses; they
possess fine buildings and are better equipped in every way
than the rural schools. A few schools at Copenhagen have
Class VIII also for those pupils whose parents wish them
to continue their education even after the compulsory age.
Rural schools usually have fewer classes. There are alto-
gether about 3838 rural Illementary Schools in the country
—quite a large number for a country with an area of 16000
sq. miles and a population of 3} millions. The number of
classes differs in these schools ; some are complete Elemen-
tary Schools, while in others the number of classes varies
from six to one. One-class schools are found in small
villages where the number of children is very small.

Compulsory Attendance Law.—As a rule, the Danish
people fully realise the importance of sending their children
to school. The few who atternpt to avoid the compulsory
attendance law are dealt with severely. The head teacher
of every rural school has to keep a complete record of all
children of school age within the distriect.  Whenever
parcnts or guardians wish to move away from the parish,
they have to give a week’s notice to the Tarish Council
informing it that they are going to withdraw their children
from school. A similar notice is given to the authoritics
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THE

OXFORD ENGLISH COURSE

LAWRENCE FAUCTTE, M. A. (OxoN.), PH. D.
READING BOOKS
{Conversation, Reading, Writing) .
1st year or lst and 2nd years Reading Book I, Part I,5 as.;_'
Reading Book I, Part I, 5 as.”

2nd or 3rd year ... ... Reading Book 1.9 as.*
3rd or 4th year ... ... Reading Book ITL. 9 as.  °
4th or 5th year ... ... Reading Book IV.9as.

LANGUAGE BOOKS

(8pelling, Pronunciation, Grammar, Composition)

1st year or 1st and 2nd years Lianguage Book T, Part 1, 4 as.
Part 11, 4 as.

2nd or 3rd year ... ... Language Book TI.4 as.

3rd or 4th year ... ... Langnage Book TTT.5 as.

4th or 5th year ... ... Lianguage Book IV. 5 as.
CARDS

(for Class use with the above Books I and IT)
200 Picture Dictionary Cards (107X 7). Boxed, Rs. 11-4.
100 Reading Cards (31"X5"). Boxed, Rs. 9-6.

SUPPLEMENTARY READERS

STAGE A o The Great Stone Face. By Nathanicl
- i Hawthrone. Retold.
bo he read with Book IT 3. The Purloined Letter. Dy Edgar Allan
Four VoLumEes, 3as cach. Poc. Retold, X
1. *Nine Fables. A Book of Short Plays. 1. The Arabian Nights. Retold by ¥. M
9. *Robin Hood and Other Stories. Somc Urling Smith.
dramatizod. from 3 as. to 9 as. according to length
3. *The Good Little Men, &c. Two Plays Irrom 3 as. t0 ‘ °
R and a Story STAGE O
4. *Cinderella and Rapunzel. Short Plays. 10 bo read after Rook 1V
STAGE B Srx VOLUMES
to he read with Book 111 1. Tom Browa's Schooldays. By Thomas
Four VOLUMES. 3 as. enclt Hughes. Partly dramatized.
2 . . .
1. Stories from English History. Somc 2. Pilgrim's Progress. By John Bunyan.

Dramatized.

Mungo Park in Africa: 1795-7. Retold
by F. M. Urling Smith. Now ready.
9 as.

4. The merchant of Venice. Adapted from

Lamb's Tales fram Shakespcare,

dramatized. 3
2. New Testament Stories. Dramntized.
3. Stories from Greece. Some dramna-
tized.
4. Stories of Rome. Some dramnatized.

STAGE C 5. A Tale of Two Cities. By Charles Dic-
. . kens. Dramatized.
to be read with Reading Book IV ¢. David Livingstone in East Africa. Tirst
Four VoLuiEks Missionary Travels, retold by G. C.
The Tempest., Adapted from Lamb's Latham.
Tales from Shakespeare. From 3 as. to D as. according to length.

TEACHER'S HANDBOOK

PART . Covering Books I and II and I PART 1. Covering Books 1I and IV
Stage A. Re. 1-8. and Stages B to D. Re. 1-8.

Norg.—Bvery volume is illustrated ; those asterished are printed in colour. The tirst half
of the Coursc is now ready ; the remainder is in the press for publication towards
the close of 1933.

OXFORD UNIVERSITY PRESS

BOMBAY CALCUTTA MADRAS




THE OXFORD ENGLISH COURSE

is an original work incorporating scrupulously tested methods of instruction, the out-
como of long practical experience of the type of pupil and teacher for whom it is
designed. :

By supplying scientifically constructed lessons in a familiar form together with a
TEACHER'S HANDBOOK giving detailed instructions and answers to Tests. the OXFORD
ENGLISH COURSE aims to improve the teaching of English in countries where problems
of isolation or teacher-training have seriously impeded progress hitherto.

It sets oub to train pupils in Indian sehools during four or five years study to
express themselves easily and correctly in natural English ; and to read at sight any
matter in current non-technical English unaided except by a dictionary.

The Course consists of a series of four READING BOOKS, with LANGUAGE BOOKS
corresponding with them, and a series of SUPPLEMENTARY READERS in the four stages
of difficulty represented by attainment of vocabularies of 500,1,000, 1.500, and 2,000
words respectively.

The READING BOOKS and LANGUAGE BOOKS include articles and general inform-
ation on a variety of subjects, formed into carefully graduated lessons of known value
and interest %o school pupils of every nationality. 8Stories and plays are provided in
SUPPLEMENTARY READERS.

Practice is given in JONVRERS\TION, READING, WRITING, S8PELLING, COMPOSI-
TION, GRAMMAR and TRANSLATION.

SOME SPECIAL FEATURES OF THE OXFORD
ENGLISH COURSE

THE VOCARULARY of the Course, chosen from a combination of two standard
word-counts representing ten million words of English literature, is made up as
follows ;

1,500 words proved to include 85 per cent of the words occurring in
modern ¥nglish prose of a general nature,

500 words of specinl usefulness in school days.

500 words occurring in general reading matter of wide’appeal.

THKESE KSSENTIAL WORDS, AN WORD.-GROUPS AND PHRASKES INCORPORATING
THEM, are introduced gradually and systematically. Fvery word is represented in at
east three contexts. Grammar particles and other difficult words appear from five to
ten times and receive special attention in exercises.

A PICTURE DICTIONARY of 200 words, printed in the books and also on large cards,
forms the basis of DIRECT METHOD work during the first two years. The lessons
employing 1t are so designed as to enable the average teacher to use the Direct Method
safely.  wxperienced teachers of the Direct Method will be able to avoid the vernacular

from the beginning. FORMAL TRANSLATION work is donc during the last two years
of the Course.

Kach vowel and consonant sound is demonstrated in the PICTURE DICTIONARY
by at least three cxamples. Phonetic information is given in a simple manner, and
knowledge of the phonetic alphabet is not required.

Fach lessen in the first two LANGUAGE BoOOKS introduces a GRAMMAR FORMIT!':A.
excmplified by the most common Hnglish constructions. Oraland written exerciscs
progress gradually from controlled to free work, so that pupils may be prevented from
forming bad habits in COMPOSITION. BPELLING is fully taught.

COMFREHENSION AND ACHIEVEMENT TESTS are given for almost every lessor.
A set of 100 READING CARDS (Flash Cards) isprovided for testing purposes and for
training in the rapid reading of word-groups.

The scientifically chosen voeabulary, concentrating the pupil’s efforts on essential
words ; the careful graduation of difficulty. assisting him to progress withoutundue
strain from staga to stage ; and the frequent repetition, provided for without drudgery,

cnable the teacher to present a thorcugh comprehensive Course of English, and to make
full use of the time at his disposal,

FULT: PROSPECTUS ON APPLICATION

OXFORD UNIVERSITY PRESS

BOMBAY CALCUTTA MADRAS




Important Announcement

SPECIAL REOCUCTION

n PRICES or

PHILIPS’ WALL MAPS

Philips’ Famous Maps can now be

purchased at a very moderate price

SCALE OF REDUCTION IN PRICES
Single Maps C.R.V. from Rs. 4-13 as. to Rs. 3-7 as.

A set of eight maps) ¢ 120 978 ag. to Rs. 20-10 as
mounted on roller | .

An ldeal Opportunity for all schools
desiring to replenish their stock of

maps

Hlustrated Catalogue, giving full particulars, sent free on

application.

LONGMANS, GREEN & Co. Ltp.

BOMBAY : CALCUTTA : MADRAS
Local Agent:—

THE HYDERABAD BOOK DEPOT,

PUBLISHERS, BOOKSELLERS & STATIONERS.
‘Chaderghat, HYDERABAD (Deccan ).




Vor VIII REGISTERED Asaria No. 47. No. 1.

THE

HYDERABAD TEACHER

JULY—-SEPTEMBER, 1933

Quarterly Magazine of the Teachers' Association,
Hydreabad-Deccan

Under the Patronage of
Khan Fazl Mohamed Khan Esq., M. A,
Director of Public Instruction.

Editorial Staff

S. AL1 AKBAR, M. A. (Cantab.), Chicf Edilor.
F. C. PHILiIP, M. A,
M. ATAUR RAHMAN, B A,

SECUNDERABAD=DECCAN

PRINTED AT THE EXCELSIOR PRESS, SECUNDERABAD

1933

Annual Subscription Rs. 3.



Teachers’ Eyes
AND

Pupils’ Eyes.

The teacher should see that sufficient, steady, diffuse, and
uniform light is provided for all the seats. Direct sunlight falling
into the school room is, inspite of its germ destroying power, found
to be attended with many disadvantages. Windows should never
Jace the children. A supply of light from the left is best. The
windows should be as high as the ceiling, which should be painted
white and the walls grey or light green.

Children in class should be seated according to their visual
bower, short-sighted in front and so on. \

Teachers should not scold or punish the children, for inattention
or failure to read the black board from a distance, especially if they
are suffering from :—watering, redness, styes, inflamed and crusty
lids, falling off of the eye lashes, dark rings and wrinkles round the
eyes, burning, itching, twitching of eyes, squint, headaches, nervous-
ness on reading, holding the books slanting or and too far or near.

These symptoms are S. O. S. Messages (Seek Optical Service)
to the sufferer, who being too young to realise the danger, the
Educational Act in England and America requires all the children
to be examined, treated and supplied free glusses if parents cannaot
afford.

Many a child with defective vision went through school called
a dunce whereas he was simply at a disadvantage with the other
bright children because of his eyes.

Your eyes never get a vacation. Good vision means better
grades and increased satisfaction for the teacher.

It should be the duty of the teacher on the day following the
opening of school Zo test the acuity of vision of each pupil on a
chart giving simple instructions for examination, and report to the
parents if the eyes are found defective.

Children could be supplied with splintanil (nunsplinterable)
lenses which do not splinter when broken, hence in case of an
accident a great boon to children who play games with the glasses.

To avoid the unusual strain on eyes of teachers and pupils in
school work and its consequences, it is advisable to get the eyes
retinoscopically examined by qualified opticians or oculists.

Teacher and pupils are supplied free with literature regarding
better quality lenses and eye hygiene and are examined free if poor.

HARDY & Co., Opticians & Cculists (London).
’ 124, James Street, SECUNDERABAD.
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We can only make it our own by some service, and that service is
to lend it love and beauty from our soul.”

“Cherish the ideal of perfection, and to that, relate all your
work, all your movement. Then though you love the material
things of earth, they will not hurt youn, and yon will bring heaven
to earth and soul into things.”

Among the other important meetings which Dr. Tagore
addressed during his stay at Hyderabad were one at the
Nizam College and another at the City College. A report
of the proceedings of the latter meeting, which had been
arranged conjointly by the City College Union and the
Hyderabad Teachers’ Association, will appear in our next
issue.

The Hyderabad Teacher.
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He expressed his appreciation of the principle of using an
Indian language as the medium of instruction and con-
gratulated the Chancellor, His Hxcellency the Maharaja
Bahadur, on the success of the University. He also paid a
fitting tribute to Sir Akbar Hydari, who had the vision and
courage to launch thescheme and who has contributed so
much to its success.

It was a lofty and inspiring message which the poet
delivered to the students of the Osmania University. The
following are extracts from his address :—

“Free yourselves from the meshes of self-abasement...... and
search in your own homes for things that are of undying worth.....
Imitation belongs to the dead mould ; life never imitates, it assimi-
lates.”

“We must accept trath when it comes from the West, and not
hesitate to render it our tribute of admiration. Unless we accept it
our civilization will be one-sided, it will remain stagnant. Science
gives us the power of reason, enabling us to be actively conscious
of the worth of our own ideals.”

“We have been in need of this discovery to lead us out of the
obscurity of dead habit, and for that we must turn to the living
mind of the West with gratefulness, never encouraging the culti-
vation of hatred against her. Moreover, the Western people also
need our help, for ouc destinies are now intertwined.”

““No one nation of to-day can progress, if the others are left out-
side its  boundaries. Let us try to win the heart of the West with
all that is best and not base in us, and think of her and deal with
her, not in revenge or contempt, but with goodwill and under-
standing, in a spivit of mutual respect.”’

“We, in the Kast, had once tried our best to muzzle the brute
in man and to control its fevocity. 13ut ro-day the titantic forces of
intellect have overwhelmed our belief in spiritual and moral power.”

“Truth is for all...Science also is Truth. It has its own place,
in the healing of the sick, and in the giving of more food, more
leisure for life. But when it helps the strong to crush the weaker,
to rob these who are asleep, that is using truth for impious ends
and those who are so sacriligeous will suffer and be punished, for
their own weapons will be turned against them as the signs are
plamn to-day.”

“T'o be able to love material things, to clothe them with tender
grace and yet not be grossly attached to them, this is a great
achievement. Providence expects that we should make this world
our own, and not live in it as though it were a rented tenement.
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ing for expression, of directing its tendencies and instincts
and impulses in right directions”. The great problem of
education is to find the right kind of teacher; and as Nawab
Zuleadar Juung Bahadur said, the right kind of teacher is
one who, possessing personality, sympathy and the spirit of
self-sacrifice, “thinks of his duty as a test that is imposed
upon him not by the educational authorities, but by something
greater than they, that is, his own conscience’, and who
enters upon those duties ‘“‘not with a sour face and words of
grumbling but with deliberate determination to make of his
surroundings something far better than he found them”.

Nawab Zulcader Jung Bahadur’s address is remarkable
not only for the high ideals which he put before the teachers
but also for his sympathy and regard for the teaching pro-
fession. It is encouragicg for the teachers of Hyderabad to
feel that the Educational Secretary has a keen appreciation
of their disabilities. “I realise and rvegret”, he said, “the
disabilities under which so many teachers in these
Dominions, as in other parts of the world, have to do their
work. That work is always exacting for one who does it
honestly, and, the wmaterial reward which is given to
teachers is rarely an idex of the value of their work.”

Or. Rabindranath Tagore at Hyderabad, Deccan.

The public of Hyderabad owed to His Excellency Maha-
raja Sir Kishen Pershad Bahadur, President of the Couneil,
the opportunity and privilege which it recently had of hear-
ing the great poet and international figure, Dr. Rabindranath
Tagore, for it was on the invitation of the Maharaja Baha-
dur that the poet visited this city. The warmth of the wel-
come which was accorded to the distinguished guest could
be guaged from the packed audiences which he addressed as
well as the crowds of visitors who called at the Government
Guest House personally to pay him their respects.

Shortly after his arrival here, Dr. Tagore delivered an
Extension Leeture arranged by the Osmania University.
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Editorial Notes
The Seventh Annual Conference of the Hyderabad
Teachers’ Association.

We publish elsewhere in this issue an account of the
proceedings of the Seventh Annual Conference of the Hyder-
abad Teachers’ Association, which was held on the 28th,
29th and 30th September, 1933, under the distinguished presi-
dency of Nawab Zuleader Jung Bahadar, M. A. (Cantab),
Barrister-ut-Law, Home Secretary, H. K. H. the Nizam’s
Government. The Conference and the educational exhibi-
tion, which was held along with it, were a great success, on
which we congratulate Mr. Shaik Abul Hasan, Chairman
of the Reception Committee and Miss D. Webster, Chairman
of the HKxhibition Committee. The Kindergarten Displays,
for which Miss M. Ti. Read, Miss J. A. Chamarette and Miss
D. Nundy were mainly responsible, added greatly not only to
the interest but to the usefulness of the Conference. Two
reports were adopted by the Conference, viz., the reports
prepared by the Kindergarten and Backward Children Sub-
Committees, respectively. We are issuing the former as a
supplement to the KEnglish Section and the latter as a
supplement to the Urdu Section of this number of The
Hyderabad Teacher, reserving the HEnglish version of the
Backward Children Report and the Urdu version of the
Kindergarten Report for the next issue.

The Teaching Profession.

The full text of the Presidential Address which Nawab
Zualcader Jung Babaduar delivered at tho Seventh Annual
Conference of the Hyderabad Teachers’ Association appears
elsewhere in this issue. In this address he gave teachers
much food for thought. Too often teaching in India is
dominated by text-books and examinations. This is not
education in the true sense of the word. As Nawab Zulcader
Jung Bahadur has pointed out, ‘“the teacher’s great task is
one of setting free the powers of the child which are struggl-
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ficant in appearance that he was mistaken by strangers for
a servant of the institution, had a wonderful record of atten-
dance. During twenty-three years he had only been absent
from duty for half a day, that on which his mother died.

I know you like a moral to be pointed—I will try to do 1t.

Why does Japan arouse such interest in you? Is it
not because of moral qualities which have enabled her, alone
of all Asiatic countries, to stand alone, to defy all invasion,
and to make her independence not a reason for self-satisfac-
tion and further seclusion, but a stimulus to struggle that
is winning for her people the fullest opportunity to reveal
and develop her great constructive powers in so many
directions ?

That is why we wish to know more of Japan, to visit
the country and sce the conditions in which her people live
and work and make their wonderful plans.

Now cvery one of you here is a little Japan unknown,
secluded, only to become of interest to the outside world if
you assert your character and enhance it by sternness to
yourself and kindness to others, strength of will, by endu-
rance, by resolution, by opposition to evil, by a high concep-
tion of your duty in whatever situation, and by determi-
nation to make of that situation something more and better
than when you entered upon it. By doing this you are

making the best preparation for higher opportunitics when
they shall arise.

If you can imitate Japan in these ways, you too will be-
cowe renowned, you will be sought out and however humble
your work, you will add a fragrance and a glory to that
work, and you will be given your country a famne of a kind
she is happily, and largely through wise educational policy,
now beginning to earn.
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Physical Development to the Imperial Navy was s> much
troubled at having killed two Germans at Tsingtau, that
he resigned and was spending his days and nights in medi-
tation and religious practice. He had three fine children,
a little girl and two younger boys, and when the two boys
were taken from him by death within a month, he was con-

vinced it was a direct result of his transgression of a divine
law,

And I discovered that the true religious teachers of
Japan are generally poor men of firin principles and earnest
conviction, who, in school and jujitsu class, and still more
often in private intercourse devote themselves to the encour-
agement of young men in the virtues which are the basis of

Japan’s greatness. ‘“Who ever hath any advantage is priest
to him that hath it not.”

And everywhere there are men of affluence who are
nobly and unostentatiously, like our generous friend the
Nawab Salar Jung, helping students along their pilgrimage
of learning.

Along with this great spiritual inheritance there goes a
passionate devotion to self-improvement, and an ardent
desire to learn everything of real value, from whatever land,
everything which can enhance the fair name of Japan.

The marvellous increase in the vocabulary of the lang-
uage during the present generation is a witness to this
universality of interest. If you were to examine a good
modern Japanese-English Dictionary you would realise what
a task awaits those who, like Moulana Abdul Haq, are devo-
ting their lives to the enlargement and ennobling of the
Urdu language. And such is the efficiency and devotion of
Japanese teachers, and such the eagerness and docility of
Japanese children, that illiteracy is practically unknown.
One of my colleagues in a certain College, an able professor
who kept himself up-to-date by reading the latest books in
Furopean languages, and yet was so humble and insigni-
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a lonely suicide, the complement of an overflowing popula-
tion.

There is so much mystery about Japan because she
lives in such close and affectionate touch with the Nature
which commercial civilization is proud of subduing and
turning to momentary use. Japanese houses are little more
than arbours in the forest or on the mountain side, into
which the sights and sounds and fragrance of the wide
world freely enter. And the Japanese spirit has been
chastened by countless disasters and cataclysms, to which
the beautiful consolation of the Buddhist religion has al-
ways been an allevintion. The constant reverence of
ancestors with slow and solemn ritual has also a steadying
effect upon even the most perfunctory or volatile character.
And the noble body of ethical teaching descended fromn

Chinese sages who lived long before the Christian era, has
established a stabi'ity of feeling and department and social
Intercourse which are most impressive.

The regulations established in this body of ethical pre-
cept and example are like sturdy pillars round which all the
amenities and poetical moments of Japanesz lile cluster
like ferns and mosses.

But these pillars themselves are only rigid as we feel
conscience to be rigid. They stand as guides along the
way of humanity, reminders of the supreme need of loyalty,
and kindness, and self-sacrifice. And along with them are
the lofty banners of enlichtenment and salvation, borne by
the first missionaries of Indian Buddhism, and still waving
in every Japanese mother's heart ; and many Japanese men
of high standing who have been compelled to come out into
the world and fight for their country have returned from
the extreme of battle to the retreat of religious penance.
Victorious generals and admirals have ended their days as
Buddhist monks, in their distress at bhaving had to take
life. A Japanese [riend of mine who had been Dircctor of
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The Japanese are play-actors, perhaps the ahlest in the
world, and the ability to play they can carry into the ster-
nest circumstances of life. With them all they encounter

can be expressed by a gesture, a few words like falling
flower petals.

Becaure they are so close to nature, and so much at
one, in their decper, unalterable consciousness, with the
deeper, unfathomable mysteries of Nature (just being sym-
bolized by the advance guard of our physicists) they are be-
ing carried along as a people without the friction which we
fecl in Furope, where there are any number of people who
possess the high and unconscious qualities of the Japanese
but also other qualities beyond the reach of even the Japan-
ese. The Japanese language does not permit of the existence
of a Japanese Dante and Shakespeare; it does not even,
except on its artificial Chinese side, exhibit that wonderful
simplicity of English which has enabled it to be said that
anything, however abstruse, from a child is born to a soul
1s damned can be expressed in words of one syllable.

Nor does the unique and solicitously fostered solidarity
of the Japanese race allow of the individual rising to the
height of independence attained in so many provinces of
the soul as in Kurope. But that will come, just because of
the vitality which is the Mongol inheritance of the Japan-
ese, and an adaptabilivy which is inexplicable—a combina-
tion which will enable them to play in the larger world the
great part which they feel is their destiny.

If you try to understand Japan in the way of Indian or
Western logic you will be disappointed.

The spirit of Japan is a silence, a perfume, an empty
shrine. You will find in it a falling leaf, which is the com-
plement of the finest sword the world has ever known.
You will find in it the echo of a bird’s song, the com-
plement of a huge and busy dockyard. You will find in it
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When T reached Japan in 1908 I was much struck by
one result of this. Out of the population of the Russian
Empire, statistics declared that 97 % were illiterate ; of
Japan 97 % were literate.

This determination to educate herself in the modern
sense Japan is extending to what she feels to be her greater
self, the vast multipartite race from which she has descend-
od, a race which comprises a third of the world’s population.

She feels that, in the confusion caused by the limitless
spread of new knowledge in a world which is fast losing the
old wisdom, she has the secret of recognizing what is
salutary in that new wealth of knowledge. And that bsing
80 she feels that the teaching sha can give the other
members of her family will bs more effisacions just b -cause
1t has gone through a process of internal selection : it is
external knowledge that has been assimilated to the particular
needs of minds and secial eraditions very diffsrently organi-
zed than those of the West. The Japanese form of the
Munroe Doctrine has an organic basis.

The Japanese arein the possession of a great secret ;
they know the meaning of restraint, of avoid

ance of excess,
of a restrictive economy.

Paradoxical as it seems, they are being rapidly propelled
into a future of undreamt of power and renown, just becauss
they have this centripetal instinet of drawing back to
organize more elficiently instinct of submitting to the wild
stampede for so-callel woealth which Amarican life has
exhibited—and which the world was limitating.

Their own greatness is as inexplicable to them as to us,
and at best they can only suggest it ns they have done in a
few tiny poems and apologues.

It is organie, the greatness of a people far from being
over-intellectualised, too wise to become merely cerebral,
to succumb to any vogue or fashion.
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In Japan it was the last which I heard most frequently
discussed and enjoined. My own experience was rather
wider. What I fouud to admire in the Japanese was his
frugality, love of simple, natural things and hatred of ex-
travagance; his patience and perserverance, kindness and
courtesy, his readiness to face any kind of evil, including
the evils of his own racial and individual inheritance; his
passion for ensuring what he conceives to be necessary to the
improvement and advance of his people, his fearlessness con-
fronting any circumstances, his wisdom and far vision, the
rapid cxtension of his human survey, not necessarily in
challenge, but with a friendly readiness to co-operate in all
good works,—and perhaps above all, a power of retrieval, of
constructive amelioration which is not generally known, but
without which he would be little more in the greater world
than a Japanese.

We should also remember the restraint of the Japanese
military organism during the past twenty years. They have
had an army and a navy, both trained to the last effort, both
spoiling for a fight, and they have held them on the leash
while the rest of the world was going at it hammer and
tongs. The wonder is that they have not broken out more
frequently.

Japan’s great value lies in the fact that she values dis-
cipline as few peoples in the world do, and combines in a
wonderful way both sternness and almost universal good
nature. And in imposing her discipline upon a consider-
able section of the people of the mainland of Asia she is
deserving of gratitude.

Having undergone this discipline of centuries, the
Japanese has a self-respect and a feeling of national worth
and solidarity which, however, ill they may accord with his
so-called physical deficiencies, make him pecuvliarly resentful
of the shortcomings of other branches of his racial ancestry.
He has something to teach them all that will save them,
and about this he is just as keen as the religious missionary
is about his task.
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Russia when Japan was cheered on by the whole world?
That on that fatal day more material loss was sustained in
five minutes than in the whole of that war against Russia ?

Just imagine what a similar disaster, spread over only
two or three times the area of the last would mean to Japan.
She would be finished. Exaept that she would again, for
the sake of her human virtues, draw the sympathy and
help of the civilized world. Before I left Japan ten years
ago the establishment of a new capital on the mainland
was being seriously discussed.

If it were possible for any one of us to project himself
into the place of a Japanese for a few hours, he would
understand another fact well realised by the people of Japan,
that they have emerged from obscurity into a world in
which they were not wanted, and that their national exis-
tence can only be maintained in this jealous world by
resolutely facing the situation. They have passed the
period when the scntiment of that world was on their side ;
they know that the huge accumulations of more and more
deadly armaments can be only too readily let loose by the
parties or powers interested in their production. This is
not a point that needs to be laboured.

Thus the Japanese, dangerously isolated as he is, and
thereby prone to magnify danger, feels himself insecure in

his ancestral tenure, and faced by the hostility of the rest
of the world.

His great qualities and abilities, which are precisely
those that are needed in the world to-day, are ignored or but
grudgingly recognised in our most common estimates of
him. They have been enumerated by Prof. Iarada as:

(1) Giri: the sense of Obligation.

(2) Hoon: the sense of Gratitude.

(3) Renketsu no Sei: the spirit of Disinterestedness.
(4) Chukd: the virtue of Loyalty and Filial Piety.
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Japan’s interests here are vital, that just because Japan’s trade with
China is of paramount importance, Japan must be and will be the
guardian of peace in the Pacific.’

““ A good deal of the ““trust and good will * to which he referred
has been dissipited during the decade that has elapsed since the
Washington Conference. Americans have allowed themselves to
be fooled by Chinese propaganda into thinking that they will profit
from acting as China's cat’s-paw. The Chinese have no more love
for Americans than they have for the Japanese or any people alien
to themselves. The bitter anti-foreignism now being taught in
their schools is indiscriminate and impartial. They boycotted
American trade in 1905 as cheerfully as they did British trade in
1925 and as they have more recently boycotted Japanese trade.
When they set out to murder foreigners, as in the Boxer uprising,
they make no distinctions of nationality, age or sex.

The Chinese have a sense of humour. They laugh easily.
The spectacle of Americans fuming over Japan’'s doing in its own
backyard what we insist upon the right to do in ours affords them
an opportunity to indalge one of their most natural propensities.”

These lines I have just quoted come from a long
article by an American who is one of the few to do justice to
the Japanese point of view.

The Japanese win the admiration of many thoughtful
Enpglishmen because they do things, they advance. For
them to run away from a difliculty, in the Chinese way, is
unthinkable.

The fall of Port Arthur, won by a self-sacrifice un-
equalled in history until the Great War, is a matter that
caunot be forgotton with impunity. But there is one
thing impending which can only be overcome by a kind of
flight, and that is the ultimate submergence or destruc-
tion by earthquake of so much of Japan as to menace the
very existence of the people as an independent nation.

Has there ever been anything in history to equal the

recovery of Japan from the terrible losses incurred ten years
ago?

Do you realise that on September 1st , 1923, more Japan-
e3e lives were lost in five minutes than in the War against
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The Chinese have to undergo a fusion. The fusion of
Japan is a wonderful example for both China and India to
attempt without the bloodshed which it cost Japan up till
1600.

With regard to the relations of Japan and America, they
were, in their inception, commercial, and mainly commercial
they remain to-day. During the rapid advance of Japan’s
commerce with the outer world, a remarkable transformation
has taken place in her attitude towards trade and traders.
In the older days the merchant class, and all who handled
money, occupied a very low position in the social hierarchy
partly because trade involved the besting by one party of
another by some means or other, and so a loss of face. But
with the unparalleled transformations of Japanese life
beginning in 1871, when the Samurai class was dissolved,
the people who handle money have risen not only to the

surface, but to a height from which they can dictate to the
whole nation.

And during this process they have added to their own
particular forms of ingenuity much which they have learnt
from foreigners both reputable and disreputable Japan
to-day has some of the finest representatives of commercial
integrity in her great shipping and banking families. She
has also, as all countries have, middlemen of another kind,
who do not represent the almost universal honesty of the
Japanese workman, but in their eagerness for immediate
profit, force down the quality of workmanship, regardless of
samples, and 8o bring about such disrepute as resulted in a
very unjust condemnation of Japan during the War.

In the American Mercury for last January was an
article entitled American Delusions about China containing
this passage:

‘ Ambassador Castle made this significant statement, as he
was leaving Japan shortly after the Washington Conference :

‘ What America must learn and can far more easily learn in
this era of post-conference trust and good will is that just because
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coming a chaos just for the want of all the restrictive and
constructive ideals for which Japan stands, and in regard
to which she has proved herself supreme.

The Chinese need a sterner discipline than any the
West is likely to provide them with. And they need Japan’s
help in this matter just because they have failed to put
themselves under the succession of the hardest disciplines
which the Japaunese have willingly undergone, especially
since the decisive battle of Sekigahara in 1600, which
united the turbulent feudal elements.

