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INTRODUCTION

T HE Council of the Historical Association, intransmitting the report
of their investigator, Miss F. Consitt, B.Litt., Ph.D., on the value of
films in the teaching of History, desire in the first place to record
their appreciation of the action of the Carnegie Trustees in providing
the funds necessary for the enquiry. . They have no doubt that the
Trustees will fedl that the expenditure has been fully justified.

The progress of the enquiry has provided a striking example of
co-operation between various educational bodies, the Historical Asso-
ciation, the University of Leeds, and the Local Education Authorities
of Leeds, Bedfordshire, Bradford, London, Tottenham, Wolver-
hampton, and the East and West Ridings of Yorkshire. This co-
operation, coupled with the hearty goodwilL pf the teachers, has given
breadth and value to work which otherwiswnight have been narrow
and unconvincing. '

The Report appears to the Council to be remarkable both for the
variety of type of school in which experiments were carried out and
for the extent to which the opinions of both teacher and pupil are
utilised to supplement quantitative methods of estimating results.
Such procedure appears to be peculiarly valuable in the case of such
a subject as History, where the results of the teaching cannot always
be estimated in terms of the written response.

A difficulty arises, however, from the very success of the method.
The effect of the Report is cumulative, as teacher after teacher gives
an opinion. The Abstract, which has been prepared for the informa-
tion of those who lack either time or inclination to read the Report
itself, cannot contain the proofs in full. The Council therefore
view with great satisfaction the decision of the Carnegie Trustees
to print the full Report. It should, in the first place, have an
important bearing on the future teaching of History, particularly in
the reorganised schools. It should aso throw light on one small
section of anational or rather an international problem, the relation
of the Cinema to Education.






ACKNOWLEDGMENT

GENEROUS help has been received at every stage of the enquiry from
a wide circle of people. Thanks are due to \—

The members of the Film Enquiry Committee of the Historical
Association, and especially to the Chairman, Mr. G. T.
Hankin, for his stimulating suggestions and invaluable help
throughout the whole enquiry.

The Illustrations Committee of the Historical Association,
Mr. Weaver, the Honorary Secretary, and the Assistant
Secretary, Miss Friend.

The University of Leeds, and especialy Professor Strong and the
Staff of the Education Department, for constant, kindly criti-
cism and practical help. | am deeply indebted to Dr. Wynn
Jones of this Department for unstinted help with regard to
the psychological aspects of the enquiry.

The Leeds Education Authority, for permission to conduct the
major part of the enquiry in their schools, and the Education
Authorities of Bedfordshire, Bradford, London, Tottenham,
Wolverhampton, the East Riding and the West Riding of
Y orkshire, who aso allowed tests.

The Head Teachers and Staff of the schools visited. It is im-
possible to give more than a general acknowledgment to the
143 teachers who gave definite assistance in the enquiry,
but sincere thanks are offered ; without the teachers' cordial
aid nothing could have been accomplished.

The Principal and Staff of the Bingley Training College.

The Bingley and Bradford Branches of the Workers' Educational
Association.

To these and all others who have kindly furthered the enquiry, |
tender grateful thanks.
FRANCES CONSITT.

vil






SCHOOLS WHERE EXPERIMENTS WERE PERFORMED

Girls Elementary Schods (Town).

LEEDS . Bewerley Street.
Blenheim Road. (SG)
Low Road.

LONDON Burgh ley Road. (SG) StPancras, N
Burghley Road. (J.G.) StPancras, N.
Fairfield Road, Bow. (SG)
Northwold Road, Clapton. (S.G.)

TOTTENHAM, Risley Avenue. (SG)

MIDDLESEX.

Boys Elementary Schools (Town).

LEEDS. Becket Street.
Belle Vue Road.
Bewerley Street.
Blenheim Road. (S.B.)
Kirkstall Road.
Low Road.

LONDON . Hamond Square. (S.B.) Hoxton.
Medburn Road. (SB.) StPancras, SE.
St. Aloysius R.C. (S.B.) StPancras, SE.
St. John's Road. (S.B.) Hoxton.

TOTTENHAM, Risley Avenue. (S.B.)

MIDDLESEX.

Mixed Elementary Schools (Town).

LEEDS. Beeston Hill.
Hunslet Lane.
Princes Field.
WEST RIDING OF Peatherbank School, Horsforth. (Semi-rural.)
YORKSHIRE.

WOLVERHAMPTON . St. Jude's School. (C.E)

Mixed Elementary Schods (Rural).

BEDFORDSHIRE . Goldington.
Maulden.
EAST RIDING OF  Naburn. (C.E,;
Y ORKSHIRE.
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Central Schoals.
LONDON . . Bow Road Central School. (Mixed.)
The Lyulph Stanley Central School (Boys), Camden
Town.
The Reay Central School (Boys), Hackford Road,
SW. 9.
Girls' Secondary Schools.
BEDFORD . . Girls' Modern School.
BRADFORD . . Carlton Girls' High School.
Grange Girls' High School.
LEEDS. . . Chapel Allerton High School.

Leeds Girls' High School.
Preparatory Department, Leeds Girls' High School.
Girls' Modern School.
Roundhay High School.
Thoresby High School.
West Leeds High School.
LONDON . . Greycoats Hospital, Westminster.
HARROGATE . . Girls' Public School : Queen Ethelburga's School.

Boys' Secondary Schools.

BEDFORD . . Boys Modern School.

LEEDS . . . The City of Leeds School.
The Grammar School.
Boys' Modern School.
Roundhay Boys' School.
West Leeds High School.

LONDON . Westminster City School.
WEST RIDING OF Wheelwright Grammar School, Dcwsbury.
YORKSHIRE.

Mixed Secondary Schools.

WEST RIDING OF Castleford Secondary School.
YORKSHIRE. Pudsey Grammar School.
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CHAPTER |
THE POSITION AT THE OUTSET OF THE ENQUIRY

1. Factors operating against the Making of School Films : the Power of the
Cinema. A deadlock has for some time existed in the matter of educa-
tional films between teacher and producer. Producers refuse to create
educational filmsfor a non-existent market. Teachersrefrain from asking
for projectors, since they cannot judge without trial of the value of the
educational film, nor are they confident in the supply of suitable reels.
This vicious circle is particularly to be deplored since the cinema is so
potent a factor in modern civilisation. Teachers cannot ignore its chal-
lenge. It ishere in our midst, whether we like it or no ; it behoves us to
see whether we cannot harness this undoubted power to our own uses.

2. Much Theorising, little known Fact about the Educational Film.
There has been from time to time iliscussion of the general problem of
the teaching film in educational circles, some airing of the matter in the
popular and educational press. Arguments have been advanced for its
use, that, for instance, the film in its vividness and detail far surpasses
the teacher in the presentation of any lesson of the purely narrative type.
Many counter-arguments have been brought forward. The film method
has been stigmatised as too facile, too episodic, too mechanical; its use
would dwarf the child's imaginative powers and atrophy thought, since,
sy the film's opposers, a class is intellectually passive while looking at
the screen. But these contentions were in the nature of a priori argu-
ment. The teaching world and other interested persons theorised for and
against the film according to their personal predilections, but without
experiment there was no ground for either point of view. Even a super-
ficial study of the bibliography of the educational film will support this
contention. For example, the Board of Education issued for the last
Imperial Education Conference a pamphlet giving a list of 150 books
and articles dealing with the cinema in Education. Of these only 9
showed by the titles that they were records of actual experiments.’

3. Early Experiments with the School Film : Weber's Experiments.
Experiments have, of course, been conducted all over the world. It may
be useful to mention a few of the most important and to summarise the
results, though the earlier work is chiefly interesting to-day in that it
provides a basis for later tests. For instance, in 1922 Weber performed

* Imperial Education Conference, 1927. The Cinema and the Child : A list of books,
etc., in the Board of Education Library prepared for the use of delegates to the Conference.

A
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a series of experiments on the comparative effectiveness of various visual
aidsintheV | 1th Grade of a Public School in New Y ork City. Thisgrade
roughly corresponds with Standard V | . in an English Elementary School.
Working with control groups of children taught orally and experimental
groups using films, he obtained better results from lessons accompanied
by films than from purely oral lessons. Yet his experiments did not
prove that the film is an advance on the ordinary school lesson, for his
oral instruction largely took the form of lectures unrelieved by question
and answer or by other teaching devices.!

4. Freeman's First Experiments. In 1024 Professor F. N. Freeman
of Chicago University and his twelve collaborators published the results
of a series of experiments in the schools of several American cities
on the comparative value of motion pictures and other methods of
instruction.  The film was compared with oral teaching and with
other visual aids such as dlides, stereographs, and still pictures. Of
the many interesting and valuable findings, two of the most important
are of general application. One is concerned with the child's under-
standing of action. " Motion pictures then appear to have two grounds
of merit. First, there are some esses in which the understanding
of an object requires that it be shown in motion. Second, it may be,
though on this point we have less certain evidence, that motion makes
objects attractive and as a conseguence attracts close attention and
prompts to better learning, even though it is not necessary to an under-
standing of the subject. The first type of advantage is so great as to
justify motion pictures in those cases where it is essential to grasp the
nature of a movement. The second type of advantage must be weighed
in comparison with the advantages of still pictures.” > It was considered
that, outside the range of subjects concerned with motion, " the older
devices are as effective or more effective than motion pictures." * It
must be remembered, however, that in these cases the criterion of judgment
applied was the amount of information acquired by the pupil. The chief
principle enunciated was that the relative effectiveness of verbal and
visual instruction varied according to the nature of the instruction given
and the character of the pupils' previous acquaintance with the objects of
instruction. The film was valuable for the presentation of matters which
the child cannot picture in terms of his previous experience. Processes
of manufacture or biological facts, like the structure of the eye, are
instanced. As to the nature of instruction, the contrast is drawn " be-
tween concrete experience on the one hand, and the comparing, analysing,
and generalising operations on the other hand." It was considered that
for the acquiring of the first films were invaluable, but that the com-
munication of abstract ideas depended largely on language. This section
of the report concluded with the remark : " The analysis of the curri-

nst ! C%Jseph\]. Weber, Compar ative. Effectiveness of some Visual Aidsin Seventh Grade
nstryiction.
4 Visual Education, ed. Frank N. Freeman, p. 74. % Ibid., p. 72
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culum, in order to determine what can advantageously be taught with
the aid of pictures, is, however, only begun. Thisinvestigation will have
served a purpose if it emphasises the need of such analysis." *¢ The
experimenters, then, felt that they were merely opening up the subject.
Moreover, the findings were somewhat vitiated by the fact that the
films used were not representative motion pictures. One, for instance,
contained less than 50 per cent, of pictures of action, and nearly 40 per
cent, consisted of sub-titles.?

5. The Eastman Experiment on the Value of Films for teaching
Geography and Nature Study : Statistical Results. Freeman followed up
his own first investigations by an enquiry, in collaboration with Dr Ben
Wood of Columbia University, into the value of films in the teaching
of Geography and Nature Study, the films in this case being specially
prepared educational films made by the Eastman Kodak Company.
232 teachers, controlling 11,000 children in 12 widely separated American
towns, took part in the tests. The children were divided into com-
parative, graded groups for teaching with and without films. The report,
published in the autumn of 1928, established the value of films for these
subjects with the children concerned. The statistical findings are sum-
marised as: " The pupils in Geography gained 33 per cent, of one
standard deviation more, and those in General Science gained 15 per
cent, of one standard deviation more, than an equal number of pupils
taught without the use of the films.

In Geography . . . .33 per cent.
In General Science . . .15,
Average gain for both subjects .24,

These results have been widely misunderstood by non-statisticians
who ignore the phrase " one standard deviation." The position was
explained by E. R. Enlow, Director of Visual Education in the Atlanta
Public Schools, in a review in The Educational Screen of October 1929.
He writes : " An average gain of 24 per cent, of one standard deviation
actually means in terms of school marks a gain of 1| points approxi-
mately. Hence the average pupil who is able to make a school mark
of 68| points (grade of 68Y% per cent.) without films could be raised
1% points to the passing mark of 70 by the use of films. Thisisan actual
gain of 2-2 per cent."

6. Teachers Opinions. That is to say, the gains, according to
statistical data, are comparatively slight, but the reviewer continued :
" This is a case where objective test results are not, in the opinion of the
writer, comparable to the composite, subjective opinion of the teachers
who were privileged to use the films during the experiment. The com-
ments heard by the writer from both teachers and pupils in just one
city were far more convincing than mere numerical contrast between film

 Visual Education, ed. Frank N. Freeman, p. 71. 2 |bid., p. 61.
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and non-film groups. The most significant statement in the Eastman
brochure is not the fractional standard deviation gains, based on certain
tests, but rather the teacher expressions of pupil gains in various direc-
tions." Thelist given in the Eastman brochure is :—

" (1) An increased interest in school work and a sustained interest in

the topics studied.

(2) A quicker originality and a larger participation in project work
and other self-activities.

(3) A greater desire and ability to discuss subjects and to write
about them.

(4) An increase in the quantity and an improvement in the quality
of material which they read.

(5) A clearer appreciation of the richness, accuracy, and meaning-
fulness of personal experiences.

(6) A greater facility in correlating features of their lessons with
community conditions.

(7) A contribution to life experiences difficult and often impossible
to secure by any other method.

(8) A marked improvement in range and accuracy of vocabulary.

(9) An ability to concentrate mental activities, to think more accur-
ately, and to reason more soundly." *

7. Experiments of Revesz and Hazewinkel. A series of experiments,
also with geographical films, were conducted in 1924 by G. Revesz and
J. F. Hazewinkel (of the Psychological and Pacdagogical Laboratory,
Amsterdam).? Their experiments were taken with boys and girls of 13
to 16 years in the Amsterdam Lyceum. In the first experiment with
sets from the two lowest forms, children aged about 13, two groups had
a lesson with lantern slides, the parallel groups with a film. A week
later all groups wrote free descriptive essays on what they had seen.
The value of the essays was estimated according to the number of primary
facts remembered. The enquirers write : " We selected such [facts] as
were essential to the story and made for a right understanding of the
whole, leaving all facts of little or no importance on one side." It was
found that the lantern-slide group wrote far longer essays than the film
group and made fewer errors in proportion to the length of their accounts.
Another experiment with scholars aged 13-14 compared three groups
taught respectively with an interrupted film, a continuous film, and
lantern slides. No oral instruction appears to have been given in either
of these experiments. The pupils learned what they could from looking
at the material presented. The results of the second experiment resembled
those of the first; the cinema proved inferior to the slide, whether an
interrupted or continuous film was used. Delayed tests were given after
ten months, when the results of slide and film groups were equally good.
The investigators considered that these delayed results did not afford a

1 The Educational Screen, November 1928, p. 220 ; October 1929, pp. 228-9.
2 The British Journal of Psychology, vol. 15, October 1924, p. 184 et seq.
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pure basis for comparison, for lantern slides were used frequently with
these classes, films rarely, so that confusion would arise more freely with
the slides than with the film. An analogous argument might equally
explain the superiority of the result for lantern slides in the first instance ;
the scholars were used to the lantern slide for study purposes, not to the
film. The effectiveness of the film might well increase with use. In a
further experiment with film and slides in the two lowest forms, where a
preliminary oral lesson on their subject matter was given to both groups,
the average number of main facts remembered per pupil was identical in
film and slide groups. Thus, these experimenters in recording that the
slide has proved of more value than the film, apart from the fact that
they judge from the informational aspect only, are merely asserting that
the film unaided by the teacher is less useful than the slide unaided. The
point made bears little reference to actual school practice, where the
teacher uses all these things to supplement his own instruction. In the
one experiment where the teacher helped the film by oral preparation,
results from film lessons and slide lessons were equally good.