And the last discipline is one like those dreadful ones
imagined by the mouks of old. It is the discipline of
material civilization, which Japan is passing through as in
a desperate race with the great powers into whose company
her wonderful qualities and abilities have led her.

It is a discipline, as all the world knows, which invo-
lves devotion, self-sacrifice, toil and patience equal to any
of any age in history.

It is one which excludes triviality, slackness and use-
less talk. It demands pertinacity, wide-awakenness, and
definite character. And above all its most serious demand
upon the higher faculties is the recognition of the supreme
importance of what our psychologists call the emergent
process, by which higher levels of being and unexpected
visions of possibility are attained through experiment,
which means conscious active annexations of new fields, as
opposed to the inevitable stagnation resulting from 1erely
passive experience.

The Japanese know that they alone in the Far Kast
have any chance of stemming or forestalling the coming
dangers, and they have most drastically shown their own
kinsfolk the Chinese how far they are from being able to
defend themselves when matters become serious.
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Both disasters may be ascribed partly to a want of higher
wisdom, but also partly to a state of panic affecting the
whole people, an abnormal disturbance arising from long
brooding on some obsession.

The Japauese nation has not proved sxempt from this
liability in the past. She is still isolated, in spite of all
modern conveniences of communication. And I can well
imagine the quandary in which she finds herself now. I
can imagine the strain impcsed upon her statesmen and
especially upon such benevolent and entirely lovable people
as the Emperor and Empress and their families, beloved as
few rulers have ever been.

Even thirty years ago a far-seeing Japanese thinker,
Kakuzo Okakura, whose mewmory is now reverenced at a
special shrine in Tokyo, and who is one of the few Japanese
to compel our admiration by his command of style in
English, wrote these words, which reveal something of the
national anxiety.

“But to-day the great mass of Western thought perlexes us.
The mirror of Yamato is clonded, as we say.... We know instinctive-
ly that in our history lies the secret of our fature, and we grope
with a blind intensity to find the clue. But if the thought be true,
if there be indeed any spring of renewal hidden in our past, we
must admit that it needs at this moment some mighty reinforcement
for the scorching drought of modern vulgarity is parching the
throat of life and art.

We await the flishing sword of the lightning which shall
cleave the darkness. For the tervible hush must be broken, and
the raindrops of a new vigour must refresh the earth before new
flowers can spring up to cover it with their bloom. Bat it must be
from Asia herself, along the ancient roadways of the race, that the
great voice shall he heard.

“ Victory from within, or a mighty death without .

With her faith in her destiny and mission as the main-
spring of her national existence, Japan caunot consent to
dictation by any power, not even the Lieague of Nations, in
the matter of her relations with the remnants of the Chinese
Empire with which she has been bound up from time
immermorial. The whole of that vast region is rapidly be-
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After fifteen years of unbroken residence in Japan,
during which time I enjoyed the friendship of people of all
clagses from the humblest to the highest in the land, my
final belief is that in all the confusion of the Far East it is
a fine thing to have this stern unbreakable spirit of national
pride rising into very real power. It is not sinister ulti-
mately, and the world will yet be greatly glad of it.

The Japanese are a people who love order, who have a
passion for bringing chaos into constructive processes. They
are not destructive by nature, and it is their pride that they
draw the sword only in self defence.

If you ask me why they attacked China last year in
defiance of the League of Nations I answer in this way.

They have drawn the sword against their own kinsfolk,
the Chinese, because they sense a great treachery, the failure
of the Chinese to put an end to the complacency and corrup-
tion which are so terribly dangerous, and which threaten the
safety of the civilization of Japan which is not, as many

people think, becoming merely imitative of Western Civiliz-
ation.

No : Japanese civilization is one in which the basic
concepts, so much more than material evidences, are of
Chinese origin.

The child is now punishing the parents for doddering
neglect of the common traditions which may be termed the
practical religion of the Sino-Japanese race.

Aunyone who knows Shanghai can understand how it is
more than possible for the stern Japanese to regard it as a
symbol of Chinese willingness to undergo a subservience to
the danger to which Japan put an end at home exactly
three centuries ago.

The massacre at Shanghai was a disaster to humanity.
It canaot be justified, any more than the Great War, by any
religion or system of ethics followed by civilized peoples.
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7 The Japanese, with their cantions and negative ability, can
show us how to do without things aud yet be clean and happy and
elficient,

8. A little Japanese girl of six or so, her mother and her
young grandinother were racing up the mossy steps into the park,
and the grandmother won.

9. They told me of a general whose anger made the tiger
afraid, and whose laugh rejoiced the children.

10. An old Japanese poew says; We see a waterbird swim-
ming easily, but we do not see the continual struggle of its feet.

11. A student wrote of a certain festival :  See the smoke from
burning incense drifting in the air, its end joining the Milky Way
in which the souls of our ancestors are twinkling as stars.

12. Poor people in Japan plant a kirc tree when a danghter is
born, and when she is to be married kiri is made into a tansu or
chest of drawers.

13. As T walked home in the moonlight with my friend, he
told me that his old mother in south still worships the new
moon, and therefore whenever he sees it he thinks of her.

14. The voices of the students as they cluster in the school
grounds are like the voices of sailors guiding a ship over a still and
sunny sea. Life and vigour are in all their strong bass tones ; even
their laughter has the mellow resonance of deep and ancient jars.

15. The roof of my neighbour’s house is held down by a
thousand water-worn stones, but up into the infinite blue of the
windy sky rise unchecked the mournful cadences of a deep harp, and
the poignant music of a little girl innocently singing of olden
tragedy.

16. In the lane is a boy of eight or nine, the son of a banker,
playing with his sister. He has a wooden sword and his actions in
wielding it either as a sabre or as a two-edged blade are amazing.
It is as thongh all the skill of his forefathers had been born in him
again. The sudden stop, parry, thrust, — all instinctive and swift
as a swallow’s flight.

17. In the heart of June in Japan there are no more delight-
ful visions than the little school girls in their wide golden sun-hats
and their skirts of crimson, maroon or purple, lingering in happy
talk beneath the green shade of willows swaying in the wind.
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To-day, ten years later, the whole world is watching
the spectacle of a people just emerged from a feudal hiecar-
chy in which trade and traders were regarded with
contempt, and commercial intercourse with the rest of the
world could hardly be said to exist, now united as one man
in a determination to show the world how the gigantism of
commerce can be reduced and the general inflation and
parasitism of modern life drastically rectified.

These are the outstanding developments of Japan
during the twentieth century, and besides these what do we
know of that strange and astonishing people whose genius
has stolen upon a heedless world in the slow and silent way
of elemental things?

Let me just take you back with me into the Japan I
know. Here are seventeen things I take from my many note
books. Seventeen, because that is the number of syllables
in the favourite kind of Japanese poem, the hokku. And
you know that every syllable of a real poem is like a seed
which may grow into a mysterious tree.

The seventeen syllables I have put togeter are these.

1. In the fifteen years of my stay in Japan I saw only two
beggars.

2. Tfound the Japanese much interested in the subtle tse of
the useless.

3. Out of college hours I used to see my pupils putting up
my telephone poles or delivering milk, anything to enable them pay
themselves for their higher education.

4. I never saw children punished.

5. When I offered a railway porter some bakshish for helping
me, he refused to take it. When I put it into his hand, he let it
fall on to the ground. I felt very small and learnt that day soie
thing about Japanese character.

6. You can speak to ary Japanese, of whatever rank, in a
train, and you will get a kind and courteous answer. A Japanese
friend said to me: ‘If we wish to be happy, we must bid even
the lowest servant good morning’
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that way they created the alphabet of forty seven letters
used to-day in Japan to simplify writing.

And there is a little story still told in Japan about
three travellers meeting ic that old city of Liohang. One
came from India, one from Japan, and one from China.
The Chinaman said ; “We meet here as if to make a fan, of
which China represents the paper, you from India the radia-

ting sticks, and our Japanese guest the small but necessary
pivot.”

To-day we are reading daily of a momentous meeting,
at Simla, of representatives of three great peoples. The
Japanese are again guests, and it is my belief that their
presence is symbolic of very momentous things indeed.

In all friendliness representatives of the ruling powers
of the Far East and the Far West are meeting midway bet-
ween Hast and West, both of them guests of Mother India,
to whom they are so deeply indebted for ideas and ideals
associated with the very origins of the civilizations they
have evolved. Have we not reason to hope that these
friendly talks about trade in the necessities of decent life
may have a result which will go still deeper and bring
about; new relations between India, England and Japan
such 'as all true and human effort aspires to, and which

must be preceded by fuller and richer mutual understand-
ing ?

Only a few years ago the whole world was ringing with
the renown of the poor brave Japanses who at a piteous
sacrifice of lives struck the first blow at the corrupt tyranny

of Russian people as no internal wovements had been able
to do.

Twenty years later in 1923 the whole world was watch-
ing the prosperous and powerful Japanese staggering under
a blow which was one of the most awful natural catastro-
phes recorded in history.



Hyderabad, to worship at Klura and Ajanta, of whose
glories their forefathers learnt from those early Chinese Pil-
grims. Hoare let me just tell you something characteristic
of Japanese thoroughness and patience. Some years ago two
Japanese artists came to Hyderabad to make pictures of the
frescoes at Ajanta and on their return to Tokyo the Kokka,
the greatest art-journal in Asia, reproduced some of their
pictures in colour. One of them I have with me. To
reproduce the exact colouring of the original, the printers
actually imposed the block in its various parts no less than
one bundred and nicety times.

And T can assure you that to-day Japan knows a great
deal mnre about India than India knows about Japan. It
was a Japanese who wrote these words a few years ago:
“In India, too, there is a lull 1n those discussions of the
Abstract and Immutable, which began with the Upanishads
and culminated with Nagarjuna in the second century; and
we catch a glimpse of the great river of science which never
ceases to flow in that country. For India has carried and
scattered the date of intellectual progress for the whole
world, ever since the pre-Buddhistic period when she
produced the Sankhya philosophy and the atomic theory;
the fifth century, when her mathematics and astronomy
find their blossom 1in Aryabhatta; the seventh, when
Brahmuagupta uses his highly-developed algebra and makes
astronolnieal observattons; the twelfth, brilliant with the
glory of Bhaskaracharya and his famous daughter, down to
the nineteenth and twentieth centuries themselves. with
Ram Chandra the mathematician, and Jagadis Chunder
Bose the physicist.”

A thousand years ago in China of the great Tang
dynasty, there were present in Lohang, a city so famous in
Chinese poetry, ten thousand Indian families and more than
three thousand Indian religious teachers. And we are told
that one of the things these teachers did was to give phone-
tic value to the characters used in Chinese writing, and in
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she learnt in early days from India. Those great apotheoses
of the noblest human qualities and aspirations which we
sometimes call the gods of India are present everywhere in
Japan. Close your eyes in festival time there and you will
imagine you are in India. Open them wherever you travel
and you will see the traces of Indian missionaries of over a
thousand years ago. Siva is there, Sri Krishna is there,
and on every little island round the coasts of Japan is a
shrine to Sarasvati. That cultural invasion of Japan by
Indian ideals came to an end because India was herself
invaded in very different ways, and had to draw back upon
herself ; but not before she had been able to give to Japan
enough to transform and bheautify life there into something
unique in the history of man, a process which was very
powerfully supported by Chinese teaching, in which the
supreme law of life was renunciation.

The wonderful art of Japan, of which T have no oppor-
tunity to speak here to-day, much as I should like to do so,
would have been impossible without the humanizing influ-
encs of Indian religious teaching, which, providentially for
Japan and the world, was able to subdue the tendency to
devil-worship which is almost ineradicable 1n that most
vigorous Central Asian stock we call Mongol, whose rami-
fications mow reach all over the globe, and of which we
have, perhaps, in our Tnglish poetry a last sublimation in
Paradise Lost, though in our modern literature of terror
and crime from Frankestein to Wuthering Heights and
Dr. Jekyll and Mr. Hyde, we sense the possibilities of its
revival.

In Japan it was Buaddhism which softened all those
ever-present terrors, and reduced them to the friendly
region of the fairy-tale and the folk-dance. Aund that is a
marvellous thing for missionary effort to have done. But
it 18 only natural that Japan should look to India with
affection as to a Holy Land and send her sons and
daughters here on pilgrimage, here to this very State of
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manhood and counsel you to avoid self-pity as you would
the plague: to steel yourself against despair by giving your-
self entirely to your work in the incomparable spirit of the
poet Shelley, who said in ever memorable words :

To suffer woes which Hope thinks infinite ;

To forgive wrongs darker than death or night;
To defy Power which seems omnipotent ;

T'o love and bear ; to hope till Hope creates
From its own wreck the thing it contemplates ;
Neither to change. to falter, nor repent;

T'his, like the glory, Titan, is to be

Good, great and joyous, beautiful and fiee;
This is alone Life, Joy, Empire, and Victory.

The Meaning of Japan
BY
Prof. E. B. SPEIGHT
(Of the Osmania University, Hyderabad, Deccan.)

In 1908 I was sent by my friend Sir Israel Gollanez,
the Secretary of the British Academy, to teach English in
a Japanese College. After nine years in an old western
city I was called up to the Imperial University in Tokyo,
to the post formmerly held by Lafcadio Hearn, and I also
lectured in what is now the University of BEducation. In
1923 Sir Syed Ross Masood brought me to India, the
original home of so muach in the religion and culture of
Japan. For iy Indian teacher friends I am  writing these
words on the meaning of Japan, at a time when the general
1ignorance about that country and its people is the cause of
much injustice to them aud to ourselves.

It is natural that young people of India wish to hear
rore about Japan, not only because of her modernity, but
also because Japan owes so much of her goodness to what
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will always be neccessary for us to invite and welcome repre-
sentatives of both practical activities and ideal aspiration
in which we are, and for long shall be, unable to enjoy the
share we can only deserve by strenuous, faithful toil such
as you teachers are called upon, with the help of God, to
perform.

I have spoken like this because I wish to encourage you,
not by flattery, but by helping to make your position and
your duty, and the opportunities they afford you, more
clear. I want you to feel that though your difficulties and
disappointments are many and great, they are known and
shared by others, though you may not be aware of it. And
T want you to fecl, above all, that though you may think
that because you are given the great responsibility of train-
ing the dearest things we have, our litile children, you
should not conclude that your own education is complete.
When you go out into the world the hardest part of your
education is beginning. You have to be very earnest with
yourselves, to read much, to resist much and to learn to
understand much which you may think does not concern
you. And for that you will find that what some of you
regard as isolation and banishment in the country gives far
greater opportunity than life in a city where there are so
many temptations to throw away one’s time and energy.
Our Prophet has said :

““You can no more mix with the world without being contami-
nated with it than you can go into water without being wet.”

You are called upon to mix with a very different world,
the purer world of children with their innocence. their affec-
tion and desire for affection, and their inexhaustible power
to give the greatest of gifts, the consolation of happiness.

If you cannot find happiness in the company of the
children you are teaching, then, in plain words, your own
education has been on wrong lines. If, in spite of all, the
world is too much against you, I can only appeul to your
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that is, his own conscience. He must enter upon those
duties, however mean they may seem, not with a sour face
and words of grumbling but with deliberate determination
to make of his surroundings something far better than he
found them. There may scem to be no chance for him at
all in such a situation, and the future may seem very dark
to him. But let him remember the words of Oliver Crom-
well : “No man rises so high as he who knows not whith-
er he is going.”

To retrace my steps a little, let me say to you that you
can only at your own peril refuse to recognise the outer
world and its elaims upon your attention. The relations of
haman forces in this world are very difficult to understand;
they move, like God, in a mysterious way, because they
are the ways of God, the warning of God, the loving wisdom
of God. Tt dees really seem as if He intended that we shall
only be able to advance in such ways as these, by a combin-
ed struggle against waves of opposition; and that our indi-
vidual advance shall only be the result of gradually higher
conflict, what scientists call evolution or accommodation to
environment. Where your resentment is against the fact
that less capable people than yourselves are usurping your
rights, it is a just resentment. Where you are resisting
the presence of outsiders whose efficiency should be an
example to you, yor are most certainly not asserting your-
selves in the right way. You are in difficulties, because
you are yet in the dark.  You forger that although Hydera-
bad is now very much better koown than ever before, and
although we have much lateot human ability here, we are
yvet far too much isolated, far too little prepared for com-

petition in the open world. That outer world 1s necessary
to us; it is & condition of our progress, of our very cxis-

tence. If you cannot realise this it will be forced in upon
you in ways ever more convincing. Anwnd as it is physically
impossible for many of us to live long enough in that outer
world in order to bring about profitable relations with it, it
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succeeding beyond expactation, both in class work and
prowess in the athletic field. And our Osmania University,
which is a dazzling landmark in the history of Indian
Education in India, is drawing into its area an increasing
number of students to whom Urdu is a sccond language
By combining the cultures of Hast and West it is sure very
soon to acquire inbernasional reputation, and 80 to bring
wider recognition of our motherland and its gifted Ruler,
who himself, by virtue of his scholarly aud poetic interests
and capacity, is very muach at one with the ideals of the
University.

I have spoken of the disabilities of a teacher’s life,
which I know are often agaravated by loneliness, by the
feeliug of banishment and the desire to be transforred to
Hyderabad, where ternpting and questionable formms of
enjoyment are increasing. But for all but the few destined
to high station, this inability to make oneself at home in
one’s allotted station and to draw the best from it is, in my
mind, a still greater disability. And for a teacher it is fatal.
For children, as we can remember ourselves, are very
sensitive, very quick to sense the sincerity, or otherwise, of
those with whom they are associated.

Every teacher who feels that, by being placed in what
he regards as a lowly station among lowly people, life for
him has no interest, must do as all great and true souls
have done. He must face the facts and beat them by hiy
character. Let him remember the words of Montaigne, the
father of the modern essay :

‘Even from the poor does Nature extract every day effects of
constancy and patience, more pure and manly than those we so
inquisitively study in school.’

He miust never feel that he is being neglected, because
if he feels so he will be neglecting himsclf, which is far
worse than heing neglected by others. e must think of
his duty as w test shat is imposed upon him not by the
educational authorities, but by something greater than they,
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which it can master, the much more vast regions which it can
only dimly suggest to imagination, give to those whose minds have
travelled beyond the daily round an amazing richness of material,
an escape from the triviality and wearisomeness of familiar routine,
by which the whole of life is filled with interest, and the prison
walls of the common place are broken drown. The same love of
adventure which takes men to the south Pole,:the same passion for
a conclusive trial of strength which leads some men to welcome
war, can find, in creative thought an outlet which is neither waste-
ful nor cruel, but increases the dignity of man by incarnating in
life some of that shining splendour which the human spirit is bring-
ing down out of the unknown. 'To give this joy, in a greater or
less measure, to all who are capable of it, is the supreme end for
which the education of the mind is to be valued.”

BERTRAND RUSSELL.

And let us not lament the glory that has gone. Much
of it, especially in this much harassed land of brief dynasties
and constant warfare, was wrongly based on love of pomp,
on cruelty and vengeance. Irom that past we can learn of
another kind of glory, of tense endeavour, of loyalty to
great ideals, of the sense of duty and responsibility, which
in themselves arc treasures above all material accumul-
ations. These are the treasures of the mind and of the
heart, the possession of which has kept alive the noble and
heroic names of the past. Mr. H. G. Wells has assured us
that : ‘Only the spiritlessness of our present depression
blinds us to the clear intimations of our reason that in the
course of a few generations every littie country town could
become an Ashens, every human being could be gentle in
breeding and healthy in body and mind, the whole solid earth
man’s mine and its uttermost regions his play-ground.’

This is a fine and encouraging prophecy, and to it I
should hke to add some words of my own, which seem,
perhaps, likely to be realised even sooner. As you are ail
aware, Education has made great strides during the glorious
reign of our beloved sovereign H K. H. Mir Osman Ali
Khan. Real eagerness and earnestness mark the work of our
educationists, from the kindergarten up to the highest
institutions. The experiment of the Jagirdars’ College is
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we realise also that the most valuable excercises of the
scientist, his methods and processes, are being brought into

the service of education generally, we surely have reason to
rejoice.

The acquisition of scientific method, an increasingly
important part of the art of teaching, is a very valuable
thing for the teacher. The knowledge that he is a fore-
runner of a spiritual renaissance that is assuredly preparing
should support him in his arduous task. It has been asked
how a man can live in the higher regions of human fellow-
ship while he has to play a part in a world where most men
are eagerly bent on self-advancement. ‘How live in celestial
places while our feet tread the modern streets 2’ And the
answer is latent in these words of Miss Vida Scudder :

“To learn how is a task involving no small degree of self-

restraint, initiative and endurance; it is of those hidden tasks
mnvolving unseen martyrdoms by which the world is saved.”

Perhaps T may be excused for saying that T am not one
of those who care to dream or talk vaguely of some Golden
Age to be. My reading of history shows me the sad futility
of that attitude. But in another sense I do look forward to
the opening of possibilities, to the amclioration of life by
earnest effort, to the discovery of things that are as fantastic
dreams to-day, cven as familiar things to-dav, such as
aviation, television and the revelations of the microscope,
telescope and spectroscope, were but dreams, if even as
much as that, to the graat men of old. Tt is true in this
sense that the present world with all its fever and trouble
will pass away and in its place will arise a new world full of
young spirit and hope, and what is still better, of determin-

ation. Again I have recourse to the words of Tiord
Russell :

“The world in which we live is various and astonishing ; some
things that seemn plainest grow more and more difficult the more
they are considered ; other things, which might have been thought
quite impossible to discover, bave nevertheless been laid bare by
genius and industry. The powers of thought, the vast regions
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How is this to be eff :cted is a matter which has long
been engaging the attention of mnodern eduacationists, and
many are the schemes and isms devised to bring us nearer
to its attainment. Bub to e it secms to resolve itself into
a question of personality, of readiness to sacritice oneself, of
devotion to a noble if a lowly task. All great teachers have
given examples of renunication.  We a'l know, and regret,
that the work of teachers, and of primary school teachers
especially, is hard and ill-paid, although it is just such work
on which so much depends.

The late Principal of King’s College, London, Prof.
Irnest Barker, bas given us clear lines of direction in this
work of developing the cultured State. These are his words:

“The concern of a community which is a community of minds
is essentially with mind. And education, which is the way in
which that concern is expressed, is a deep matter—deeper than it
is assumed to be in our current thought. It is concerned with
knowledge ; but it is also concerned with taste and conduct. It is
& preparation for work; but it is also a preparation for leisure. It
is varied and divided according to aptittde and functions; bat it is
also a way of unification which makes an homogeneons society.
It raises problems of grants and their methods—of salaries and
pensions—of time-tables and curricula ; but beyond administration
there lies the most fascinating work which is given to man, the
work of the teacher, the work of the grown, trained mind engaged
in quickening eontact with the growing mind of the young. What
can a man desire more ?”

This is a bright and 1nspiring programme made by one
of the most hardworking of living teachers.  But it is more
than a programme. It has shown us clearly that the modern
conception of education is one which combines that of the
religions teacher of the nineteenth century at its best, and
that of the man of method, she scientist. It is the resultant
of two forces working for human welfare. We may deplore
the obvious fact of decay of former religious beliefs ; we may
resent the encrowching and gathering strength of science.
But when we realise that the zeal of the religious reformer
and the missionary is being perpetuated in the school
teacher, whose work is thus being spiritualised, and when
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teachers. The onutward helplessness of the child and the appeal ot
dependence make him conscions of the responsibility of a trust.
His imagination shows him what the child may become, for good
or evil, how its impulses may be developed or thwarted, how its
hopes must be dimmed and the life in it grow less living, how its
trust will be bruised and its quick desires replaced by brooding will.
All this gives him a longing to help the child in its own battle; he
would equip and strengthen it, not for some outside end proposed
by the State or by any other impersonal authority, but for the ends
which the child’s own spirit is obscurely seeking. The man who
feels this can wield the authority of an educator without infringing
the principle of liberty.

In contrast to this ideal how often we find young people
looking back to their school days with bitter remombrances
of the harshness or dullness or want of sympathy of their
teachers.  Discipline and book-learning they may have had;
but what of those other things, which they missed, though
they may perbaps, not be able to name, such things as have
been  enummerated by an eminent former member of tha
Board of Education in London, Sir Robert Morant:

“Teachers can endeavour, by example and influence, to plant
i the children habits of industry, self-control, and courageous
perseverance in the face of difficulties; they can teach them what
i1s noble, to be veady for seif-sacrifice, and to strive their utmost
after purity and truth; they can foster a strong sense of daty, and
instil in them that consideration and respect for others which must

be the foundation of unsel!fishness and the true basis of all good
manners.”

This, you will agree, is a large order, and a very different
thing from the operation of moulding elay into the forms of
vessels. The moulding has been done by (tod. The teacher's
great task is one of setting free the powers of the child
which are struggling for expression, of dirceting its tendencies
and instincts and impulses in right directions. In othoer

words, of giving opportunitics as well as instruction to tho
young.

Education has been defined as the bringing of mind
into the masscs, and so developing the caltured State, which

i1s the only possible foundation of a society worthy of
humanity.



perhaps still fewer can see in imagination the as yet unnamed
result which comes about when teachers and children are
associated in happy conditions of sympathy.

It is a matter of pride to us all that we have in Hyder-
abad two very fine i.lustrations of this desirable attainment,
of which I ecan speak from personal experience. There are
perhaps too many who are unaware of the fact that in the
Chadderghat High School, so ably directed by my friend
Mr. Pickthally one of the most excellent things in an
excellent school i1s the Kindergarten, which has been for
nine years a haven of delight to tiny Hyderabadis. I think
I am right in saying that it is the first Kindergarten in the
State conducted in Urda, and in its able director, Mr. Syed
Pir, we have a most valuable assct. The other example to
which I would draw your attention as a place to visit before
you leave the city to resmie your duties, is the Vietoria
Memorial Orphanage, which under the control of Mr. and
Mrs.  Allix has been transformed as if by magic from its
former pitiful condition into an institution which has by
competent judges been declared to be the first of its kind in
India. Any one who will take the trouble to spend an
hour or two in the Orphanage, with the children in their
study, manual work or play, will find his heart greatly light-
ened, and will understand whv it is that their Highnesses
our Princesses take such a keen practical and helpful
interest in the institution.

A teacher of the kind I have referred to is too wise, too
revercnt, too full of enthusiasm and faith to regard himsclf

as a potter moulding clay. He feels, as Bertrand Russell
has said:

“He feels in all that lives, but especially in human beings, and
most of all in children, something sacred, indefinable, unlimited,
something individual and strangely precious, the growing principle
of life, an embodied fragment of the dumb striving of the world.
In the presence of a child he feels an unaccountable hamility not
easily defensible on any rational ground, and yet somehow nearer

to wisdom than the easy self-confidence of many parents and
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despise even those who are outside the pale of society. He
says: “Once I was walking with the Caliph Omar near
Mecea when we met a shepherd’s slave-boy driving his flock.
Omar said to him: ‘Sell mne a sheep.” The boy answered:
‘They are not mine, but my master’s.” Then, to try him,
Omar said: ‘Well, you can tell him that a wolf carried one
off, and he will know nothing about it.” ‘No, he won’t.
said the boy, ‘but God will.” Omar then wept, and sending
for the shepherd purchascd the boy and set him free, saying:
‘For this saying thou art free in this world and shalt be free
in the next.””

We have been reminded in recent years that the
teacher of children has to face one of the great paradoxes of
life. He who has lost his innocence has to guide the
innocent ; the child who is uncontaminated by what we eall
the world, that great bundle of contradictions in which the
evil often seems so much more prevalent than the good,—
the little child in its purity has to be handed over to the
care of those who have lost their childlike nature, who at
the very least have been saddened or hardened by the storn
facts of life.

I am not going to suggest any possible logical or
psychological fallacy here. My studies in Islamic history,
in Kuropean Humanism, especially of the times of the
Italian City States when the turbulence of life was extreme,
these and my long contact with teachers and taught in this
my own country, have borne it in upon me how much of the
truth of fact therec is in this statement. It is one of the
things we have to take for granted. But, ladies and gentle-
men, I should like to emphasize to-day that there is another
way of looking at it. Too many people in their considera-
tion of Education are obsessed by the superiority of the
teacher to the child. Too few realise the possibilities of the
child being able to teach his teacher, not, by instruction of
course but by the quiet influence of his presence. And

70



profits by the experience and errors of its predecessor something
will have been gained. ‘Tis a good thing to have ideas and ideals.
It is a finer thing to_ make the most of one's material and
circumstances amidst the vagaries of human nature, the disappoint-
ments of experience, and the obstructions of life.” "

J. M MaxwWELLL.

As you are aware, the objects and methods of education
are being subject to much criticism. It is right that these
criticisms should be considered and that the theories arising
from them should be discussed and tested, even though, as
many of them do, they contradict one another diametrically.
But it is most certainly not right that we should lose oar
heads as a result, that we should allow ourselves to forget
the main duties of our strenuous lives as teachers. For
these are duties which are dictated by the facts and needs of
human nature, not by the superhuman possibilities which
are being daily disclosed by mechanical developments or
abnormal human ingenuity. These are fundamental duties,
and as Sir William Ramsay has reminded us: ‘From the
teacher’s point of view it is always well to be obliged to go
back on fundamentals.’

Let me say at the outses that T realise and regret the
disabilities under which so many teachers in these Domi-
nions, as in other parts of the world, have to do their work.
That work is always exacting for one who does it honestly,
and the material reward which is given to teachers is rarely
an index of the value of their work, though I admit that
therc are cases where these words can be taken in another
sense,  In Hyderabad, too, teaching has to be conducted in
adverse conditions such as much poverty, much heat and
duss, and dreadful epidemics, disabilities against which the
Government is slowly but steadily making headway.

But a real teacher who knows the nature of his pupils,
knows also that even among the very poor and those we call
the illiterate, the greatest things are never absent. There is
a beautiful little story related by an Arab writer named
Abdulla Ibn Dinar which shows us how we should never
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Presidential Address
BY
NAWAB ZULCADER JUNG BAHADUR, M. A. (Cantab.),
BARRISTER=-AT-LAW

Home Secretary, H. E. H. The Nizam’s Government

It is customary on such occasions to utter what has
become a formwula of thanks. TIn my case this is not going
to be a formula. I deeply appreciate the honour which the
Hyderabad Teachers’ Association has shown to my office and
to myself by inviting me to give the inaugural lecture here
to-day. This I say because I am about to speak to teachers
for whom and whose often thankless task I have the great-
est respect and sympathy, knowing a good deal of their

difficulties and ihe spirit with which they meet their
responsibilities.

We are now passing through a period of reaction to the
greatest, most exacting War the world has known, and in
spite of all our advance, our wealth and our increase of
knowledge and ability, we are unable to rise from the
depression involved  The depression is not merely a matter
of financial readjustment. For many unfortunate people it
means also the bankruptcy of so many beliefs, theories and
assurances. Theresultisthat we hardly know what weare do-
ing or where weare moving. A recent writer, Mr. J. H. Max-
well, discussing some dissatisfaction with Kducation on the

part of Mr. H. G. Wells has said:

“In education we are confronted with an insoluble problem,
and grope blindly in the dark. Edncation should be a training or
preparation for life, and no one can exactly tell us what life is or
means. We have a hazy notion tbat education should develope
capacity, mould character and impart knowledge. But human
nature and character are not perfectly amenable to rules and
dogmas, and slip through the meshes of the education net, however
fine it may be drawn. That is why education has always been
unsatisfactory and always will be more or less disappointing.
The utmost we can hope for is for each generation of teachers to
perform its allotted task and set before the young an example of
work done thoroughly and conscientiously. If the next generation
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members will take full advantage of the library. So far, the
number of those who have availed themselves of the Urdu
Section of the Library has been very small. A list of books
which are purchased for the library is published in Hyder-
abad Teacher from time to time.

Finances.—At the end ot Mehir, 1342 Fasli, the balance
at the credit of the Association amounted to Rs 947-7-11,
inclusive of the amount of Rs. 350/~ sanctioned for this
year’s Conference. Mr. S. Khairat Ali, who continues to
be our Treasurer, deserves our thanks for the econo-
mical management of the funds. Mr. Sharfuddin and
Mr. Venkat Narsimham have been selected as Auditors for
this year. They will duly audit the accounts in Azur 1343
Fasli and their report will be published in the Hyderabad
Teacher in due course.

The Hyderabad Teacher.—During the year under
review, owing to the enhancement in the postal rates, the
difficulties in maintaining the magazine increased consider-
ably, but these difficulties have now been overcome to a
certain extent owing to the timely assistance which the
Director of Puablic Instruction has kindly given by ordering
30 more copies of this journal for different schools with effect
from Azur 1343 Fasli. The Association is sincerely grateful
to the Director of Public Instruction for his kind help and
patronage.
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Rem.edies for the improvement of Backward children.
Discipline in Kindergartens.

o

Heredity and Environment in relation to Backward Child-
ren.

6. Value of play in the education of children.
7. Kindergarten apparatus.
8. Homework in relation to Backward Children.

Public Lectures.—During the year under report, four
public lectures were organised.

1. Lecture on ‘“The Trends of Modern Education’” by Prof.
Wadia of the Mysore University.
Chatrman.—Nawab Mehdi Yar Jung Bahadur.

2. Lecture on “Backward Children” by Miss Wookey.
Charrman.—Rev. F. C. Philip.

3. Lecture on “Kindergartens” by Miss M. E. Read.
Chairman.—Mr. Ali Akbar, M. A. (Cantab).

4. Lecture on ‘““Problems and Needs of Boys” by Dr. Tracy
Strong.
Chairman.—Mr. Ali Akbar, M. A. (Cantab).

The first lecture was held under the auspices of the
Association, while the remaining threc lectures were organ-
ised by the Chaderghat Branch.

It is to be hoped that the example of the Chaderghat
Branch will be followed by the other branches.

Lzbrary of the Association.—The Teachers’ Association
Library contains at present 423 volumes, inclusive of 173
books added this year. The library is proving very uscful
to the members in general and to the special sub-committees
in particular. A scparate voom has becn set apart for the
library at the Divisional TInspector’s Office. During the
year, 129 books were issued to 70 members. Mr. Chanda-
warkar, M. A., Head Master, Residency Middle School,
rendered much help in arranging and cataloguing the books
of the library and the other members of the Library Com-
mittee also evinced great interest in the library. Mr. Ali
Akbar, M. A. (Cantab), Chairman of the Committee, person-

ally supervises the library. It isto be hoped that the
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Extracts from the Report of the General Secretary,
Hyderabad Teachers’ Association for the Year—Aban
1341 to Mehar 1342 F.

During the year under report, the work of the Associa-
tion was hampered by the out-break of plague. Neverthe-
less, eight monthly meetings were held at different branches,
and the two Sub-Committees appointed at the last Confer-
ence were able to complete their reports on the Kindergar-
ten and Backward Children, respectively.

Branches of the Association.—The number of branches
of the Association decreased from 14 to 12, for while the 3
branches at Secunderabad formed themselves into a separate
Association, one new branch was opened at the Model Pri-
mary School.

Membership.—The number of members at present is
800. There has thus been a decrease of 350 in membership
owing to the formation of a separate Association at Secun-
derabad. The Sccunderabad Teachers’ Association has,
however, sought for affiliation, and their application is
under the consideration of the Executive Committee of this
Association,

Meetings of the Central Executive Committee.—During
the year under report, 5 meetings of the Central Executive
Comumittee were held in order to draw up a programme for
the monthly meetings at different centres and to consider
other matters, such as arrangements for the annual Confer-
ence.

Ordinary Monthly Meetings.—As the subjects for the
Sub-Committees were “the Kindergartens” and ‘‘ Backward
Children,” the subjects chosen for the monthly meetings
concerned different aspects of these two problems. They
were as follows :—

1. Backward Children ; Detection of Backwardness.

2. What arrangements should be made in the existing schools
for children below 6.
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ing and a resting but a growing and a becoming” deserves
to be our motto. Sir C. V. Raman, recently addressing the
Bangalore Educational Association, pertinently remarked :
“ A nation cannot be built out of specialists in history,
sciences or other subjects. We can make a nation out of
full blooded men and women and it is the duty of a teacher
to produce such full-blooded men and women.” I may
assure you that our Association is not unmindful of this
aspect of a teacher’s work  The All-India Education
Bulletin says: “The Hyderabad Deccan Teachers’ Asso-
ciation is one of our strongest brauches which raises high
ideals of educational work under the inspiring guidance of

Mr. Syed Ali Akbar.”

International Fellowship.—One word more and I am
done. Our Hyderabad to-day with its two great educational
experiments-—The Osmania University with its Urdu
medinm of Instruction in all the faculties of Arts, Sciences,
Theology, Medicine and Engineering and the Mode! Primary
School recentlv opened at Hyderabad with its Montessor
system of child education, both of which owe their existence
to the munificence of our benign ruler, H. E. H. the Nizam,
—i8 the cynosure of the eyes of educationists all over
the world and this our Teachers’ Association is in its own
humble way endeavouring to strengthen the foundations of
that great educational edifice by directly aiding the cause
of intellectual co-operation, which in 1y opinion, is the
shortest route to the haven of *“ International Fellowship.”
May the Lord of Life and Light endow the members with
strength enough to steer the barge safe on to that haven is
my earnest prayer !

Ladies and gentlemen, let me once again thank you
individually and collectively for the patient hearing you
have given to the feeble voice of a humble teacher to whose
lot it has fallen this year the onerous but pleasant duty of
welcoming you all to this Conference.
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In this connection, let me draw your attention to the
following resolution moved and passed at the Second
Conference of this Association :—

“ That in the opinion of this Conference the introduction of
the system of provident fund for the benefit of employees of Aided
Schools is a measure calculated to ensure stability of service in
such schools, and that in view thereof this Conference requests
Government to take early steps in the matter by appointing a
thoroughly representative Committee for formulating a scheme and
submitting it for sanction.”

From this it is evident that this Association is not
unmindful of the welfare of the teachers in Aided Institutions.
If the Doctors in their Medical Registration Councils and
Lawyers in their Bar Associations feel legitimate pride, I do
not see any reason why we should not feel similar pride
in our Teachers’ Association.

Extra-curricular Activities —I1t is usually considered
that a teacher’s activities are confined to the four walls of
a school building but such a view is exceedingly narrow.
Time-spirit demands that we should keep ourselves abreast
of the times and take active interest in various healthy
activities such as adult education, the opening of night
schools, and schools for defective children, the popularising
of the Library movement or any kind of social service, such
as rural uplifs, wherever possible. The demons of
illiteracy, ignorance and poverty are stalking over the land
and we cannot imagine of a duty more sacred, a purpose
more dignified and an ideal more sublime than the one of
driving these demons from our country and then only we
can aspire for the position of genuine Nation-builders. Of
course, the work of Nation-building is an uphill task and
needs Herculean labour, but the pleasureof endeavouring todo
it by all possible means at one’s commands is indescribable.
Struggling, scrambling and striving to reach a noble ideal
is decidedly better than the actual fruition or even an
achievement of an object. In the words of R. L Steevenson,
“To travel hopefully is better than to arrive.” * Not a havi-
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dealing with important educational topics year after year,
may we not reasonably hope that this eight-year old insti-
tution will in due course develope into full manhovod and
become a power in the land for raising the power, the
status and dignity of the teaching profession ?

The Teaching Profession.—This profession is usually,
and rightly too, considered to be a noble one. One of our
distinguished Ex-Presidents, Sir Nizamat Jung Bahadur,
spoke of teachers as ‘‘ Leaders of Mankind”, ‘“ High priests
of human nature” and ‘““the moulders of world civilisation”'.
No greater compliment can be paid to this profession. If,
in the educational system, grand buildings, good equipment,
up-to-date methcds of instruction, an excellent syllabus and
carefully chosen text-books may be considered as skeleton
of the school, the teacher should all the more be regarded
as the heart or rather the brain thereof. But can it yet be
confidently asserted that all the teacher’s problems have
been effectually solved? I am afraid not. His problems
like those of life are varied and complex. For our present
purpose, we may state that a teacher’s problem has two
aspects, one the internal and the other the external. While
the external aspect deals with the technical side—the bow
and the why of education—the internal may be said to deal
with his salary, status, secarity of tenure and the giving of
opportunities for self-improvement and contentment. In its
external aspect much has been done and is being done to
improve the lot of the teacher, but it is the internal aspect
that will, in future, present greater comnlications and
demand more effective solutions. For one thing, there
should be standardisation of salaries in all the schools,
Government or Aided. The lot of teachers in Aided schools
should be improved so as to place them, as far as possible,
on an equal footing with teachers in Government schools as
regards pay, status, etc. In Aided Institutions the insti-
tution of Teachers’ Provident Fund should be compulsory,
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facilities to teachers to improve their professional knowledge
and to widen their outlook. To this end, firstly, we maintain a
library consisting of very valuable and up-to-date books on
education. These books have been of inestimable value not
only to the members of the Association but also to the
Sub-Committees that have been dealing with special subjects
like “XKindergartens” and ‘“ Backward children.”” Secondly,
The Hyderabad Teacher, a quarterly magazine which is
being regularly issued and ably edited, has already gained
an All-India reputation ; pay, its fame has gone far beyond
the seas. Not long ago there was an article in The Times’
Educational Supplement (London) omn the Eduecational
Journals of India, and in this special mention was made of
The Hyderabad Teacher. Such a magazine has a claim on
your sympathy and support. Thirdly, with a view to enable
the teachers to make a comparative study of the various
systems of education prevailing in different educationally
advanced countries, three remarkable books have been
published by Hyderabad educationists. Nawab Masood
Jung Bahadur’s scholarly book on * The system of education
in Japan” has been followed by another thought-provoking
volume on “ The German School System.” We take legiti-
mate pride in saying that Mr. Syed Ali Akbar, who is not
only the President but the soul of the Association, is its
author. This book has been very favourably reviewed by
many educational journals in and outside India. Next to
this, I should refer to another valuable book on the “ Schools
of Denmark” by our Deputy Director of Public Instruc-
tion Mr. Syed Mobamed Hussain Jaffrey. Its Urdu edition
has already been published and I understand that very soon
the English edition, part of which has already been published
in The Hyderabad Teacher, is also going to be issued. May
I hope that books on systems of education in America and
Eungland also may follow and that that credit too may be
shared by Hyderabad educationists ? With suzh eminent
educationists creating the special facilities for widening the
knowledge of the members and with special Sub-Committees
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But with your kind permission I shall draw your attention
only to one particular aspect of our work.

Last year two Sub-Committees were appointed to deal
with two educational problems, viz. “ Backward Children ”
and ‘“ Kindergartens”. These Committees were at work
throughout the year and, with the full benefit of the discus-
sions held at various centres of this Association, they have
drawn up two valuable reports which will soon be placed
before you for adoption. Both these subjects I need hardly
mention are of paramount importance to the educational
well-being of our country. It was Alexander Pope, a poet
of classical age in English literature, who declared that
“the proper study of mankind is man”. Some ladies who
are the admirers of the romantic school of thought may feel
inclined to differ from this view and say that ‘“the proper
study of mankind is not man but woman”. May 1 go a
step further and say: ‘‘the proper study of mankind is
neither man nor woman bus c¢hild”? There can be no
denying the fact that the welfare of children should be the
basis of not only social referm but also of educational
reform. All the civilised world over today, the child is the
cynosure of eyes of statesmen and educationists alike.
Hence we have concentrated our attention on these two
important problems dealing with the ““ Child”; and when
the two Sub-Committees place the results of their labour
before you, you will be in a position to realise that we are
pledged to the policy of sustained efforts and constructive
work. It can, therefore, be said that this year’s Conference
is one of ‘Determinations’, though not of ‘ Resolutions.’

The Hyderabad Teachers’ Association—I do not want
to tax your patience unduly, ladies and gentlemen, by
recapitulating the history, the aims and objects of the
Association, for during the previous Conferences my prede-
cesssors have dealt with that subject exhaustively. Let me,
however, just in passing refer to one or two aspects or our
work. It has been our aim to offar opportunities and special
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a great scholar and a legal luminary. We assure you, S8ir,
that all of us highly appreciate your kindness in gracing
this chair. Year after year when our deliberations are
guided by such eminent persons, even the most irreconcil-
able pessimist amongst us is bound to realise that brighter
days have dawned upon the teachers and glorious chapters
are being added to the history of education in our country.
The presence of our D. P. I. also oa this occasion is a
source of inspiration and delight to us all, inasmuch as he,
as the patron of our Association, is our ‘“ guide, philosopher
and friend . To other distinguished visitors also we offer
our hearttelt thanks for their kind response to our invitation
and assure them all that we greatly appreciate their
good-will, sympathy and co-operation towards the great
work of national uplift so courageously undertaken by a
band of earnest teachers.

Now turning to the business of the Conference, I have
to say a few words. From a perusal of our programme you
will have noticed in it a striking change this year. In all
Conferences one invariably finds a certain number of resolu-
tione brought forward for discussion and adoption; but in
our Conference this year they are conspicuous by their
absence. Critics may perhaps feel inclined to point their
finger of scorn at us and say, “ You are acting the play of
Hamlet with the Prince of Denmark left out”. To such
my answer is: ‘“ We are acting the play leaving only the
irresolution of Hamlet and retaining in it the quintessence
of the spirit of determination”. We believe that the mere
passing of a few resolutions at any anuual gathering is not
worth the paper on which they are drafted, but instead,
there should be sabstantial work turned out throughout the
year by sustained efforts. Keeping this principle in view,
we have scrupulously avoided this year all resolutions.
Regarding the work turned out during this year, you will be
able to form some idea of it from the annual report which
will be presently read out to you by the General Sccretary.
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that he had been particularly impressed by the enthusiasm
which the members of the Association had displayed
throughout the proceedings of the Conference.

On bebhalf of the Association, Mr. Ali Akbar proposed
a hearty vote of thanks to the President. He also thanked
all those ladies and gentlemen who had helped to make the
Conference a success. The proceedings concluded with the
singing of the National Anthem.

The members of the Executive Committee were then
‘At Home’ to all the guests. A little later, there was a
musical entertainment in which a number of teachers dis-
played their musical talents. Thus the whole function was
a success both from the educational and social standpoints.

Welcome Address

RY

G. A. CHANDAVARKAR, M, A,

As Secretary of the Reception Committee, it is my
pleasant duty, nay a proud privilege, to extend a hearty
welcome to you all, to this the Ssventh Conference of the
Hyderabad Teachers’ Association. When I see before me
such a vast gathering of distinguished ladies and gentlemen,
some of whom are not directly connected with the teaching
profession, I feel that the pendulum of the people’s outlook
on matters relating to education in general and teachers in
particular, has swung from apathy to sympathy. When I
think of the great honour done to us by Nawab Zulcadar
Jung Bahadur in presiding over this Conference, I feel con-
fident that the members carrying on this ‘“ sorriest of trades ”,
will feel greatly encouraged in their arduous task of putting
the shoulders to the wheels of educational progress. In
conformity with the glorious traditions of the presidential
chair, this year we have been singularly fortunate in having
as our President one who is not only a statesman, but also
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Ajternoon Session.—The afternoon session began at
2 p. m. with Nawab Zulgadar Jung Bahadur in the chair.
Mr. Shaik Abdul Hasan, Vice-President of the Association,
proposed a resolution expressing the appreciation of the
Association of the services rendered by Mr. S. M. S. Mushadi
as General Secretary from 1925 to 1932. After being
seconded by Mr. Ziauddin Beg, the resolution was passed
unanimously. The Conference then formally adopted the
Kindergarten and Backward Children Reports. This was
followed by a very fascinating and humorous lecture in Urdu
on ‘“ The Role of the teacher in the light of modern Psycho-
logy and the local conditions” by Dr. Khalifa Abdul Hakeem,
Professor of Philosophy, Osmania University. The learned
lecturer traced the development of educational theories from
the time of Plato and Aristotle to the present times. He
also stressed the importance of encouraging and developing
the instinct of curiosity in children. TFinally, he criticised
the present system of education on the ground of its being
too literary and urged strongly on the need for giving it a
vocational bias.

Moulvi Hisamuddin next spoke in Urdu on * Scholars
and Students of Ancient and Modern Times’’. Mr. Nazir
Husain Sharif, Secretary of the Kxhibition Committee,
then read his report. This over, Nawab Zulcader Jung
Bahadur distributed the Exhibition prizes. Sixty one schools
took part in the KExhibition, and the largest number of
prizes were won by the Urdu Sharif Middle School, which
also carried away the cup awarded by the Association for
the best school garden.

In his concluding speech, Nawab Zulcader Jung
Bahadur cougratulated the Association on the success of
the Conference and expressed his appreciation of the useful
work which the Association was doing under the able
guidance of its President Mr. Syed Ali Akbar. He said
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make laws compelling the owners and managers of our factories to
establish nursery schools and Kindergartens for the children of
their employees. 'I'hese suggestions were made by some teachers
under training at the Osmania T'raining College.

4. It is highly questionable that there are fundamental
differences between the Huropean and Indian children, that the
Indian children have no inclination for play, and that they are
prone to sit still rather than move about. Though Indians are
deeply religious and serious minded, it is doubtful if this character-
istic is inherited by children. Children all the world over are
alike. The listlessness of Indian children is mainly due to the
fact that 60 p. c. of our women are an@mic; it is reported that in
Bengal alone 87 p. c¢. women suffer from T. B.

5. The Committee suggest a number of subjects snitable for
the kindergarten, but have not worked out the details. Moreover,
they have not laid emphasis on the correlation of subjects, so
necessary in the lower classes. The treatment of school subjects
in water-tight compartments is the bane of teaching in our schools.

The problem of apparatus has not been tackled in a practical
way. Miss Gillingham of Saidapet College claims in her *‘ Indian
Kindergarten ”’ that she could work a class of 100 pupils at the
wonderful cost of Rs. 2-3-0 per mensem. In 1907-08, Mysore also
made some experiments after engaging a Kkindergartener from
England, details of which have been published. No notice seems
to have been taken of these atten.pts.

6. The Training College Las given due consideration to Child
Education by making it a compulsory subject, but there are no
facilities for practical work. If trained teachers were attached to
some of the Kindergartens of Hyderabad, it would be possible to
improve their work without much cost.

7. In our schools we have to face two problems—to produce
certain appreciable or rather spectacular results, and to enable
children to pursue the ordinary school course as soon as possible.
The Committee have suggested Project Method as well as work on
the lines of Frosbel and Montessori. As the aim is to solve the
problem of the kindergarten in the village. no clear lead seems to
have been given to tha village teacher who needs most definite
and detailed instructions with regard to the method he should

follow in the village.

While proposing a vote of thanks to the Chairman for
the able manner in which he had guided the deliberations
of the meeting, Mr. Ali Akbar said that he would place
before the Kindergarten Sub-Committee the valuable sugges-
tions which Mr. Sajjad Mirza had offered

~
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for the early education of children was more the domain of
women than of men. He also expressed his appreciation
of the demonstration lesson given by Miss Chamarette. It
was in the fitness of things, he said, that practice should
precede theory in this Conference. Mr. Ali Akbar then
read the report prepared by the Sub-Committee. Opening
the discussion, Mr. Chandawarkar said that owing to the
cost of the necessary apparatus, many thought that the
kindergarten system was unworkable in our primary schools.
He suggested the substitution of cheap models made of
clay and other cheap material for costly apparatus, and
expressed the opinion that it was possible to work out the
scheme in all schools provided the teachers took enough
interest and were given the necessary training.

After congratulating the Kindergarten Sub-Committee
on the exemplary way in which they had worked to solve a
very important educational problem, Mr. Sajjad Mirza made
the following observations on the report:—

1. It is not quite correct to say that the Kindergarten is as
old as Knglish education in India. Education in India filtered from
the top. 'T'he establishment of the college for Oriental Studies
under Hastings and the foundation of the three Universities in 1857
are ample proof, if proof were required. This trend in education
continues in India even to this day.

2. Tt is stated that according to the new curriculum hoys of
not less than six years of age should be admitted into schools, but
the Committee found that boys much below the stipulated age were
commonly found in Class I. The reasons given by the Committee
for this practice were not quite convincing. How is it that the
authorities connive at such flagrant contraveantion of their own
regulations ? 'I'he fact is that the importance of the child and his
education in early stages are not realised. The schools look to the
top classes for results in the Government Examinations for a
show of their Karguzari wnd to the lower classes, especially the
lowest, for the sake of the strength of the school—another show of
their Karguzar:.

3. Itisan excellent suggestion that the All India Women’s
Conference should take up the opening of Kindergartens, but
it would be better still if a beginning is made with the child
welfare centres in Hyderabad. Also, Government may be asked to
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arfangements which were made is due to Mr. Sadatulla
Khan, Secretary of the Muslhatra Committee.

Proceedings of the Third Day.

Morning Session.—The proceedings began at 9 a. m.,
when Mr. Mohamad Osman, B. A., Dip. Kd. (London),
opened a discussion on ‘“ School Time-tables.” Mr. Abdus
Sattar Sobhani, B. A., B. T., Principal, Darul Uloom High
School, presided.  Mr. Md. Osman dwelt at length on the
importance of the time-table and offered valuable sugges-
tions regarding the duration and number of periods to be
assigned to each snbject in the Primary, Middle and High
Sections.  Speaking of the arrangement whereby as many
subjects as possible are assigned to one teacher, Mr. Osman
said that this arrangement was only suitable for the
Primary Scction.  For the Middle and High Sections he
advocated subject teachers. The learned lecturer also urged
the need for the Head-Master preparing the time-table in
consultation with the other members of the teaching staff.

In his concluding remarks, the Chairman said that the
suggestions made by the lecturer were very useful and
deserved a trial in all the schools.

Mr. Mohamad Osman’s lecture was followed by Sectional
Meetings on Backward Children (Urdu), presided over by
Mr. S. M. H. Nakavi and on Kindergartens (English),
presided over by Mr. Sajjad Mirza, M. A., (Cantab), Princi-
pal, Osmania Teachers’ Training College.

The English Sectional Meeting on Kindergartens.

This meeting was held in the Great Hall and was well
attended. The proceedings began with a very interesting
and instructive Demonstration Lesson on Nature Studv by
Miss J. A. Chamarette of the Madrasac Aliya.

While thanking the Teachers’ Association for asking
him to take the chair, Mr. Sajjad Mirza said that a lady
president would have been more suitable for the occasion,
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Sectional Meeting on Kindergartens and the English
Sectional Meeting on Backward Children. Mr. Mohamed
Osman, B. A, Dip. Ed. (London), Vice-Principal of the
Osmania Training College, presided over the former and
Dr. Shenderkar, Ph. D. (london), over the latter meeting.
Mr. Ziauddin Beg, B. A., B. T., read the Kindergarten
Report. A discussion followed, in which Messrs. Mobamed
Sultan, Abdul Majeed and Abdus Sattar Sobhani, B.A., B.T.,
took part. Mr. Ali Akbar, Chairman of the Kindergarten
Sub-Committee, answered the objections which were raised
against the Report. Mr. Mohamed Osman, Chairman of
the Sectional Meeting, congratulated the Kindergarten
Committee on the excellent report which they had produced.

At the Sectional Meeting on Backward Children, the
report drawn up by the Sub-Committee on Backward
Children was read by Mr. Faiz Mobamed, B. A., Dip. Ed.
Mr. Chandawarkar opened the discussion, while Mr. S. H.
Nakavi, B. A, Dip. BEd. (I.eeds) and Mr. Noorul Hasan,
B. A, B. T., Dip. Ed. (Glasgow), answered the questions
which were raised in connection with the report. In his
concluding remarks, Dr. Shenderkar praised the work of the
Sub-Committee and offered some valuable suggestions.

Mushaira.—At 9 p. m. at the Gymnasium Hall of St.
George’'s Grammar School a ‘‘ Mushaira” was held, in
which a large number of teachers took part, including
Mr. Shaukat Alh Khan Fani, Moulvi Alla Baksh Towheed,
Mr. Abdus Salam Zaki and Mr. Sadatulla Khan. Moulvi
Abdul Haq Saheb, B. A., Professor of Urdu, Osmania
University, presided. The Gymnasium hall was packed
and great enthusiam prevailed throughout the “ Mushaira,”
which lasted till almost midnight. From the success
achieved, one found it hard to believe that this was the first
“ Mushaira ” organised by the Association. The function
helped to bring out a good deal of poetic talent among the
teachers of the local schools. The credit for the excellent

~
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Proceedings of the Second Day.

Morning Session.—The proceedings of the second day
began at the City College at 9 a. m. with prayers, which
were offered in Arabic and Sanskrit by Moulvi Abdul Bari
and Mr. G Pathak, respectively. There was a large
gathering of distinguished ladies and gentlemen, including
officials of the Education and other departments. Mr. Sheikh
Abul Hasan, B. A., B. T., Chairman of the Reception
Committee, delivered his welcome address in Urdu. After
eulogising the literary and educational work done by
the President, he described the various activities of the
Association, mentioning especially the reports prepared by
the Sub-Comnnittees during the last 4 years. This was
followed by an address in English by the Secretary of the
Reception Committee.® The General Secretary of the Asso-
ciation then read his report for the year 1342 Fasli.*

Nawab Zulcader Jung Bahadur rose amidst applause
to deliver his able presidential address, wherein he referred
to the responsibilities of a teacher and the great educational
progress recently made in these Dominions.®

The presidential address was followed by a very
interesting Kindergarten Programme. The demonstration
lessons on rhytbm given by Miss M. K. Read, Head-Mistress,
Primary Department, Madrasae Aliya and her assistant
Miss J. A. Chamarette and on physical education by Miss D.
Nundy of the Model Primary School were greatly apprecia-
ted. The action songs of the children of the Stanley Girls’
High School were also very good.

The morning session came to a close with an eloquent
and inspiring address on “The Mecaning of Japan” by Pro-
fessor K. K. Speight of the Osmania University.*

Afternoon Sesston.—The afternoon session which began
at 2.30 and lasted till 5 p. m. was restricted to the Urdu

*The full texts of Mr Chandu.wn.rka,r 8 Welcome Address, Na.wa.b Aulc&der
Jung Bahadur’s Presidential Address aud Prof. 8peight’'s lecture as well as extracte
from the General Secretary’s Report are published elsewhere in this issue.—Ed.
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The Seventh Annual Conference of
The Hyderabad Teachers’ Association

BY

G. A. CHANDAWARKAR, M. A.,

Secretary of the Reception Committee.

First Day.

The proceedings of the Conference began with the
opening of the Educational IExhibition on Thursday, 28th
September, 1933, at the Assembly Hall of the Methodist
Boys’ High School at 5 p- m. by Nawab Zulcader Jung
Bahadur, M. A. (Cantab), Bar-at-Law, Home Secretary to
H. ¥ H. the Nizam’s Government. The exhibition was
arranged in two different sections, one being mainly devoted
to Kindergarten apparatus and the other to drawings, maps,
pictures, clay models, art and craft work, embroidery and
ncedle work.

At 7 p. m. Mr. Syed Yusufuddin, Deputy Director of
Archaeological Department, delivered a lantern lecture on
“Bidar” at St. George’s Gymmnasium  Hall.  The lecturer
dealt with the ancient and the modern history of that
famous town and threw out on the scrcen pictures of the
tombs and other historical buildiﬁgs, such as the school of
Mahmood Gawan and the fort.

Nawab Zuleader Jung Bahadur, who presided over the
meeting, thanked the lecturer for his instructive address.
Mr. Syed Ali Akbar, President of the Association, proposed
a hearty vote of thanks to the distinguished President for
the trouble he had taken in presiding over the meeting.
The proceedings then concluded at 8-30 p m.
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A SELECT LIST OF BOOKS FOR TEACHERS

* HISTORY OF SECONDARY EDUCATION (8econd Impression.)

A Study in the Development of Liberal Education. By I. L. KANDEL, M. 4.,
Ph. D. Large Cr. 8vo. 596 pages, 10s. 6d. net.

The first part of the book deals with the early history of sscondary education, and
emphasises its influence on subsequent development. The major part is devoted to the
prograssive devalopmant of the main features which have contributed to present conditions.
The recent periods in France, Germany, England, and the United Btatea are treated in
separate chapters.

THE PRINCIPLES OF EDUCATION

By Prof. W. C. RUEDIGER. Large crown 8vo, 320 pages, 8s. Gd. net.

This work attempts to bring togethor and organise the leading tendencies in
modern educational thought pertaining to the bases, aims, values, and essential con-
tent of education ; and is strongly recommended by Prof, 8ir John Adams.
PRINCIPLES OF SECONDARY EDUCATION

By ALEXANDER INGLIS.

Crown 8vo, 756 pages, with full Index, 10s 6d. net.

This book deals with (i) the nature of the pupils to be educated, (ii) the character
of the social organization and of social ideals. (iii) the means and mater}als nva.xlt_uble
for educational purposes, and makes a searching analysis of the factors involved in a
construstive theory of secondary education. It has much in it to interest teachers and
administrators improving educational establishments. It is divided into . Part I—The
Pupils. Part II—The Institution and its Purpose. Part IT[—The Means and
Materials of Secondary Hducation. The sacondary time-table is treated exhaustively
in the third part.

HISTORY IN SCHOOL

A study of Bome of its Problems. By H. ANN DRUMMOND.

Crown 8vo. 176 pages, 5s. net.