8. Philpott's Experiment. The results of an important English ex-
periment conducted by S. T. J. Philpott at University College, London, were
published in 1925. Croups of scholars were each given five different kinds
of lessons: the film alone, slides alone, a purely oral lesson, a film talk,
aslide talk. The films mostly dealt with Geography and Nature Study ;
no historical films were used. In considering the children's descriptive
essays, written immediately after seeing the film, the experimenter con-
centrated on obtaining a measure of " vividness." Some thing ought to
be present showing whether film memories were more vivid than other
memories. Hence, emphasis was laid on particularity of report. It was
found that when writing about an oral lesson the child was more general,
when writing about films he was more particular. In so far, then, as
particularity might be taken as a measure' of vividness, the " fim " essay
was more vivid than the " slide" or " oral " essay.!

9. The Knowlton Experiment. It remains to consider another ex-
periment on the value of filmsin the teaching of History carried out in
America from November 1927 to September 1928. The final, published
results became available in this country in the spring of this year, 1930.
Professor Knowlton of Yale University conducted this enquiry into the
value of filmsfor History teaching with theV I | thGrade of a Junior High
School at New Haven, Connecticut, that is, with children whose median
mental age was 12 years 11 months. For a period of five months, from
February to June 1928, all the 521 pupils in the chosen grade received
the same instruction in History, but the experimental groups saw films
at the opportune moment in the course, the control groups having only
the usual aids. The children were divided into sections grouped on the
basis of 1.Qs. and E.Qs. Each teacher taught at least two of these

! The Cinema in Education, cd. Sir James Marchant, p. 29 et seq.
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classes, and in three cases three, so that each teacher had at least one
experimental group and one control group, and three teachers had two
control groups. Objective tests based upon the units of instruction which
the films illustrated were given at the beginning and at the end of each
lesson unit. These varied in length from nine to sixteen lessons, and one,
two, or three films were used with each unit. The average time spent on
seeing thefilmswas 17 per cent, of the whole. The tests were devised to
measure the contribution of the lilms to enrichment, retention, and the
creation of interest. The enrichment was analysed by separating the
tests into four parts which gave severally questions calling for knowledge
of time, historical geography, persons, and of the interaction of events,
causal relationships, and the like. Retention was tested by giving these
tests a third time. The experiment ran into mid-June, and a re test was
made in September. The creation of interest was tested in various ways ;
trained observers kept detailed records of pupil participation in class-
room discussion ; the pupils were asked at the end of the experiment to
rank History among their other subjects of study ; records of the History
read outside the classroom were obtained ; the amount of voluntary
reading done under controlled classroom conditions was measured.! The
teachers were fortunate in having for use ten of the Yale Chronicle of
American Photoplays, a series of films constructed under the auspices of
the Yale University Press to illustrate the whole history of the United
States of America.? No expense and trouble were spared to make these
photoplays accurate and realistic ; distinguished Professors of History
had given their help as well as skilled producers. This experiment
constituted, then, a fairer test of the historical film than the few experi-
ments performed by Freeman with reels on historical subject matter,
since, for the first time, the films used were both accurate and artistic.

10. Results of the Knowlton Experiment. These most carefully
planned and controlled experiments proved beyond doubt the value of
the film for History teaching in the given circumstances. The investi-
gators give as their outstanding findings :(—

" (1) That the photoplays contributed materially to the gaining and
retention of worth-while knowledge, particularly of knowledge
of interrelationships, other than time ;

(2) That they produced more pupil participation in classroom dis-
cussion ; and

(3) That they caused the pupils who saw them to read voluntarily
more supplementary history reading material under controlled
classroom conditions." 3

Actual figures, " The pupils learned about 19 per cent, more with the aid
of the photoplays but retained only about 12 per cent, more," are given
elsewhere in the summary of conclusions.*

 Motion Picturesin HlstoryTeachlng, D C. Knowltonand J. Warren Tilton.
2 Ihid., p. 1 et seq. id., p. 93. 4 Ibid., p. 91.
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11. The Historical Association Enquiry. Obviously these experi-
ments had done much to clear the ground, but far more remained to be
done. Philpott's impression of the value of the educational film needed
to be tested by an enquiry into its helpfulness for separate subjects.
Freeman had inaugurated such work in America, Knowlton had carried
this further. English tests also needed to be taken. The conclusions
that are true of one country do not necessarily hold for another in such a
matter as this, since educational tradition and practice, as well as racial
temperament, vary considerably. It was at this stage that the Historical
Association decided that an enquiry into the possibilities of the historical
classroom film was urgently needed. Their view was the outcome of a
watchful interest in educational cinematography extending over some
years. In 1022, members of the Leeds branch of the society had written
" A Day in the Life of a Monastery," the scenario of a film for semi-
recreational use with scholars, to be shown to them after school hours.*
A shorter scenario on " The Woollen Industry " was published in History
in 19242 Correspondence and articles on the whole question of films in
school followed.® A session of the Annual (General Meeting of 1920 was
devoted to the exhibition of an historical film intended for mass exhibition
and class instruction.  Discussion on the subject had been held at branch
meetings in various parts of the country. Apart from the general
question, the problem of the value of the film was felt to be particularly
acute in the case of History. There is a temptation in teaching History
to use oral methods too exclusively, since the subject so often demands,
from its very nature, the exercise of the teachers' full powers of vivid
description. The resulting lack of balance between oral and visual
methods is probably to a certain extent harmful to all pupils and especially
to the "visual " child. Any method of instruction which promised to
correct this bias deserved careful consideration. Further, it was con-
sidered questionable whether the known body of detail on many topics
was sufficiently precise to justify the artificial reconstruction of past
scenes which is necessitated in the production of historical films. An
enquiry would allow for discussion of the question and for approach to
knowledge of the type of film required. The validity of the common
objections to the use of filmsin school might also be tested by trial with
existing films.  Should the experiments point to the value of the film, the
investigation would provide a basis of knowledge for further experiment
by teachers and for ultimately building up a body of information on the
technique of using films. Moreover, an enquiry by an educational body
might assist teachers and producers to arrive at a common understanding
and break down, should the cinema prove helpful in school, the vicious
circle hindering the production of teaching films.

12. Tentative Conclusons reached by the Association after Examina-

 Published in pamphlet form by the Historical Association.

2 History, January 1924, vol. viii.. No. 32, p. 275. The Cinematograph in the Class-
Room, G. T. Hankin.

* History, April 1924, vol. ix., pp. 469 ; July 1924, vol. x., No. 33, p. 114.
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tion of existing Films. As a preliminary step, the Council requested the
Illustrations Committee to study the main types of historical teaching
film in existence in the country. After seeing the films, the Committee
presented a report of which this extract indicates the drift: " The Com-
mittee have seen enough to realise that a new instrument of incalculable
power is now available for the teacher of History. One can refuse to use
it, just as the historians of the sixteenth century could have refused to
have their books printed. One can be frightened of it and leave it to be
exploited commercially, as has happened to the amusement film. One
can try to discover its direct educational value, as is being attempted
with wireless. But it is usdess to pretend that the instrument docs
not exist."

13. The Institution of the Enquiry. The Council approved of the
report, and means of setting an enquiry afoot were considered. Since
the Historical Association itself had not the necessary means to finance
the venture, the Carnegie Trustees were approached on the matter. They
generously agreed to finance the undertaking. The investigator was
appointed in October 1928. The first weeks of the enquiry were spent
in London, in gaining acquaintance with the literature of the subject and
the necessary knowledge of the practical aspects of the enquiry—how,
for instance, to handle the machine. Towards the end of February 1929
| went to Leeds, a populous district containing many types of school,
where the Education Authority had cordially granted full facilities for
experiment and where the: University kindly allowed work from their
Education Department as centre. The first weeks in the north were
spent in devising detailed experiments and in preliminary organisation of
the first tests to be attempted in the schools. Through the summer,
work continued at Leeds, with occasional journeys to neighbouring towns.
The Bradford and West Biding Education Authorities permitted work in
their schools, and one longer excursion was made into the Midlands. In
August | had the interesting experience of watching part of the produc-
tion of one of the Altrincham County High School films at the school
camp near Dartmouth. In September, work was resumed at Leeds, but
during the autumn term a month was also spent in work in the London
schools, shorter periods in Bedfordshire and in the East Riding of York-
shire.  Since work was undertaken in all these places, it is evident that
the enquiry has served a widely different purpose from that of the other
recent experiment on films and History teaching ; Professor Knowlton's
method of comparing film and oral groups over a long period is ideal
from the point of view of thoroughly testing the one type of film with
one set of children. The want of a supply of chronologically consecutive
films did not permit of the use of such a method here. And the method
adopted has the advantage of allowing a purview of the possibilities of
the film in widely different circumstances. Observation has been made
of the effect of the film on all types of scholars, in various parts of the
country, in industrial and agricultural areas, in towns and villages. In
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these districts, work has been done in 52 schools of varying types, in
Elementary Schools, both those in which the children are drawn from poor
and from comfortable homes, in Central and in Secondary Schools. Boys
and girls have been taught, scholars of all ages from 7 to 18 years of age.

14. The Films used. Further, emphasis has been laid during the
enquiry on the exploration of the problem of the best type of film for
school use. For the experiments, films of varying character were used.
In acquiring the films very little choice was possible ; those used repre-
sent practically all the available types of material in England, and they
differ considerably in teaching value. A detailed description of each film
isgivenin Appendix A ; agenera account follows.

(@ THEPEOPLE OF THE AXE. Thisisashort one-reel filmacted by
the boys of the Altrincham County High School, under the
direction of one of their masters, Mr. Ronald Cow, who aso
wrote the scenario. The late Sir William Boyd Dawkins, M.A .,
F.R.S., gave his advice and vouched for the general accuracy of
the film. Thereel gives a picture of the New Stone Age, shown
as aday in the life of a boy, Fleet. The village is shown with
the people at work, making pottery, baskets, mining, tending
sheep. A pedlar comes ivith flint weapons. The story of
Fleet's first kill is given and the evening feast.

(b) THE PEOPLE OF THE LAKE. Thisis aslightly longer reel, taking
18 or 20 minutes to show at natural pace, and written, pro-
duced, and acted as was the first film. Jt describes the dream
visit of a modern Boy Scout to a lake village of the Bronze
Age, showing the houses and dress of the people, occupations,
such as the making of bronze weapons, and attack by a
neighbouring tribe and the villagers' defence.

(c) ROMAN BRITAIN. This film of three reels consists of a series of
cuts from the picture-house film, " Boadicea," rearranged for
teaching purposes by British Instructional Films Ltd.

Reel I. : The Britons at Peace. This is a picture of Britain
in A.D. 43. Pictures of a village are shown, with the people
harvesting, hunting, basket and pottery making. The interior
of achief's house is shown. The chief isill and dies. Mourning
ceremonies are depicted, and a religious festival in the forest.

Redl II. : Roinan Civilian Life. We arc shown the outside
of atown, with an excellent view of thedrawbridge. Therefollow
scenesin the forum, basilica, baths, atriclinium scene, theraising
of the drawbridge at night, and the sentries left on guard.

Red Ill. : Romans and Britons at War. A Roman general
reviews his troops before they set out on the march, of which
incidents are given. A British chief tainess calls on her people
to rise. They collect in the forest and a battle ensues. The
equipment and tactics of the armies are pictured.



10 THE VALUE OF FILMS IN THE TEACHING OF HISTORY

(d) WOLFE AND MONTCALM. This is one of the Yale Chronicle of
American Photoplays, already described in paragraph 9. It
was kindly lent to the Historical Association by the Yale Uni-
versity Press for the purpose of this enquiry. The Quebec
campaign is pictured. Pitt discusses the situation with Anson.
Wolfe is sent overseas. The situation of the French in New
France is indicated, the jealousy of the Governor-General,
Vaudreuii, for General Montcalm shown. Then follows the
landing at the Foulon, the battle, the occupation of Quebec,
the relief of the British by the navy in the following spring,
and the final surrender of the French at Montreal in Sep-
tember 1760.

() NAVAL WAKFAUK, 1782-1805. British Instructional Films Ltd.
made this film of two reels from cuts of a picture-house film,
" Nelson." It was envisaged purely as a revision film for use
with Senior Forms of School Certificate standard. The film
gives a chronological account of naval events from 1782 to 1805,
the treatment being diagrammatic rather than pictorial,
though some scenes of life on board are shown. Treaty changes
and routes are indicated by animated maps of different types,
and battle tactics demonstrated by the device of model ships.
Nelson appears in some scenes, eg. at St. Vincent, Copenhagen,
and Trafalgar.

(f) THE WORLD WAR AND AFTER. Thislong film of four reels was
produced under the auspices of the League of Nations Union,
and was intended primarily for mass showing to school children
in combination with preliminary and later lessons. Part |I.
deals with the cause and extent of the war; Part |1. with its
results, the killed and wounded, the permanently disabled,
destruction and famine in Central Europe, debts, changing
frontiers. Part | | | . describes the inception and organisation
of the League, how expenses are met, and contrasts the cost of
war with the cost of the upkeep of the League. Parts |V.
and V. give examples of the work of the League in preserving
peace, the account of the Aaland Island and of the frontier
dispute of Greece and Bulgaria being given in some detail.
Maps and diagrams are used along with scenes of actual life,
the latter being chiefly extracts from the contemporary Pathe
Gazette or official photographs supplied by the various Govern-
ments, etc. Difficult political situations are explained by
simple illustrations from everyday life, eqg. frontier disputes
and their settlement by a quarrel of neighbours over their
garden boundary.

(g) All these films were of non-inflammable material and of standard
widthy,
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15. The Apparatus. The projector employed was a Houghton
Butcher, Number 5, Empire Model machine, which threw a picture
five feet by six feet, the size of the whitened linen sheet carried, at a
distance of eighteen feet from the screen. It is easily possible to get this
length of throw in the ordinary classroom. A bigger picture can be
obtained with the same machine, which can be used up to a distance of
fifty feet from the screen, by taking a longer throw and substituting a
more powerful lens. This projector was found to give a clear picture,
and has the distinct advantage for school use of allowing stoppage of the
film at any point desired. Darkened rooms were necessary, a difficulty
in modern, well-lighted schools in the .absence of a room with fitted
blinds. In many cases the experiment was only made possible through
the enthusiasm of the school staff and not least through the goodwill of the
school caretakers, who worked wonders with ladders, hangings, and brown
paper at the cost of a considerable expenditure of time. On the day of
the experiments, the apparatus was fitted up in each particular school
in the room already prepared. The infinite trouble taken by the schools
all over the country to make the experiments successful from the point of
view of projection is an indication of the feeling of the teachers of the
necessity of investigating the scope of the cinema as an educational instru-
ment. It took almost an hour to hang the screen, fix and thread the
apparatus, and half an hour to take it to pieces again. None of this work
would be entailed if the projector were permanently fixed in a school in
aroom fitted with dark blinds.