This book, the outcome of the actual expericnce of a successful teacher, suggests
ways of making history something more than a mers mass of dates and unrelated facts,
It aims at helping the young teacher to make the histary lesson an opportunity for con-
structive work, for something in the way of research, and for genuine reproduction.
Miss Drummond deals with such subjects as internationalism, civics, correlation, co-
operativa work, original reading, note-taking, and many other questions of matter and
method.

AN INTROOUCTION TO THE STUDY OF EDUCATION AND TO

TEACHING

By Prof. E. [>. CUBBERLEY. With 60 Illustrations and Diagrams. Crown 8vo.
496 pages, 10s. 64 net.

A useful introduction to the educational system of the United Btates and the main
problems there confronting the schoolmaster, as a disciplinarian and as a pedagogue.

* GENERAL PSYCHOLOGY

For Professional 8tudents. By A. R. GILLILAND, JOHN J. B. MORGAN, and 8.
N. 8TEVENS, Demy 8vo, 437 pages, 8s. 6d. net.

The nuthoes feel that most psychological text books are written on didactic lines,
according to certain ancient or modern teaching methods. This book however is pro-
found without being scholarly, and should appeal to the man in the street, office or

workshop.
OXFORD UNIVERSITY PRESS

NICOL ROAD LAL BAZAR MOUNT ROAD
sBOmMBAY CALCUTTA MADRAS



THE
GREATEST
INVENTION
OF THE AGE FOR

THE TEACHING OF
HISTORY AND GEOGRAPHY

The ‘MAPOGRAPH’

WHAT THE MAPOGRAPH IS

The Mapograph is a Geographical Appliance by which outline maps may be
rolled into an exercise book at a remarkably quick rate. It comprises a spring
frame to which rubber map-rolls are attached. These map-rolls can be
interchanged in a few seconds. When in use all that has to be done is to roll
the map-roll over the ink-pad supplied —just once. Then roll the maps into the
exercise books. When the map-roll has completed its work it springs back
into its o riginal position

POINTS TO REMEMBER.

Maps may be rolled straight into the exercise books.
Any paper may be used.

Permanent school appliance.

Outline maps rapidly produced (60 per minute).
Gives scale of miles, latitude and longitude.

Really easy and clean to work.

Any maps can be obtained.

Particular note should be made that all maps are
interehangeable.

Has the great advantage of always being ready, no
preparation required.

THE MAPOGRAPH COMPANY, L.

For full particulars and price apply to
THE SOLE INDIAN AGENTS

LONGMANS, GREEN & Co, LTD.

53 NICOL ROAD, 6 OLD GOURT HOUSE STREET, 36-A MOUNT ROAD,
BOMBAY CALCUTTA MADRAS
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~ Teachers’ Eyes
., eacuers

Pupils’ Eyes.

The teacher should see that sufficient, steady, diffuse, and
uniform light is provided for all the seats. Direct sunlight falling
into the school room is, inspite of its germ destroying power, found
to be attended with many disadvantages. Windows should never
face the children. A supply of light from the left is best. The
windows should be as high asthe ceiling, which should be painted
white and the walls grey or light green.

Children in class should be seated according to their visual
power, short-sighted in front and so on.

Teachers should not scold or punish the children, for inattention
or failure to read the black board from a distance, especially if they
are suffering from .—watering, redness, styes, inflamed and crusty
lids, falling off of the eye lashes, dark rings and wrinkles round the
eyes, burning, itching, twitching of eyes squint, headaches, nervous-
ness on reading, holding the books slanting or and too far or near.

These symptoms are S. O. 8. Messages (Seek Optical Service)
to the sufferer, who being too young to realise the danger., the
Hducational Act in England and America requires all the children
to be examined, treated and supplied free glasses if parents cannot
afford.

Many a child with defective vision went throngh school called
a dunce whereas he was simply at a disadvantage with the other
bright children because of his eyes.

Your eyes never get a vacation. Good vision means better
grades and increased satisfaction for the teacher.

It should be the duty of the teacher on the day following the
opening of school to test the acuity of vision of each pupil on a
chart giving simple instructions for examination, and report to the
parents if the eyes are found defective.

Children could be supplied with splintanil (unsplinterable)
lenses which do not splinter when broken, hence in case of an
accident a great boon to children who play games with the glusses.

To avoid the unusual strain on eyes of teachers and pupils in
school work and its consequences, it is advisable to get the eyes
retinoscopically examined by qualified opticians or oculists.

Teacher and pupils are supplied free with literature regarding

better quality lenses and eye hygiene and are examined free if poor.
HARDY & Co., Opticians & Oculists (London).

124, James Street, SECUNDERABAD.
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we would not be far wrong in saying that twenty-five per
cent. of the amount of money that is now spent on education

is being wasted.

We therefore hope that the Report of the Committee
for the HEducation of Backward Children will receive the
immediate attention of the educational authorities.

The Hyderabad Teacher.

ADVERTISEMENT RATES.
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Whole Bix
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Again, the reference in the Report to the good results
achieved by the English and American reformatories does
not add materially to the argument for establishing separate
schools for Backward chiidren. Much less does it warrant
the assertion that mental backwardness is chiefly due to
environment and not to heredity. Scientific investigations
and experiments in Hurope and America seem to point to a
different conclusion. The neural structure of a child,
which determines his intelligence, is congenital. It can-
not be changed either by medical treatment or by a change
In environment. [t may or may not be the result of here-
dity. More often than not, it is. But, in any case,
environment has very little to do with it except in so far as
it can help or hinder us in turning the backward child
to good account. On the other hand, moral delinquency is
chiefly due either to environment or to some extraodinary
emotional experience in early life, and the part played by
heredity in the development of one’s character is extremely
insignificant and extremely doubtful.*

In short, mentally a man i3 what nature has made
him ; morally, what society has made of him. But in
putting forward this view, we do not by any means imply
that the Backward children should be left to themselves.
That mental backwardness is innate and irremediable is no
argument for neglecting to turn it to good account in the
interests alike of the Backward child and the community at

large.

In fact, it is our honest conviction that a civilised state
owes it to itself as well as to every Backward child in 1t to
provide him with special facilities ; for, as the Report points
out, not only is he not benefited by the ordinary school but
is actually harmed by it, mentally and morally. So that,

* Fora detailed discussion of this point the reader isreferred to Mr. M. A. Rahman's
article on Character-Formation, published in our issue of January—March, 1934,
Vol. VI. No. 8.
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To-day, the backward child (in Europe and America,
at any rate) is receiving so much attention from psycholo-
gists and educationists that the intelligent child seems to be
relegated to the background. Indeed, so great is the
amount of solicitude bestowed on the former that the latter
might well feel jealous and regret his good fortune.

In Hyderabad, however, we have not' gone as far as
that, and the Committee’s Report which we publish else-
where, is the first of its kind. We, therefore, hope that the
suggestions contained in it will receive the careful consider-
ation they deserve from all those interested in the problem
of Backward Children.

The Committee seems to have made out a good case
for the segregation of Backward children by establishing
separate schools for them, with a curriculum suited to their
needs and a staff specially qualified for handling them.
But we must make it clear to our readers, since the Report
fails to do so, that these separate schools are meant only for
those Backward children whose backwardness is innate and
hence irremediable, the object of such schoois being mno
more than to help these unfortunate children to become
decent and useful members of the community.

Those of them who are not really backward but appear
to be so because of some physical disease, such as rickets,
anemia, adenoids, tonsilitis, defective eyesight, and =so on,
do not need any special schools. All that is required in
their case is immediate medical attention.

Neither can we admit into the schools for Backward
children those whose mental progress is retarded not be-
cause of a lack of native intelligence but because of a
morally undesirable environment which has undermined
their character. For them the proper place is a Reforma-
tory, a well-conducted reformatory in charge of an expert
psychologist with a specially qualified staff under him. We
wish the Report had been quite explicit on this point.
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relating to vocational training in the pre-university stage
will have to be worked out differently in different provinces
and states according to the economic conditions and require-
ments of each area. For the success of the scheme it is
necessary that vocational training should be given the same
dignity as usually attaches to the purely literary studies.
For example, a necessary corollary of the proposal to
introduce agricultural training in the higher secondary stage
1s that provision for such training should be made in the
university stage where none exists at present.

The proposals are no doubt drastic, but the defects in
our school system are such that they can only be remedied
by drastic measures. It is to be hoped that for the sake of
avoiding the existing wastage in our secondary schools and
raising the standard of both secondary and university
education, the practical difficultics that present themselves
in the way of the adoption of the scheme will be faced

boldly.
The Education of Backward Children.

The Committee appointed by the Teachers’ Association
to investigate the problem of Backward Children in Hydera-
bad has done good work and deserves our congratulations.
The very appointment of such a Committee, quite apart
from what it has accomplished, indicates that the Teachers’
Association is endeavouring to keep abreast of the times.
The days are gone by when teachers wittingly sent the
hindmost to the devil. The Backward child is now no
longer regarded as an altogether useless member of society
who should be left to care for himself as best he can; and
the type of headmaster (mentioned approvingly by Carlyle)
who was in the habit of inquiring whenever a new student
was brought to him for admission, “Are ye sure he i3 not a
dunce ?”’ would be set down by us of the twentieth century
as an amusingly idiosyncratic person or as a relic of the
benighted past
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It is proposed that an examination should be held at
the end of the Lower Secondary stage and one at the end
of the Higher Secondary stage, the latter being intended as
the qualifying examination for admission into the univer-
sity. Under this scheme the course for the degree (Pass
and Honours) is to extend over three years. 'The Commit-
tee has also recommended the formation of a Board of
Higher Secondary Education to control Higher Secondary
education and to conduct the etaminations held at the
completion of the T.ower and Higher Secondary courses

The Committee has emphasised the need for every
stage of instruction having a clear objective, and being as
far as possible self-contained. The scheme is intended to
divert a large proportion of boys from a purely literary
course either to occupations or to vocational institutions.
It is suggested that at the end of the primary stage pupils
should be admitted to Industrial schools and at the end of
the lower secondary stage to Craft schools. It is also
proposed that the Higher Secondary Schools should provide
specialised training for agricultural, military, clerical and
commercial careers according to local needs. '

While the Punjab University has not so far accepted
the above-mentioned proposals, it is interesting to find
that the All-India Universities Conference, which was held
in New Delhi early in March, 1934, adopted a resolution
recommending a reconstruction of Indian school system
practically on the lines suggested by the Punjab University
Enquiry Committee. The decision of such an important
Conference is bound to focus the attention of educational
authorities in different parts of India on the proposed
scheme. There is no doubt that the defects pointed out in
the quotations printed on the preceding page, will be greatly
minimised, if not altogether removed, by the adoption of
some such scheme as has been recommended by the Punjab
University Enquiry Committee and accepted by the All-
India Universities Conference. The details, especially those
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Editorial
Proposed Reform of Indian School System.

‘“ All pupils, whatever be their aim of life, should first receive
general education, but it should be open to boys at some suitable
stnge in the subsequent course to branch off to craft schools or to
vocational classes’.

‘ We think that a large nurnber of the pupils in high schools
would benefit more by being in schools of another type”.—The
Hartog Commeittee Report.

* Matriculation is the goal to attain which all high schools
devote their energies ..”" ‘The higher classes of the schools are
congested by boys of inferior attainments, and teaching is stultified
by their duality of purpose—preparing boys for college along with
others who have neither desire nor competence for a college
career’’.—The Punjab University Enquiry Committee Report.

“The complaint all over Indis has been that the secondary
school system has been far too narrow in character and far too
much dominated by the requirements of the University Matricula-
tion Examination”.—Report of the Travancore Education Reforms
Comnittee.

‘“As 1t is not desirable or expedient to produce men in large
numbers with only a literary training, the question becomes one of
vital importance as to how and where the line should be drawn
between those who wish to enter the University and the much
larger number who would, for any reason, prefer a more practical
if less learned career’.—Nawab Mahdi Yar Jung Bahadur's
Convocation Address at Osmania University.

There is now general agreement among educationists
in India on the need for the reform of our secondary school
system. While emphasising this need, the Hartog Commit-
tee did not suggest auy definite scheme, but confined itself
to indicating the general.lines of reconstruction. The credit
for working out a clearly defined scheme is due to the Punjab
University Enquiry Committee, which recommended :—

(a) A Primary course of five years.
(b) A Lower Secondary course of four years.

(¢) A Higher Secondary course of three years to
include the present Matriculation Class and the
Interroediate Classes.
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respect. For the weak are never respected, however loqu-
aciously they may talk of their rights. A soldier’s training
is the best equipment for the battle of life, and he who is
not so equipped must be prepared for defeat and humiliation.

Addressiug the graduates, Nawab Mahdi Yar Jung
Bahadur said that as citizens of this State, their public
duty was three-fold in its nature—duty to the Ruler, to
the State and lastly to their fellow citizens. They should
make “personal loyalty to the Sovereign a rule of life, and
a sacred obligation to be respected in their daily life and
conduct”. Duty towards the State required that they
should “try and create a patriotism that knows no differ-
ence of race or community”’ and that they should advance
the interests of the State and guard jealously its honour.
Fivaily, duty to their fellow citizens implied the rendering
of service to others and mwinistration to the wants of those
who might need their help. Nawab Mahdi Yar Jung
Bahadur exhorted the graduates to cultivate a habit of un-
selfishness and sacrifice and told them that if they only took
their duty to their fellow citizens seriously, they could
alleviate much suffering, dispel much ignorance and bring
much happiness to the poor and the ignorant among their
neighbours in town and country.

Review.
The Combined Boys’ Attendance and Fees Realisation
Book.

Published by Rajlakshmi Printing Stores, Calcutta.

The New Register is quite good, inasmuch as it economises
space and saves the labour of writing down the names of the pupils
each month. The substitution of roll numbers for the names of
the pupils largely minimises the work of the class teacher both at
the end of the month and at the time of roll-call each day. More-
over, the fee account is more thorough here than in the Registers
commonly in use. It provides columns for various items, though
all of them are not quite necessary every month.

A. 8. 8.
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be strictly observed. He advocated a bifurcation of studies
in the secondary stage, so that those who so desired could
proceed to the university, while the others, a much larger
number, could have a vocational training given to them—
agriculture in rural areas and skilled arts and handicrafts in
urban centres. '‘The University would thus be fed by a
comparatively small number of high schools which would be
all the more efficient for being few, while the vocational
training given to the masses might perbaps help further in
the solution of the problem of unemployment .

Nawab Mahdi Yar Jung Bahadur proceeded to remark
that the aim of university education, or indeed of all
education, was “the bringing out of what is best in us so
that our duty in life may be performed in the best way
possible”.  This definition, he pointed out, ‘‘embraces
everything that prepares us for life”. In preparing for life,
we must endeavour to perfect ourselves as mep. This
process of bumanisation was only possible * through krow-
ledge which cowes of truth, and it connotes action and not
mere passive assimilation”. ‘“ We must seek the truth
therefore in all things and act upon it, and pot subject our
actions to any other considerations”. In order to make
life effective, one must also possess energy and momentum,
the vigour and energy necessary to make one lead a strenuo-
us life, one of usefulness and achievement. Without such
energy one’s search after knowledge would only be a sort of
arm-chair philosopby. “We were born to do things in this
world and not simply to know them”.

Nawab Mahdi Yar Jung Bahadur next dwelt on the
importance of physical education. In this connection, he
deplored the neglect of the University Corps. He said,
“Among virile nations like the English, the French and
the Germans, every able-bodied man is an actual or a
potential soldier. The same spirit should inspire you here.
Without being able to defend oneself no one can command
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In her concluding remarks, Mrs. Naidu pointed out
that Dr. Tagore’s educational scheme was based on the
principle of the indivisible unity of mankind. His message
of self-realisation and self-expression was age-old in Asia,
and yet ever new when a prophet or a poet spoke it. Goethe
had said, “ Through the good and the beautiful you must
find the meaning of life”. Thus Goethe and Tagore
explained and completed each other. The basic principle
of Dr. Tagore’s scheme of education followed in Visva
Bharathi and Santiniketan was, ‘“ A teacher does not teach,
he merely points out the direction”.

Mr. Syed Ali Akbar proposed a vote of thanks to
Dr. Tagore and Mrs. Naidu.

Nawab Mahdi Yar Jung Bahadur M. A. {Oxon), Politi-
cal Member, H. E. H. the Nizam’s Govern-
N;::: Nabadi Yar - 1nent, delivered a very thoughtful and
Convocation inspiring address at the recent Convocation
of the Osmania University. He expressed
his profound faith in the basic principle of the university.
The use of an Indian language as the medium of instruction,
he said, had given an impetus to original thought, besides
inspiring the younger generation with a new patriotism and
a new pride in a language that was their own. The language
used by the Osmania University was identical with Western
Hindi, which was spoken by the largest number of persons
in India and which was capable of being written either in
Persian or in the Devanagari characters. The large pro-
portion of Persian and Arabic words contained in Western
Hindi bad become an inseparable part of the language.
Hindustani, comprising Urdu and Hindi (Western and
Eastern), was the one language which was capable of
becoming the language of the whole of India.

Referring to the school system, Nawab Mahdi Yar Jung
Bahadur said that the principle that Primary education
must be imparted in the mother-tongue of the pupils should

144



8o reckless that be had kept a mind sensitive to the touch
of life. Once upon a time India was famous for her storage
of wisdom and we possessed such a thing as our own mind.
But the present system of education in India had deprived
the mind of its natural food of truth and freedom of growth
and developed an unnatural craving for success in exami-
nations. Even those who had received university education
situply displayed borrowed feathers ; they had no intellectual
self-respect, no initiative and no courage of conviction.
We in India overlooked the fact that the end of education
is to make the mind creative and to develop self-expression
and self-sacrifice.

Dr. Tagore proceeded to advise teachers to be always
learning. Unless they did so, he said, they could never be
successful teachers. A teacher should not merely inform
and instruct but he should inspire his students.

The poet next emphasised the importance of developing
Indian vernaculars. He disagreed with the view that the
multiplicity of vernaculars in India is an obstacle in the
way of intellectual unity. Like Europe, India could also
have a common civilisation and an intellectual unity without
a common language. The different vernaculars should be
developed so that through each of them the people who
speak it might be able to express their genius.

European culture, especially European philosopbhy and
modern science, had proved valuable to India. But Euro-
pean culture alone was not sufficient for us. What was
wanted was a combination of the Western and Indian
cultures. Our own culture must be strengthened not to
resist but to assimilate foreign influences.

Dr. Tagore deplored the neglect of art in Indian schools.
Finally, he stressed the need for establishing a closer
relationship between education and the economwmic life of the
country.
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Under the joint auspices of the Hyderabad Teachers’
. Association and the City College Union,
Dr. Rabindranath . k
Tagore’s Lectureat  Dr. Rabindranath Tagore delivered an
theGity College-*  ddress to a crowded audience at the City
College on the 21st December, 1933. Mrs. Sarojini Naida
presided. In welcoming the poet, Mr. Syed Mohamed
Azam, M. A. (Cantab), Principal, City College, said that
Dr. Tagore was esseutially a teacher, a born teacher who
inspired the young and old with ideals as no other teacher
could. Dr. Tagore’s message was that India, in spite of
her spirituality, could learn much that was good in the
West and that the West, in spite of its materialism, had
something to teach to the Bast. Mr. Azam then eulogized
the work which Dr. Tagore had doue in raising the prestige
of India. Speaking of Mrs. Naidu, Mr. Azam said that it
would be improper to praise her too much as she wasa born
Hyderabadi, but there was no doubt that few Indians had
done more to promote Hindu-Muslim Unity than she had
done.

Mrs. Naidu said that she had been a bad student and
she would make a poor teacher in the technical sense, but
she had one qualification, though a vicarious qualification,
to preside over the meeting, and that was that it was her
father who more than half-a-century ago had founded
English education in Hyderabad. As a Hyderabadi, she
was proud of the fact that Hyderabad was the centre of
reconciliation. Referring to Mr. Azam’s remarks, she said
that no praise was due to her, but all praise was due to
Hyderabad with its traditions of Hindu-Moslam unity,
which she hoped would continue for ever.

Dr. Tagore began his address by recalling his school
days. The education which he had received in his early
life was uninspiring, and he ran away from his classes.
He remarked that it was probably because his youth was

* A full report of the proceedings of this meeting appeared in The Hyderabad
Bulletin on the 23rd December, 1938.
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of intelligent direction on the part of the teachers. After
all, it was a new innovation and the boys might have received
more adequate guidance.

In future, we would suggest the regular maintenance
of a vecord, which would show the weekly work done by the
pupils and which would be useful in comparative work in
gardening.

We must emphasise here our pleasure in seeing the
admirable use to which the space at their dispcsal had been
put. This was especially noticeable in the Urdu Sharif
School. In this school also the thoughtful co-operation of
the teachers was valuable.

Only in two schools did we find that the seeds dealt
with had any real educational value.

Notes and News

Mr. Sajjad Mirza, M. A. (Cantab), Principal, Osmania
Teachers’ Training College, represented the
The Hyderabad L . s
Teachers’ Association at the All-India Teachers’ Con-
Association. .
sRostation ference held at Karachi last December.

The Association has appointed the following Committee
to prepare a report on Examinations and place it before the
next annual conterence.

Rev. G. Sundaram, B. A., Chawrman.

Mr. Abdus Sattar Sobbani, B. A., B. T.

»» S. M. H. Nakavi, B. A., Dip. Ed. (Leeds).
, G. B. Garden, B. A.
»» G. A. Chandavarkar, M. A.

» S. Noorul Hasan, B. A., B. T.,, Dip. Bd. (Edin),
Secretary.
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(¢) He must know child psychology and must have
that insight which comes through knowing his
pupils.

A teacher, therefore, who knows his subject well,
who knows his pupils well and also knows how to bring
these two factors into proper relation is a teacher with a
‘pleasing personality’, irrespective of his dress or the general
build of his body. He is a true friend of his pupils. In the
the words of Dr. Ballard, ‘he maintains friendly relations
with his pupils searching for the virtues with a magnifying
glass and vices with a diminishing glass’. TLet us seek
personality in a teacher not so much on the exterior but
the interior. All cannot be gold that glitters. Personality,
we repeat, 18 as personality does.

*
Report on School Gardens Competition
BY
The Judges—Miss A. POPE, M, A, D, Litt. & Miss ALLEN,

On Monday, the 28th September 1932, we inspected
the students’ gardens of the following schools: The Model
Primary 8shool, Nampalli High School, Urdu Sharif Middle

School, Darus Shifa High School and the Chaderghat
Primary School.

The idea of a garden competition proved to be an
excellent one and we were both surprised and pleased to see
the stimulus which had been given and the results which

had been achieved under, in many cases, unfavourable condi-
tions.

On the whole, the neatness was commendable. With
the exception of one school, there was not much evidence

* This competition was organised by The Hyderabad Teachers' Association and
was held along with the Annual Educational Exhibition in Beptember 1934.—ED.
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Essentials of Personality.—When a teacher has to
face a big class consisting of a large number of students
with varied aptitudes, he has perforce to possess some uni-
fying and propelling force to make them imbibe and
assimilate what he is imparting to them. But if such
personality is forced upon them, either by means of a
heavy rod or bitter sarcasm, it would end in disaster.
For one thing, it would stuut their intellectual growth and
secondly, it would put great obstacles in the path of freedom.
Such a masterful personality might do honour to a
Napolean, a Bismark or even to a Caesar, butin a teacher,
1t 18 decidedly harmful. If pupils are to be considered some
thing more than machines, a teacher need not try to
possess a masterful personality which is the outcome of
force. Instead of a masterful personality, a more sympathe-
tic personality is needed.

A teacher who is a friend of the pupils tries to bring
out what is best in them. A successful Head Master will
always endeavoar to make his first assistant fit to be a head
master one day. On the same principle, a teacher should
try his utmost to develop personality in his students by
qualifying them to fight the battle of life successfully.

Such a thing is possible only if his personality is depen-
dent on the following conditions :—

(a) A teacher must first know his subject well. A
master of his subject unknowingly creates in the
minds of his students an eager desire to follow
him attentively.

(b) A teacher must know the technique of teaching.
He must know how to make the subject interes-
ting.
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Some Aspects of Personality.—Personality is that quality
in a teacher which enables him to create a favourable impres-
sion on the minds of his pupils and thereby to make them
assimilate the knowledge imparted as easily as possible.
The question still remains as to bow that ‘impression-
producing’ quality is to be acquired and what it stands for.

If it be possible to guage the depth of personality at first
sight, the judge, unless he chances to be a thought-reader,
must huve formed his impressions only by the exterior form
and build of the teacher more than by his other qualities of
the head and heart. In more cases than one, therefore,
people estimate ‘good personality’ either by the nice dress
or the general build of the body, taking into consideration
a charming face, captivating looks and similar external
features. But it needs no great stretch of imagination to
realise that the exterior, however charming it may be, is no
criterion for judging the fitness of an individual to be &
successful teacher. It is, like our present-day examinations,
a wrong measure of efficiency. If dress be the criterion, a
clever tailor can lay claim to be the Principal of a Teachers’
Training College to manufacture a large number of good
teachers. If the general build of the body be the standard,
an athlete can surely succeed in becoming a good teacher.
If gestures and gesticulations go to make up a teacher,
then certainly a clever stage-manager should have better
chances of becoming a good school-master. If it is argued
that personality is born and not made, how many such
“born’’ teachers can we count upon to mould the des-
tinies of the younger generations? All can not be geniu-
ses. Geniuses are rare; they can not be had for the mere
asking. If they can not be made, can we not argue that the
money and time spent on Teachers’ Colleges are all a huge
waste ? After all, it is not impossible to cite the exumples of
teachers who are good teachers, in spite of their simple dress
and ordinary build. ‘ Handsome is as handsome does.”
8o also personality is as personality does.
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The Personality of a Teacher

BY
G. A. CHANDAVARKAR, M, A,

Of the different qualities of the head and heart that
go to make a teacher successtul, there is none that is
considered so essential as his personality. KEducational
reformers, members of Selection Boards and Inspecting
officers attach great importance to it, so much so that a
candidate or a teacher without ‘a good personality’ loses all
chances of success. Members belonging to other learned
professions, such as Law or Medicine, also need this per-

sonality, if they are to achieve real success. A preacher in
the pulpit and an orator on the platform should possess
personality to a high degree if he is to influence the minds
of men. But what constitutes personality, what exactly
it connotes and denotes, and whether it is born or
made are difficult questions. The word is so often used
that it seemns to be in danger of losing its real meaning.
This is particularly true of the profession of a teacher.
Once it happened that out of a large number of candidates
who had applied for the post cf a lecturer in a college, only
five were called in for an interview by the members of the
Selection Board. When out of these five one candidate was
lucky in being selected, it was declared by an influential
member of the Board that the selected candidate bhad a
pleasing personality, which other candidates with equal
qualifications lamentably lacked. Among the rejected can-
didates there were M. A’s. and L. 'I"s. It is evident, then,
that a pleasing personality is not in the gift of either the
University or the Teachers’ Training College. Where and
how to acquire it is the question of questions.
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nous, we deem it suffcient for the time being to mention
the names of a few standard works on this question.
Later on, we shall consider the question of a special Curricu-
lum in connection with our recommendation for forming
special comittees.

1. “Vocabnlary for the Primary Grades’—Gate.

2. “Teacher’'s Word Book’’-——Thorndike.

3. ‘“How toteach Silent Reading to Beginners’ —
Miss Walkins.

4. “The Teaching of Dull and Retarded Children”—Inskeep.

5. “The Education of the Handicapped Children” —
Prof, J. BE. Walluce Wallin,
6. ‘“Dalton Plan”—TLynch.

The practical work carried out by us had to be finished
within a very short period. Such an important work, how-
ever, really demands a more extended period of time.
Hence, we beg to recommend the formation of a Special
Committee by the Department consisting of at least 10
members, who are not only experts in this line, but are
also willing to undertake this work, and who have a pro-
found concern for the education and uplift of backward
children. They should submit, after thorongh deliberation,
a comprehensive Report on this subject, throwing ample
light on it and giving useful suggestions to the Department.
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As far as possible, open-air classes should be held and

the children should be taken on excursions to different

"places of interest. They should be taken, for instance, to

bazars and factories to see and observe things manufactured
and sold.

The backward child is bound to follow and adopt some
manual occupation where intelligence is not of so much
importance; hence there must be a manual and vocational
bias in the training and education of such a child.

Teaching Staff.—Trained teachers areindispensable for
the education of backward children. Therefore,the Commit-
tee strongly recommends that special provision should be
made to train teachers to observe the tendencies of back-
ward children and to handle them properly. The teachers
selected for this work should have natural aptitude and
genuine sympathy with such children. The curriculum for
these teachers should comprise practical psychology, and
every opportunity should be given to them to give practical
lessons to such selected backward children from different
schools.

In almost all the civilized countries of the world, clinics
have been established to find out the natural aptitude and
tendencies of the children. Therefore, the Committee recom-
mends that a clinic should be established in connection
with the Osmania Teachers’ Training College. Theappoint-
ment of a distinguished psychologist, a doctor for con-
sultation, and a few nurses with all the necessary equip-
ment, is indispensable. If a boy is found markedly dull
and retarded, he should be at once sent to this clinic, and
whatever suggestions are offered should be intimated to the
parents.

The Curriculm for the Baeckward Child.—There rve-
mains now the problem of the curriculum of the backward
child. But as the Report has already become very volumi-
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not be able to pay individaal attention which is necessary.
As their senses are not well developed, it is of paramount
hmportance that sense training should be the basis of
-education, because the development of intellect depends
primartly upon the proper development and co-ordination
of the various senses. The priociple of self-activity should
always be kept in view.

Handwork leaves a lasting impression upon the minds
of children. While teaching history, the teacher should ask
the children to make various articles that interest them and
in the teaching of other subjects also, the same principle
should be followed. Their syllabus must be light, avoiding
unnecessary details, because a detailed and heavy curriculum
is likely to kill interest.

If it is not possible to open special schools for back-
ward children,it is advisable to extend in their casethe middle
school course to 4 years, instead of the existing 3 years’
course. In this special class, the same subjects with
certain necessary modifications, may be taught. Hand-
work, individual attention and the principle of self-acti-
vity, should be the determining factors in the education
of these children. This class should be divided into two
groups, one for the younger and the other for the older
pupils. The teacher mnst be sympathetic, kind-hearted
and must be well-acquainted with the mental, moral aad
emotional tendencies of each child. Up to the stage of the
fourth Standard, the teacher has enough time and opportau-
nities to discover the backward child, that is why we bave
suggestd the introduction of a special class after the fourth
standard.

A concurrent time-table should run in all the classes at
the same time to enable a child who is weak in a particular
subject to make up his deficiency in that subjeet. If a child
is weak in Arithmetic and well up in all other subjects, he
can very easily be sent to a lower class in the sams period
to study the same subject.
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(b) Social Life. Man being a social and gregarious
animal, is bound by social laws. It is the duty of the
school to prepare a child to move freely in society. Health
without social intercourse is of no worth. It is next to im-
possible to become popular in one’s society without truthful-
ness, straight-forwardness, self-sacrifice and self-reliance.
To promote these qualities, the teacher should co-ordinate
all the different subjects of the curriculum in such a way as
to infuse a new spirit in the child, enabling him to symnpa-
thise with those who suffer and to take a real delight in the
success and prosperity of others.

(¢) Self-help. Self-help is the secret of individual and
national prosperity. Perseverance and self-help are two
qualities by which even the most backward child can attain
success to a certain extent.

(d) Useful Employment of leisure hours —Ar eminent
philosopher has observed that the character of a man is
judged by the way in which he makes use of his leisure
hours. Backward children may have a tendency to become
criminals if they do not know the proper use of their leisure.

Methods adopted in th West tor the Improvement of
Backward children.—Special schools have been established
for backward children in several parts of Germany where
every kind of facility is provided for them, and manual
training occupies an important place in their instruction.
In some other European countries and America, there aro

many institutions where backward children are not only
taught by the scientific ways most suitable to them,

but are also given every opportunity to mix with the
average student at work and play.

Recommendations of the Commzi‘tee.—Funds permitting,
special echools may be opened with the necessary equipment
to meet the needs of backward children. There should not be
wore than 15 to 20 boys in a class, otherwise the teacher will
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geventh year, which is in fact the most impressionable
period of a ehild’s life. The Committee strongly recom-
mends that throngh edueational journals like The Hydera-
bad Teacher and The Al Muallim and other local papers
the parents should be given guidance in this matter.

Social Influences.—In big towns children sometimes
frequent tea-shops in the day time and attend cinemas and
theatres in the night, with the result that they find little
time to study books and enjoy sound sleep. The Committee
strongly recommends that the Head-Masters should draw
the attention of the parents to the need for stoppiug children
from visiting tea-shops and seeing unhealthy pictures aod
dramas.

Aims of Education in the case of Backward Children.—
As teachers, it is our duty to know the needs of back-
ward children and to eonsider what sort of education
would meet their requirements. It should always be kept
in mind that self-respect, self-reliance, self-confidenee and
self-effort are the secrets of success. If we susceed in
inculeating these virtues, even the most hopeless child can
be turned into a useful one. The school work must be
regulated and adjusted to the mental capacity of the back-
ward child. The work assigned should be light, so that he
may be able to do it with ease and pleasure. The aim of
the education imparted to him should be to make hiin useful
in later life.

Means oy attaining this Ideal.—(a) Physical Upbringing.
Speeial attention should be paid to the health of backward
children, for while the intelligent man earns his living
mainly with bhis brain, the backward child bhas to depend
for bis living chiefly on physical labour. Great importance
thould therefore be given to physieal exercises and health
should also receive consideration in the teaching of other
school subjects.
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Ezternal Causes.—Physical weakness is a frequent
.cavse of backwardness. It is well-known that every year
an appalling number of children in India succumbs in infancy
to various diseases on account of unscientific and insufficient
food, clothing and bousing, and lack of supervision. Those
that escape death continue to suffer from diseases and their
constitution gets hopelessly undermined. This physical
weakness tells upon their growing minds and thus they
become dull and backward. The Committee, therefore,
recommends that on admission to school every child should
be medically examined. If he is suffering in any way, his
parents shounld be informed. The backward children, in
particular, should be examined every year. In the West,
great stress is laid on medical inspection with the result
that many defects are removed, thus enabling the children
it continue their education with profit. In Germany some
backward children were found to be suffering from adenoids,
and when operated upon, they made remarkable progress.

Defects lika those of vision, hearing and speech are
often the causes of backwardness in children. The child
who cannot very well see the board, hear the teacher or has
defective speech organs, does mnot derive much benefit
from ordinary education. His defect grows from bad to
worse and ultimately leads to his becoming a backward
child. Tt is advisable that such children should be given
the front seats and should be especially encourged in order
that they may shake off their timidity.

Some children are seunt to school very lute owing to
carelessness and lack of interest on the part of their
guardians. Even after joining school, they absent them-
selves for days together. Such continued absence leads to
backwardness, and gradually the children lose all interest
in studies. If the state, teachers and parents join hands,
these drawbacks can be easily removed.

An important factor in the backwardness of children
is the total neglect of the education of children up to the
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talented. On the other hand, another family of the same
number of individuals produced only 4 such persons. Thus
he has proved, through his psychological experiments, that
there is greater probability of expecting promising material
in a mentally gifted family.

Pearson and Prof. Startch applied these tests on a vast
scale and concluded that there happens to be a closer
mental co-ordination between members of the same family,
and especially between real brothers and sisters. Thorndike
and Galton go a step further and point out that twins
possess this co-ordination more prominently.

The Influence of Heredity on Soctal and Moral Tenden-
ctes—Mr. Dugdale has shown through facts and figures
that the notorious Jukes family of America consisting of
1200 members was of loose character and degenerate habits.
On the other hand, the great forefather of the Edwards
family being a person of admirable qualities, his descen-
dants numbering 1400 were almost all fashioned after him.
‘We come across many such examples in the East also.

The best way of combating these infloences is not
to accept them as being due to inheritance, but mainly as
the result of environment. Hence we should aim at ereating
suitahle and wholesome environment and not brush aside
the question because of the hereditary factor.

The Influence of Environment upon the Clild.—The
results of practical work earried out by us prove our conten-
tion that environmental influences play an important part
in the make-up of the children’s mind. For example, we
found that many of the boys obtaining high marks belonged
to High and Middle schools, and many securing low
marks came from Primary schools. Heredity does not
really play such an important part in fashioning the life
of the child as environment. In holding this view, we are
convincingly supported by the experience of English and
American Reformatory schools.
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they do so, they seek the company of the younger children.
They come to the school at an advanced age, try to abscond
from the school, and do more cramming work. They are
usually shy and possess lititle power of observation.

It should not be concluded from the above statement
that all these peculiarities are found collectively in one
child. The fact is that some are noticeable in one child
and some in another.

Causes and Remedies of Backwardness.—The reputa-
tion of a doctor rests chiefly upon his ability to arrive at pro-
per diagnosis. Any complaint, which is properly diagnosed,
can generally be successfully cured. And as a complaint
may be due to no one particular cause but may be the result
of many causes, similar is the case with backwardness in

children.

Hereditary Causes—Inherent defects are generally
responsible for the mental deficiency of the child. The
Tests help us, to a certain extent, in determining whether
the defects are inherent or environmental.

The Proof of Fhysical and Mental Heredity.—We
not only ioherit from our parents and forefathers marked
susceptibilities of the nervous system, but also fixed tend-
encies and peculiar mental capacities. For instance, the
offspring of tall statured persons is generally tall. Simi-
larly, it is quite likely that the issue of the deaf may be
born devoid of the sense of hearing.

Examples of Hereditary Tendencies.—The German
Bach family of talented musicians and composers and the
retnarkable powers of memory possessed by the raembers of
the Macaulay family are significant examples of hereditary
mental influences. Sir Francis Galton has also thrown
sufficient light on this topic. As a result of investigatious
conducted by him 35 years ago, he found that in the gene-
ration of a family of 977 persons, 535 were able and
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ages. Owing to our having very little time at our disposal, we
had to be content with only two groups of 9 to 11 and 12 to
14. Fifty children were selected for each group in each
school, but in some Primary schools only about 25 were
available for the higher age group. In all 700 children were
tested, which number may be considered sufficient for a preli-
minary survey like this. In most of the schools the Tests
were carried out during the morning sessions to eliminate the
element of fatigue. Moreover, to ensure reliable results,
special supervision was resorted to. T'he nature of the
work expected of the children was fully explained and care
was taken to see that the work commenced and finished at
the prescribed time  The Headmasters of the schools con-
cerned were requested to provide us with information
regarding the community, religion, parental occupation and
locality of the children tested, so that we may be in a posi-
tion to trace their inbherent and environmental influences.
Unfortunately the requested information was very late in
coming and hence we could not utilize such material as
was received.

The Application of Mental Tests—Mental capacities
are measured with these Tests, which are not con-
cerned with the scholastic instruction, but are utilized
for the transference of children from one class to
another, the enlistmment of civil and military officers and
employment of labour in factories. These Tests were found
to be of immense value during the Great War in the enlist-
ing and promoting of officers.

Peculiaritiesof Backward Children.—backward children,
as a rule, possess weak constitutions and senses, and are men-
tally deficient and learn to speak very late and then too they
speak with much hesitation. They are, generally, lethargic,
‘peevish, morose, careless and less sensitive, and, having
a limited range of information at their disposal, are not in a
position to concentrate their attention for long. They do
not take part in games with boys of their own age, but if
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On behalf of the Government of Madras, Prof. Woocdward
conducted such Tests and has presented a comprehensive
Report (‘‘Psychological Tests of Mental Capacity”) to
Government. In Bombay too, persons interested in this
problem have framed Tests in the main vernaculars with
assistance from the Provincial Government.

Practical Work on Mental Tests carried out by the
Sub-Committee :—The importance of practical work in any
undertaking cannot be gainsaid. Therefore to make the
investigations effective, it was decided that the mental
capacities of children of certain local schools be tested.
With the permission of the Divisional Inspector of Schools,
Tests were carried out in the following schools :~~

1. Government High School, Nampalli. 2. Government
High School, Darul Uloom. 3. Government Middle School,
Urdu Sharif. 4. Government Middle School, Gosha Mahal.
5. Government Primary School, Chaderghat. 6. Government
Primary School, WNarayanguda. 7. Islamia High School, Sec-
underabad 8. Primary School, Ghasmundi, Secunderabad,

The idea of selecting different types of schools was to
determine the ivfluence of the environment on ‘“Mental

Capacities’”.

The majority of those who obtained high marks were
in the High and the Middle schools. From this it must not
be inferred that the intelligent children go to these schools,
while the backward children attend Primary schools. As
a matter of fact, this difference is due to the environmental
influences, which will be dealt with later.

In order to find out the inherent capacities, it was
essential to frame mental Tests. As no work of this nature
had been undertaken in Hyderabad before, we had perforce
to have recourse to the Tests prevalent in Western countries.
As far as possible, we modified these Tests to suit our local
conditions. Five Tests were prepared for boys of 9 to 11,
and 6tests for those from 12to 14. In both these sets of Tests,
questions were graded in difficulty to suit the variation in
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‘every year the intelligence of a child develops at a certain
rate.

In spite of the great progress achieved hitherto, the
science of Tests is still in its infancy. Therefore, it is the
duty of cducationists and psychologists to see that it attains
perfection, and thereby becomes instrumental in advancing
the cause of education and uplifting thousands of helpless
children.

It will not be out of place here to describe these Tests
briefly, as they are of considerable help in finding out the
backward children and in moulding our methods of
teaching according to the needs of such children. For
children between the ages of 3 and 10, there are 6 problems
for each year, for ages 11 and 12, there are 8 problems, and
for ages 13 and 14, there are 6 problems. Besides, Tests
are prepared for adults and superior adults. These Tests
were tried on thousands of children and were based on their
average capacity. If a child solves satisfactorily the
problems preseribed for his age, he is given those of the
higher age. Each problem solved counts two months
towards his mental age. Adding all these gives his real age.
For example, if an 8-year old child solves the Test for his
age, he is given the 9 year Test. And if he correctly solves
3 questions of this Test, his mental age is considered to be
8% years and if he succeeds in all the 9 year test questions
and does 4 out of the 10 year Test, then his mental age is
admitted to be 9 years and 8 months. Similarly we can
find out how far the mental age of the backward child
differs fromn his chronological age. To distinguish between the
chronological and mental ages, Terman suggested the use
of the Intelligence Quotient. This is obtained by dividing
the mental age by the real age, and multiplying it by 100.
Thus, the I. Q. of the average child will be 100.

Use of Mental Tests in India.—The Mogha Mission,
Punjab, devised such Tests and tried them on thousands of
students. Similar work has been carried out in Bengal.
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ard and meritorious work. As a sequel to this work, nearly
30 institutions were established in Paris for the education
of backward children.

In the year 1835, un enthusiastic and far-sighted Dutch
pedagogue started a school in Amsterdam to meet the needs
of backward children. This inspired Dr. Guggenluhl to
start a similar institution at Interlaken (Switzerland). His
untiring efforts led to the establishment of similar schools
in Germany, France and Eugland, and the public at large
began to evince keen interest in respect of backward
children. Gradually, special classes were opened, firstly at
Halle (Germany) in 1863 and afterwards at Coire (Switzer-
land) in 1881. Switzerland was the pioneer country in this
field as is evident from the orders which were issued
requiring teachers to pay special attention to backward
children.

A Short Hustory of the Development of Mental Tests.—
In 1904 the Minister for Education in France formed a
Committee consisting of famous psychologists, including
Binet and Simon, to investigate whether the backwardness
of a child is due to environmental influences or inherent
defects. These two outstanding psychologists devised special
Tests to measure the mental capacities of the child. These
Tests had nothing to do with scholastic information but
were meant to find out the knowledge gained at home, at
the play-ground, and in the company of friends. The Tests
were framed for various ages. In 1905, 30 and in 1908, 65
Tests were issued which were meant for children between
3 and 13 years of age. In 1911 more Tests were issued
with necessary modifications, Mr. Terman, an American
psvchologist, advantageously applied these Tests to 2000
school children and deduced useful results. Burt modified
these Tests to suit KEnglish conditions. Through the
scientific application of these Tests, Binet has convincingly
proved that mental capacities can be measured as correctly
as the dimensions of a room. He has also shown that
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Who are the Backward Children.—Modern psycholog-
ists have graded inental capacity as Supernormal, Normal
and Subnormal. The last group is further divided into the
backward, the feeble-minded, the imbecile and the idiot.

The idiot is incapable of protecting himsell against
dangers. The imbecile can protect himself, but, owing to
his inborn defect, is unable to earn his livelihood. The

feeble-minded is capable of earning his living after special
training.

Dr. Ley defines the backward child as one who cannot
understand language like the normal child, nor adapt him-
self to his environment. Dr. Goddard says that the back-
ward child is one who, because of some inborn physical or
mental defects or because of some acquired defects, cannot
compete with the normal child of his own age, nor can feel
himself at home in the environment as the normal child does.

Binet and Simon are of opinion that a child who can
speak and write and can express himself through speech
and writing and also can understand others well, but whose
mental age lags behind that of the normal child by two
years, and who after the 9th year lags behind by 3 years,
can be called Backward, because his mental make-up is
greatly limited.

According to Dr. Cyril Burt, the backward child is one
who has no special mental defect, yet, due to some reason
or other, can neither pull on with his class nor is able
to cover the Primary course with ease. The Report of the
Mental Deficiency Committee of 1920 considers that the
child whose mental age falls short by 156% of his chronologi-
cal age may be termed as backward.

A Short History of the Education of Backward
Children.—In the 19th century a famous French doetor
named Itard tried to determine the mental capacities of
backward children. On this topic be has produced a stand-
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There is a saying: ‘What is meat for one is poison for
another’. It is necessary that the remedy prescribed
should suit individual needs. The same is the case with
the mind. If proper education is imparted, mental powers
are developed, otherwise they are impaired. Hence, our
contention that the students are not being fully benefited is
based upon sound argument. 7The kind of education which
is good for those whose capacities are normal is not suiba-
ble for backward children. The teacher, as a rule, chiefly
takes into consideration the average student as a standard,
but the fact is that a class comprises students of varying
abilities, e. g., some intelligent stndents, a large number of
normals and a good many backward students. Some inves-
tigators are of the opinion that a class of 35 students has 15
to 20 backward students, which means that the percentage
of backward children is 50 or more.!

Tt is an open secret that the methods of teaching suita-
ble for the average student will deprive the remaining 50%
of the advantages thereof. 'The intelligent students need
lers explanation from the teacher than others. Tf the tea-
cher tries to satisfy the backward children, then the intelli-
gent and average boys having alreadv grasped the portion
done and having no further interest left in it, hecome rest-
Jless and upset the discipline of the class. Therefore the
teacher, having at heart the question of discipline and car-
ing only for the progressive students, proceeds further and
thus neglects the backward element in the class. Being
alive to the dangers arising from the above-mentioned pro-
cedure of teaching, educationists have devised methods of
teaching which lay special stress on the individual abilities of
the students, e. g. Kindergarten, Project Method, Montes-
rori System, Dalton Plan, Garey System, etc. In short,
our method of teaching is only meant for the average stu-
dent, and that is the reason why the backward child is not
in a position to avail himself fully of the methods in vogue.

1 Vide The Problem of Backward Students in School—‘The Punjab Educational
Journal’, February, 1933.
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are neglected, an irreparable barm is likely to be done to
society.

Recent investigations carried out in England reveal the
fact that there are nearly 3 Inkhs of backward and retarded
children in that country. Every effort is being made to
improve their mental capacities, so that the nation may not
ultimately suffer on their account. Experienced teachers
are well aware of the fact that an average class has no less
than 10% backward children. The Children’s Department
of the Institute of Medical Psychology of England has quite
recently, after testing 200 children from 5 to 16, arrived
at the conclusion that 50 cut of these were technically
backward.

The peneral attitude at present adopted in our schools
towards backward children is to deprive them of anuual
promotions. This has a bad effect both on the teacher and
the taught. The teacher becomes doubtful of the efficacy
of his own methods of teaching and thinks that the retarded
condition of the children is mainly due to his faulty
methods. Seeing the bad results of the older element in
the class, the younger cnes also become doubtful of their
success and thus lose confidence in themselves. Obviously
such a state of affairs proves discouraging and hinders their
progress. Besides, the mixing of the older pupils with the
younger ones is inadvisable on various grounds. Nor do
the backward ones profit by such amalgamation, because
they lose their interest by the repetition of the same course
in the same class for years together. Lack of interest is
detrimental to acquisition of learning. Thus they lose
their self-respect and develop a kiud of inferiority cowplex.
Besides, they are discouraged on observing that the youuger
children are praised while they are neglected. Interest and
expectation of success are the two main elements which
enable the students to surmount all sorts of difficulties
cheerfully, and in the absence of these two even the hardest
toil proves fruitless.
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"Report on The Education of * Backward”
Children.

[ The Hyderabad Teachers’ Association has for several years
been strenuously endeavouring to advance the cause of education
in the State and has done much in infusing a new spirit. Last
year the Association appointed a Committee to enquire into the
causes of backwardness and suggest remedies therefor. This
Committee was composed of the following members :—

1. Mr. Salim Bin Siyeed. B. A, B. T., Head Master, Govt. High
School, Darus Shifa. Chairman.

2. ,, Noornl Hasan, B. A, B. 1., Dip. Ed. (Glasgow), First
Assistant, Nampalli High School.

3. ,, Fakrul Hasan, B. A, B. T., Chanchalaguda High School.

4. ,, TFaiz Mohamed, B. A, Dip. EA. (Osmania), Assistant,
Nampaili High School.

5. ,, Gulam Dastagir, B. A.,, Dip. Kd. (Osmania), Assistant,
Darus Shifa High School, Secretary,

Owing to unavoidable citcumstances, Mr. Fakhrul Hasan
was not able to help the Comirittee with his experience. Conse-
quently, help, which proved very valuable, was obtained from
Mr. Abdur Razak, M. Kd. (Leeds), Principal, Islamiah High 8chool
and Dr. D. D. Shendarkar, Ph. D. (London), Lecturer, Osmania
Training College. Karly in September, 1933, the Chairman left
for Kngland and I was nominated to the Chair, Several meetings
were held at which the members of the Committee, who had
studied the problem in their training courses, presented their ideas
and suggestions. The credit of the major portion of the suggestions
contained in the report goes to Mr. Nurul Hasan.—Mujtaba
Husain Nakvi. |

Introduction —Society can rightly be compared to the
functioning of the physiological organs of the human body.
The body can only develop when all its component parts are
functioning harmoniously. But if the slightest defect
occurs in any one of its parts, then its satisfactory develop-
ment is greatly impaired. The same analogy holds good in
the case of society. Now society comprises various kinds of
individuals, e. g, the normal, the backward, the feeble-
minded, the imbecile and the idiot. The last two groups
constitute such a minority that they can be overlooked
without much harm to society. On the other hand, those
who are backward form a large part of society, and if these
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rely populated regions of western Jutland, the teachers look
after the cleansing of schools and are paid for it.

Teachers’ Gardens.—Danish people, as a rule, are very
fond of gardening and every house possesses a small well-
kept house garden.

The Danish educational authorities make sure that a
garden is attached to each teacher’'s home to make his living
complete and happy, and to give him more income. Under
the law the headmaster is entitled to at least § acre and
assistant teachers to 3 aere of land for a garden. The gar-
den is much more than a vegetable garden; 1t is more or
less a permanent plantation. Teachers are expected to fence
it properly and to plant fruit trees and flowers. The com-
munity bears the expenses of planing and planting. These
gardens are used for class purposes also and children work
side by side with the teachers, learning lessons from plant,
leaf and flowers, and it is from this kind of work that the
children acquire their first love of nature.

Every Danish school possesses a play-ground and a
gymnasium. A detailed description of these will be given
in the Chapter on Physical Education.

(To be Continued).
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these schools, provided the teachers’ salaries correspond to
those of State schools. In Copenhagen the cost of education
in high schools is nearly 660 kroners per head.

School Buildings.

In Denmark even in the smallest villages the schools
possess their own buildings, and hardly any school is found
in a rented building. No school is entitled to any State
aid unless it proves that it possesses a school building accor-
ding to the regulations in force. As a result of all this,
schools possess adequate and suitable buildings. The buil-
ding question being an important one is not left with the
local school boards, but all building construction must con-
form to the ministerial regulations. The fearful spread of
tuberculosis some years back led the Ministry to take
strong action for the provision of sanitary school buildings.
According to the Circular of 1900 from the Ministry of Edu-
cation, the building site must be “large, sightly and sani-
tary”. Bach class-room must be large, well-lighted and
well-ventilated. The beight of the ceiling must be not less
than 10 ft. Class-rooms in elementry schools must contain a
minimum air space from 4 to 5 thousand cubic feet, which
is based on a maximum of 35 pupils to the room. Many
class rooms are supplied with racks and lockers with at
least 3 sq. ft. of floor space for each child. The Danish
rural and urban school buildings are substantially built and
many of them are very attractive from the architectural
point of view. All the new buildings are well supplied with
modern and sanitary conveniences. The building material
commonly used consists of bricks and reinforced concrete,
tile and slate roof being common.

Sanitary condition of school building.—The schools are
kept very clean and tidy. KEven in the smallest country
school teachers have nothing to do with the actual cleaning
work. Janitors are employed for this purpose who are often
women. In a few district schools, especially in the spar-
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need. One half of the amount of the old age pensions with-
in the amt is defrayed from permanent fund, and the pay
of certain provision teachers is also paid and aid is given to
schools for household economics and evening schools

Local Tazation —This is the chief source of =chool
maintenance. The commune with its several echool districts
is the basis and is responsible for the general maintenance
of the local schools, erecting the necessary buildings and
keeping them in repair, furnishing all necessary school fur-
niture and paying the original salaries of permanent teach-
ers and regular assistant teachers.

Except in a few urban inunicipalities, clementary edu-
cation 1s free. In most of the schools even text-books,
exercise-books, pens, and pencils, ete. are provided free.
The cost of elementary education in Copenhagen comes to
260 kroners per head.

Secondary schools in Denmark are Middle, Real and
High Schools. Middle schools are either municipal or
private. Municipal and Middle schools are maintained on
the same principles as laid down under elementary schools.
Private middle schools are run by fees and they get state
aid on certain conditions. Real schools are also municipal
and private and are maintained in the same way as middle
schools. The cost of education in Secondary schools in
Copenhagen comes to about 525 kroners per head.

High schools which are of 3 types <. e., State, Muni-
cipal and Private are 1maintained entirely by State
Funds. No proper fee is charged in these schools and the
children of the poor are given free tuition, while the other
parents pay a low progressive school tax. The municipal
high schools are maintained by local or municipal tax and
are subsidized by the State on the same lines as laid down
for elementary schools. Private schools are run by fees
which are generally high. State aid is also granted to
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dual in the Kingdom. As education is both a national and
local concern, both the nation and the local community
must share the cost.

The maintenance of the rural schools may be discussed
under three heads :

a. State Aid.
b. Permanent Funds.
¢. Local Taxation.

a. State Aid.—Under the Ordinance of 1908, the
State gives aid annually to the districts whizh have under-
taken the construction of new buildings (including gymna-
sia) or teachers’ homes or which have rebuilt an old buil-
ding in compliance with law. The largest State aid is for
teachers’ salaries. The Government undertakes to pay all
the fees in teachers’ salaries above the initial salary paid by
the communes. One half of the entire amount paid for the
old age pension cowmes from the permanent amt funds.
Large sums are also spent for the maintenance of school
and teachers’ libraries. The evening schools, of which hund-
reds are found in rural communities, are also maintained
through Government aid. ‘‘Finally, the State extends
direct aid to needy communes and even refunds one half of
the total amount which the permanent amt fund may
annually use for the needy communes within the ams”.

Permanent Funds.—As early as 1814, a permanent
fund was organised, the chief aim of which was to extend
the aid to needy teachers. This fund was collected in three
ways :—

a. By direct taxes; b. by subscriptions from teachers;
o. by sale of certain old school buildings and school plants.

In 1856 the teachers’ aid was abolished. Now the chief
source of the fund is the sale of certain school lots and
direct appropriation by the Amt Council, and the general
object of the fund is to give egual opportunities within
the amt by giving help to several communes according to
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Ministry also ewmploys a national Konsulemt who gives
advice on legal matters that come up for discussion and
proposes improvements and alterations in the school system.
There are educational specialists attached to the Ministry
for Music, Gymnastics, Sloyd, Drawing, ete., who give
expert advice and work as general Inspectors.

The powers and duties of the Ministry are the
following : —

a. To interpret and enforce all educational courses passed by
the national Rigsdag.

b. To prescribe rules and regulations for all schools.

¢. To decide questions of difference which may arise in lower
administrative circles.

d. To recommend the necessary school legislation.

Elementary Schools.—The municipal elementry schools
are primarily under the local school bodies, which are three-
local boards of education, town councils and district boards.
The town council votes the necessary funds, the local board
of education looks after the daily administration and the
district board of education appoints teachers. The Minis-
try of Education has the chief supervision which is carried
out with the aid of an educational adviser appointed for the
purpose.

Middle and Keal Schools.—The supervision of these
schools is carried on by the Education Department with
the help of an educational inspector, who is the adviser of
the Department and who, together with a number of assist-
ants, inspects the schools in person.

High Schools.—These are also under the HEducation
Department. An Inspector, who is the adviser of the
Department, inspects the schools with the help of several
assistants.

KEducational Finance.—The Danish system of taxation
for school purpcses is based on the principle that the whole
population is responsible for the education of every indivi-
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kroners have to pay a fee in proportion to their income, the
maximum fee being 16 kroners per month.

While in the school, I watched a lesson being given
in English in one of the middle school classes. The teacher
in charge of the school was Mr. Bruun, a young man with
whom I made acquaintance later on, and to whom I am
indebted for supplying me with the necessary information
about the school. The lesson was made highly interesting
by conversation. One boy read a paragraph from the book
which dealt with the times of different meals such as break-
fast, lunch and dinner. After the paragraph was read the
teacher led a conversation as to the different meals which
English people take and the things they eat at different
meals. These were then compared with the Danish meals.
The boys carried on the conversation very well and spoke
in complete sentences. Whenever an answer was a simple
‘ves’ or ‘no’, the teacher insisted on having a full sentence.
The pupils read and spoke English with an accuracy often
absent in Indian schools and their articulation and pronun-
ciation were as perfect as could be desired. From this one
lesson that I watched I concluded that the teaching of
otber subjects also must be of an efficient nature and a high
order, the teachers knowing their job well. It might be
mentioned that the text books used in Knglish were not of
any Eunglish firm but were written and printed in Denmark.

Administration and Maintenance of Schools.

The administration is rather complicated. Since 1845
the adwministration of public education has been vested in
the Ministry of Education. The Ministry has two depart-
ments—one for elementary schools and the other for second-
ary schools, the University and the vocational colleges.
The officials of the departiments are partly Jurists who
undertake especially the legal and economical administra-
tion of the schools, and partly professional educators, repre-
senting the pedagogical side of school administration. The
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and non-alcoholic beer can be had from the school porter
on payment of a very moderate price. The staff consists
of, besides Mr. Henrik Madsen, the School Director (Head-
Master), 11 permanent teachers and a few extra teachers
for Drawing and Gymnastics. Most of the teachers are
University graduates highly trained and efficient in their
work.

The school possesses a building of its own which was
finished a year ago at & cost of 560,000 kroners and possesses
the following accommodation :—

(1) 11 Class rooms; (2) 2 Physical laboratories; (3) Chemical
laboratory; (4) Geography room ; (5) Natural History room; (6)
Library room; (7) Festival hall; (8) Gymnasium ; (9) Principal’s
room; (10) Vice-Principal’s rooms; (11) Staff room; (12) Bath
room and dressing room for pupils.

The class rooms are large, with perfect arrungements
for light and air, and can easily acccmmodate 30 pupils
each, They are furnished with all the up-to-date necessary
furniture. Physical and chemical laboratories, which are
meant both for middle and high school sections, are fitted
with work-tables for the pupils, who do practical work and
perform experiments themselves. Geography and Natural
History roows are equipped elaborately with maps, charts,
specimens and stuffed birds, etc. The magic lantern forms
an important part of the equipment and is often used by
teachers in illustrating their lessons. The library has a
reading room attached to it, and is often wused for giving
lessons in history and literature. The gymnasium is large
and thoroughly up-to-date ; a large bath room, shower-baths
and a dressing room adjoin it. All the pupils are compelled
to take a bath after gymnastics.

The yearly expenditure of the school comes to aboub
150,000 kroners, of which nearly 100,000 kroners are spent
on teachers’ salaries. Any pupil whose guardian bas an
annual income of less than 5,000 kroners is admitted free.
All those pupils whose guardians earn more than 5,000
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and Survey and a Technical Institute for Dentis-
try and Chemistry.

(¢) To join the Army, Navy and Civil Services.

Nearly a thousand boys and girls graduate every year
from different high schools at the early age of 18. Most of
them take up employment the percentage of those who con-
tinue their studies further being small. |

There are both public and private high schools
controlled by the Education Department. In the State
High Schools there are no fixed fees. Poor students are
admitted free, while for others there is a progressive scale
of fees. For example, students whose parents have an
income of 4,000 kroners per year pay 16 kroners per month.
A number of scholarships are also given every year.
Private schools are more expensive, though even in these
the fees are controlled by Government.