16. The Advantage of Conducting the Experiments in the Schools.
The trouble of carrying the apparatus from school to school and erecting
it several times each week in a strange classroom was compensated by
the evidence afforded that any average classroom is suitable for film
showings, provided some system of ventilation is arranged, and by the
fact that the children had the film lessons in conditions altered as little
as possible from those of ordinary school. The teachers were careful to
treat the experiment as a normal lesson, so minimising any excitement
felt by the children at the novelty of afilmin class. It was borne in mind
throughout the enquiry that, should projectors beinstalled in the schools,
the individual teacher would normally be alone with the classwhile giving
film lessons.  Consequently, no procedure was adopted impossible to a
teacher in these circumstances. From this point of view, the experiments
were practical demonstrations of practical possibilities. | operated the
projector and made all the comments given while the film was in progress.
If the film was stopped for examination of a map or some such feature,
this was looked at without the help of a pointer, or | went to the screen
myself and indicated the necessary detail. When a pause was necessary
for threading a new reel, one pupil put on the lights and the scholars were
generally told to talk to each other about the previous reel till 1 was
ready. A reel took from two to four minutes to thread. The children
were not averse to these interludes. | was generally making too great
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haste to restart to catch any of the conversation plainly, but it was
always animated and always seemed to be, according to instructions, on
the film. It ceased immediately, often with pleased exclamations of
" Oh " from younger classes, as the first caption of the new reel appeared
on the screen. In the formal experiments, where the teachers did not
need to observe the response of the children, | was frequently left alone
with the children, and never, during these enforced short pauses or at
other times, had disciplinary trouble. Even granting that scholars
naturally uphold the honour of the school before a visitor, the criticism
that the difficulties of darkness and pauses in a film lesson make for laxity
of discipline, appears to be unfounded ; the interest of the scholars is too
engaged in the film.

17. The Film is an Aid, not a Substitute. In all the experiments, the
film was used as a possible, additional aid to existing methods, a supple-
ment to oral instruction and established types of visual illustration, an
absolute substitute for none. It is absurd to assume that, should the
cinemabeinstalledin school, it will oust all other methods of instruction.

18. Formal and Informal Tests. Two distinct types of experiment
have been used during the enquiry. In the first, for convenience called
" formal " throughout this report, lessons were given to equated groups
under rigidtimeconditions. Forinstance, when the experimentwassimply
to compare the value of the film as a visual aid with more classic types
of illustration, the experimental group saw a film during the course of
the lesson, the control group did not, but both groups spent the same
amount of time on their study of the topic concerned. These formal
experiments were undertaken because they provided an easily recognisable
standard of comparison for the results of the film lessons, and took into
primary account the question of time. In the second place many “in-
formal " tests have been given, where a film was shown to a whole class,
and the results estimated, not by comparative results from a control
group but by the judgment of the classteacher. The second type followed
from dissatisfaction with the formal tests as a means of evaluating the
contribution of the film. In Chapter I I |. the formal experiments are first
described, and, from a discussion of the results obtained, the reasons for
undertaking the second kind of experiment are indicated.

19. Films shown to Adult Classes Such tests continued until the
end of December 1920. The last few experiments, in the first weeks of
the current year, 1930, were taken with adult classes, for it seemed possible
that the film might prove an ally in the wide field of adult education.
The following chapters embody a report on all the work. In the first
place, before starting to show the films in the schools and attempting to
evaluate results, it is obvious that | had to resolve anew for myself the
problem : " Why teach History in the schools at all? "



CHAPTER 11
THE AIMS IN THE TEACHING OF HISTORY

20. The Views expressed are a Personal Statement. The views expressed
in this chapter are a statement of the position reached as the result of
some years of History teaching and of attempts to face the doubts which
from time to time assail all teachers as to whether their work is justifiable
in any ultimate sense. Since these views are purely personal, and the
report as a whole is a personal narrative, the first person is occasionally
employed throughout, when such a usage makes for clarity.

21. The Value of History in School is to induce a certain Habit of
Mind. In the Elementary School, where most of the children leave at
the age of 14 to take up some practical calling, the problem of the teacher
is how to present the subject of History so that it is of permanent value
to all those scholars who will not be leading academic lives. Can a boy
have gained anything from the study of History when he leaves school
at the age of 14 or even of 15 ? Itis an early age to quit so pre-eminently
adult a subject, needing for its full comprehension mature powers of
judgment and intellect, but even so it is possible for the subject to have
by that time induced in the child a certain habit of mind. And the
outlook engendered by the study of History was never more needful than
it isto-day. For the solution of the problems of this time of transition
the great qualities needed are loving-kindness and intellectual honesty, a
love for mankind that impels to service, a. elarity and honesty of mind
that, setting aside prejudice and preconception, can reach to the root of
things and serve rightly to direct the goodwill. All education should
subserve this ethical and intellectual end. History is well fitted for the
double task.

22. History, by developing the Child's Imaginative Powers, increases
his Sympathetic Insight. When a child hears the stories of earlier days,
he is drawn out of his narrow, childlike concern in his own affairs. His
horizon widens. His thought projects itself into the lives of others. He
is led to imagine the circumstances of men of other times and country, to
realise to some extent their thoughts, to understand something of their
endeavours, triumphs, defeats. From his excursions into the past he
learns that human compassion, that power of imaginative, sympathetic
insight into the lives of others that he needs if he is not to remain cold
and unhelpful in the midst of modern affairs. But for this to happen,
the child's imagination must be vividly awakened to the past, the people

13
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of bygone ages must be made to live. Can the film, then, help in this
important aspect of the teaching of History, in the stimulation of the
child's historical imagination, when this is interpreted to mean his power
of imaginatively realising the past and of identifying himself with the
thoughts and feelings of men of other times ?*

23. The Study of History engenders a Spirit of Social Responsibility.
Further, the child should realise from his History lessons both the muta-
bility and continuity of human affairs.? Perception of the first is of
moment, though the notion of continuity should hold pride of place.
Clear realisation of the impcrmanence of the existing order of things is a
powerful solvent of conservative prejudice, a factor in preserving a due
sense of perspective and proportion. No labouring of these points is
necessary in school. The children naturally and easily realise that no
state of society is constant, for men have differed in every age of which
they learn, in homes, in dress, in modes of thought. But a development
is discernible. The accidental impinges on the course of events, progress
is not orderly, gains in some directions through the ages are balanced by
loss in others, absolute progress is held in doubt, but the story of human
endeavour is not unworthy nor is the endeavour fruitless. This present
state like the rest will pass; the man of the present should pay his debt
of gratitude to the past by building for the future. The kindling of the
child's imagination to the past and his realisation of the continuity in
human affairs work together in fostering this sense of obligation. For a
knowledge of continuity will not of itself awaken the child's feeling of
responsibility towards the future unless he has learned to love mankind.
Will the film help here ?

24. School History is an Introduction to the Study of Human Nature,
but only in alimited sense. The study of History serves, then, to develop
the goodwill, the loving-kindness postulated as the first necessity of the
age. It also helpsto train honesty of thought. Power of forming critical
judgments, impartiality, tolerance, should emerge from the critical study
of many particular events. Too much must not be expected in this
direction from the child. Itisthe cumulative effect of long study. Even
the children at the top of the Elementary School are not old enough to
make more than the simplest judgments on character. Judgments they
will make, whether the teacher wishes or no, and, while it may be true that
the judgments of youth are hard, school children of 12 to 14 years are
reluctant to damn a character entirely. " But he wasn't all wrong," they
will say of even so famous a school villain as John, " he hurried up to
Mirebeau." Thereisno child but will eagerly find for Charles |. extenu-
ating circumstances in his failures to keep faith. It is not beyond the
understanding of children of 13 that William the Conqueror was a great

L Cf. C. B. Jarvis, The Teaching of History, pp. 21-3 ; W. IT. Woodward, Essay on
2 The Teaching of History in Schools ™ in The Teaching of History, od. Acton and Archbold,
. 70,

2 ¢f, Board of Education, Educational Pamphlets, No. 37, p. 53.
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king although he administered the Forest Laws severely, nor that
Elizabeth could be at the same time unscrupulous in negotiation and a
mighty lover of England. Thisisall on the simplest plane. The subject
matter of History may be the stuif of life. It may be possible to acquire
from it " the habit of judging men's thoughts and feelings through their
acts." * Butitsvaluein the Elementary School as an introduction to the
study of human nature is rather that the child is thinking about the
doings of men, having his sympathies drawn out to them, than that he is
gaining insight into the complexities of human character. Tt is more
important at this stage that the child should bo stirred by tales of heroism,
moved by the patience of the unknown workers -the mediaeval villain in
his dreary round of toil—by the beauty of noble characters. Still, at
the age of 14 or 15 when the child leaves school, mature human nature is
far beyond his understanding.

25. The Testing of Evidence. Similarly, itisonly in avery tentative
way that children in the* Elementary School can learn from History the
necessity for the rigid testing of evidence® It is often difficult to know
precisely what is meant when this phrase is used with reference to school
children. Tt may be taken to relate to the actual historical subject matter
of their lessons. How do they know that these facts are true ? The
question cannot be ignored in school. Modem schoolgirls seem often
sceptical as to whether the History they learn is more than legend. They
voice their doubt in class. It is possible to establish in the children's first
lessons on primitive man that there are different kinds of historical
evidence, literary and archaeological. The impression can be strengthened
at intervals during the following years by reference to contemporary
archaeological research, in which children are invariably interested, as
they are in any local remains and antiquities. They find romance, too,
in such ideas as that of a monkish cellarer entering his accounts in the
fourteenth century and his registers being found and used to-day. Children
enjoy elementary talks on sources, but it seems inadvisable to go further
and introduce the difference between legend, chronicle, and record. At
this stage it is only likely to cause mental confusion in the child, and a
distrust of all accounts. Let the child realise that there is some original
source behind the stories in the text-book, the care taken to authenticate
the details. The rest is for the more mature. But even this slight
acquaintance with the sources of the material of his lessons will reinforce
the effect of the subject matter in inducing the historical habit of mind
that looks to origins for the explanation of the present; it is a way of
thinking of much value in all fields of activity.®

26. The Training of Judgment can be tentatively begun. Or such

* Report of a Conference on the Teaching of History in London Elementary Schools,

p. 28,
2 Cf. C. B. Firth, The Learning of History, pp. 10-11.
3 This aspect of the subject is discussed at length by J. J. Kindlay, History and its

Place in Education, pp. 13-26.
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phrases as " the search for evidence " may refer more generally to the
opportunity afforded by History lessons of discussing matters of opinion.
Again, breadth of judgment cannot be expected, but quite young children,
certainly those of 13, readily accept a dictum from the teacher that
there are at least two sides to every question. The phrase can usefully
become almost a humorous slogan of the History lesson. The children
then at all times relish trying to discover the two sides of any new topic
of discussion. A boy of 15 who leaves school with the phrase well im-
planted in his mind, a phrase made meaningful by memories of class
discussions, has already gained some faculty of facing new problems with
detachment and of forming an unbiased judgment on them.

27. General Conclusion on the Attitude formed. A successful History
course, then, will ensure that a boy of 14 leaves school fired with a real
love for humanity, disposed to look at things in the historical spirit,
and to meet problems with an open mind. It is an equipment for his
personal as well as his public life. This attitude will have grown uncon-
sciously, the result being achieved, not by any direct suggestion but by
the awakening of the imagination toward the past, by giving a sense of
continuity in human affairs and therefore a feeling of responsibility, lastly
by awakening incipient powers of judgment, at once critical and tolerant,
on men and things. Al this arises out of the study of certain historical
events. Everything depends on the way these facts are apprehended.
They should be taken in chronological sequence in the last few years
before the boy leaves school, or the notion of continuity will not otherwise
be gained. Above all, they must be invested with life. During the past
year, 1 have asked many non-academic people of ages ranging from 30
to G5, what they remember of their school History and what use they
conceive their school History to have been. Dramatic; stories stand out
chiefly in their minds, those learned in the earliest days—Alfred and the
Cakes, Harold at Hastings, Bannockburn, Joan of Arc, Henry's plethora
of wives. But several of them said that though they have forgotten
most of what they knew, they were glad to have been taught the further
matter now slipped from them, for a sense of tradition, a notion of cause
and effect and of continuity remains. Memory of the separate facts is
no vital matter from the point of view so far described in this chapter, if
the impression, the outlook, remains.

28. A Memory of Historical Facts gives Richness to the Personal Life.
At the same time, from another aspect, the more the child remembers
the better, for the study of History should lend richness to the individual
life. As we cannot understand the big things of the present, the institu-
tions of Church and State, the relations of England and the Dominions,
the existing problems of government, save in the light of the past, neither
can we otherwise extract the full flavour from many smaller things.
" Happy is that boy who can people the fields and lanes of his home with
the figures of the past; can hear the clatter of Rupert's horsemen down
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the village street," * and there are many who do not so easily see the past
stirring about them who yet derive much pleasure from the knowledge,
instinct with the romance and colour of the past, which is part of the
readily recalled furniture of their minds. But History brings into life a
wealth of interest even for the more prosaic. It invests old buildings
with full significance, gives to local customs an interest, to names—Druids'
Altar for piled rocks on the moor—a richer meaning. Folk-song and
national music, Purcell's melodies, are more appreciated, the historical
novel genuinely enjoyed, the many historical alusions in paper, book,
and play thoroughly savoured. For all this, some outline of historic fact
needs to be retained. The ruined abbey is more interesting if you can
remember the general monastic plan, know which Cromwell was respon-
sible for its dissolution. This aspect of the subject becomes increasingly
important, and especially so in the Elementary School, as the working life
of the people engaged in mass production grows more and more monoto-
nous. Since little interest can attach to such work, the mere automatic
tending of machines, it becomes more necessary every year to educate
for the interesting and happy use of leisure. Even a slight knowledge of
History adds colour to everyday life, and some of its branches, the study
of architecture, heraldry, of memorial brasses and the like, lend them-
selves well to erection to the dignity of regular hobbies. It isasimportant
that the child should be introduced to these recreational aspects of the
subject in school as that he should be given some acquaintance with the
machinery of both local and central government to fit him for his share
in civic life. Can the film help boys and girls to remember what they
have learned ?

29. The Problem in the Secondary School. In the Secondary School
the problem is much the same, save with those pupils who remain after
the School Certificate age. But with every extra year at school comes
increased power in critical work. More training can be given in the
sifting of evidence, scope offered for the formation of judgments. The
more purely intellectual aspects of the subject can be the better stressed.

30. The Importance of the Method of Presentation. The History
teacher works through the handling of a certain body of information.
What that information shall be, the individual school decides. Choiceis
partly conditioned in the Secondary School by the syllabuses of the
external examinations. The general practice in the Elementary School is
to give in the last, four, school years a chronological survey of English
History, with reference to such European developments as concern the
national history and regard to the development of the Empire. The
method of its presentation is the teacher's primary concern. How can he
present it so that certain main features, though not a mass of detail, are
well realised and well learned, since to acquiesce in half-learning of
essentials may tend to induce a habit of slipshod thought in the child ?

L C. R. L. Fletcher, Introductory History of England, preface.
B
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How can he make his subject matter vital and glowing, how lead the
children to exercise their own thought upon it, since the more their own
activities are called out, the greater is the growth of their powers, the
more lasting the impression made by the material ? Can the film help
inall this?