The writer visited a few high schools during his stay
in Denmark. The following description of 8t. Jorgen’s
Gymnasium (St. George’s High School) will give the readers
an idea of Danish High Schools :—

This is a State school for boys only and counsists of a
middle section, a Real Klasse and three high school olasses.
It prepares pupils for language and mathematical courses,
there being no arrangement for the history course. The
total strength of the school is about 225. There are
altogether 8 classes in the schocl, of which 4 are in the
middle section, one is the Real Class and 3 high school
classes. The working hours are from 9 a. m. to 3 p. m.
Each period is of 50 minutes, at the end of which there is
a break of 10 minutes. At 1l a.m. the pupils get an
interval of 25 minutes—15 minutes for lunch and 10
winutes for play or rest. Boys carry with them light
refreshments, such as sandwiches, bread and butter, fruits
etc. wrapped up in clean paper. Coffee, mineral waters
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This course is generally taken by those who wish to
take up olassical languages at the University. Very few
pupils choose this course.

B. Modern Languages Course—(1) Danish (same as for classi-
cal course) ; (2) English and German ; (3) French ; (4) Latin; (5)
History ; (6) Natural Science ; (7) Mathematics; (8) Singing; (9)
Gymnastics.

This course is chosen by those who wish to take the

degree in modern languages in the University.

C. Scientific Course— (1) Mathematics (Algebra, Trigonometry
and Stereometry) ; (2) Physics and Chemistry.

Other subjects are the same as for classical and modern
langunges courses.

It might be mentioned that the syllabuses of the
different subjects are heavy and the standard of the
examination is high. The High School Leaving Certificate
Examination of the Danish schools can easily be put down
as equivalent to our B. A. Degree. The University training

in Denmark is something like post-graduate study of Indian
Universities.

The School Leaving Examination.

Candidates for all the 3 courses have to satisfy the
examiner in Danish Composition. Students of the Classical
course have to offer a written examination in Latin, those
of the modern language course take a written exami-
nation in English and German, while the pupils of the mathe-
matics course have to answer a paper in mathematics. In
other subjects an oral examination takes place. All
examination pspers are valued by examiners appointed by
the Inspector General of Schools, who also appoints external
examiners for oral examinations. HKxaminations are severe
tests of one’s ability and those who pass are considered
qualified for the following :

() To join the University.

(b) To join the State Colleges of Engineering, Veteri-
nary College, Training Institutes for Forestry

112



The Danish Educational System
BY
SYED MOHAMED HUSAIN JAFERI, B, A, (Oxoun),
Deputy Director of Public Instruction, Hyderabad-Deccan.
(Continued from the July— September issue, Vol. viii, No. 1)

III
GYMNASIUM (HIGH SCHOOLS).

The Gymnasium, which is somethinglike our high school,
has a three years’ course. To this only those pupils are
admitted who have passed the Middle School Examination
with credit and are considered fit for further studies.
The Danish school authorities are very strict in this matter.
They take care that incapable pupils do not get into higher
institutions and thus waste their time and energy by failing
year after year. They advise such pupils to enter other
lines for which they are fourd fit. Pupils generally enter
the high school at the age of 15 and remain there for
3 years, ¢. e., till 18.

Usually, in a high school there are middle school classes
also, as in our high schools. There are private as well as
municipal and state high schools. There are 33 state high
schools, 13 municipal schools and 10 private high schools.
Of these 12 are boys’ schools, 10 girls’ schools and 33 mixed
schools, which both boys and girls attend.

The following three kinds of courses are offered in a
high school :—

A. Classical Course— (1) I.atin and Greek; (2) Danish (with
Norwegian, Sweedish and Old Norse, and History of Danish
language) ; (3) French; (4) English or German; (5) History with
Sociology ; (6) Classical Art and Literature; (7) Natural Science,
(Zoology, Physiology and Astronomy); (8) Mathematics; (9) Religion
(10) Music; (11) Gymnastics.
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here and there, adopt bodily their systems of technical
education. In this, as in other matters, we have to experi-
ment a great deal before we can discover that which suits
the peculiar conditions of our country best.

No realmmn of human activity needs frequent modifi-
cations more than that of education which deals with living
and constantly changing factors, and ia our country that is
the one sphere of life that has undergone the least change
in the last fifty vears.

The time lias now come when we should make a minute
survey of our educational needs, and find out what changes
we have to make in our present systemn so as to ensure a
really great future for our land. Had I the means at my
disposal, T would immediately institute this enquiry, for
I know that real freedom must be based on a sound system
of education and not on intricate constitutions which
are the result of laboured ingenuity. ‘I'he enquiry should
be conducted by our own country:men, for no one who is not
of our land can understand those subtle differences of
culture and sentiment which, though invisible, yet play an
important part in the evolution of a people. They have to
be treated with sympathy if we are to give to our country &
system of education which deals with the realities of life,
and not with conditions that have no existence.

Ladies and Gentlemen, I have now indicated for your
consideration as briefly as I could what seem to me to be the
main problems of education that demand our most imme-
diate attention. They have to be solved if our motherland
is to acquire in this world that position of honour which we
all so ardently desire as being wortby of her great and
glorious past.



In the new Iudia that is now slowly coming into being
all this must be changed. The Universities must be
brought into close contact with the harsh realities of life.
and their present seclusion ended once for all. Unless this
is done we shall not be able to organise our intellectual life
on a rational basis, and the chaos which exists today will
continue to the detriment of all that we consider of value

in the different oultures that have been evolved in our
country.

Liest 1 be misunderstood, 1 should like to wmake it clear
that I do not deny that in some universities first class waork
is being done, but what I do maintain is that the work they
are doing is 80 removed from the actualities of life in our
country that it does nothing tou enrich ouar heritage. With
their continued use of a foreign language as the medium of
instruction and of work, our professors are unable to pass on
to a large section of their fellow countrymen the benefit of
their researches, with the result that the rays of learning
that occasionally emanate from our universities illumine

distant lands but leave their own surroundings in utter
darkness.

Another important problem that should engage the
earnest attention of our educationists is that of evolving a
properly co-ordinated system of vocational training for such
of our young men as are not likely to derive auny real benefit
from university education as it exists at present.

The provision that we have for such taining is most
inadequate. In my opinion it ought to be made possible for
& boy, after he has passed out of the primary school, to
continue his education right up to the university stage in

institutions where he can receive instruction in techniosl
and industrial subjects.

I do not think that in this we can do better than follow
the example of Japan, for we can, with slight modification
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to remain ignorant of that which the other half are doing.
Moreover, the sacred realm of education should remain
free from that hierarchical view which, besides being
out of date, has already done considerable harm to our
country. Tet those engaged in the noble work of educa-
tion set au example for the rest by forming themselves into
a fraternity that ignores all differences of caste or creed.

In this connection I would suggest the creation of a
fund from which every year help should be given to teachers
that desire to visit foreign countries with the object
of improving their knowledge of educational methods.
This fund should be controlled by a small committee oi
experts” with power to select the most snitable candidate
from amongst the applicants. If the sum of Rs. 6,000/-
could be collected every year one teacher could easily spend
twelve months outside India. Such funds exist in many
countries, and have been of great help not only in improv-
ing the quality of the work of the teachers but also in rais-
ing their prestige in society.

If now we turn to our universities, we find in them the
game air of unreality as in our schools. They represent
nothing and reflect nothing—not even the culture of the
localities in which they are situated. With the exception
of three, all of them are what I call paper-mmade univer-
sities. They embody no ideals aud therefore leave mno
impress on the lives of their pupils. They have remained
impervious to the pulsating life that surrounds them, and
have for that reason contributed nothing of value towards
the solution of the many intricate problems with which our
people are touday faced. They remain hollow copies of a
foreign model, and are themselves shyly conscious of this
fact. Our young men regard thew as so many windows
from where tickets are issued in the form of degrees which
they imagine will enable them to start on their bread-
earning journey.
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shall probably have to evolve a systemn which, whilst repre-
senting a compromise between the two views, would itself
possess great elasticity and be capable of easy modification
to suit the varying needs of the different groups.

As the right type of education spreads amongst our
women, the tone and discipline of our schools too will auto-
matically improve. Teachers will not then have to deal
with children ignorant of even the rudimznts of discipline;
and mothers in their homes will be able to supplement the
work done in the school better than they can today.
Another happy result of this will be that even the compa-
ratively short timne spent by pupils in the Pritnary schools
will leave a more lasting impression on their lives than it
does at present when most of them unfortunately again
lapse into almost complete illiteracy.

While speaking of school teachers, let me draw your
attention to their present status in our society. It is both
un-Iodian and un-Oriental, and offers a sad commentary
on that alinost complete destructicn of social values which
has resulted from our trying to adopt as our own a culture
that will always remain for us exotic. My meaning will
become clear if you compare their status today with that of
the Pandits or Moulvis in, let us say, the eighteenth cen-
tury. The honour of the teaching profession demands that
the present unsatisfactory position should be improved;
and though personal character has ultimately a great deal
to do with it, yet muach can bs achieved by bringing about
a closer unity amongst the different branches of the teach-
ing profession—from the elementary school right up to the
University. I know of no organisation that is better fitted
to undertake thiz work than the Federation under the
auspices of which this Conference is being held today.

Educational work is in its essence incapable of being
divided into water-tight compartients, and ceases to pro-
duce adequate results if one half of the workers are allowed
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Ladies and Gentlemen, to me women are the custodi-
ans of the culture of their race, and if through a faulty
systemn of education they begin to feel that what they have
inherited from their race has no merit, then nothing can
ever regain for that race that self-respect without which in
my opinion it can find no moral basis for its life. Dena-
tionalisation in the young men of a country is bad enough,
but if it spreads to its young women it becornes a fatal
disease.

Let us not forget that women as the first educators of
children have a greater influence on the culture of a race
than the men have, and all questions that affect their
education affect radically the culture of the whole race.
We who are anxious to see our country make more rapid
progress can no longer afford to leave the question of their
education in its present state of ambiguity We have to
decide whether in our new scheme of education, so far as it
affects them, we shou'd follow the example of Europe or of
Japan. In the latter country, as you know, a difference has
been made in the type of education that is imparted to men
and that which is iinparted to women. The change takes
place after the Middle School stage is finished and continues
right through what we would call the Collegiate stage.
The Japanese have decided that their women should be
taught all that is necessary for creating healthy homes and
embellishing national culture, but should not compete with
men in such spheres of activity as politics and adwinis-
trative work. According to themw, any activity that makes
a woman less efficient as a mother weakens the nation, and
as such should be discouraged in the ‘interest of the nation
as a whole. Modern Turkey, on the other hand, has decided
to follow Kurope, and does not believe in making the educa-
tion of women necessarily different from that which has
been planned for men.

The economic conditions in our country, however, are
so different from those of Kuarope and Japan, and the cul-
tural differences amongst its inbabitants so great, that we
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Moreover, the mere use of a foreign language as
medium of instruction amounts to a negation of that s>lf-
confidence which in my opinion must form the basis of all
sound systems of education. It is bad also morally, for
subconsciously it creates an inferiority complex not only in
the taught but also in the teacher. More evils than most
people suspect in our social life to-day can be traced to this
very inferiority complex so unwittingly created by those
that unfortunately for us planned our present systemn of
education for narrowly utilitarian purposes. Nor can India
ever be a free country in the real sense of the term so long
as she allows the full power of expression inherent in her
own languages to be cramped by the weight of a language
that she can never treat as her own.

I hold the belief that each great culture of India as
represented by a language has its own contribution to make
towards raising her moral and intellectual prestige, and
that it ought to be treated with that to'eration which
should form the basic characteristic of the educational
system of a country which has for its inhabitants large
groups of people speaking different languages and belonging
to different races, castes, and creeds.

I now coine to another matter which, though closely
connected with that with which I have just dealt, forms
nevertheless a problem of its own. 1 mean the question of
the education of our women. Here too we continue to
grope in the dark, in spite of the fact that its vital impor-
tance has long been known to us. We are making the
same istake in the education of our girls which we are
now trying so hard to remedy iu the case of our boys. Let
us avoid this wastage of energy, and after careful consider-
ation lay down a schewe of education for themn which,
whilst strengthening the social aud economic life of our
people, would also prove more soul-satisfying than that
which we have hitherto followed so placidly.
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the English language that it will be a great waste in more
senses than oune if we were to give it up. Nor should we
forget the fact that for a large number of our countrymen
who are engaged in political work and commercial under-
takings, the Knglish language has acquired the utility of a
lingua franca and has thereby become an important factor
mn creating, at least partially, that sense of unity which is
80 necessary for the existence of our country as a political
entity in the world.

There is no period in my life on which I look back
with greater pleasure than that when I was working as a
teacher in a school. But in spite of the fact that T was
happy in that life I could never get rid of the idea that all
that I was doing in the class room was nothing more than
perhaps a fairly efficient piece of play-acting. I am sure
that wany of you also must have hal the same feeling.
The reason for this was that each time I tried to explain to
my pupils anything that I considered of importance I had
to do it in a language which was neither their mother-
tongue nor mine. Later on when I became a professor in
a college the sarne feeling continued to make me uncom-
fortable. T could never make myself believe that there was

any reality behind the duties that I felt I was only mechani-
cally performing.

The absence of this sense of reality is due to our
present system of education which necessitates the use of a
foreign language as the medium of instruction. It is also
responsible for the poor results we have hitherto produced.
They are pathetically insignificant if we take into considera-
tion the enormous energy spent on them both by the
students and the teachers. I ask you, can anything be
more farcical than the sight of a man trying to teach the
history of his own country to the boys of his own country
in a language that is foreign both to him and to the boys
whom he is teaching ?
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into the dim and almost invisible past that lies behind each
culture. In everyday life this difference manifests itself
most clearly in language and religion, and as according ‘o
my views India will always be in this respect a land of
variety, and as in variety there can be no uniformity, I
would in our educational system aim at unity which need
not be inconsistent with variety.

The ancient cultures and languages of our great coun-
try can never be destroyed, but they can all be made to
enrich human life and to serve, in their own way and in
accordance with the inherent qualities which each possesses,
the same main purpose, namely, the removal of ignorance
which brings in its wake toleration and sympathy so
essential for the happiness of mankind.

Perhaps the solution of the problem I have just stated
lies in evolving for our country a systemm of education
which, though international in appearance, will neverthe-
less be national in the broadest sense of the word. Here I
come to the question: What is national education ? This
question I have answered only partly by defining it as the
education of the people of a conntry, by the people of that
country, in the language of that country; and this in its
turn brings me to the vexed problem of the medium of
instruction

On this point too my views are definite, namely, that
if it is the main object of education to dispel ignorance by
bringing correct knowledge within easy reach of the inhabi-
tants of a country, then that can be done best by conveying
that knowledge in the language which the inhabitants
understand most easily. In other words, I am strongly in
favour of using the wmain varnaculars of India as the media
of instruction, provided that at the same time we make the
study of the Buglish language compulsory.

For several generations now we Indians have spent so
much time and energy on understanding the illogicalities of
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geously and definitely answerd, we shall grope in the dark
as aimlessly in the future as we have been doing during the
last thirty years.

No one is more opposed to the production of a standard-
ised type than I am where education is concerned, but I
also know that no educational efforts can ever give success-
ful results if at least the main objectives aimed at are not
carefully defined. Political activities have given rise to
such conflicting movements that the time seems now ripe
for our educationists to speak out in an unambiguous man-
ner and thereby give a lead to the politicians.

It is may firm belief that the ultimate future of our land
i8 to be shaped not by politicians but by those humble and
silent men who work as teachers in the schools and colleges
of our country. But as our educationists have acquired the
habit of almost invariably condemning the present system
of education without telling us what in their opinion should
take its place, T venture to suggest that your Conference
should appoint a Committee to draft for discussion next
year a programme of national education as they conceive it.
We have not yet made up our mind as to whether life iu
our country is to be national in character or international.
In other words, is the culture of the India of the future to
have only one colour or is it to consist of different colours
forming, when taken together, one variegated but harmon-
ious pattern ? It will be obvious to you that this is a very
fundamental question, and that on its proper answer will
depend the nature of the system of education that we have
to evolve.

My own views on the sabjeet are definite. I do not
think that a time will ever come when India will be as
homogenous a country as France or Japan. This is
certainly an inconvenient fact, but it is one that has to be
faced boldly and squarely. The size of our country is
against it, as are also .the hoary traditions that stretch far
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All«India EBducational Conference.

PRESIDENTIAL ADDRESS
BY
SIR ROSS MASOOD (NAWAB MASOOD JUNG BAHADUR),
Kt, L. L. D., BAR-AT-LAW,
( Vice-Chancellor, Aligark Muslim University).
LaDIES AND GENTLEMEN,

To one connected in any way with educational work no
honour can be greater than that which you have conferred
upon me today by inviting me to preside ab this annual
session of the All-India Educational Conference. For this
honour I offer you my sincerest thanks.

The responsibility that you have placed on my
shoulders is a heavy one, for, with the increasing complexi-
ties of human life and a more minute study of human
psychology, the problems connected with education also are
becoming more and more complex; and nowhere do they
appear as inextricably tangled as they do in our country
which is passing through a period of rapid transition leading
perhaps to a radical transformation.

Education is in itself such a vast subject that, with all
humility but with deep sincerity, I shall today place before
you for your consideration only a few of those problems
which seem to me to require the iinmediate attention of our
educationists.

The first of these problems is that which is connected
with the end we should have in view. We have not yet
definitely answered the question: What is the type of
human being that we wish our educational system to
produce ? It seems to me that until this question is coura-
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ments which are frequently conditioned by them. They
refer to character more than academic aehievements and
are diflicult to appraise, but it can be done as certain schools
have shown. The entrance qualifications for the Army,
Navy, Church etc., attempt to do this as these qualities are
all-important in those professions, but they are really just as
important in other professions, e. g., a boy by his unselfish-
ness, initiative and service given to school activities gene-
rally may prejudice his success or distinction from an
academic point of view, yet these are all-important traits in
his general training. Such aspects of his training are con-
sidered very little, if at all, in the ordinary examination,
yet they are vital in connection with true citizenship.

The consideration of these facts would merge our
enquiry into the much larger question of the true aim and
end of all education, which can not be considered here. It
would certainly appear, however, that an examination
award gained by narrow concentration on examination work
to the total neglect of the more human and social affairs of
life should not, on any real criterion based on the implica-
tions of the very word University, be the sole passport to
entrance there. At any rate, such characteristics as have
been indicated should at least be considered along with the
purely academic ones in estimating a boy’s fitness or other-
wise for a University career.

REVIEWS

THE FIELD—Madras, (Annual subscription Rs. 5.)

The Sporting public of India will welcome the appearance of The Field-Madras as
thore has been a long felt want for a sporting journal in this country. It is not only
well got up but contains useful and instructive matter on all forms of sport. It pub-
lishes a short life sketch of one of the well known sportsmen of India every month,
‘gives a full account of recent sporting events and publishes articles written by persons
who are considered authoritics on various games. The Board of Cricket Control in
India and the All India Lawn Tennis Association have rightly thought it fit to make
it their official organ.

We recommend The Field to all the educational institutions in the Hyderabad
Btate and to the sporting public at large. 8. M. H.

The New Era English Readers.

The New Era Einglish Readers are an addition to the set of Readers that are now
being written with oertain definitec aims in view. They contain many phrases and
sentencos that arc used in everyday speech, in the class-room and outside it. Teachors
will find them useful for teaching English conversation in the lower clagses. M. A. R.
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but for some it is difficult, as we still need tests of attain-
ment as well as of capacity. Hence mental tests can never
wholly replace examinations but they could be incorporated
in such a way as to balance the extreme variability of the
ordinary examination method. It certainly would help to
do away somewhat with the subjective variation in marking,
almost unavoidable under present conditions.

Such mental tests have been included in the Leaving
Certificate examination of certain countries—and they are
especially useful in border-line cases where decisions have to
be made between a pass and failure. This would mean
additional staff for such an examination and a staff trained
in such tests, but eventually this could be done, just as it
has been accomplished in other countries.

A recent enquiry conducted in England by an educa-
tional expert tended to prove that there was a considerable
discrepancy between the early success of students in the
Leaving Certificate examination and their later performance
at College : here again the prognostic value of the examina-
tion was at fault. Whercas at Columbia University, for
instance, the performance of students’ intelligence tests
given on entry proved a more reliable prophecy of their
success at the end of their first years’ work than did the
results of the Entrance examination. To quote the expressed
opinion of the college “From an attitude of healthy if not
revere, scepticism towards the use of intelligence tests for
this purpose, the whole College administration came within
the space of two years, to consider the intelligence tests as
an indispensable part, not only of the admission machinery,
but also of the administration of the College in the Dean’s
Office.”

Further there are certain kinds of ability which exami-
nations do not test. They are very important in later life
and in school also and often determine success or failure at
the University and in life far more than academic attain-
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Editorial

The question of the reliability of examinations in
estimating a student’s knowledge and capacity is one of
constant interest and with every published list of examina-
tion successes the question is put with cver increasing
emphasis.

We must first ask what is the aim of certain examina-
tions e. g. the Leaving Certificate. Presumably it is to indi-
cate that a student has reached a certain standard of educa-
tion which shounld enable him to enter any ordinary occupa-
tion and carry on the business of life generally. At any rate
it denotes a certain standard which has come to be thought
sufficient for the ordinary purposes of life. This appear to

be tho general estimate held by the public regarding the
examination.

But as things are at present, it also has another pur-
pose to fulfil and that is to decide whether or not a pupil is
fit to receive higher education, especially at the University.
It is this second aspect, in as much as failure blocks a univer-
sity career, that seems open to question. Further, as
scholarships are often awarded on its results and this invol-
ves public money, efforts should be made to see that the
adjudications are made as correctly as possible.

There are 80 many variable factors in an examination
that to make a boy’s whole professional career stand or fall
by a few hours concentrated work does not seem the most
equitable way of settling the question. The variable factors
are :— the form of the candidate on the particular day,
different standards of examiners, the subjective variations
in marking, luck in question etc. etc.

This instability of the ordinary examination has of late
years been thrown into relief by the remarkable constancy
achieved in the marking of Mental Tests. If such tests
could’ be applied to every subject it might be a solution,
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Statement showing the number of candidates in various English High

Schools of the Dominions who appeared and passed in the
H. S. L. C. Public Examination of 1934.

Passed. |

"§3 =Slg%a
NAME OF 8CHOOL. ST u i § $g3

= ; e
Osmania Intermediate College, Aurangabad 43| 2 14 121 28| 65
Chaderghat High School 7700 19 21) 40| 52
Govt. City College 66 1 11 IBE 30] 45
Osmania Intermediate College, Gulburga | 3)| 1 4 8' 13| 43
Jagirdars’ College, Begumpet .. 121 0 2 0l 2, 17
Madrasaei Aliya ... . . 190 4 31 7| a8
Osmania Intermediate College, Warangal | 23| 2 10 7! 19/ 83V
Osmania University College for Women..,| 3| 0 2 1. 3{100
All Saints’ High School 19/ 0 2 10l 12| 63
Bolaram High School 131 0 2 75 9] 69
Dharamwant High School 12 0 3 J’ 61 50
Hamdard High School 5/0 0 1 1} 20
Islamia High School ... 110 3 2% 5 45
Madrasai Aizza 310 0 0 0} O
Mahboob College 5910 18 19: 37 63
Methodist Boys High School 830 4 5 9| 27
Mufidul Anam High School | 1810 3 10 56
Nutan Vidyalay High School, Gulbarga .., 36| 1 7 91 17! 47
8. P. G. High School, Secunderabad 10| O 2 4| 40
Vivek Vardhini High School 942 922 25 49 52
Keye's High School, Secunderabad 13\ 0 5 91 69
Wesleyan High School, do 521 0 18 12 25 48
Stanley Girls High School 1700 1 9, 53
Private Males 421410 10 69 79! 37
Private Girls 141 0 0 6 6|43
Teachers 8 '\ 0 0 2I 21 25
S S :
Grand Total. 48

...1904 |9 161 261 431
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= Amount

520 NAME OF SCHOOL. received.

0 S 1 O0.8. Rs. a. .
44 | Govt. Jangammeth Primary School 6 5 0
45 ,»  Gosha Mahal Middle School ... . 19 8 8

BGO 1 O
46 ,»  Chandrayangutta Primary School 1 4 0
47 ,»» Dabirpura Primary School 4 3 0
48 Osman Shahi ’ 4 0 0
19 An]um'm Khadimul Muslmin Hchool 5 10 0
50 | Govt. Goleconda Middle School 15 12 9
51 | St. George’s Grammar School 531 0 O
52 | Govt. Tarbund Primary School 1 4 0
53 ,»  Chowrahe Jinsi Primary School 1 9 0
54 ,» Lingampalli Primary School 8 12 2
55 | Faizul Anam Primary School 5 0 0
56 | Govt. New Nampalli Primary School . 6 11 2
57 ,»  Chelapura Primary School 4 6 0
58 | Poor School, Ghansi Bazar 5 3 0
59 | Govt. Daire Barhane Shah Punnry bchool 2 6 4
60 | Anwarul Uloom High School 2 2 0
61 | Poor School, Daricha Mata 0 12 0
62 | Sitaram Patha Shala 1 0 0
63 | Rifae Am Middle School ... 9 7 0
64 | Govt. Darus Shifa High School 31 14 0
65 1 Govt. Kala Dera Primary Scheol ... 4 13 0
66 ,» Shah Ali Bunda Middle School 18 6 10
67 ,» Chanchalguda High School ... 49 4 0
68 | Aided School, Mewatipura 0 14 0
69 | Shamsul Uloom School ... 1 0 0
70 | Meerajul Uloom School ... I 1 0
71 | Ashraful Madaris School ... . 4 4 0

Torar. 0. 8. ks. 1571 11 0-4B.G. Ks. 2 3 0.
The Hyderabad Teacher.

ADVERTISEMENT RATEB. SUBSCRI! TION RATES.
e e e - | — N X

| Whols I Bix | Per For the Nizam’s Dominions O, 8. Rs. 3

Bpace [ year I months. ; Issue. annually, (including postage).

oo e ool [Por British India B. G. Rs. 3 a year
| RB. G«AB R’: ('As Rl:. (JAq (including postage).

Fall ‘ 132' ol 6 ol 4 0 Bingle copy O. 8. As 12 for IL. B, H. tho
H““ page ... & o L; 8 2 0 Nizam’s Dominions

a tP“gC t ; 0 1 12 L o | Bingle copy B.G.As. 12 for British India.

311&1( Cr page O 10 0o 8 o From Government O. 8. Rs. ¢ a year
er line l g (including postage.)

The Urdu Bection is published soparately also. Bubscription Re. 1 As. 14 a year,
Members of the Hyderabad Teachers’ Association can obtain back numbers of
THE HYDERABAD TEACHER at a rcduced price

Apply to S. M. KHAIRATH ALI1, Manager,
¢The Hyderabad Teacher’’
Gun Foundry, Hyderabad-Deccan,
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List of schools in the Head Quarters Division which have contributed

to His Excellency The Viceroy’s Bihar Earthquake Relief Fund.

= . Amount

B NAME OF SCHOOLS. received.

@ . 0.S. Rs. A. p.
1 | Mufidul Anam High School 20 0 ¢
2 | Vivek Vardhini High School 187 13 2
3 | Govt. Begam Bazar Primary School... 10 10 6
4 | Rifae-Ul-Muslmin School, Filkhana... 4 12 3
5 | Govt. Kotla Akbar Jah Primary School 8 9 4
6 » Amirpet Primary School . 5 13 4
7 » Sultan Bazar Middle School .. 74 0 10
8 » Papjagutta Primary School 1 12 4
9 | Kayasth Patha Shala .. 6 8 0

10 | Govt. Mouzam Shahi Primary School 10 0 6
11 | Aizza High School 31 11 6
12 | Govt. Sultan Shahi Pumary School.. 6 3 8
13 . Narayanguda " 8 10 10
14 » Shah Gunj Middle School 42 13 O

BGo 2 0
15 » Urdu Sharif ,, 54 5 2
16 »w  Yaqootpura Primary School 10 6 6
17 » Chaderghat |, " . 14 7 10
18 | Dharamwanth High School . 25 0 0
19 | Govt. Nampalli " 62 15 8

BG2 0 0
20 »»  Daricha Bawahir Primary School 4 1 O
21 » Rein Bazar Primary School 2 11 2
22 ,, Alave Yatiman ,, " 7 14 2
23 » Afzal Gunj " " 7 8 10
24 | Poor School, Lalamian Lane 1 10 O
25 | Kadaria School 0 12 0
26 | Kanzal-Uloom School 0 12 0
27 | All Saints High School ... vee 30 0 O
28 | Hashimia School, Sultan Bazar . 3 10 0
29 | Govt. Chudi Bazar Primary School ... 12 5 0
30 ,» Chilkalguda " . 4 7 0
31 | Govt. Darul Uloom High School 33 12 0
32 | Govt. Pahadi Sharif Primary School 2 0 0
33 | Asafia High School . .- 28 2 6
34 | Govt. Aliabad Primary %hool 6 10 0
35 ,»» Iial Darwaza Primary School 2 2 8
36 » Fateh Darwaza Primary School 2 0 0
37 » Gowlipura Primary School 1 9 4
38 ,» Khairatabad ,, " 18 15 2
39 »w Mogalpura " . 12 8 6
40 » Kachiguda Middle " 33 0 O
41 » Kulsumpura Primary ,, 4 1 2
42 Mustaidpura Middle ,, 13 9 10
43 Excelsmr Middle School 31 0
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The Hyderabad Teachers’ Association
Educational Exhibition, 1934.

The following classification has been decided upon for the
Educational Exhibition to be held during the second week of

November, 1934 :

1
High Section | 2.

Boys & Girls.
1.
2.

Middle Section.
Ly,
1.
2.
3
4.

Primary
Section, 1.
2.
3.
Kindergarten (1.
(6 years and | 2-
under).

1.
Teachers. 2.
3.

Classification.

. Pencil Drawing.

Geographical and Historieal Charts and Models
(class work).
Manual work (Boys). Fancy sewing (Girls).

Pencil Drawing.

Map-drawing books.

Geographical and Historical Charts and Mogels
(Class work.)

Manual work (Boys).
Plain sewing (Girls). (Fancy sewing will not be
accepted).

(8 to 11 years).

Urdu Handwriting Copy books.
English Handwriting Copy books.

. Drawing Books.

Hand work.
( 6 to 8 years).
Drawing.
Hand work.
Group work.
(a) Geography.
(b) Nature 8tudy.
(c) Drawing.
(d) Hand work.

Best set of Hand-work Exhibits from Kinder-
garten schools.

Best set of Drawing Exhibits from Kindergarten
schools.

Illustrative Drawing for schools use.
Teaching Aids.
Art, (Drawing and Painting).

Industrial Schools Exhibits.
Non-competitive Display.

There will also be a School Gardens Competition, and the
jndging will take place early in October.

Nazir Husain Sharif,

Secretary, Ezhibition Commattee.
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11. The Doctrine of Lapse was followed by (Bentick, Wellesly,
Dalahousie).