31. The Creation of a Permanent Interest in the Subject. Moreover,
the teacher is fundamentally concerned with the question of interest.
History may make intelligible the whole of life, train the social virtues,
be a source of interest and pleasure to the individual. But much of its
subject matter is beyond the scope of the child. Evenif it were all fully
within his comprehension, a scholar cannot learn much in the few years he
is at school. A first aim of the teacher should consequently be to create
an interest in the subject so strong that it remains when school days arc
done, an interest differing from that of the historian in his subject matter
as the interest of alayman in pictures differs from that of the artist, yet
areal and pleasurable interest none the less. It is not to be expected that
the average boy and girl in their teens, the average workman and house-
wife, will wish to spend their leisure reading abstruse works on the
mediaeval chancery or learning extra facts from books of the text-book
type. But, over and above enjoying the historical novel, they could get
both pleasure and profit from reading books like those in the Golden
Hind series, biographies, attractive pictures of social history like Miss
Eileen Power's Mediaeval People, and similar publications. The creation
of such an interest is not cognate with rousing aliking for History lessons
in school, a comparatively easy matter. It is far harder of attainment.
As far as my experience goes, it does not seem that many of the scholars
who pass straight from the Elementary School into mills and workshops,
nor from the Secondary School into offices, spend much time in reading
for pleasure even the most popular of books on subjects connected with
History. Nor does one wonder. Apart from the fact that insufficient,
initial interest has been roused, the fare provided has for long been some-
what unpalatable for those without alengthy historical training. To-day,
the supply of books, popular though sound, isincreasing. Tastesnaturally
differ. Somewill not be strongly interested in History, however well they
are taught. But teachers are failing in their work if a desire to read what
may be called the " layman's " type of History after they have left school
is not present in a fair proportion of their scholars. Can the film help to
create such a permanent interest ?

32. Criteria for the Test of the Film as an Aid to the Teaching of
History, It follows that the test of the film as an aid to the teaching of
History resides in its helpfulness in these four matters :—

(1) The giving of life to the past, the creation of sympathy for its
people, and the stimulation of the constructive imagination.

1 Cf. E. L. Hasluck, The Teaching of History, p. 1: "A knowledge of History inter-
prets and illumines the whole of human life."
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(2) Training the child to think honestly and regard new problems
with an open mind.

(3) The creation of a permanent interest in History.

(4) The learning and remembering of historical information.

33. The Practical Scope of the Enquiry. W.ith these ideas as touch-
stones, the investigation resolved itself into an enquiry upon :—

(1) The extent, if any, to which thefilm helps in teaching History in
the various grades of schools and with pupils of all ages.

(2) The best method of using the film, eg. as an introduction to or
summing up of atopic, in silence or with oral commentary.

(3) The type of film most useful, both as regards subject, form, and
length.

(4) The practical considerations involved in the installation of pro-
jectors in schools.



CHAPTER | 1|

THE FORMAL EXPERIMENTS COMPARING LESSONSWHERE
FILMS WERE USED WITH USUAL LESSONS

34. The Sds of Scholars Tested. 504 children took part in these tests.
Since it was felt to be important to test the film under varying conditions,
the following eight sets of children were chosen from seven different
schools :—

Average

Sot. Typo of Schaol. Chronological Age.
A  Girls' Elementary School in a poor district 10years 11 months.
B  Corresponding Boys' Elementary School 11 years.

C Girls' Senior Elementary School . 13 years 2 months.
D Corresponding Boys' School 13 years 3 months.
E Boys' Elementary School 12 years 3 months.
F  Girls' Secondary School 12 years 11 months.
G Boys' Secondary School 12 years 8 months.
H Boys' Secondary School 14 years 10 months.

In all but two of the sets rather more than GO children were concerned.
In Set B and Set E there were under 50 children. In the sets the
children were divided into three equated groups by means of an intelli-
gence test, the " West Riding " tests of T. P. Tomlinson being used.
This grouping allowed for working with classes of 20 children®; in Sets
B and E only two groups were formed. It was not considered necessary
to test the children's previous knowledge of the subject matter of the
films. Infew cases could the topics be entirely new to any school children
over the age of 10, but the children in parallel groups had received the
same previous formal instruction.

35. Type of Experiment: Experiment 1. The two following experi-
ments were performed with all sets save Set E, with whom the first
experiment was omitted.

Experiment 1. To asess the value of illustrations in the teaching of
History.
GROUP 1. A purely oral lesson.
GROUPI | . Oral + Blackboard -+-Still Pictures -+ Film.

* Occasionally the number dropped to 19 or 18 owing to the absence of pupils, though
allowance had been made for this by testing more than the number necessary. In these
cases the necessary mathematical correction has been made in calculating statistical
results.
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This experiment has less relation to actual school practice than any of the
subsequent tests. It was regarded as a preliminary exploration of the
ground, not as a comparison of oral and visual methods of instruction,
but as a possible means of providing corroborative evidence of a more
statistical kind for the value of History pictures, whose use has rested
mainly on an empirical basis. Weber cites experiments on the value of
pictorial representation for developing a composite mental image and a
series of abstract concepts.®  This experiment has more bearing on general
educational practice, several illustrations being shown in the course of a
lesson instead of one being taken as the centre of instruction.

36. Experiment 2. This experiment was to compare History lessons
where the present established aids are used with History lessons making
use of these aids and in addition of a film. Tt was repeated at least
twice with all groups, and tested the film for two somewhat different
purposes.

A. For its value in building up the picture of a long period, for
supplying social background, in this case the comparison
between the two groups can be expressed thus :---

GROUP I. Oral | Blackboard (-Still Pictures+Models.
GROUP || . Orad + Blackboard-+-Still Pictures | Models f Film.

B. For the value of an " Incident Film" as compared with a
" Dramatic Narrative." The groups fall into thisrelation :—

GROUP |I. Oral: Story told : Minimum possible use of black-
board.
GROUP II. Film.

37. Experiments in the Technique of using the Film. In Schools
A, C, D, F, G, H, two experiments to find the best method of using the
film were performed with the addition of a third equated group, to whom
the same intelligence test had been applied. In Schools B and E it was
impossible to have a third group of the same age and standard, but in
School B a comparison of different ways of using the film was made
between two groups. Often the type of film must dictate the order of
its appearance in the teaching of a given subject. Occasionally, thiswould
appear optional, it was for such cases that the following experiments
were planned.

Experiment 3. To find whether the second showing of afilm
increases its efficiency, no more than the usual time being allowed

* J. J. Weber, Comparative Effectiveness of some Visual Aids in Seventh Grade In-
struction, pp. 50-63.
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for the topic, which was therefore treated less fully orally with
Group IT.

GROUP I. Film-fOral \
GROUP I|. Film-|-Oral-f-Film VTime equal for all groups.
GROUP ITT. Oral+Film J

Experiment 4. To compare the following methods :—
GROUP |. OraH Film.

GROUP 11. Film+Oral.
GROUP II1. Films interrupted and accompanied by oral com-
mentary.

38. Evaluation of Results. The groups were tested on the day fol-
lowing the experiment. Usually four questionswere given. A, adrawing
test, was included as an effort to prevent a visual method of instruction
being tested by purely verbal means. With B, a short-answer test, it
aimed at discovering what information the children had gathered. All
the questions were concerned with points of definite value as historical
information. D, a short essay on a given subject, was set to test the
place of the film in giving life to the past, in helping children to form
historical judgments and to educe relationships. Test C, asking for the
points which had specially interested the children, was given to discover
the kind of thing in a film that seizes the children's attention, as being
some indication of what type of historical film would be of most value
in the classroom. The times usually allotted to the various tests were :
A—10 minutes, B—10 minutes, C—5 minutes, D—15 minutes, the total
time being that of an average lesson period. It was felt that boredom
and fatigue would set in if longer were given to children for one test on the
same subject matter. The event proved that longer time was needed for
Test D, and this was allowed after the first two tests. Certain conditions
were observed in the writing of all the tests. A scholar could begin the
next test as soon as he had finished the preceding one, but he had to stop
any test on the supervisor's signal, eg. " Time to start Test B." A pupil
who finished Test D before time might then complete others left unfinished.

39. The Essay Marking. Only one mark was given for the essay in
the immediate tests. This was a quantitative assessment, each fact
relevant to the answer being given one mark, the highest score in each
school being taken as the maximum for the two groups. It had been
planned to give a double qualitative mark to these essays, the first score
for grip of essentials, the second for atmosphere. Actually, no difference
in atmosphere could be discerned in the answers of any two comparative
groups. The essays were short, bald statements of such items as each
child remembered. Time was evidently too limited for more. To mark
for anything save the number of points given would have been untrue to
the facts. Extra time was allowed for the longer question in the later
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experiments, and most of the children also gained time for Test D by
speedy completion of Tests B and C, but in spite of the slightly longer
period allowed, the essays changed little in type. The form of test was
entirely changed in Part B. of Experiment 2, where " Incident Film " and
" Dramatic Narrative " were concerned.  Since Test D, the essay test, had
been inserted as a means of detection of gains over and above the purely
informational, it was essential to try if its failure was due to the short
time allowed, before presuming the inadequacy of the essay test for its
planned purpose.

40. The Delayed Tests. Retention of fact and impression was tested
by further written papers taken at intervals of from one to seven months
after the lessons. Before the first of these delayed tests was set, the
insufficiency of the im mediate tests was apparent. The difficulty in finding
a satisfactory test lay largely in the many-sided nature of the enquiry.
It was desired to test the film as regards its help in stimulating imagina-
tion, thought, and interest, and in giving information. At the same time
some indication was sought of the most useful kind of historical film. A
combination of tests had been tried to bring out these points. But it was
felt that the spontaneity of the essays, essential if they were to be an
indication of the type of film desired, was hampered both by the short
time allowed and by the preceding, short questions. Further, definite
questions rather than a free essay had been set, since the former seemed a
better means of testing the child's awareness of certain aspects of the
subject matter of the lessons deemed important by the teacher. It was
conceivable that the film might give the child such clear-cut mental
pictures that he could quickly select from among them the pieces of
information needed for his answers. It appeared in the event that this
was not a good test of the contribution of the film. Many children who
answered well in class and wrote vivid short descriptions of the part of
the film which interested them, were baulked by the greater intellectual
difficulty of the questions posed. When the scholars' thought was forced
along particular and perhaps uncongenial channels imposed from outside,
they were in large measure prevented from setting down on paper the real
impressions they had gained from the film. Consequently, it was decided
to give the children all possible freedom in the delayed tests. They were
asked : " What do you remember of the film ? Put down your ideas in
any order just as you think of them." This was viewed partly as a
measure of the relative appeal of various parts of the films, since the chil-
dren would be likely to remember first the incidents by which they had
been the most impressed.

41. Marking the Delayed Tests. It was felt that the quantitative
system of marking used for the first essays, though adequate as a measure
of observation of the films, merely touched the fringe of the problem.
Each point noticed is not of equal importance from the point of view of
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History teaching. In an account of the film of Wolfe, the statement,
" The French wore white coats, the English dark ones," is not of the same
value as the information, " The English could land at the Foulon because
it was not strongly guarded.” Crip of historical realities and a feeling
for the period is of more moment than any recital of incidental and
unrelated points, however long. The method of marking common amongst
teachers offered a guide. The round mark or grade generally given by
the History teacher represents an assessment primarily for knowledge of
the main points of the topic set, to which a mark or so has been added or
subtracted in consideration of style and of that something more, recog-
nisable but indefinable, which differentiates the essay of the pupil who
has gained an insight into a topic from those who have merely learned
about it a number of facts. A method akin to this but somewhat more
precise was adopted. Grammar, spelling, and so forth were ignored.
Each essay was given a round mark for " Grip " and again for " Atmo-
sphere " or " Spirit," the marks under each head being kept discrete. The
score for grip depended on knowledge of the main facts, on a balanced
realisation of the whole subject of the essay. That for atmosphere is more
difficult to define. It registers an opinion as to whether the lessons had
made any impression over and above the transmission of a series of facts,
whether the matter treated had become living to the child. Itsfair assess-
ment was extraordinarily difficult. An author, judged skilful at creating
atmosphere, receives this recognition for his ability to convey to others
the spirit of a place or epoch. The power appears very largely to reside in
the indication of significant detail and in gifts of style. A child's essay
should be judged from a different standpoint. The question is not whether
he makes a scene living to others, butisitlivingto himself ? The quality
has to be sought in spite of, and through, a child'sinability in expression,
though often it seems to be marked in a scholar's essay by a certain vigour
and directness of statement, a naturalness of expression apart from grace
of style. Again, the question arises as to how far completeness of descrip-
tion is of moment in this connection. If a child, for instance, vividly
describes one or two incidents of the Roman Britain film, so that it is
apparent that the Romans are real to him, does he merit high marks for
" atmosphere,” despite his ignoring of the bulk of the lesson ? Can one
call the incident of the capture of Quebec " alive " to a child who spends
all his available time in describing the ascent of the cliffs, even though
his imagination has obviously been fired ? Should the standard be insight
into the whole period or incident, or merely the coming to life of the
persons of the story, in however small a number of episodes ? A balancing
of the two notions seems to be essential ; the scales, in this case, were
weighted in favour of the second view. Incompleteness did not lead to
loss of marks for atmosphere—the essay had already been marked for
" grip of essentials"; nor did slight confusion over details. Extreme
brevity or complete confusion was penalised, for in an essay thus char-
acterised neither the period, the story, nor the people could be said to live
in any true way.
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42. Delayed Tests of School H. Delayed tests were given to Set H,
boys aged 14 years 10 months, as to the other groups, but so many boys
had left from one group before the test was taken that these delayed
results, though valuable in other connections, cannot be quoted as indi-
cating differences in powers of retention between equated groups.

43. Detailed Account of these Experiments. The Films used. A
serious handicap in working with these groups was the small supply of
films. Neither " The World War and After " nor " Naval Warfare " were
suitable for this type of experiment, the one from its length, the second
fromitsnature, sinceitispurely arevisionfilm. Only four filmsremained.
The fact that the Roman Britain film was in three reels which could
be shown separately partially solved the difficulty, but the scenes in
Reel | | . of thisfilm are so brief that the reel by itself is a weak medium
for experiment. The same film was deliberately used for the same experi-
ment with five of the groups to discover its effect under different con-
ditions. Different reels were used for Experiment 2 with Sets D and E,
since it was important to try this experiment with as many reels as were
available. The films were taken with the children in their chronological
order.

44, Experiment 1: The Lessons. This experiment was conducted
in the same way with Sets A to D, the film " People of the Axe " being
used. The lessons lasted 40 minutes. With the film group, the first
28 minutes were spent on an oral lesson, the last 12 on the film, which
was run straight through without comment. An attempt was made to
build up a picture of the Stone Age as a whole, touching on any essential
points, not merely those dealt with in the film. The date, '"* We are going
to talk of the people who lived 9000 years ago," was fixed by means of a
rough time line shown on the blackboard.

7000BC 6000BC  5000BC 40008 C 3000BC 20008 C  1000BC 1000 AD  2000AD.

5000 YEARS LONG.
THE NEW STONE AGE

ABOUT 9000 YEARS AGO

This point is made because of the view that the use of the film will interfere
with the child's sense of time relationships. How do we know about
these people ? Follows a reference to excavations, the reason for the
name of the age, the gradual progress towards civilisation, the difference
in weapons of Old and New Stone men, a discussion of their appearance,
dress, homes, and occupations. This was a discussion lesson, not a
lecture. A blackboard summary was made of the main points. The



26 THE VALUE OF FILMS IN THE TEACHING OF HISTORY

children were shown at the appropriate times in the lesson charts showing
the exterior and plan of along barrow and of apit dwelling, and pictures
of the implements of the age. When discussing the site of the pit
dwellings, the following diagram was built up on the blackboard as the
necessary points were arrived at by the class :—

p)“ (T) ‘uur‘:}-.:lge

e T Stream

Quick blackboard sketches were also made to show the advance of hafting.

2.

The non-film group were given exactly the same matter, taken as the
story of a day in the life of a boy of the New Stone Age, the class being
encouraged to supply from earlier information, or to work out together, as
much of the detail as possible. They had no visual illustration of any
kind, not even a blackboard summary. Sets F and G had 45 minutes
for the lessons. The same procedure was followed for Set G, but the
longer period allowed time for 5 minutes' discussion at the end of the
lesson after the film had been seen. In Set F the experimental group
was treated differently. After the date and extent of the Stone Age was
fixed by drawing the time line, the film was shown at once, and rather
more slowly, so that it took 15 minutes to go through. The children's
attention was drawn to many points as they appeared on the screen,
eg. " Notice this barrow, one of their graves" ; " Notice the huts, they
are dug out inside." The last 20 minutes was spent in a discussion
lesson, the children being able to give almost all the data wanted on the
period from their observation of the film. They were shown the same
still pictures as the other groups as the points came up in discussion.
They provided full information on the sort of site chosen for a village
from their observation of the film.
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45, The Test for Experiment 1. The following test was given to
Sets A to G on the next day :—

Name .. ... ... ... School.
Age .. ... ] Years . ... . ..... ... Months

TEST FOR FILM—" PEOPLE OF THE AXE."
(Total Time—40 minutes.)
Do not bother about writing and spelling in your answers.

Test A, Time—10 minutes.
Marks are given for the number of points shown, not for skill in drawing.
Draw :—(1) A diagram of apit dwelling, showing theinside.
(2) An axe of the New Stone Age.
(3) An arrow-head of the New Stone Age.

Test B. Time—10 minutes.

Answer thefollowing questionsin the order givenin asfew words as possible.
One word will do.
Answers.

(1) About how many years ago did the New Stone men
cometo Britain?

(2) What were the two chief ways in which their
weapons were better than those of the Old Stone
men ?

(3) How have historians learned of the life of the New
Stone men ?

(4) What did men of the New Stone Age hollow out to
make canoes ?

(5) How did Fleet wear his hair ?

(6) In what did he dress ?

(7) What three kinds of domestic animal did his tribe

?
(8) Were their sheep larger or smaller than ours ?
(9) What did the New Stone men use for a pick-axe ?
(10) What did they use for a spade ?
(11) What food did they find on the sea-shore ?
(12) What did they use to remove hair and flesh from
the skins ?
(23) What tools did they use to shape pottery ?
(14) How had Fleet to get through the door of his hut ?
(15) Of what were his mother's needles made ?
(16) What did she do to the skins before making a stitch
with her needle ?
(17) How did his father break off small flints from a
large stone ?
(18) How did Fleet fasten his arrow-head to the shaft ?
(19) Did histribe eat raw meat ?
(20) How did they pass the time after work ?
(21) Had the New Stone men coins ?
(22) About how long did the New Stone Age last ?
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Put your name on your lined paper.
Test C. Time—5 minutes.
Did you notice any other points which seemed interesting to you in the
film or lesson.
Turn over your paper.
Test D. Time—15 minutes.
Write a short essay to answer the question: " | f you were a man of the
New Stone Age, where would you build your village and your hill fort, and
why ? "  Give as many reasons as you can.

46. Immediate Results with Pupils aged 10 +.

Short-
Set. Group. Marks. Drawings. | Answer Essay.
Tost.
A Film Average per cent. 7578 66-94 47-36
Midscore* 80 68 50
Qs 100 80 60
i 50 52 30
Non- Film Average per cent. 335 64 51-5
Midscore 30 68 50
50 72 60
20 52 40
Coeffidient of Reliability? 703 77 93
For a true difference be-
tween average percent-
ages of film and non-
film  groux>s
B Film Average per cent. 76 66 68
Midscore 80 64 70
9% 80 90
Qi 60 52 50
Non-Film Average per cent. 59-7 59-8 63
Midscore 60 54 60
80 76 80
Qi 40 48 40
Codffident of Reliability 33 16 85

 As there is no necessity in these experiments of calculating percentile ranks it was
considered sufficiently accurate to use the midscore values for the median and for the upper
and lower quartiles. It can easily he seen that this procedure does not affect the con-
clusionsin any way.
2 The difference is not significant unless this figure reaches 3*3. The following table
shows the chances of atrue difference implied in the results reached.
D

AD Chances in 100.
D.
10 53
20 56

30 60
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The value of illustrations in learning is clearly shown by the marked
superiority of the experimental over the control group in the drawing
tests in both Sets A and B. There is no significant difference between
the groups in Tests B and D. The combined results appear to indicate
that verbal tests are no indication of a child's clarity of realisation. He
uses the words we give him, but whether they possess for him the connota-
tion they have for the teacher is questionable.

47. Results with Older Groups. The results are different with the
four sets C, D, F, G, whose ages range near 13.

Short-
Sot. Group. Marks. Drawings.  Answer Essay
Test.
C Film Average per cent. 81 86-2 56-7
Midseore 0] 86 00
Q3 100 92 80
Qi 70 84 35
i Non-Film Average per cent. 795 86-6 66-5
Midseore 80 88 67-5
0 ;92 75
. 831 70 ;80 ~tit
’ Coefficient of Reliability 37 3w
D
A DD Chancesin 100.
0 63
*50 66
60 68
70 71
80 74
0 76
10 79
M 81
12 83
13 85
14 87
15 8
10 0
17 91
18 93
19 94
20 95
2_1 95
2_2 96
2.3 97
24 ar
25 %8
2.6 98
27 -
2-8 29
29
31 9
32 929
100

and above.
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! I Short.

Set. Group. Marks. ‘Drawi ngs. Answer Essay.
Test.
Film | Average per cent. 90.5 834 413
! Midscore ©co 82 40
! Q3 co 92 46.6
o 8o 76 333
Non.Film | Average per cent. 825 784 49.3
Midscore 0 80 46.6
100 92 533
Qi 70 76 333
Coefficient of Reliability 175 167 2.36
Film Average per cent. 86 86.2 62.66
Midscore 9% 0 63.3
Qs 100 9% 80
; Qi 70 80 46.6
Non.Film j Average per cent. 76.8 81 73.28
Midscore 80 84 66.6
Qs 90 88 933
Qi 70 76 60
Cosfficient of Reliability 2.73 221 2.3
Film Average per cent. [e71 86 555
Midscore 100 55.5
Qs 100 9% 66.6
Qi €0 80 444
Non.Film |  Average per cent. 69 87.2 5138
Midscore 70 50
Qs 90 96 66.6
Qi 50 333
Cosfficient of Reliability 5.33 54 102

Again the tests, considered together, may be said to show the value of
illustrations in learning for children of about 13, since in the drawing
test in all four sets there is some superiority of the experimental over
the control group. The difference in Set C is negligible. It is greater
in Sets D and F, and significant in Set F. The surprising point is
that the differences shoidd be no greater. It is arguable that the children
had a sufficient stock of earlier knowledge to invalidate the whole experi-
ment. That is not the case. Al the children had a great many ideas on
Early Man as hunter, but none of the groups, when asked during the
lesson, could furnish clear information on two of the things they were
asked to draw, the pit.dwelling type of habitation and the long barrow,
nor did they know about the site of the Stone Age settlements on which



they were asked to write.
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These things were, however, sufficiently simple
for children of this age to imagine with fair accuracy from oral description.
In each set, the figures of the equated groups for the short-answer test
are very close, and there is no significant difference between the essay

48. The Delayed Tests for Sets A, B, C, D, F and G: Experiment 1.

Girls

Boys

Girls

Age.

Yra.Mnths.

10.11

11

13.2

Group.

Film

Non-Film

Film

Non-Film

Film

Non-Film

Murks.

Average per cent.
Midscore

Qi
Average per cent.
Midscore
Qs
Qi
Coefficient of Reliability
Average per cent.

Midscore

Qs
Qi
Average per cent.
Midscore

Qi
Coefficient of Reliability

Average per cent.
Midscore

Qi
Average per cent.
Midscore

Qs
Qi
Coefficient of Reliability

Grip.

79-4

50
70
40

71-5

50
70
40

19

52-5

50
70
40

54-1

50
70
40

*502

62-63

60
80
50

62

60
80
40

«13

I Atmo-
sphere.

87!

100
100
80

88-5

100
100
80

100
100
80

87

100
100

90-52

100
100
80

93

100
100
100

Interval
since
Lesson.

28 weeks

15 weeks

14 weeks

 In cases like this where the marks obtained are high for both groups, it is obvious
that there is no difference in favour of either method, and that it would be futile to apply
the formulafor ascertaining the significance of the difference between the groups.  Other-
wise, the formula has been applied.
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1
Age. L Atmo- |
Set. Group. Marks. Grip. iR
Yrs.Mnths.j roup ares P sphere | S5
D 133 Film Average per cent. 64-21 91-57 13 weeks
Boys| Midscore 60 100
Q3 80 100
Qi 40 80
; Non-Film Average per cent. 511 744
Midscore 60 l%
80 [
8? 0 4
Coefficient of Reliability | 2-6 272
F 1211 Film Average per cent. 68 9% | 9weeks
Girls Midscore 70 100
80 100 -
Qa 60 100 |
Non-Film Average per cent. 59-4 % !
Midscore 60 100 i
70 100 i
Qi 50 100 ;
Coefficient of Reliability — 2-4 J
G 128 Film Average per cent. 80 9058 29 weeks
Boys Midscore 80 | 100
100 100
Qi 60 a0
Non-Film Average per cent. 47 3
Midscore 40 100
60 | 100
20 100
Coefficient of Reliability 75

In only one case, in the mark for Grip in Set G where the film group
reaches a much higher average, does this delayed test show any significant
differences between the control and experimental groups.

49. Experiment 1 with St H, Boys aged 14 years 10 months. The
subject was treated from a different angle with these older boys, the
material provided by the film being used as the basis of a discussion on
how a knowledge of the life of primitive man is gradually being built up
by a pooling of the knowledge of archaeologist, geologist, and anatomist.
It was an interesting experiment in the adaptation to use of a somewhat
clumsy instrument. The film was too childish for these older boys, used
in default of other material, but they were not uninterested in seeing it
when prepared for seeking in it points verifiable by archaeological means.
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With this experimental group a blackboard summary of the lesson was
built up. In addition to the illustrative material used with the younger
children, these boys were shown diagrams illustrating the alternation of
the Ice Ages with warmer periods, and the extent to which the Ice cap
spread over Europe ; a diagram of the river terraces of the Thames was
drawn on the blackboard.

50. The Test and Results for Set H : Experiment 1. This test was
given :—
Name ...... ... ... .. .Shool . ..... ... ... ... . Age. . ...

TEST FOR " PEOPLE OF THE AXE."
(Total Time—40 minutes.)

Test A, Time—10 minutes.

Marks are given for the amount of information shown.
Draw :—(1) A diagram of the terraces of the Lower Thames Valley.
(2) A rough sketch of avillage of the New Stone Age, including as
many indications of the type of site chosen as possible.
(3) A plan of a chambered Long Barrow.
(4) A Neolithic arrow showing hafting.

Test B. Time—5 minutes.
Answer the following questions shortly. One word will do when possible.

Questions. Answers.

(1) Which isthe longer, the historic or the pre-historic
period ?

(2) How were the approximate dates of the pre-historic
remains found in excavated caves decided ?

{3) What was the most characteristic weapon of the
Old Stone men ?

{4) What evidence have we of the artistic ability of the
Old Stone men ?

{5) What shape were the barrows of the New Stone
Age?

{6) What were the two chief waysin which the weapons
of the New Stone men were better than those of
the Old Stone men ?

(7) What did they use for pick-axes ?

(8) How did late Neolithic man haft his axes ?

(9) What domestic animals did they possess ?

(10) What isthe characteristic mark of a Neolithic cook-
ing pot ?

(11) What system of exchange was used in Neolithic
times?

Test C.  Time—25 minutes.

Give an account of the occupations of the men and women of the Neolithic
Ago, explainingindetail how theitemsof your information have been discovered
or inferred.

c
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Reaults of St H. Experiment 1. |t was possible to mark the essays
of the older boys differently from those of the younger groups. A quanti-
tative mark was given as before, and in addition a mark for grip and
atmosphere.

ESSAY.
Short-
Group. Draw-  Answer
INGS- Test. ; Infor- Gri Atmo-
mation.  ©M"P- sphere
H 1410 Filn Average
Boys per cent. 8406 54-2 69 88

Midscorc 844 660 544 0 100
9B7 733 4 &0 100
A Ie) 60 H5 633 8
Non-Film verage
per cent. 5875 593 492 576 65
Midscoro 5%6-2 60 44 60 60
637 733 666 733 100

Q, 0 460 31 40 40
Codffid Y 17 .
of Reliability 97 266 338 !

The boys have not been able to grasp the more difficult conceptionsintro-
duced into this lesson so well without illustrations. Again, it is the
drawing test which brings out their value. There arc no significant
differences in the marks for the short-answer test, nor for information
and grip in the essays, but there is a true difference in the mark for
atmosphere. The boys who had seen the film wrote of the Stone Age
with agreater sense of familiarity.

51. General Condudons from Experiment 1. (a) These experiments
corroborate the general view of the value of illustrations in learning
History for pupils ranging in age from 10 years 11 months to 14 years
10 months, (b) The similarity of results between the pairs of equated
groups in all save the drawing tests suggest the inadequacy of the verbal
test to discover the clarity of the child's mental pictures. The girlsin
Set A in the control group who produce very poor drawings of the pit
dwellings of the Stone Age cannot have such a clear idea of a settlement
of the time as the children of the experimental group, yet their essays on
thevillage are equally good.

52. Experiment 2, Part A. To compare the usual History lesson
with a lesson making use of the film for portraying the general life of a
period.

GROUP I. Oral -+-Blackboard+Still Pictures -+ Models.
CROUP I . Oral-f Blackboard+Still Pictures + Models + Films.
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(1) Experimentswith SetsA and B, Children aged 10-4-. In these cases
a method similar to that adopted for Experiment 1 was used, a lesson of
40 minutes being used to build up a general picture of the Bronze Age
with the film " People of the Lake."  With the control group the approxi-
mate date and length of the period was again fixed by a time line on the
blackboard. The note was struck that this was a period of further pro-
gressive improvement just as they had found the Stone Age to be. The
class was then told of the Bronze Age in the way of the film, as the dream
of a Boy Scout, the children being encouraged to take as much part as
possible in the lesson. The illustrations used were large black-and-white
sketches of a warrior of the Bronze Age, of alake village, of a woman of
the period with distaff and spindle. The children also saw a sheet showing
the development of the socketed axe, charts of the weapons, implements
and pottery of the Bronze Age, and of Stonehenge. Spinning was illus-
trated to the class with a wooden spindle and raw wool, and weaving by
aworking model of a primitive loom. The experimental group had 20
minutes' introductory talk before seeing the film. They were told that
they were going to see afilm on the Bronze Age. First they must get the
period clear. Then, from the film they must discover all the improve-
ments developed by the people of the Bronze Age. A few must be con-
sidered first, because the film did not give sufficient detail, or time, to
make them clear. Then was discussed the building of lake villages, the
development of weapons, the chart of the axe heads again being shown,
the introduction of agriculture, spinning, and weaving. A demonstration
of spinning and weaving with the models of the primitive instruments was
given this group, and they saw the picture of the woman with distaff and
spindle. The development of religious ideas was mentioned to prepare
the children for the superstitious fear shown by the villagers in the film,
and a picture of Stonehenge shown. Seeing the film occupied the last
20 minutes of the lesson. It was shown without stops, but with an
occasional comment, as when attention was drawn to the leaf shapes of
the weapon-heads.