It is difficult to prepare questions of this type. The
value of this test lies in the fact that it is objective, and no
two examiners can give varying marks.

The Completion Test.

Rewrite the following sentences, filling up the blanks :—
1. The oldest books in India are the..................

2. Seleukos sent an ambassador named.........ccoeenee. to live
at the court of Pataliputra.

B may have been one of the learned men who
were called the “Nine gems” of Vikramaditya’s court.

4. took for the first time the Rajput capital and
fortress of Chitor.

R built the lovely pearl mosque at Agra.

6. Aurangzeb captured the fort of Golconda from...............

T e, rounded the Cape of Good Hope and landed at
Calicut.

8. By the treaty of............... Raghoji Bhonsle ceded Orissa
to the British

0. e imprisoued the English in the Black Hole of

Calcutta.

10. The Raja of Benares during the time of Warren Hastings
WAS.eeernaiannnnians

11. Coorg was annexed by.............co.e.

While the new examination is superior in many WAays,
it fails to “‘test the power to initiate trains of thought and to
express himself in words. The new Examiner cannot
measure originality and he cannot mcasure felicity of
expression. But even the Old examiner had no objective
way of measuring these adequately.
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When mathematicians want to find the degree of
resemblance or “correlation’” between two typesof examina-
tions, they indicate it by a decimal figure or percentage.
If the orders were exactly the same, the figure would be
1' 0 A high degree of resemblance between two types of
examinations wounld be indicated by O 7° A very slight
degree of resemblance is indicated by the figure 0° 2 or 0° 3”.

Statistieians have found out that a True-False test
resembles an intelligence test more nearly than any other
single test. The coefficient was *406, as compared with
‘344 for the essay and 255 for the written work, thus
showing that the True-False test measures intelligence more
aecurately thon any ether test.

In the reeent Middle School Examination of the
Methodist Boys’ High Sehool centre other types of tests
were given :—

The Multiple-Choice Test.

Rewrite the following sentences, completing them,
with the correct word within the brackets.
1. Chandragupta Maurya was helped by (Fa Hian, Sivaji,
Chanakys).
2. Asoka conquered (Nepal, Kashmir, Kalinga).
3. Malik Kaffir invaded (Chitor, Dwarasamudra, Somnath).

4. Delhi was ruined in 1739 by the invasion of (Timur,
Allauddin, Nadir Shah).

5. The British General at the battle of Wandiwash was
(8ir Hector Munro, Sir Eyre Coote, Col. Monson).

. Delhi was made the capital of EIndia by (Queen Victoria,
Edward VII, George V).

7. The first Viceroy of India was (Curzon, Warren Hastings,
Canning).

8. The Great Kuropean war was waged when the Viceroy
was (Lord Hardinge, Liord Minto, Lord Chelmsford).

9. The Subsidiary System was begun by (Dalhousie, Corn-
wallis, Wellesley.)

10. The Permanent Revenue Settlement was started by
(Warren Hastings, Cornwallis, Bentick.)
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Ezxample :— @ F The Khaiber Pass is an important route from
India to Afghanistan.

T F 1. Nepal is a province of India.

T F Ceylon has a distinct Government fcom that of
India.

T F 3. The rainfall in the Indus Plain is adequate for
agriculture.

T ¥ 4. Anmritsar is the sacred headquarters of the Hindus.

T F 5. Karachi exports a great deal of wheat.

T F 6. Gaya in Bengal grows rice and poppy seeds.

T ¥ 7. Calcntta is not a great port because of the difficul-

ties of navigation due to shifting shoals.

T F 8. Berar, formerly a part of Hyderabad, was long ago
leased for ever to the British Government.

T F 9. The poupulation of Hyderabad State is about thirty
millions.

One of my friends, a teacher of several years’ experience
stood up and mmade a very vehement speech condemning the
new examination as child-play. The chief criticism of the
True-False test is that it is largely a game of chance. It must
be admitted that this type of a test measures knowledge
more accurately when there are 50 or 100 questions.

Suppose an examination of 50 questions is given to a
student, and he knows the answers to 40 questions, which
bring him 40 marks. ILet us assume that he guesses the
remaining questions and five of his guesses are correct and
five wrong. His total marking will be 404-5—5==40, so that
the element of chance has not affected his total marking.
Actual experience has shown this to be truec, for when a
student guesses, he guesses as many correctly as he
guesses incorrectly.

Suppose another student is more lucky and knows
definitely the answers of 40 questions correctly, and guesses
6 correctly and 4 incorrectly. Even in this case, his total
marks are 4046 —4=42, so that he gets only 2 marks more
than he deserves.
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Question 9. By selling an electric table-fan for Rs. 50 &
merchant makes a profit of Rs. 10. Find his gain per cent.
7 marks.

Examinations have several purposes: they elassify
pupils, they diagnese their strong and weak points, and they
evaluate the efficicncy of instruction. For all these purposes
the little problem with a definite point is of more value than
the large and complicated problem. The unrealiability of
the big question may become apparent from the experiences
of my friend who did not know any Persian but was
permitted to appear for his B. A. Examination. He memo-
rised and learnt how to write three essays, hoping one of
them would be asked in the examination. The examiner
asked him to write an essay of six pages on how he proposed
to spend his sumper vacation. As this was not one of the
three essays expected, he was very worried for a few minutes.
A bright idea then struck him. He wrote in bad Persian
that he was planning to go to Delhi in summer and then
began his masterly and well-prepared essay on Delhi. 'I'he
exawiner declared that he bad passed in the second division.

The True False Test.

The new examniner uses several devices of which the
most common is the True-False test. At a recent teachers”
meeting, I gave the following test :—

Geography of India.

Instructions :— Read these statements and put a circle around T if
you think it is true, and a cirele around ¥ if you
think it is false. Each statement marked
eorrectly gives you a credit of one point; each
incorrectly marked statement counts as a penalty
against you, and is subtracted from your score;
omitted statements count neither for nor against
you. Your seore will be based on True or False
circles; do not waste time writing anything else.
First, go through the list quickly and mark all
that you know for eertain at once ; then go back
and study out the harder ones. D)o not guess;
the chances are against you on guessing. Do not
endanger your score by gambling on those
questions about which you know nothing.
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Twelve long questions of this type constituted the
examination ; the candidate was asked to solve eight ques-
tions, and if three of them were correct, he was declared to
have passed the examination. Such a test has several
defects. The question quoted above can be reduced to three
or more simpler sums, and a student can commit a mistake
at one of three or four stages, and there is bound to be
great variation in correction.

In such long sums, examiners sometimes introduce ‘“‘a
catech”, which may muddle the mind of the student. Then
the examiner finds out what the student does not know
rather than what he knows. In the type of examination
quoted above, a student passes if he answers correctly three
sums, with the result that many students lay special
emphasis on a small part of their work. Students appear-
ing for the High School Public Examination have often pass-
ed their examinations in Mathematics by mastering the
chapters on compound interest, the solution of equations by
graphical method and a limited knowledge of the geometry
of circles.

The New Method

The function of the examination is to measure accur-
ately. As the old type of questions did not enable us to do
this, we gave last year 25 questions, iacluding the sub-
divisions, for the Arithmetic examination of the third form
students. T'he students were asked to do 23 of them. A
larger portion was covered, and as a student had to do at
least 16 sums to pass in the examination, the element of
chance was considerably decreased. As the problems were
simple and direct, the variation in marking was greately
reduced.

The following are some of the questions.

Question 5. 1f ghee is sold at 14 chataks a rupee, how much
have I to pay for 3} seers of ghee? (1 seer=16 chataks) 4 marks.

Question 8. Find the interest on Rs. 800 for 24 years at 10%
per annum. 7 marks,
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inspiring faith for him than the desire to acjuire the neces-
sary technique of education that will enable him to achieve
at least in some measure this great aim and purpose of eda-
eation..

Meoedern Methods of Examinations
BY
G. SUNDARAM. B, A, ‘
Principal, Methodist Boys’ High School, Hyderabad- Deccan.

The story is told of a rajah and his queen who were
entertained by a strong man who could lift a eow. Turning
to his quecn, the raja said, “ What wonderful strength "
The queen was somewhat cold and said that if she was
given time, she too could perform the same feat. To prove
it, she bought a calf which she could lift, and centinued to-
lifs it every day. As time rolled on, the ealf became a
large cow, and the queen could lift it and exhibit the feat
before her royal master.

The new examiner believes in the principle of doing
easy problems to master the more difficult ones. Ballard
reminds us that the athletes of a former generation used
heavy dumb-bells, some of them weighing seventy pounds.
Their big biceps was formed at the expense of a weak heart.
The modern gymnast is trained with ‘light exercises and
light apparatus.

The QOld Method.

A few years ago, we gave for our Third Form boys the
following question for thetr annual examination :(—

A merchant buys oranges wholesale at Rs. 15 per thousand.
He bhas also to pay Rs. 2-8-0 per thousand for railway and other
charges, and he finds that 169 of the oranges get so much damag-
ed in transit that they are umnsaleable. At what rate per dozen
must he sell his oranges so as to make a profit of 25% on his out-
lay ?
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these natural, instinctive desires, is worse than useless.
It will produce only misfits in life, for real fulfilment and
achievement beneficial to society becomes possible only if
the individual is helped to live in harmony with his
environment and not when he is put in continual opposition
to it. The upward and downward directions of these
urges may be illustrated as follows:—

The Creative Urge

( With its associated instincts and desires)

Day-Dream Imagination
Self-gratification Expression
Illusion Contemplation
Perversion, Neurosis, YAchievement, Harmony.
& —_— &
Crire. L Illuwination.

What do these facts briefly discussed above mean for
educational practice? How are the truths of human psycho-
logy to be made a reality in education and through it for
mankind as a whole ? They just mean this: that if only the
inhibitions and obstacles which work so much injury in the
development of childhood could be removed by a more
enlightened understanding of the needs of the child, and if
pareuts and teachers through that understanding cease to
fashion the children after their own pattern, and if we
could achieve a dynamic synthesis of educative theory and
practice, we would then release a vital power which will
enable humanity through its youth to fashion itself in a
better, finer and more beautiful pattern. 'The hope of the
educator to-day is that the new-sprung desire for knowledge
and enlightenment, will lead to a progressive realisation of
freedom and creative power first in the homes, then in the
schools and then spread through all huwman institutions.
There can be no finer ideal for the teacher and no more
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severely alone. In his Tatest book, ‘A Study in Synthesis’
* Dr. Cousics says, “Life must find release in creation.
The higher the point of release, the less urgently will it
operate at lower levels, and the nearer will it appproach
trae spiritual creation and its accompanying joy” '. This
18 what Prof. I.. P. Jacks means by his well-known
phrase, “The Education of the Whole Man” which is also
the title of one of his most illuminating books. The
instinetive urge for aspiration and creation expressing itself
in Religion and Art is not given any scope for fulfilling
itself in our system of education, and as Dr. Cousins says,
“Aspiraticn and creation cannot be omitted from life with-
out 1mpoverishinent perbaps, disaster........... ... T'hey are of
erucial importance in approaching the formulation of a true
education’™, e often forget that the child is not only a
“thinker”; but also a “‘feeler” and a “doer’.

From the foregoing remarks it is clear that a properly
directed or “educated” (used in its etymological sense) wish
or desire may, if opportunity arises, motivate actions of
great value to society. The fantasy of hero-worship, for
example, may, if motivated and guided wisely, result in a
healthy ambition to be great and soon. HKach different
“wish” has its own positive (beneficent) as well as its
negative (harmfuly direction. The desire to be a DBradman
may either dissipate itsclf in fatile, undirected activity, or
may result in creditable achievemnent in the realin of sport.
The child living in the fantasy of his favourite cinema
“star” may either become a great actor himself or waste his
life in a fuatile dreamr of an unattainable ideal. Modern
Psychology has proved very conviacingly that all youthful
delinquency, and we may add, delinquency and crime in
after life, is self-expression “with a downward curve” *. Any
system of education that does not provide the proper motive
or the proper environment for the healthy realisation of

T s “VAVé},;xrd;in byntjh?.us"by Dr, James d Cousins. ((luuc;b &j Co., i\l;xdr.ls;‘)

1. pp. 406

2. pp. 873
3. ‘‘A Study in Synthesis” by Dr. J. H. Cousins, pp. 447
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investigation into the common forms of “fantasy” among
children will reveal the fact that in all cases the tendency
to run away from reality was the result of some ‘“urge”
within the child which persistently seeks expression ; it may
be the urge for love, for companionship, for sympathy, for
some creative action denied its proper satisfaction in the
real world. The curriculum should utilize this urge by
providing projects which will satisfy to some extent the desire
for self-expression, the suppression of which is the main
cause of “wish fantasies”.

But the mere expansion of the curriculum can not solve
the problew of day-dreaming completely, for it turns upon
the whole conception of the educative process. Neither is
it advisable, nor even desirable, to eradicate the habit of
“day-dreaming” fully. After all, the imaginative faculty is
one of the most valuable gifts of the buman race. We all
are given to day-dreaming in some form or other. All our
actions proceed from a desire to do something that would
satisfy us. We all want to assert ourselves: in fact, the
instinct of “self-assertion’” or the “power instinct” is the
irrepressible motive of all human actions and in the sphere
of artistic creation, day-dreaming 1s a necessary step.
Shakespeare’s famous lines about the post and the faculty
of imagination will perhaps give us an idea of the value of
“creative” dreaming or “imagining’ in the realm of beauty :

And, as imagination bodies forth

The forms of things unknown, the poet’s pen

Turns them to shapes, and gives to airy nothing

A local habitation and a name.

All this simply shows that the Day-dream 1s not
necessarily an evil, and it is the business of education to
direct this “‘creative” urge into channels that will lead the
child, not to the world of imbecile fantasy, but to the
achievement of something beautiful and creative. Our
present system of education, unfortunately, is satisfied
with doctoring the mind; it leaves the other faculties
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may lead to one or another of the many forms of mrental
abnormality or “fantasy”, as it is known in analytical
psychology. In all these forms of “fantasy”, we will find
that the dominating motive is always an irrepressible desire
to escape from a world where the personality of the child is
repressed, to an imaginary or fantastic werld which is in
harmony with his unsatisfied urge for self-assertion.

Interest in work depends upon many factors. DBut
essentially, I think, 1t depends wupon two of the most
important of them —the personality of the teacher, and the
suitability of the curriculum and its elasticity to ‘“‘draw
out”, not one or two, but all the innate faculties of the
child, cognitive, emotional, intuitional and erpressive. In
regard to the personality of the teacher, I think it is neces-
sary to remnember that personality does not necessarily mean
only mental eapacity or academic brilliance or even mere
physical magnetism, but that it also depends upon many
subtle, intangible factors which go to make up an indi-
vidual’s character. Ultimately, the teacher has to realise
that teaching is a creative art, and requires a ereative mind
to give 15 1t8 natural, spontaneous expression. The really
good teacher 1s he who through his personality helps to
create in the class-room and elsewhbere an atmosphere
against which a normal ¢hild will have no temptation to
profest.

Apart from that, the whole technique of teaehing and
the planning of the curriculum require a thorough re-orien-
tation. The curriculum that limits ttself to the performance
of dry routine of teaching and learning, ean hardly satisfy
the urge of thechild to-express himself in congenial activity.
And if we realise that the habit of day-dreaming is more
prevalent among boys and girls who are not successful in
their normal scheduled work in the class-roomn, than among
those who distinguish themselves, we will realise the need
for an elastie system of education that will give every child
an opportunity to feel that he is good at something. An
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does not give any scope. The process of building this
imaginary or “make-believe’” world is generally known as
Day-dreaming. This habit, when carried too far, becomes
a great obstacle in after life, when the child grows older
and has to shoulder life’s responsibilities. Of course there
are many men who are able to act consciously and intelli-
gently, even in the midst of the day-dream, thus living
simultaneously in two worlds, as it were. But often the
habit so overmasters the mind, that the man abandons
himself to the contemplation of the imaginary world and
loses touch altogether with the real world.

The child who gets easily bored and whose attention
wanders during a lesson is the most common type in the
class-room. The educational waste that such children cause
i1s a problem that has to be tackled with patience, intelligence
and understanding by the teacher. And the first principle
to be borne in mind by the teacher is that “interest’ is

3

essentially dependent upon “pleasure”. Pleasurable activity,

especially in a child, is that which is approved both by

“wish’ of the

the conscious mind and the sub-conscious
individual.  Where the motive of the conscious mind is in
contlict with that of the sub-conscious, the result isa
dislocation of concentration, a disintegration of will and
action, and as the human mind always secks refuge from the
unpleasant, the child creates a world of “make-belicve”
where he can take shelter from the unpleasant, discordant

realities of his environment.

What is the solution that education can give to this
significant problem and how is the teacher to tackle it in
the course of his daily work ? Without going into details,
we can say that everything should be done to create proper
“Interest” in one’s work, for interest is the first step in the
realisation of that harmony between the child and his envi-
ronment which is, after all, the most important purpose of
education.  The tendency to run away from “reality”,
when allowed to develop without restraint, as pointed above,
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The ‘“ DaysDream’ Among Children:
Its Significance in Education.
BY
H. SUNDER RAO, M. A,

(Madanapalle College).

The observation of children and the study of their
behaviour in its cognitive, emotional and expressive (active)
aspects is an essential part of the teacher’s task. But it is
not enough to understand in a general way a few obvious
truths about what is vaguely termed as “‘Child Psychology™.
The knowledge that is being discovered about the nature of
the child makes it abundantly clear that each child is a
unique personality, an individual problem, and it is the
primary task of the educator to study the various questions
arising out of this truth and apply himself assiduously to
their satisfactory solution. One of the most interesting of
the problems of education in general and of child education
in particular, on which the New Psychology throws a deal
of light, is that connected with ‘ Day-drcams .

The Day-dream is, in many cases, both among children
and adults, a refuge from boredom and as such every one is
prone to it. But in a child it also arises from causes that
are deeper than mere boredom or lack of “interest’”’. Often
it is the result of bad treatment at home. The child is
peculiarly sensitive to his eavironment and is able to
preceive mora keenly than the adult any jar that may be
produced in his immediate surroundings. His emotional
response to this jar or discord is a through dissatisfaction
with the circumstances which produced it, and, being a
creative artist, ‘“‘of imagination all compact’”, he builds in
his mind a world where he can satisfy those wishes and
aspirations for whose fulfilment the real, work-a-day world
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But the training in real thought was in some cases negligi-
ble. I was told that in Hastern Colleges the objective type
of question papers only comprised one half of the marks
allotted to any subject. The essay type so familiar to Indian
students was insisted upon for the other half.

But the vastness of the continent has resulted in very
different demands in the respective states, so that what
I saw at Greeley must not be taken as representative of all.

All Colleges, however, seem marked by the spirit of
co-operation between staff and students. The opinion of
even the most immatuare is listened to with respect by the
Faculty. This results in more initiative on the part oi the
taught, and as the modern world is so complex, the American
Colleges seem to aim at keeping very closely in touch with
life. The long distances from which their students are
drawn mean that they become very adaptable, for often
they are away for years at a time, boarding either alone or
with friends.

Untrained teachers are compelled to attend summer
courses at definite stated periods, and at Greeley soine others
like myself had years of experience and training behind
them. The consequent discussion of matters of common
interest was not the least valuable of the results of my stay
there, and the friendly interest taken in ‘““the stranger
within their gates” will always remain with me as a very
pleasant memory and truly typical of the usual attitude of
bospitality so generously bestowed upon visitors f{rom
overseas.
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the papers, and before leaving are again tested. These
results are filed and will in time supply valuable data on
which to base future estimates of new students’ peculiar
aptitudes and will aid the appointments committee hugely
in the guidance they can give to generations yet to come.

The ideal in the past has been for all high school
students to go on to College. Some however are not fitted.
A State College will not refuse an applicant who passes the
tests, but if great weakness is shown, and the leeway not
made up the first few months, the student is seen by the
Dean and advised to withdraw.

The problem of marking hundreds of papers is sur-
mounted to a large extent by objective questions, i. e.
questions in which the personality of the examiner can play
no part. The answers may take different forms. They may
be of the Yes or No type, or may be the multiple choice
answer, or the true or false. [n the first kind Yes or No
alone is the right answer. Pure guess work is allowed for

by the correct score being the number of answers right
— Number wrong
Number of choices—1

pumber of alternatives are given, one of which is the right
one and must be selected. The last type explains itself, as
a choice must simply be made as to whether the statement
given is true or false.

*In a multiple answer type of paper a

Tests were given almost daily on the reading prescribed
for the next day, and the final examination consisted of a
very large number of questions, often exceeding a hundred
on the course covered in the term. The final position was
the algebraic sum of the daily and the final tests.

The setting of a really satisfactory paper was a task
which demanded much thought and skill on the part of the
examiner, but the marking was mere clerical work and
rapidly accomplished. This method of examination seemed
to me to be peculiarly suitable for laying sound foundations
in any subject. Either a student knew the work or did not.
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where they get a real pick-me-up among the great ranges of
the Rockies. At college they choose for themselves how
they will live. Many hire a room which they look after
entirely themselves, and do as well all their own cooking.
Others prefer to get their meals at an hotel, as we should
call it here. Others again go, as I did, to a recognised
hostel. But the hostel provides no meals whatever. In
common with many others, T went ont to all meals to a
nearby house where the lady catered at a flat rate for some
thirty mealers. She had one lady to help her, and a couple
of students earned their meals by serving and washing up
afterwards. Breakfast was from 7 to 8-30 a. m., dinner from
12 to 1, and supper at 6. Hveryone was punctual in the
evening. At other times one stated when lectures ended
and at what time it would be possible to arrive. Hartord
House, the hostel where I lived, and the nearest College
block were a bare five minutes’ walk apart, and in summer
it was very pleasant strolling down under the trees to work,
and feasting on the glorious expanse of green grass. Every-
where in the States the people take no end of trouble giving
a daily hosing to the grass, which in better class houses
always surrounds the building and runs down to the side
walk, being continued again in a broad belt between walk
and road.

Education almost everywhere in the U. S. A. is
co-educational. There are many optional subjects, and the
numbers attending certain lectures depend largely on the
personality of the professor.

I heard the most stimulating course of history lec-
tures at Greeley on “Problems of the Far East” that I have
ever listened to anywhere.

The system of entrance examinations at Greeley inter-
ested mo greatly. President Frasier has just succeeded in
persuading his Council to allow him to accept students
almost solely on the results revealed in a most compreben-
sive intelligence test. All students on entering must take
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Dr. Terman himself lectured at Greeley for two and a
half weeks, and to a large assembly of students. I attended
his course, but my chief time was given up to three lectures
daily on the Terman adaptation of the Binet tests, general
Class tests in all subjects, and lastly the preparation of graphs
and statistics which revealed at a glance the results obtained,
and could also be easily tabulated and filed for reference.

Greeley Teachers’ College, I learned later, is in status
gecond only to Columbia as a Teachers’ Training centre.
Owing to the prevailing depression, the numbers attending
bad fallen last year to little over 800. Some classes in
consequence had been eliminated, but for all preseribed
courses (which teachers working for degrees were taking)
the numbers were from fifty upwards.

As I wished to absorb the atmosphere of University
life as far as possible, I decided to live in one of the College
bostels. My first visit on arrival was to the Dean of
Women. This official acts as adviser-in-chief to all women
studying in an American College. She was not hard to
find, for Greeley is only a small town and has really grown
up round the College as its numbers have grown and its
various economic needs increased.

Teachers’ College comprises the older original building
and the Training school a five minutes’ walk away. Then
in a new block there are the new classrooms, the large
Asserubly Hall where in winter net ball is played under
cover, and the gymnasium and swimming pool. Allteachers
must take'the prescribed course in physical instruction and
organised games, and women take dancing as well. Staff
quarters were also built on the Campus, as College grounds
in the States are called.

Greeley is forty miles from Denver, the great mining
town of Colorado, and the climate in summer is delightful.
As Greeley is less than a hundred miles from the Colorado
range, students usually go once a term at least to Estes Park
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abreast, and everywhere as wide as the Bund leading to
Secunderabad. I travelled by car some ten thousand miles
in the U. S. A. last year, and except for some hundreds of
miles, never left a paved highway. My chief purpose in

going to the States was to study at first hand American
methods in education. I knew I was returning to

Hyderabad, and America with its large percentage of non-

English speaking peoples would, I felt, be able to give me a
host of fruitful suggestions.

On leaving England my ideas as to the best College to
which to go were vague. I knew the work of Dr. Terman
and his collaborators had resulted in a perfect mine of infor-
mation on the psychology of genius, and I therefore wrote
to Berkeley University to ask advice regarding the best
College to which to go for my special needs. I had a very
kind letter from Dr. Terman in which he pointed out that
the numbers studying psychology alone at Berkeley ran into
hundreds and that in consquence I could only do the usual
set course prescribed for their students, which being, I think,
a two years’ one, I could not complete. I had suggested as
an alternative Teachers’ College, Greeley, Colorado, and he
agreed with me that it would offer me in its vacation
course all I nceded. Even I knew that whatever I got
would need considerable adaptation to suit Indian conditions,
and as my time was limited, all I could hope to do was to
get a firm grip of the fundamental priociples, and for this
a short intensive course would prove most satisfactory.

Summer courses are a feature of American Uuiversity
life. Skilled teachers for them are engaged from all over the
States, and sometimes even from further afield. Miss
Gullan, “the English” vioneer in verse speaking, was for
example on board “the Georgic” on which I crossed to the
U.S. A. She was on her way to give a ten weeks’ covrse ab
Berkeley, California, in Speech work and Verse speaking.
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Pestalozzi and others followed the lead of Rousseau
and stimulated interest in the problem of the child and his
education. Froebel adopted the motto: “Come, let us live
for our children”. His Kindergarten is only the happy
‘garden’ of ‘children’.

The Kindergarten is more a play-house than a work-
house ; Froebel gave ‘“‘the gifts” to the child and taught the
world that only by his own activity can the child learn any-
thing. Dr. Montessori has carried the movement further

and has formulated a complete scheme of sense-training and
child-education.

The modern systems of child education are based on
love and sympathy for the child, for “know you what it is
to be a child? Itisto have a spirit streaming from the
waters of baptism ; it is to beliave in love, to believe in
loveliness, to believe in belief : it is to turn pumpkins into
coaches and mice into horses, lowness into loftiness and
nothing into everything.

It is

To see a world in a grain of sand,

And Heaven in a wild flower,

Hold Infinity in the palm of your hand
And Eternity in an hour.”

Life in an American Teachers’ College
BY
Miss. F. N. WOOKEY, B, A. (Dublin), M. R. S. T,

The immensity of everything in the United States is
probably the most outstanding feature to an overseas visitor.
New York, one’s first sight of the States, startles one with its
towering skyscrapers, then the vast railway terminus, and as
the journey is continued, the magnificent motor highways,
wide enough where the traffic is heavy for four lines of cars
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Charles Dickens was a humanitarian and his sympathe-
tic pictures of children deserve to be studied. He had seen
for himself the condition of many schools in England and
had been struck with horror at the treatment meted out to
boys. Mr. Squeers of Dotheboys Hall (in “Nicholas
Nickolby”) is a scoundrel whose cruelty and villainy was
exceeded only by that of Mrs. Squeers. The boys were
flogged within an inch of their lives by the ignorant and
brutal schoolmaster and served by his termagant wife. We
doubt if the picture can be true to life and we begin to sus-
pect that the novelist has laid on the colours thick. Yet
Dickens himself asserted that *“ Mr. Squesrs and his school
are but faint and feeble pictures of an existing reality, pur-
posely subdued lest they should be deemed impossible.”

George Eliot gives us a picture of Tom Tulliver’s tutor
in her book “The Mill on the Floss.”” The Rev. Mr. Stelling
said that Tom’s brain was impervious to Latin etymology
and ‘ was, therefore, peculiarly in need of being ploughed
and harrowed by this patent instrument.” He made the
boy’s life miserable by his cruel persecution.

All these illustrations are from the past and let us hope
that no masters to-day are so brutal or so stupid as the Rev.
Dr. Busby or Rev. Stelling.

Let us now turn to the other picture. It wasin the
ninetecenth century that the child was tirst *“ discovered .
Jean Jacques Rousseau in his “Emile” pleaded for sym-
pathy and understanding in dealing with children and
advocated a ‘“‘natural education’. He said, * Liove child-
hood, indulge its sports, its pleasures, its delightful
instinets”, for as Wordsworth sang :

“ Not in entire forgetfulness,
And not in utter nakedness,
But trailing clouds of glory do we come
From God who is our home :
Heaven lies about us in our infancy!”
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bury and Prior! We all remember Mr. Spectator’s allusion
to Dr. Busby. Sir Roger de Coverley told Mr. Spectator
“Dr. Busby ! a very great man! He whipped my grand-
father I” Another master, Keate, once flogged seventy-two
boys at one sitting and on another occasion flogged a whole
school of boys all night! Southey called these men “the
phlebotomists” or “blood-letters!” There is a story of the
painter Sir John Everett Millais, which, though of a later
date, is apposite here. He had been at school only for
two days when a master began to flog him, at which the
boy was so incensed that he bit the hand of the master.

Doctor Johnson was considered a great authority on all
subjects and particularly on the subject of education, for,
had he not kept “an Academy at Edial near Lichfield for
young genticmen ?”’ (The Laird of Auchinleck, father of
James Boswell, who did not share his son’s reverence for
Johnson, onca remarked snecringly that *‘ he kept a school
and ca’d it an academy !”) Well, Dr. Johnson believed that
boys should be flogged before they could learn. His remini-
scenses of his master, Mr. Hunter, are very interesting.
This worthy gentleman whipped his young boys saying that
he did so “to save them from the gallows!” Dr. Johnson
himself had suffered at his hands, yet he bore him no malice.
He said, ““ My master whipped me well; without that I
should have done nothing.”

Even the gentle and warm-hearted Goldsmith express-
ed himself to the same purpose. “I know of no passion
that can conquer a child’s natural laziness but fear of the
rod.”  We remember the “ noisy mansion” ruled by the
village school-master, and how ?

“Full well the busy whisper circling round,

Conveyed the dismal tidings when he frowned.”

Goldsmith himself had played truant from school many
a time and even when he was at the university suaffered a
thrashing at the hands of a brutal tutor by namne Theaker
Wilder.
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From the literature of the Age of Elizabeth we catch a
few glimpses of their systems of child elucation and of their
attitude towards the child. Bonks like Ascham’s “Schole-
master’” tell us some details of the manner and the method
of a boy’s education in those days. Classical studies were
held in great esteem and every boy was sent to a Grammar
school. Here children probably learnt “little Liatin and
less Greck " in spite of all the merciless use of birch and rod.
In those days the child was valued for the promise of his
future years. He was not an object of interest or of sym-
patby in himself aud for his own sake. He was prized for
his precocity, and fathers were proud of their children when
they showed an interest in their studies beyond their years.
Here is an interesting quotation from Kvelyn the diarist.
He lost a child aged five and he writes of him, ‘At two
and a half years he pronounced English and Latin exactly.
At five years he had got by heart almost the entire vocabul-
ary of Liatin and French roots, he could turn English iuto
Tiatin and did the government and use of relatives, verbs,
substantives, ellipses and tropes and had a strong passion
for Greek!” This is learning indeed for a child of five!
While we admire the precocity of this unfortunate child,
we must feel eternally grateful to the spirit of the Age in
which we live which does not expect or encourage so much
weight of learning in a child.