53. The Test Set. The following test was set:—

Name ............................&hool........... .. ..
Age ... ... ... Years.. .. .. .. .. .. Months.

TEST FOR FILM—" PEOPLE OF THE LAKE."
(Total Time—to minutes.)

Do not bother abo\it writing and spelling in your answers.

Test A Time—10 minutes.
Marks are given for the number of points shown, not for skill in drawing.
Draw :—(1) A man of the Bronze Age, with his shield, axe, and spear.
(2) A primitive loom.
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Name
Test B. Time—10 minutes.
Answer the following questions in the order given in as few words as
possible.  One word will do.

Questions. Answers.

(1) What did the men of the Bronze Age use to hold the
foundation of alake village in place ?
(2) What did they build round the village for a defence ?
(3) In what two ways could they reach the mainland ?
(4) Of what did they make the walls of their huts ?
(5) Were the walls of their huts higher or lower than
those of the New Stone men ?
(C) Where did they pasture their cattle and grow corn ?
(7) What two implements did they use for spinning ?
(8) How did they pass the shuttle across the loom %
(9) Who gave the alarm that an enemy was coming ?
(10) What kind of designs did they place on their
pottery ?
(11) Of what did they make their bugles ?
(12) About when did the Bronze Age begin ?
(13) About when did it end ?

Put your name on your lined paper.
t C. Time—5 minutes.

What other points interested you in the lesson ?

Test D. Time—15 minutes.

Turnover your paper. Write ashort essay to answer the following question:
" Why was life better in the Bronze Age than in the New Stone Age ? "

The delayed test was of the usual type.
54. Reaults of Experiment 2, Part A: Sgs A and B:—

IMMEDIATE RESULTS

Ago. Drawing. Short-
Group. . Answer  Essay.
Yrs.Mnths. Warrior. Loom. | Test.
A 10.11 Film Average per cent.  36-3 49 60 435
Girls Midscore 40 50 60 40
Qs 583 70 | 80 | 70
oi 66 30 | 466 | 30
Non-Film Average per cent. 535 49 80-6 59
Midscore 533 50 8-6 | 60
Q3 733 60 93-3 80
Qi 40 40 733 40
Coefficient of ~ 34 48 25

Reliability J
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IMMEDIATE RESULTS—continued

Age. Drawing.
Set. Group. Murks.
Yrs.Mnths. Warrior. Loom.
B 1 Film Average per cent. 52
Boys Midscore 50
66-6
8? 466
Non-Film | Average per cent. 73
Midscore 76-6
80
8;3 606
Coefficient of z
oicentof } | 73
DELAYED RESULTS
Age. .
Group. Grip.
Yrs.Mnths.
A 1011 Film Average per cent. 541
Girls Midscore 60
Qa 60
Qi 40
Non-Film Average per cent. 49-4
Midscore 50
Qs 60
Qi 40
Coefficient of Reliability | 14
B 1 Film Average per cent. 46
Boys Midscore 50
Qa 60
Qi 0
Non-Film Average per cent. 405
Midscore 40
50
a
S 2

838 § 833 &

Coefficient of Reliability 3!

37
Short-
Answer Essay
Tost.
71-6 56
733 60
80 70
66.6 ' 40
71-6 495
733 50
80 i 70
60 30
129
Interval
Atmo- ;
srere | I
788 |27 weeks
100
100
40
641
60
8 |
40
121
92 14 weeks
100
100
100
86
100
100
25
2-63

In the case of Set B, the scores of the two groups are remarkably close.
The only significant difference is the mark for the drawing of the warrior,
and the control group achieved here a much better result than the experi-
mental group. A still picture is better than the film for the observation
of details of dress and equipment for boys of this age, if the film is not
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stopped nor comment made. With the girls in Set A, the control group
not only do the first drawing better than the film group, but give many
more correct replies in the short-answer test.  In neither set does re-seeing
the loom on the film make the details clearer than one view of the model.
The mark of both groups in each set is exactly the same under this head.
In the delayed tests there is no true difference between the scores of the
groups under either head.

55. Experiment 2, Part A. Experiments with Sas C, D, F, G:
Children aged about 13. Five experiments were performed with children
aged about 13, the first four with the same film, " People of the Lake," In
Sets C and D, the experiment was again conducted exactly as with the
younger children in Sets A and B. Sets F and G had lessons of 45
minutes. The experimental group in Set G again had 5 minutes' talk at
the end of the film to clear up difficulties. The girls in Set F had 15
minutes' introductory talk, 20 minutes for the film which was shown
with many interjected, oral comments, 10 minutes' discussion at the end
of the film. Theillustrative material wasused inall cases as was described
for Set A, and the same tests were given.

56. Results of Experiment 2, Part A: S&s C, D, F, G.

IMMEDIATE RESULTS

Age. Drawing. Short-
Set, Group. Marks. Answer
Yrs. Maths. Warrior. Loom. Tost.
C 132 Film Average per cent. | 57-3 76 66-4 | 49
Girls Midscore 0 8 | e6 | 50
Q; 606 80 8-6 | 666
Qi 460 70 533 | 333
Non-Film | Average per cent. | 71-3 61 7 63-6
Midscore 733 10 80 60
Qs 80 80 866 | 866
Qi 60 50 66-6 53-3
Coefficient of \ 403 3 27 | 314
Reliability J
D 133 Film Average per cent. | 51-6 69 666 | 445
Boys Midcore | 533 70 | 733 50
Qs 60 80 733 60
466 60 60 30
Non-Film | Average per cent. | 56 68 71 505
Midscore 633 70 666 | 50
666 80 80 60
40 60 60 30
Codffident of ) o . }
ReUability J 8 77| 1| M2




Age.
" Yrs.Mnths.

G 128
Boys
|
|
Ago.
Set.
Yrs.Mnths.
C 132
Girls

THE FORMAL EXPERIMENTS 3
IMMEDIATE RESULTS—ocontiyiued
Drawing. Short-
Group. Marks. . Answer | Essay
Warrior. Loom. | Test.
Film Average per cent. | 51-57 63-36| 8105 | 544
Midscore 533 60 80 55
666 80 933 | 8
Qi 40 60 733 | 35
Non-Film | Average per cent. | 62-66 65 7566 42
Midscore 666 70 86 | 375
Qs 733 8 933 | 55
Qi 533 50 733 | 0
Coffident of ) | 364 % 13 | 32
Reliability )
Film  Average per cent. 6933 68 87-33 456
Midscore 70 70 933 44
| Qs 733 80 93-3 56
Qi : 066 50 80 28
Non-Film  Average per cent. [ 62-33 705 89 43.8
Midscore 60 75 86-6 40
Qs 733 80 93-3 68
Qi 533 60 | 86 28
Codffident of 267 T4 T4 6
Reliability
DELAYED RESULTS
Interval
; Atmo- )

G . Marks. Grip. since
roup. arks. rp. sphere. Lesson.
Film Average per cent. 68-3 833 13 weeks

Midscore 60 100
Qs ;70 100
Qi 40 60
Non-Film Average per cent. 5105 | 6105
Midscore 50 60
Q, | 60 80
Qi 140 40
Codfident of Reliability 2.7 29
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DELAYED RESULTS—continued

THE VALUE OF FILMS IN THE TEACHING OF HISTORY

Age. . Atmo- | !nterval
Sot. Group. Marks. Grip. since
Yrs.Mnths. P P sphere. Lesson.
D 133 Film Average per cent. 64-44 | 855 12 weeks
Boys Midscore 60 100
Qs 80 100
Q o |6
Non-Film Average per cent. 64-5 85
Midscore 60 100
Qs 80 100
Q 50 80
Coefficient of Reliability — «012
F 1211 Film Average per cent. ‘ 655 100 9 weeks
Girls Midscore 70 100
Qs 70 100
Qi 50 100
Non-Film Average per cent. 47 86
Midscore 40 100
60 100
30 60
Coefficient of Reliability 4-2 25
G 128 Film Average per cent. 42-6 835 |28 weeks
Boys Midscore 40 100
Q3 50 100
Qi 325 70
Non-Film Average per cent. 366 61-5
Midscore 337 55
Qs 42-5 80
Qi 25 50
Coefficient of Reliability | 17 54

The immediate results are inconclusive ;
the two methods seem of equal value.
and G are extraordinarily close.

so far as they are concerned
The scores of the boys in Sets D
In Set C the non-film group do the

better ; the film group in this case has learned more about the loom, but
on all the other pointsthe control group scores more highly.  On the other
hand, in Set F, though the non-film girls know more about the dress and
equipment of a warrior of the Bronze Age, the film group give more
general information on the period in their essays. The film has not
helped in learning, but it aids retention. In the delayed tests the two
groups of Set D write essays of much the same type. In the other three
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sets the film groups achieve appreciably better results. They are dis-
cussed after the account of the fifth test of this kind with pupils aged
roughly 13.

57. Experiment 2, Part A : Additional Test with Se&¢ D. The Ex-
perimental Group. Reel |1. of the Roman Britain film, on life in a
Romano-British town, was used for the same purpose with the boys of
Set D. Before the experimental group saw the film, it was noted in a 10
minutes' talk that the period of Roman occupation was long—the occupa-
tion of the South civil, of the North military—that the type of civilisation
evolved in the period was largely Roman but partly British, and that the
Britons shared inthiscivilisation. Inthe third century of the occupation,
a wealthy Briton lived in very much the same manner as the Roman
settlers. The film was then shown in silence; this took 12 minutes.
Afterwards, the boys were asked if they wished to ask questions. There
was little response.  One asked what the Governor's attendant carried, a
reference to the lictor and the fasces. Another asked why a building was
called the Baths, when the men were only massaged there—a conscious
criticism of the film. But more questions arose in the course of the dis-
cussion, during which the essential aspects of life in a Romano-British
town of the south-east were brought out by dealing with points in the
film. The boys had noticed most of the points in the film, and had been
making mental comparisons between conditions then and now. For
instance, one boy remarked, without any question or prompting, that the
interior of the basilica was like a church. The boys co-operatively drew
on the blackboard plans of a Romano-British town, of the forum and
surrounding buildings, and of the basilica. This discussion lasted
18 minutes.

58. Experiment 2, Part A : Additional Test with S D. The
Control Group. The control group had the same introductory matter.
The points given in the film were then dealt with orally, black-and-white
sketches of a Roman woman and of a man wearing tunic and toga being
shown. The same plans as before were gradually built up on the black-
board as the lesson proceeded. The last part of the lesson was spent in
reading to the boys a short story of a day in the life of a boy in a Romano-
British town. The matter was mostly taken direct from Chapter |. of
Boys and Girls of History, but with some additions to incorporate points
shown on the film and not dealt with in Miss Power's story, and with
many cuts, so that the subject matter taken with the two groups was
identical.

59. Tests and Results. The immediate test took the form of a free
essay : " Describe the life of a Romano-British town." The figures for
immediate and delayed tests are :—
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IMMEDIATE RESULTS

Age- " Atmo-
G - Mark Grip-
Yrs-Mnths- roup aks "np sphere
133 Film Average per cent- 70 86
Mid score 58 100
Qs 70 100
Qi 36 100
Non-Film Average per cent- 9 89
Midscore 40 100
Qs 60 100
i 40 100
Coefficient of Reliability| 14
DRLAYED RESULTS
Age- ) Atmo- |Nterval
Sot- G - -
Yrs-Mnths- oup Grip- sphere | S
133 Fill! Average per cent- 594 A 5 weeks
Midscore gg i%
a
8, 50 100
Non-Film Average per cent- 494 96-47

Midscore 40 100

GO 100

Qi 40 100

Coefficient of Reliability 18

60- Discussion of Results of Experiment 2, Part A : with Sds
C, D, F, G, aged about 13- It has been noted in paragraph 56 that these
experiments do not show the film to have any greater value than other
methods for a first learning- The delayed tests, however, seem to give an
indication that ashort filmislikely to help children of the given agein the
retention both of an impression of actuality and grip of fact, since the
differences in the scores of all the groups tend in the samo direction ; the
experimental group is superior in all but one score; and some of the
differences are significant- Under the heading of atmosphere, the scores
in one experiment with Set D are identical and in the second practically
so, though the control group here has the advantage- In Set G, the
superiority of the film group is marked; in Set C, the coefficient of re-
liability for the difference which gives the advantage to thefilmis 29, and
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in Set F 2.5. In the case of the mark for grip, there is no difference in
the scores of the compared groups in the first experiment with Set D.
The highly significant difference in the scores of Set F isreinforced by the
smaller differences in the other cases Set F had a discussion after
the film-

61- Effect of the Type of Film on Delayed Resultss Moreover, it is
possible that had the film " People of the Lake " been more directly fitted
for the purpose of History teaching, the score of the experimental groups
for grip would have been higher- The one set of scholars remembered the
story of the film far more vividly than, the other remembered the lesson-
The children in the control groups had no clear picture of the Bronze
Age as awhole- Their essays give the effect of recall of scattered pieces
of information- There is a greater unity in the essays of the film groups-
But it is the modern Boy Scout, the central figure of the film, who
inevitably stands out in their memory- They tell the story of his actions,
but in so doing often omit to mention the background in which those
actions took place- For instance, a boy tells how the Scout paddled across
to the lake village; he does not delay the story of Brown's exciting
doings to explain that he went in a dug-out canoe, or to describe what
kind of a paddle was used- Incidents non-essential to a picture of the
Bronze Age are remembered because of their humour and their dramatic
prominence in the film—Scout Brown drinking his ginger-beer, the Chief
strutting about in the Scout's hat, the Scout lassoing the boy who had
taken his book- In comparison with such episodes, the Scout's tour of
the village and inspection of the occupations of its people naturally pale
into insignificance in a boy's mind- Even so, the children in the film
groups remember more details of the life of the time than the others-
That they do not give more indicates less that films as a whole are likely
to be but little aid to memory of historical details—the child tells select-
ively the whole story of the film—than that the emphasis of this particular
film is faulty for teaching purposes-

G2 Quegtions on Time in Experiments 1 and 2- In the immediate
tests in Experiments 1 and 2 four ©time" questions were set, for the
criticism had been received that the presentation in a film lasting 10
or 20 minutes of an epoch of many thousands of years, would tend to
prevent the child from realising the extent of the period- It does not
seem likely that the film can help to any great extent in teaching time
relationships,® since these in general can only be indicated by sub-titles,
but there seems no reason why the film should destroy the efficacy of
other teaching on time matters- The slight excursion into the problem
in these two experiments shows that here the film had no harmful effects-

! After detailed enquiry into the connection of the film with the teaching of time
relationships in the Yale experiment, it is reported: " The photoplays interfered with the
teaching of time relationships- They decreased by 10 per cent, the learning of such re-
lationships-"  Motion Pictures in History Teaching, Knowlton and Tilton, p- 90-
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In the twenty.four comparative sets of answers, the film group was
superior to the control group in ten cases, the non.film group superior in
ten cases, the groups equal in four. The questions were :—

(1) About how many years ago did the New Stone men come to
Britain ?

(2) About how long did the New Stone Age last ?

(3) About when did the Bronze Age begin ?

(4) About when did it end ?

The word " about " in the questions is not a loophole for vagueness of
reply, but continues the class.teaching on the indefiniteness of our know-
ledge on this period. Only the first question is dealt with in the films.
The point is not whether the films have taught these facts, but whether
films have interfered with realisation of time values taught in other ways.
The table of results follows —.

TIME QUESTIONS

Percentage of Correct Replies

Sot. Ago- Questions. Film Non. Fi l m
Yrs. Mths.
A 10.11 1 53 25
2 68 65
3 80 80
4 60 70
B 11 70 90
2 45 45
3 70 75
30 55
C 13.2 1 65 60
2 80 70
3 80 80
4 55 75 1
D 13.3 1 60 65
2 10 25
3 80 80
4 75 80
F 12.11 1 100 84
2 80 74
3 95 90
4 58 80
G 12.8 7 n 80 55
85 95
: ) 100
a2 80 90
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63- Experiment 2, Part A: 1s Experiment with Set E, Boys aged
12 years 3 monthss This experiment was tried with Set E with both
Reel |- and Reel |1 | - of the Roman Britain film- Reel |- deals with the
life of the Britons on the eve of the Roman occupation- The experi-
mental group was shown the film silently- This took 15 minutes- The
last 25 minutes were given to a discussion lesson on the period, the film
material being woven in with the necessary matter- A blackboard
sketch was made of the exterior of a British corridor house, since this
is not clearly shown in the reel, and of the types of design used by the
Britons for ornamentation- The boys enjoyed talking about the film,
and their observation of even the smallest points was striking- The
control group had an oral lesson covering the same ground- A blackboard
summary was made of the points of the lesson- The class saw large pic-
tures of a man and woman of the period, and charts showing the weapons,
tools, and pottery of the time- A demonstration of the method of making
coiled pottery was given with plasticene, and of the making of baskets
with willow- The same blackboard sketches were reproduced-

64- The Immediate Test- The immediate test was as follows :—

Age ... Years . . . Months- Group

TKST ON " ROMAN BRITAIN-" Part |-
(Total Time—40 minutes-)
Do not bother about writing and spelling in your answers-

Test A~ Time—10 minutes-
Answer the following questions as shortly as possible-  One word will do-

Questions- Answers-

(1) Were there windows in the British huts ?
(2) With what were the huts thatched ?
(3) What shape was the Chieftain's house ?

(4) What was the only kind of furniture in most huts ?
(5) Did men or women cut the corn ?
(6) What implements were used for this ?
(7) Of what metal was the Chief's drinking cup made ?
(8) What garment did his wife wear over her dress ?
(9) On what instrument did the minstrel play to the

Chief ?

(10) With what did the Druid wreathe his hair ?

(11) Of what was his altar made ?

(12) Why did the Celtic women hang flowers on the

trees?

(13) To what music did the Britons dance round their
altars ?

(14) What fierce animal did the Britons often hunt in the
forest ?

(15) How did Celtic women show great grief ?
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Put your name on your lined paper-
Test B- Time—10 minutes-

What other things did you notice during the lesson ?  Give these in short
sentences in any order you like-

Test C- Time—20 minutes-

Write a short essay telling all the things you can think of that show the
Britons were not savages when the Romans camnein A-D- 43-

65- Results of Immediate and Delayed Testss The results of the two
testsarc :—

IMMEDIATE TEST DELAYED TEST
ot A G Mark Anone Gip Atmo- | TGRS
- - - nce
ge roup- arks- _I[];v Essay- rip- shere | ance
E 123 Film  Average per \ d
o 85 435 | 594 | B |9 wesks
Midscore 806 40 60 | 100
! s B3 0 | & |10
L ] 80 30 40 100
Non-Film A"%g?tepe} 63 | 4368 | 481 | 912
Midscore 66.6 | 50 45 100
Qs 733 |80 | 60 |10
Coe‘f'Qéwt f) b ©
ident o
Reliability ] &%| 03] 22

Discussion of those results is postponed until after the account of the
second experiment with this group-

66- Experiment 2, Part A: 2nd Experiment with Sg¢ E- This
second experiment with Set E was taken with Reel |11 - of the Roman
Britain film- The experimental group was shown the reel with a running
oral commentary and frequent stoppages of the film for examination of
the detail- The whole lesson took 40 minutes- The control group had
an oral lesson of the same length- W ith the class this synopsis of the oral
lesson was made on the blackboard at the end of the period-

The Roman Army- TheBritons' Army-
A regular, professiona army- A tribal force, taking to arms when
Uniform equipment- Haphazard ams-
Training in tactics- No training-  Trust in awild rush-

Disciplined- Unruly-
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The equipment of the two armies was learned from study of large, black-
and-white drawings of a Roman soldier and of a British warrior chief- A
blackboard sketch was made of a Roman officer's helmet- When dis-
cussing tactics, a drawing of a British war chariot was shown, and black-
board sketches made to illustrate the shield wall and the wedge formation
of the Romans- A Roman standard was also sketched-

67- The Immediate Test- The immediate test was :—
Name .. ... ... . . ... . Shoo . . .. . ... Age .

TEST ON " ROMAN BRITAIN-" Part|1-
(Total Time—40 minutes-)

Do not bhother about writing and spelling in your answers-

Test A- Time—10 minutes-

Marks are given for the number of points shown, not for skill in drawing-
Draw :—(1) Diagrams of a Roman shield, sword, spear, and helmet-
(2) Diagrams of aBritish shield, sword, and helmet-

Name ... ... . ... . ... . ...

Test B- Time—5 minutes-

Answer the following questions in the order given in as few words as
possble  One word will do-

Questions- Answers-

(1) Row was the leather cuirass of a Roman soldier
strengthened ?

(2) To what did he fasten his baggage ?

(3) What did the Romans carry instead of a flag ?

(4) What two defences were built each night to protect
the Romans' camps ?

(5) What was the British signal for war ?

(6) From what did British women watch a battle ?

(7) What part of a British army began a tight ?

(8) How did the Romans use their shields to resist a
fierceattack '?

(9) How did the Roman soldiers form up to force them-
salves through a break in the enemy's ranks ?

Put your name on your paper-
Test C- Time—10 minutes-

Did you notice any other points in the film ? Give these briefly, in any
order-

Test D- Time—15 minutes-

Turn over your paper- Write a short essy to answer this question :
" Why did the Roman army overcome the Britons ? " Give all the reasons
you can-
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08 The Result of Immediate and Ddayed Teds The figures for the
two testsare :—

IMMEDIATE TEST DELAYED TEST
A G Mark Draving. | Avowe | € Giip- | Atmo- ie
- - - - since
go- roup: arks rawing pg\g?r ssay P here Sree
23 | Fim Qa"gg } 02 | B | O | B4 26 |Tweks
Mdooe 68 | & | 6 | 0 |10
. Q, 0 | | ™| D |1
o Qi 63 &0 50 40 10
Nor-Fim! pAa"“Ogt‘f 1 & | @ % 4 ;8
Midscore 71 0 [00] 5 |1
Qs R & | 0 | 0 1100
S T R
et .
Rdiability 3 %8 | 3| ® 3 B
|

69. Disusion of Reaults of Experimentswith Sgt E-  The film group
gains a far higher score than the non-film group in the first experiment
in the short-answer test-  In the second experiment the non-film group
do better drawings- As in severa cases where the Bronze Age film was
used, here, with another film, the still, black-and-white pi cture has proved
a better medium for observation of detail of dress and equipment than the
film- Otherwise, there is no true difference between any of the soores in
the immediate tests- In the delayed tests, the experiments point to the
fact that the film helps boys of this age to retain a better grip of the
subjects studied, since in the first case a slight superiority is registered
for the film group under this head, and a true difference to its advantage
in the second-  Little difference could be discerned in the amosphere of
the esssys  In the film on the armies, the non-film group gave vivid
descriptions and sketches of the separate festures of the battle, shield
wall, wedge, and tortoise-  They ssemed to remember these more clearly
than the film group, probably because the last two of these manoewvres
were shown very confusedly on the film-  On the other hand, the film
group had a more unified idea of the battle as a whole-

70 Experiment 2, Part A: with S& H, Boys of 14 years 10
months  For the purposes of the same test, St H saw the "People
of the Lake," taking 20 minutes, and Redl |- of the Roman Britain film,
taking 12 minutes to form a review of the Bronze and Early Iron
Ages This adlowed 13 minutes' introductory lesson when the date and
length of the period was fixed, and the boys prepared to look for
gradua improvements in civilisation in the film- The boys saw the
modds of spindle and loom, and charts of the development of the socketed
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axe- The filmswere shown with occasional comment- The control group
had the same illustrative apparatus as the younger groups, with addi-
tional pictures of a man and woman of the Iron Age, and charts of the
tools, weapons, and pottery of that period- They were tested by an
essay : " Give an account of Life in the Bronze Age and in the Early
Iron Age, indicating the progressive improvements made-" The marks
were \—

Ago- | Trfor- Atino- "
Se- Yrs Mnths- Group- matiun-  * P sphere- |
H 1410 Film Average per cent- 638 61 87
Midscore 60 60 80
Qs 78 70 10
47 50 80
Non-Film Average per cent- 621 60 83
Midscore 58 60 80
-, 87 70 100
Qi 418 50 80

S

Codffident of Reliability -3%6

Marks were lost for grip in both groups because the boys spent so long
on describing the Bronze Age that they had not time to complete the
latter part of the essay- Several hoys write ™ Unfinished " at the end of
their paperss One writes, " Foiled by time-" The essays from both
groups were interesting and detailed and equally good-

71- Experiment 2, Part B- Another series of experiments were
undertaken to compare an oral " Story " lesson, the narrative type of
lesson with an incident film- SetsA to H saw the Wolfe film- In Set D,
a comparative test was not possible, since all had very recently learned the
story in their term work- In Set C, too many girls were absent from one
group in the delayed test to make a fair comparison possible- All the
pairs of groups were treated in the same way- 50 minutes were allowed
for the lessonss  Each experimental group first had a brief, oral explana-
tion of the long rivalry of England and France over trade and colonies-
Then the film was shown, with stops at all the maps for explanation- No
other comments were made, save an occasional remark, e-g- * There are
the French in white coats," to help the children to differentiate the rival
armies- The story of the taking of Quebec, as it is depicted in the film,
was told orally to the control group- The names and positions of the
chief persons taking part in the incident were written on the blackboard
at their first mention, and all the maps shown in the film were also sketched
on the blackboard at the appropriate time in the account-

D
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72- The Tests and Statistical Results- All sets had the same test,
30 minutes to tell the story of the film and 15 minutesto give alist of the
ressons for the English success The story was given a quantitative
mark for information, and marks for grip and atmosphere- The shorter
question was given a quantitative mark, one mark for each relevant point-
Set H, however, were not given a quantitative mark, for it was found to
be meaningless with these older boys in an essay of this type- They
ignored detail and sdlected a few major points for notice ; the best essays

were by no means the longest-

IMMEDIATE TEST

Ago- Group- nf
nfor-
mation-

o1 Film Averg_pa’ I| "6
Midscoro 40
Q =8
- 266
Non-Film Average per ! 5358
oant- 50
Ml%soore 53
Q? . 366
Coeffident of) 185
Reliahility j*
Film  Average per \
cent- |
Midscore ! 50
; : Qs 1 &8
Qi . 407
.Non-FiIm Averageper]  gp9
j | cet- |
| | Midscoro ;gg
o8
Qi 444
Codffidentof 1 1.5
| Reliability j
132 Film  Averageper\ .,
et i 69-84
Midscore 71-9
Q3 81-2
Qi 59-3

Non-Film Average per | |g5.97
cent- |

Midscore ~ |68-8 1
N 75
8i 50
1-21

Reliability J

40
48
3
37-3

40
40
28

2-36

Atmo-

sphoro-

3Bw

88

B8 s

100
100
L7

9%-5
100
100
100

83-8

90

100
70

22

Short

Question-

Koasons-

25

20
40
20

32

20
40
20

1-53

35

40
60
20

20-7

20
60

11

32

30
60
20
47-7

40
60
40

28

DELAYED TEST

Interval
since
Losson-

K 87  22weeks

100
55 100
a8 W5
3 100
60 100
280

103

39-4 100 10 weeks

32 ] 100
52 100
32 100
4317 §7-05
40} 100
52" 100
32 70 J
102! 2-73 1
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IMMEDIATE TEST

DELAYED TEST

ESSAY-
j Short Atmo-
St-|  Age il Group- Marks- i Quoaion|  tJrip- mo
I Infor- | o Atmo- . Reasons|
! mat ionf sphere-
: 1 1
£ . )
123 Film | Averagepen) | o2 | 455 g5 501 95
cent- |
Boys| Midscore . f,0-3 2 100 20 60 '100 j
1 Q3 75 6 100 ) 80 !ioo !
| ; j 419 | R 0 0 40 100
1 Non-Filn) Average per) 1 ! '
653 4 845 -
ot 1 37-4 2 50-4 88
S Midscore ! 61-4 3 100 20 48 | 100
Q& 791 48 10 ) 64 , 100
- 1 Qi 50 28 ol 0 36 j 8o !
I Codfficient of | g5 g g9 w79l 17 3311
Reliability 1
e L Avecr;?_e perll 5116 518 85 27 |35 91  9weeks
Girls Midscore 48-8 50 100 20 32 100
j Q 059 76 100 4 40 1100
) B3 R L 20 28 | 80
,Non-Film A 1
on-riim Vig?_eperll 438 835 3 36-4 80
i ' Midscore 55-3 40 & 40 38 80
| i Qs 682 6 10 60 48 100
] i Qi 1423 2 0 20 28 J 60
Cosfficient of)) 1 g 155 7 21 w 217
Reliability i
G 128 i Film A
oTm e =R pe? 6053 4517 9529 3058 | 365 825 22weeks
Boys Midscore 61-8 36 100 40 32 100
1 n 6 o 10 ) 44 100
i . Qi 472 210 20 2 60
, Non-Film AVERRRr | 63 41 4147 9477 5578 | 3129 7647
; cent- 1
Midscore @ 036 40 100 60 28 80
i Qs & 2 10 80 36 100
| Qi 472 2 10 ) 24 60
Coefficient of
i Reliability 1 116 104 2 92 909
I
H 14-10 Film  Averageper|
cent- 1 | 608 ® @
Boys Midscore j 64 100 60
Qs + 68 100 80
Qi 5% 10 )
Non-Film |Average per .\ 47-2 & 51
cent- I-
Midscore 44 90 40
Qs 56 100 ' 80
Qi 40 60 40
Coefficientof \
433 39 2
Reliability J 1 (




52 THE VALUE OF FILMS IN THE TEACHING OF HISTORY

73 Discusson of Reaults These figures show that the story of
Wolfe, asgiven in the film, is learned and retained equally well, or rather
equally badly, by film and oral groups, with the exception of the older
boys- It istoo long and complicated for scholars up to the age of 13+ to
grasp fully in one period- The children could not be expected to give
detail in the time at their disposal- It was possible for them to give an
outline account of the campaign- Most of them, however, concentrated
on a few striking episodes, told the story of the climb, mentioned the
battle, described the death of Wolfe, while ignoring such things as the
causes of the struggle and events in the winter of 1759-60- At the same
time, the accounts are graphic, with much picturesque detail- All thisis
true equally of control and experimental groups- Though the former give
somewhat more attention to causes, more of the latter remember the
urgency of relief in 17G0- These criticisms apply both to immediate and
delayed testss Hence the low mark for all groups save those of Set H
for grip as contrasted with the high mark for atmosphere-  An interesting
difference appears between film and non-film essays, mainly noticeable in
the essays from the older girls of Sets C and F. Tt was often difficult to
know how to apportion the quantitative mark for information, the purely
objective mark, because these girls first described movements as planned
in the minds of the leaders, and later gave an account of these events in
terms of action- The movement of these non-iilm essays was less quick
than those of the film groups- With girls of this age, this was counter-
balanced by a clearer realisation of the sequence of events in the non-film
groups-  These differences suggest both a shortcoming and specific advan-
tage of the film- Tt admirably portrays action, not so easily things of the
mind- The older boys were old enough to grasp the story fully in the
time- The experimental group said little of the causes of the struggle,
but much of all therest- They gave a proportionate share to each part of
the story, wrote with certainty and ees= The control group were far
more confused over eventss A half-memory of the details of the story in
the immediate test leads to such things as descriptions of all the army
scrambling up the cliffs, or worse, of all the army being hauled up the
cliffs by ropes let down by the Forlorn Hope- In one case, Montcalm is
said to be in charge of the Samoa battery, in another the English are given
Canadian help, in athird, Quebec is said to be taken and held without
difficulty, oncethe cliffswerescaled- The intricacies of the campaign were
clearer to boys of this age on the film than from an oral account-