In the Age of Addison boys and girls were trained for
society and it was considarel mora important that they

should learn manners than morals.  Chesterfield advised

hig gon, “The graces, the graces, remember the graces.”
Some one wittily remarked of Chesterfield’s Letters that in
these epistles his lordship taught his son “the manners of a
gentleman and the morals of a dancing-master!”. In those
days masters were respected in proportion to their ability to
punish. Dr. Busby, Headmaster of Westminster School,
had the reputation of having flogged every great man of his
generation.  Among his pupils were Dryden, Locke, Atter-
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tional theory or practice is so notable as the recognition ot
the true meaning and the true ideal of education. This
recognition has bronght about an entire and almost revolu-
tionary change in the attitude to and treatment of the child
in the school.

It is y purpoese, in this article, to give a brief history
and a few interesting stories illustrative of the attitude to-
wards the child and his education from the dawn of the
Christian era to our own day.

When Jesus was born in Bethlehem, ‘the ehild” was the
object of worship and adoration and Holy elders came with
gifts of myrrh to worship the Christ. (The tradition of this
adoration of the child survived throughout the Middle Ages
but did not inspire sympathy or love in the hearts of men
towards all children. Of this more hereafter.) Christ
rebuked his disciples when they prevented children going up
to Him and said, “Suffer little children to come unto me, for
of these is the Kingdom of God.” Again, He said, “Except
a man bhave the heart of a child, he shall never enter into
the Kingdom of Heaven.”

St. Augustine, however, propounded the doctrine of
Original Sin and said that “the baby new to carth and sky”
inherits the sin of Adam. His instincts are essentially evil
and education meant the repression of these evil instincts.
“The offending Adam’ should be whipped out of the child!
Educational theory adopted this doctrine, and, throughout
the Middle Ages and for three centuries after it, the educa-
tion of the child was merely negative ani consequently
futile. The child was told ‘not to do this’ and ‘not to do
that’ and all his instincts and impulses were ‘‘crabbed,
cabined and confined”’, his I1magination was never allowed
to develop and his innocent curiosity was severely repressed
or punished. “Spare the rod”, they said, “and spoil the
child”. Their treatment of the child was almost brutal com-
pared to ours.
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entirely, and that, therefore, attempts be made to recognise
them also in some suitable way ;

(i1) that, as far as possible, examinations be made
objective so that marking may not depend on personal
whims and fancies;

(i11)) that, marks be recorded at least four times a
month, and that at least three of those occasions be unex-
pected by the pupils;

(iv) that, a five division scale involving letters or words
be employed whenever possible in order to simplify valua-
tion and secure a more even distribution of students in the
scale.

(v) that, with a view to preparing more satisfactory
examiners, provision be madein the Training College course
for the theory and practice of evaluation work, and effective
instructions be given to examiners on the ethics and tech-

nique of valuation work.

The Child Through the Ages.
BY
M. S. DORAISWAMY M, A, L T,

“ Look here upon this picture and on this".

The contrast between the two pictures in Hamlet was
perhaps not so striking as the contrast between the picture
of the child and his environment yesterday and to-day. Barely
a century ago the child was considered the embodiment of
all evil instincts and wicked impulses, and child education
consisted in the stern repression of these instincts. That
‘education’ really means a ‘drawing out’ (from the Latin
educare) or a development of all the best instincts of the
child was hardly understood by the wisest wen of any age
down to the nineteenth century. Nothing in recent educa-
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the ordinary run of examiners should be obvious to any
thinking person. TIs it fair or reasonable to deduct marks
for no cause at all, or to keep back more marks for what
has not been written than one is prepared to give for what
has been written ? When marks are withheld, it should be
necessary for examiners and teachers to point out the miss-
ing points or facts as well as indicate the points or facts
dealt with for which marks have been assigned. This will
cure some of their unwholesome fear of approaching 100 or
A. If marks are assigned for wbat a boy has written, no
teacher need hesitate to be as Iiberal with his A’s and B’s as
with his D’s and E’s or be afraid of losing the aweful
regard and respect of his pupils.

As a rough check upon the total distribution of marks
in various divisions of the scale for large numbers of students,
it is suggested that one should find from five to ten per cent.
A’s, twenty to twenty five per cent. IB’s as with 25 to 40
per cent. C’s, 20 to 25 D’s and 5 to 10 per cent. E's.
After assigning marks in a given term or examination, such
a device will be found very helpful in making one critical of
the accuracy with which one has distributed the marks. It
is necessary to remember that a percentage distribution of
pupils in five divisions ought to approximate, but not in-
variably to follow rigidly any specific set of percentage.
Any teacher who awards an unusually large number of high
or low marks should make sure that he is dealing with an
unusual group of pupils. Extremes should be used sparing-
ly. 1f the wvariability with which teachers mark is to be
cut down and their marks made consistent in form of distri-
bution with the abilities which they are supposed to mea-
sure, the marks will have to be distributed in rough accor-
dance with the normal curve.

Summarising, it is suggested

(1) that, whenever marks be employed in the evaluation
of a pupil’s work, many splendid qualities, abilities and
achievernents are beivng ignored and left out of the picture
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division. Basing marks upon rank or class, instead of on
some fancied or imaginary standard of perfection, will help
considerably to eliminate the results of temperamental
differences in teacher and examiner.

There is always a wide variation in the distribution of
marks in the different subjects of the same school, and
among different teachers of the same subject or department.
This lack of uniformity is shown in the fact, that whereas
one teacher ‘“‘fails” one-third of his students, another gives
excellent marks to a third, and distributes the others almost
equally among the other four divisions. This becomes a
matter for interference from the authorities when teachers
are discovered with a desirc to win a reputation for rigid
requirements, and who delight in a multitude of low
marks. Certain studies show that of the instructors in the
same department and institation, one gave none failure
marke, and the other gave none the mark of “Excellent”.
And yet there must have been a few very good pupils, and
a few very bad pupils in that group.

Many teachers fight shy of giving more than 70%, but
they never hesitate at the lower end of the scale. Asked,
what it is that the student might have or should have writ-
ten to deserve the other 30 marks, they have often nothing
to say, beyond that it is the standard of the valuation of
the public examination for which the boys are being pre-
pared. This explanation, while not carrying justification
with it, serves to point out the urgent and absoluts need
that there is for seeing that examiners are given an effec-
tive course of training for their job, and are instructed very
definitely about their duties and respoansibilities. The
influence they exert for good or for bad on school work arnd
teaching technique is often greater by far than that of all
the instruction of the regular training college. Hence the
desperate need of ensuring a satisfactory supply of trained
exuminers. The injustice being done to the candidates by
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(A
or (B - being average or medium.
(C

HogCw>

A slight variation of the same is used in some schools
providing for six groups or classes instead of five or three.

Al A plus
A2 A minus
BI or B plus
B2 B minus
CI C plus
C2 C minus

the ‘pass mark’ being B2 or B minus.

The percentage numerical scale is misleading and fall-
acious. Unfortunately, it is the only universally under-
stood system, and is preferred by students and parents
because of its apparent definiteness. The chief defect is
that it directs attention towards the absolute rather than
towards the relative standing of pupils. This system also
lends itself to unprofitably fine distinctions. Who can
conscientiously distinguish between two rival papers getting
59% and 60%? And yet, so much depends on that. It is
doubtful if the ordinary run of teachers can distinguish with
a fair amount of certainty differences smaller than five
points or marks. In view of the difficulty, if not impossi-
bility of making fine distinctions, it is suggested that the
alphabetical or letter marking be adopted wherever possible.
The degree of disparity between the standards of two teach-
ers of the same subject or in the sehool will be much small-
er than if they used the percentage basis. The securing of
this larger amount of agreement is no small gain. In the
valuation of class essays as well as at the end of an examin-
ation marking, it will be found distinctly advantageous to
decide where the boy falls, in the A., B., C., D, or E,,
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There is considerable difference not merely in the
frequency, but also in the matter of regularity. Some
schools set apart a day every week or month. Others
believe that it is better to take the pupils by surprise, and
therefore have no specified time or times for the purpose.
If four or five estimates are to be made a month, one of
them may well be based on a regularly announced review of
the month’s work. The others may be unexpected, oral or
written tests, so that the students may get into the habit
of being always prepared. This ‘ever-readiness’ is one of
the ways of mitigating the danger to students’ health some-
times caused by annual and public examinations.

What Marks ?

Since marks are only sigus indicating the teachers or
examiner’s estimate of the student’s performance, some
variety is noticeable in this also.

The most common practice seems to be to adopt the
percentage basis, or what is not very different from it, marks
on a maximum of ten or five. This numerical evaluation
seems to be most popular, and is probably the oldest.

Not so common in India, though fairly universal
abroad, are verbal indications of quality. Some institu-
tions adopt the classification:—

1. Excellent E

2. Good G (Good.)

3. Fair F or (Fair-being the medium
or average.)

4. Poor P (Bad.)

5. Bad B

and either use these words or the first letters.

Not so common just now (or different) but increasingly
common are alphabetical marks of evaluation.
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coverable and unmeasurable by those producing them, for it
must not be forgotten that the work of aschool lies in
changing pupils along several distinct lines, ideals, attitudes,
skills, habits, knowledge and appreciation. Only the easily
measurable have been given prominence, if not exclusive
attention, in our testing and marking, and we have often
behaved as though these fields either did not exist, or at
any rate, did not matter. Schooling was meant for the
mind, and especially for that purt of the mind responsible
for the recalling or reproducing ability. It is time that
increasing attention were given to those other aspects of a
pupil’s being, and that attempts were made more frequently
to devise ways of recognising and evaluating progress along
the above mentioned lines.

Mark When ?

The frequency of assigning marks appears to depend
on what they are ‘given for. Sometimes students’ work is
evalaoated only once a year ; more often, three times a year
at the terminal examinations; oftener, monthly. Still
more commonly, marking is done two or three times a
month. And there are many institutions where teachers
make ase of their marks registers almost daily.

If the purpose of marking is to register the quality of a
pupil’s work, there is much to be said in favour of taking
records about four or five times a month. This frequency
will give a general picture of the boy’s average performance ;
and its infrequency will rob it of its wasteful and deadening
aspects. There is more likelihood of a fairly correct
measurement being obtained if the occasions for recording
are multiplied, and yet not so much that most of the time
of the class and the teacher is spent in marking. It is
suggested that each boy should be given at least one chance
a week for registering his work, and that marking be spread
over four or five days. This refers, of course, to class marks
only, which usually constitute the chief item in the marks
register.
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scores are secured if the test or essay is valued by different
examiners. Awarding ‘“marks is, therefore, the very
antipodes of true measurement.” The investigations of
Starch and Elliot in Awmerica prove that teachers differ to a
surprising extent in marking the same piece of work on a
percentage scale, and an experiment performed in Mysore
some years ago confirms this belief.

The chief solution for this difficulty lies in making the
tests objective by adopting the newer forms of examination
rendered familiar by the Intelligence Test movement.
A good deal of the work in certain subjects rejuiring
marking could be reduced to such forms. When that is
done, there will be no question of the personal equation, or
different examiners being interested in different things.
The answers will then not beg for marks but demand them.
Marking will be more or less automatic and impersonal.

Marks for What ?

At the present time, it is found that mwarks are usually
given for:—

(1). Writtenexaminations of all kinds—Annual, termi-
nal, periodical (monthly, weekly, daily);

(2). Oral examination—varying in importance and
the quantity covered ;

(8). Exercises of all kinds—essays, translations,
records etc.,

(4). General or abstract matters—conduct, neatness,
regularity ete.,

The chief limitation of measuring the progress of a
pupil or the work of a school is to be found in the infinite
complexity of the elements involved. It is a sobering
reflection for marking enthusiasts that not only are many
results of education long deferred, but some of the most
important are now, and nerhaps, will always remain, undis-
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Why Marks ?

Marks of some kind are considered to be necessary for
several purposes. From the point of view of the pupil, they
indicate the quality of his performance and reveal the
progress made by him from time to time. They show the
standing of a boy in relation to his fellows and to the
standard expected. They, therefore, serve as a great
incentive to greater indastry, ambition and perseverance.
Last, but not least, it is such appraisal which determines
the pupils’ fitness for promotion to the higher class.

So far as the teacher is concerned, marks enable him to
know the effect and results of his work, for his success or
failure is often mirrored in the marks the pupils get.
It provides the teacher with a means for judging the
comprehension and intelligence level of the pupils. In a
sense, therefore it also gives the authorities a basis for
estimating the efficiency of the instruction and the work
done during the year. In marking his pupil’s work, the
teacher, it may be said, is marking his own work. More
than this, there is diagnostic value in marks, for they can
reveal defects which must be set right.

There are other parties besides pupils and teachers and
school authorities who are interested in marks. The
parents desire to know what their children are achieving.
Employers demand information regarding the academic
achievements of candidates who go to them for appoint-
ments, and ia a world of competition, the degree of success
often acts as a determinant. The public is keen on knowing
how different classes and schools fare in the great annual
and general tests as judged by the marks obtained by the
students. \

By way of criticism, it must be pointed out that mark-
ing being almost invariably an indication of a personal
estimate, there is most often no objectivity. Marking can
be said to be objective only when practically the same
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(6). The amount of pension depends upon the total income of
the teacher. It is not calculated on the last year’s income, but
upon the average income of the five years before retiring.

(6). Widows of teachers are also entitled to a pension, which
generally amounts to 1/8 of the husband’s average income during
the last five years of his service. Widows get this pention whether
the husband dies in service or after retirement.

Teacheors’ children, as a rule, do not get any pension,
but in certain cases they are provided from a special fund
reserved for the purpose.

Women Teachers.

The same rules and regulations exist for women teachers
as for men, the only difference being that, when employed
they get a lower salary than men. Before they enter the
teaching profession, they have to receive the same type of
training as men, the conditions of admission to training
institutions being exactly the same as for men. The course
of training for women is the same as for men, the only
difference being that handwork comprising sloyd and needle-
work is compulsory for women.

Remarks on Marks.

BY
Dr. G. S, KRISHNAYYA, M. A., Ph. D, H, E. H. the Nizam’s
Educational Service.

The subject of this paper is probably as old as instruc-
tion and as universal as evaluation. From the time that
children were brought together for formal education, and
their performance had to be appraised, from that time marks
of some kind have been given. There is, therefore, nothing
new in the subject. In fact, the reason which has prompted
the undertaking is this very universal prevalence, and the
necessity, therefore, to take stock of present practice. The
object here, then, is to critically survey the marking system
as it obtains commonly now, and briefly to discuss ways
and means of improving it.

1. A paper read at the 9th, All India Educational Conferencc held at Karachi
in December, 1938. ’
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Drill Masters.

There are no special Drill Masters in the Elementary
s¢hools; ordinary teachers take drill. In the Gymnasium
and Middle schools attached to the Gymnasium, there are
gymnastic teachers. These teachers, if they are able to
teach other subjects, are paid like other ordinary high school
teachers, otherwise these salaries are a little lower at the
start and rise only to about 2/3 of the salary of the ordinary
gymnasium teacher.

So far we have described the teachers’ emoluments which
they receive from tho State. Now we shall say a few words
about the reward of their labour that they get from the
public. Their reward from the public does not come in form
of material support, but moral support and their high position
in society.

Teachers in Denmark are a highly rerpected class of
society. They have a distinct place in society. In rural
area they are the moving spirit, being leaders of the commu-
nity, its friends and advisers. It is recognised in every
village and citv that it was through the untiring services of
teachersthat Denmark regained its lost power and prosperity.

Pension.

Pension rules are very liberal. General rules concerning
pensions are : —

(1). Permanently employed teachers only are entitled to
pensions. Assistant teachers temporarily engaged, hour-teachers
and apprentice-teachers cannot claim any pension.

(2). The applicant must show at least 5 years' service.

(3). The age of applicant must be at least 30 years. Pension
ig usually given for old age, but teachers above 30 years can also
ask for pension on account of constitutional weakness, ill-health,
ete.

(4). No pension is given to such teachers as are young and fit
and wish to retire to take up some other occupation as a means of
livelihood. Exception to this rule is made only in favour of those
who are compelled to leave the teaching profession owing to some
infectious disease such as tuberculosis.
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reaches the maximum of 9000 kroners in two increments
of 600 which he receives every 3 years.

Lecturers.—A lecturer starts on 5400 kroners and
reaches the maximum of 7200 kroners with an incroment of
600 kroners every 3 years.

Assistant Lecturers.—An assistant lecturer starts on
3480 and gets an incrememt of 360 kroners every 3 years
until the maximum of 5640 kroners is reached.

Teachers.—A teacher starts on 3000 kroners and reaches
to the maximum of 4800 kroners with an increment of 360
kroners every 3 years. From these salaries 3% are deducted
as contributions to pensions.

Besides their salaries, all the teachers are entitled to a
supplementary allowance, which is called dear-time allow-
ance, the amount of which depends upon the conditions of
the town in which they are posted. Usually, the amount
of this allowance is 216 kroners a year for married teachers,
108 kroners for unmarried teachers of above 35 years of
age, and 72 kroners for unmarried teachers under 35 years.
Then there is another allowance called the ‘“local supple-
ment”’ which for teachers living in Copenhagen is 495 a
year, in other big towns 450 kroners and in middle-sized
provincial towns 330 krouners per year. It will be seen from
the ahove figures that the teachers of the high schools are
highly paid servants of the State.

Drawing Teachers.

There is no special training for Drawing-teachers.
Every teacher knows drawing. In the elementary schools
no special drawing-masters are employed, ordinary teachers
being required to teach the subject. In the Middle Schools
a part-time drawing teacher is employed and he is paid
according to the number of hours he works. The rates are
rather low. No drawing is taught in the high schools.
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Kroners.

Salary from Commune. 1000
State increments. 1000
House rent. 300
Garden. 50
Fuel. eer cer 150
Church. 100

Total. 2600

It might be mentioned that the scale of salaries varies
in different communes, but the variation is very slight.
It must be remembered that living in Denmark is not so
expensive, especially in the country, as in England or some
other countries of Europe or America. In a country place
of Denmark one can keep a decent little house of 6 or 7
rooms with a servant and live respectably on about Rs. 200
a month.

Middle School Teachers.—The scale of salaries for
teachers of Middle Schools is the same as for those of
Elementary teachers.

Hzigh School Teachers.— It has been already mentioned
that a high school teacher must be a University graduate
having taken the 6 or 7 years of training in the University.
In view of the higher qualifications and the longer period of
preparation, his remuneration is much higher than that of
the elementary or middle school teachers. There are 4
types of teachers in a high school :—

1. Headmaster 2. Lecturer 3. Assistant Lecturers
4. Teachers.

By the operation of the act of public functionaries of
27th June 1927, the annual salaries of the high school
teachers are as follows :—

Headmasters.—The Headmaster’s salary is 7800-600-9000.
3
That is, a headmaster starts on 7800 kroaners per year and
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150 kroners per year. The area of a garden for the head
teacher is generally from % to 1/3 acre. In case a garden
cannot be provided, the head teacher is given from 250 to
300 kroners per year.

Uopder the law all teachers are entitled to the fuel
allowance. This is for heating the house and for kitchen
purposes, which for head teacher is 120 kroners per year.
Besides, they get 120 to 200 kroners per year from the
Church for being in charge of the choir.

The annual income of a head teacher of a Danish
Elementary School who has finished 20 years’ service and
who is not provided with a house or garden but is paid for
these, will be something like the following:—

Kroners.
Salary from Commune 1400
Amount of increment from the State 1000
House Rent. 500
Fuel. 300
Garden allowance. ... 150
From Local Church. 120

Total 3970

In Indian currency this works out roughly at Rs. 225 a
month.

Assistants:— Assistants in  Elementary Schools start
usually on 1000 kroners and by increments get another 1000
kroners from the State, which brings the maximum salary
to 2000 kroners. Like the head teacher, an assistant is
entitled to a house and a garden. 1f these are not provided,
then he gets a house allowance of at least 380 kroners and
for his garden 50 kroners. For fuel he gets nearly 150
kroners. The Church pays him 100 kroners per year for
playing the organ. Thus an assistant who finishes 20 years’
service and who is not provided with a house gets the
following :—
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Teachers’ Salaries and Allowances.

Now, I come to the most important part of the subject,
i. e. salaries. As such elaborate preparation is required of
all teachers, the State in return pays for the services in a
way commensurate with the time spent and effort made in
preparation. The people of Denmark recognise thaf
their regeneration has been due to teachers. All the wealth
and population that were lost in the disastrous German
Wars were regained chiefly through the efforts of school
masters. Realising this, they give them as a reward high
social rank. They respect them, serve them and also obey
them as their leaders. There are two scales—higher and
lower.

Salaries of Elementary Teachers.—The ordinance of
1908 made very satisfactory provision for the care and
keep of teachers, especially the rural teachers. Now in
Denmark the Headmaster, called ‘“ The First Teacher,”
usually starts on a salary of 1400 kroners per year from the
commune and the State adds to this two bhundred kroners
every 4th year until the total of 1000 kroners per year is
reached. So if a teacher starts on 1400 kroners, he gets a
total of 2400 kroners per year at the end of 20 years. Sup-
posing a teacher starts on 1400 kroners, his salary for the
first 4 years will be the same which he will get from the eom-
mune funds. At the end of the 4th year he will receive an
increment of 200 kroners per year from the State and thus
his salary will be 1400 from commune, 200 kroners from
the State, ¢. ¢, 1600 kroners for another year. He wili go
on like this getting increments from the State till the
maximura of 2400 kroners is reached. It should be clearly
understood that the commune pays the initial salary of 1400
kroners and the increments are paid by the State.

Besides this salary, the head teacher gets a decent
house and where a house cannot be provided, which is very
rare, an allowance of at least 500 kroners per year is paid for
the house. It might be even more. For a garden they get
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3. That they have been trained in a seminary and
passed the examination.

4. They must have served for at least one year as
assistants, substitutes, etc., in provisional, private or winter
schools. For Principalship 2 years’ teaching experience is
required.

Length of tenure and age of teachers.

Permanent teachers hold office during life and good
behaviour. This has many advantages. The teacher from
the first feels that he has entered upon life in the community
and finds it worth while to “‘grow up with place”’. Teachers
may be expelled from their positions on account of gross
immorality or misfeasance, but such cases are very rare.
They are suspended for neglect of duty.

Teachers’ Transfers.

In Denmark early transfer is a thing unknown, the
minimum timea teacher remains in one place being ten years.
If it appears that the teacher has outgrown his usefulness
in a given community on account of incompatibility of
temperament or by having ‘‘got into a rut” or some other
reason, he may be transferred to some other school where
he will fit better.

As to the age of teachers, no one is employed below 20,
and several continue in service up to the age of 70 and over.

Number of hours per week teachers have to work.

Teachers of Elementary Schools have to work 36 hours
per week. Teachers between the ages of 55 and 60 work
only 30 hours. Teachers of Middle Schools work 27 hours
a week.
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Out of these any one subject can be selected as major
and any other as minor, Gymnastics & Religion are com-
puleory for all. The time required is 11 semisters.

Although, asa rule, in all these groupsone major and one
minor subject are taken, still the students have the option of
taking two minor subjects in each group.

Examinations.

The examination is conducted by the University and
18 always a very fair test of ability. The students have to
satisfy the examiners that they have studied the subjects
thoroughly and have a fair command over them.

The theoretical course is followed by a half-year’s course
in practical training in a gymnasium under the guidance of
experienced teachers, at the end of which the candidate
gives two lessons in the presence of the examiners. A
student after passing both the theoretical and practical
examination has the right to call himself ‘‘Candidatus
Magisterii” or Magisterii Artium’”’. When he secures
a position in a gymnasium, he is called ' Adjunct ”. When
he gets older, he is called *“ Lector .

How one Becomes a Permanent Teacher.

Graduation from the seminaries does not necessarily
carry with it a government appointment to a permanent
position. Before he secures a permanent call, a candidate
must fulfil the following conditions :—

1. A candidate for the principalship and teachership
of an elementary one-rocm school must have attained the
age of 25 years. Others, i. e., assistants, must be 21 years
of age.

2. They must present a certificate from a reputable
physician that they are not suffering from tuberculosis or
any other infectious disease.
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teachers in high schools join the University after completing
the Gymnasium Course and take either literature faculty,
historical faculty or mathematical and scientific faculty,
according to the course which they have studied at the
gymnasium. A few years ago it took one nearly 8 years—
7 years theoretical and one year practical work—before one
qualified oneself for the post of a teacher in a high school,
and in each faculty one bad to take one major subject and
2 minor subjects. As this led to a rapid decrease in the
number of graduates, the university had to reduce the time
to about 6 years. It is now officially 10 semisters of seven
months each, but in practice the time taken is 12 semisters
or 7 years. The degree can now be taken with one major
subject and one minor subject. The course of study is as
follows :—

1. Languzge Course.—1. Greek and Latin. 2. French or
English. 3. German. 4. Danish. 5. History. 6. Religion.
7. Gymnastics.

Out of the first 5, the student can choose any one as
major and the other one as minor subject. 6 & 7 are com-
pulsory and must be taken by every one.

2. Historical Course.—a. History. b. Geography. c¢. Reli-
gion. d. Gymnastics.

Out of 1 and 2, the student cantake any one as a major
and the other as a winor subject. Religion & Gymnastics
are compulsory for all.

3. Mathematical & Scientific Course.—This consists of
two groups—A. & B.

a. In Group A are the following subjects :—

1. Mathematics. 2. Astronomy. 3. Physics. 4. Chemistry.

Out of these any one can be taken as the major subject
and another as a minor subject. Religion and Gymnastics
should be taken by all. The time required for this is 10
semisters.

b. Group B consists of the following subjects:—

1. Zoology. 2. Botany. 3. Physiology. 4. Geology.
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As has been mentioned already, every Danish teacher must
know music, which plays an important part in the daily
school programme. Most of the lessons begin with a song
and end with a song.

Writing is done during the first year for one hour per
week. Danish teachers generally write a very good hand
and expect the same from their pupils. It was a pleasure
to me to see the neat copies of the Danish school boys and
girls with their clear handwriting therein. On the whole,
the tearhing and the training in the Seminaries are thorough
and the discipline is very strict.

The policy in the Danish Normal Schools is to teach a
large number of subjects by reducing the number of hours
in a week to a minimum for each subject, instead of finish-
ing certain subjects in one year and substituting the others
in another year. The same subjects are continued during
all the three years so as to keep them fresh in the minds of
the teachers.

At the end of the third year, a very stiff examination is
taken, which is controlled by the Ministry of Education.

In the Seminaries the would-be elementary teachers are
also thoroughly trained for country life, which they learn to
love and appreciate.

Middle School Teachers.

There are no separate Seminaries for the training of
Middle School teachers, but they are trained in the same
Seminaries as are intended for elementary schools, the only
difference being that they have an additional course in
certain subjects. Those who have had university training
are also appointed as teachers in the Middle Schools.

Gymnasium Teachers.

The teachers for the high schools are trained at the
University of Copenhagen. Those who wish to become

166



Drawing.
Music. .
Gymnastics.

Study of Human Body
German.

=t = CO RO pO

2ND YEAR.

Religion. os
Danish. .
Pedagogy.
Geography.
Natural History.
Physics.
Mathematics.
Accounting.
Writing.

Drawing.

Mausic.
Gymnastics.
German.

English.

P ped QO RO P b QO W QO LS O YD
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European History.
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Drawing.
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It should be noted that during the first year most of
the time is devoted to general cultural subjects and very
little tine is given to Pedagogy, which is taught for two
hours per week. In the third year the time for other
subjects is reduced and 16 hours are given to Pedagogy.
Gymnastics is taught throughout the course to keep the
teachers in a fit condition and to train them to be of help
in the primary schools.

The subject called “ Accounting consists of mental
arithmetic and the teachers are expected to be fairly strong
in this subject, as much importance is attached to mental
and practical arithmetic in the Danish elementary schools.
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1. They must have served one full year’s apprenticeship
in some school recognised by the Ministry of Education and
must have received a certificate from the head of that school
testifying that the candidate has an aptitude for the teaching
profession and is a desirable person. In case a person is not
found fit for teaching, the certificate is withbeld, and he
cannot get admission into any normal sehool arcd conse-
quently can never become a teacher. This step is taken to
protect the Department from inefficient and incapable persons.

2. They must furnish Baptismal, Confirmation and
Vaccination Certificates.

3. Must be 18 years of age.

4. Must produce evidence of good moral character and
a certificate of health.

5. Finally, the candidate must pass the Admission
Examination in the following subjects :—

Arithmetic and Elementary Algebra.

Outlines of Natural History.

Geography with special reference to Denmark.

History of North or Outlines of General History.

Test in reading Danish and writing Danish Composition.
Elements of Danish Grammar.

Bible History.

Testin Knowledge of Music—must be able to play the violin.

Do o Lo TR

Courses of Study in Normal Schools.—The course is of
3 years. Below are given the subjects taught and the hours
allotted to each subject per week:—

1sT YEAR

Subjects. No of
hours.

Religion.

Danish.

History. .

Geography.
Nutural History (Bobany and Zoology).
Mathematics. .o ...
Arithmetic.

Accounting (Mental Artthmemc)

Writing, .
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The Danish Educational System
BY
SYED MOHAMED HUSAIN JAFERI{, B. A. (Oxon),
Deputy Durector of Public Instruction, Hyderabad- Dn.
(Continued from the previous issue.)

1Vv
Teachers

The Danish teachers are thoroughly trained, well paid,
and content with their lot. They rank highly socially and
in most cases make use of their opportunities to become
community leaders and organisers.

In Denmark, as elsewhere in Europe, teaching is as
much a profession as Law, Medicine or Engineering. No one
can get a permanent job as a teacher in any school who is
not a graduate of a normal school or who does not hold a
university degree. Non-graduates may hold such places as
those of apprentice teachers, hour-teachers and substitute
teachers, but they are not considered as teachers in the real
meaning of the word.

Elementary School Teachers

The Elementary School Teachers aretrained in Semina-
ries or Teachers’ Colleges, of which there are about 29 in all.
Four of these Seminaries are managed by the State, while
the other 15 are private. Private Seminaries receive liberal
grants from the State. The work in all of them is under the
strictest state supervision. Entrance requirements, courses
of study and final examinations are similar in all the schools-
State as well as Private. Every Seminary has an elementary
school attached to it to serve as a practising school.

Candidates for admission must satisfy the following
conditions before they can enter the 1st year class:—
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