74 General Condudsons from Experiment 2- Usual lesson-j-Film
versus Usual lesson-

(1) With Childrenof 10+toll- Whenthefilm" People of the Lake"
was used, the immediate tests showed that both in Sets A
and B the control groups had learned rather more facts
during the usual type of lesson than had the children in the
film groups- No other differences emerged in the first tests-
In the delayed tests, no appreciable differences could be traced
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between the two groups- With the Wolfe film, there are no
significant differences in either division in immediate or
delayed tests- These results point to the fact that the usual
type of lesson is of more value for children of this age than the
film, when no discussion lesson follows the film-

75- (2) With Boys aged 12 years 2 months- In the first experiment the
film group had a true superiority in the immediate test in the
short-answer test- The film had been a help in the acquisi-
tion of fact- In the second experiment, the higher score of
the film group for the drawings has been taken to indicate
the greater value of still pictures for study of the detail of
dress and equipment- On the other hand, the delayed test
on the same film showed that the film isahelp in building up
a unified picture of a changing composite whole such as the
battle between Romans and Britons- It also appears from
the delayed tests on the two experiments in Part A that the
film aided these boys to remember facts, since under the
heading of grip there is a true difference between the marks
of control and experimental groups in one case, and a fairly
significant difference in the other- The results of both im-
mediate and delayed tests are neutral in the case of the
Wolfe film- That is to say, the film achieves equally as good
results as the usual type of lesson in every case, and there is
a suggestion that for children of this age, a short film is a
definite help-

76- (3) With Children aged 12 years 8 months to 13 years 3 months-
The results have been discussed at some length in paragraphs
56, 60, 61, 73- They give some indication that a short film
creates a more permanent impression both of essential facts
and of actuality than the ordinary lesson- A long, incident
film of the Wolfe type, taken apart from other accompanying
lessons, is of no more demonstrable value than a story told
by the teacher-

77- (4) With Boys aged 14 years 10 months- In the experiment with
the two reels showing social background, the results of the
film and lesson groups were equally good, but in the second
experiment with the Wolfe film, the film was grasped better
than the story, and the atmosphere of the times much better
caught- This seems to suggest that suitable films are likely
to be of value to boys of this age-



CHAPTER IV

THE FORMAL EXPERIMENTS ON THE TECHNIQUE OF
USING THE FILM

78 Experiment 3 of the Formal Series Two sets of formal experiments
were undertaken in an attempt to discover the best method of using the
film- School E did not take part in these experiments- A third group
was introduced in the remaining schools except in Set B, where two groups
only were used- Groups I- and TI- in every school had each seen one
film- In the first experiment Group | | - was the experimental group and
saw the film on the Stone Age; in the second test Group |- was the
experimental group and saw the film " People of the Lake-" This change
had the double purpose of preventing any possible feeling of aggrievedness
and consequent lack of effort in doing the tests on the part of one group,
and of keeping the two groups level for the purpose of the third test-
Groupl I | - wasat somedisadvantageincomparisonwith Groupsl-andl | -,
since it was their first time of taking a film test- For Experiment 3,
Reel I- of the Roman Britain film, showing a British village in A-D- 43,
was used- This took 14 minutes to show when taken slowly- Lessons of
45 minutes were given- With each set, one group saw the reel at the
beginning of the period, and then had an oral discussion lesson of
31 minuteson the Early Iron Age- Another saw thefilm, had 17 minutes
for clearing up difficulties and for the indication of a few points not shown
on the reel, and again saw the film at the end of the lesson- The third
had an introductory talk of 31 minutes and then saw the film- The test
earlier used with Set E, and described in paragraph 63, was used- The
drawing tests given in Experiments 1 and 2 were discarded, since all
groups saw the reel, to allow longer time for the essay-

79- Results of Experiment 3: Girls aged 10 years 9 months- In
the tables of figures the following abbreviations are used :—

F+ L =Film and Lesson-

F +L+F Film and Lesson and Film-
L+F —Lesson and Film-

M =Midscore-

Q 3 = Upper Quartile-

Q 1 =-Lower Quartile-



EXPERIMENT 3: IMMEDIATE TEST—GIRLS AGED 10 YEARS 9 MONTHS

Average  Coefficient of Re- Coefficient of Re-

- ility betwi Average  |ighility between
A Growp- PG (D) bgeen Qo Q- peoet &gt OF Qc
lAnswerTeﬂ- AnsF\)/ver Test- Essy- pl'sr&d— i
A 1011 F+L 81 8-6 933 733 443 533 60 133
15 75
Girls F+L+F | 723 J 54 733 80 666 423 433 60 26-6
3-33 ol
L+F | s ' ! 933 733 40-6 40 533 266

*54 gives the Coefficient of Reliability for a true difference between 81 and 83, theresults of the first and last groups quoted in the preceding column-
A similar relationship isindicated by the figure following the large brackets throughout this present chapter when three groups are concerned-

EXPERIMENT 3: DELAYED TEST—GERLS AGED 10 YI2ABS 9 MONTHS

o Coefficient of Re- Interval
Average  Coefficient of Re- Average  Tiapili i
Set.  Age Group.  percent. liability between M. Qs  Qi« 1 per phty "Gar‘g'l}}]tg' l}a\e%vr\{]egn Mo Qe Q- |
Grip. Groups. Grip. Atmosphere. Sphere. Weeks.
A 1011 FL 682 \ 60 80 50 96-4 i 100 100 100 25
Girls FALWF 732 " ° 1 X g0 100 o0 | %8 14 100 100 100
L+F 623 W g | ws | 00 100 100

The only significant difference between any of the groups on any score is that between Group || -, Film -+- Lesson+Film,
and Group | Il -, Lesson-f Film, for the short-answer test- This suggests that girls of this age acquire detail better if they have

longer time for oral discussion than if they see the film twice-

o
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80- Experiment 3: Resultswith Set B, Boys aged 11-
LVIMEDDITE TEST

Average Fo%f_f:pieng of Re- Avers l(_:ogf_fli_ctimé e?f Re-
iability between n iabili ween )
Set- Age- G-P- n Groupsry Short- M- Qs Qv per ce Group5¥ Essay M- qi- Qi
Answer Test Answer Test- Essa- Test
B 1 F+L 78 76-6 86-6 733 44-6 | 40 60 333
. (e
‘ .
Boys L+F 64 1 63-3 73-3 60 39-6 1 43-3 60 | 20
1
EXPERIMENT 3: SET B, DELAYED TEST
- Coefficient of Re- Interval
Average | Coefficient of Re- Average il ]
Set- Age Group- | per cgt- liabilitybetween M- Qs Qj-  percent I|ab|(|3|‘rt‘))/ub§twem M- Qr Qi | Lomee
Grip- Groups-  Grip- Atmosphere- Atmosp%ere Ws
B 1 | F+L 40 * 40 50 300 84 | 00 *100 60| 1.1
i - 2
Boys L+F 41 35 50 30 76 1 100 100 60

Only two groups were used- The only significant difference is> again in the short-answer test- The group that had the
lesson after the film score the more lighly- Group | had sufficient background of general knowledge to follow this reel, which
is simple, without definite preparati<>n Further, the impatience of these small boi’s for the film during the lesson, when they
were expecting to see it before the Uilk like Group | -, may help to account for this result-
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81. Experiment 3: Resultswith S&sC, D, F, G, pupils aged about 13.
IMMEDIATE TESTS

I ’ - Coefficient of Re-

Average Coefficient of Re- | Average

S | Ape  Gowp PRIt YRR M Q. @ premt [NAMER w0 e
| Answer Test.  Answer Teat. ! LRARY. ! Test.
p— - - e ———— - —_—— _— e e —— — . —— \__.__,_‘l
| . ) . ; !
c |‘132 F+L 893 | 933 933 , 866 4316 } 433 366 | 266
| - po88 | :
Girls | FiL+¥F = 903 | 933 | 933 866 801 - 168 10 50 233
. l i L7 .
‘ L+F 916 933 100 | 80 36-3 !J 366 466 266 |
D ‘ 133 F+L | 766 ‘] | 0 |80 666 45 46 666 266 .
i |} 356 | 1-64 _ |
Boys | FiL+F 848 . 68 866 933 | 80 38 K 366 | 468 20 ‘
|1 208 | _ (1139 ;
‘ L+F | 786 ') 80 . 933 666 43 ! 0 60 26
F | 1211 F+L 0233 | 933 100 | 866 6275 . 637 125 50
. i o ‘
Girls | F+L+F 88 | 933 100 733 4787 : L7l o487 573 40
§ : v 1-9 i
J L+F 808 933 933 | 866 &5 |’ J 576 65 425
G 128  F+L o1 o 1000 100 933 4197 337 55 215
i i h 68 1 : | [ 98 | |
Boys F+L+F ' 866 l-.' - 580 866 033 | 80 EOU TN 63 . 462 65 2715
L o282 : - 167 ; ; !
L<F 7882 ‘J 80 e oot 3gos |/ J S 318, 515 | 20
! |
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82. Experiment 3: SetsC, D, F, G.
DELAYED TESTS

| Cocficient of Re-

A Cocfficicnt of Re- A , N .
RBet, Age. Group, p;f::r%:. Ilall‘;ili'i;r;m;“wfl M. Qe Q. pz‘retl::ﬁa hnb'g?ﬂ:”:“ cen M. Q. Q.
Grip. Groups. Grip. : Atmasphere. Almoapl?u:n?.
¢ 132  FiL 80 l ' 80 100 60 99 100 100 100
13 |
!
Girls FrLyF 365 18 100 100 80 100 100 100 100
; 9.8 | : ,
L+F 7473 8, 80 60 100 100 100 100
D 133  F+L 637 ] 60 ‘ 80 ; &0 97 : i 100 ; 100 , 100
| ir 118 ) . ‘
Boys F+L+F; 633 !-}' 126 , 60 | 80 40 . 933 ! 160 © 100 100
BT [ = ; i .
L-F 738 80 ¢ 80 60 1 100 | {100 100 100
; .
F 121l F+L | 76 | sol 0 0 w0 3 100 100 . 100
f LTS | i | 545
Girls FLL+F° 42 I L 65 W0 220 6 I 647 | 80 , 100 40
31 | -83
L4F 10 f 0 70 20 68 f { 80 100 40
¢ 128  F:L 621 \ 60 B0 40 905 \ 100 160 100
! g l 119 |
! |
' Boys F+L+F 666 . L2468 60 100 10 833 \ . 265 100 ; 100 40
i | 3.6 119 j :
| L+F 477 ! ] 0 6 0 733 ! 9% 100 40
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83- Conclusionss Experiment 3: Sas C, D, F, G. These methods
appear to have been of equal value with the sets under consideration-
The scores of the groups within the sets are close in the immediate tests,
and no one method is uniformly superior- In Set D, the group seeing the
films twice has better results in the short-answer test than the other
groups, but in Set G, the Film-{-Lesson group scores most highly in the
same test- The scores are again close in the delayed test- In Set G,
Group || -, Film-+Lesson-+Film does better than Group | I | -, Lesson+Film-
The superiority of the Film-j-Lesson group in the delayed tests of Set F
does not establish even for this set the superiority of the method used
with this group over the other methods- The two other groups confused
their memories of the reels on the Stone, Bronze, and Early Tron Ages,
not a matter for wonder since in a short space of time they had seen three
reels depicting man in a simple state of civilisation, in all of which the
people performed much the same actions, spun, wove, made baskets and
pottery, and hunted- The additional group was not confused, since these
girls had not seen the earlier reelss This confusion occurred in other
groups, but not to the same extent- The reason is probably that Set F
saw the reels with far shorter intervals between than did the other sets-
The children's difficulty in differentiating these reels suggests that similar
films should not follow each other- The most notable point in the delayed
essays is the vividness with which all groups remember some of the scenes,
those chiefly connected with the illness and death of the chief and the
druidical ceremonies- The children describe these as though they were
visualising strongly- Hence the high marks in all sets for atmosphere-
The same feature is apparent in Experiment 4, where the children
vividly recall incidents on the march of the Roman army and the
battle-

84- Experiment 3 with St H, Boys aged 14 years 10 monthss The
same procedure was followed with these boys as with the other sets, but
Reel |1 - of the Roman Britain film was used- The new set of boys saw
the film first and then had the lesson- This test was given :—

(1) Draw a plan of a Romano-British town, indicating the chief
buildings-

(2) Describe life in Roman Britain in the second and third
centuries-

Forty-five minutes was allowed for the test- The essays were good- The
marks for information, the quantitative mark, for this set in Experi-
ments 3 and 4 are low merely because one boy, observant and a quick
writer, gave extraordinarily minute detail; his marks were taken as the
maximum- The essays of the other boys were more selective but very
adequate, as the mark for grip indicatess These boys do not appear to
have profited more from any one method of procedure than the
other-



ExpERMENT 3: Immeprate Test—Ser H

Average

I © Avernge  Coefficient of Re- r cent g:;fﬁiimh:?:rg‘:
| Bet Age. 1 Group, per cent.  liability between M. Qe Q4. pEm‘ Group:. Fssay. M. Q, Q.
: Flan. Groups. Plan. Information.  Information.
H I 1416 . F+L 75-2% : 0 90 80 557 y 8710 T34 326 -
| b oes | -
Boys | | F+L+¥F . 7947 } 1-33 50 90 60 5778 . 105 511 TS5 449
1 [RRE: J : :
L+F ' B789 J | 70, 80 50 a0-82 | 3l |, 632 40-8
' i i
i : .
f | |
Aversge  Coefficient of Re- Average  Cuefficient of Re-
per cent.  liahility bet;weel'l Ml Q. . per cent. liability betwee}-l M, @a Q.
Eszaay. Groups. Lsmsay. Essay. Groups. Essay.
| Grip. Crip. tmosphere.  Atmosphere.
62 : 60 | T0 60 9647 . 100 100 100
1 1 o
;038 ) 2ol l
|62 . 826 | 0 5 8% 219 i 100 100 60
- o : ]
) 60 i J J 70 50 85-26 | 10D 100 60
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85- Experiment 4 of the Formal Series Reel 111- of " Roman
Britain," the reel describing warfare between Romans and Britons, was
shown- The lessons were 40 minutes long- Group |- saw thefilmwith a
running oral commentary and with frequent stoppages, when detailed
explanations of the equipment, tactics, and so forth shown on the screen

were given- Group | | - had a 25 minutes' lesson on the subject matter of
the reel before seeing it, while Group IIT- saw the reel and then had
25 minutes' discussion- Groups | I - and I11- used in the lessons large
still pictures of a Roman soldier and British warrior-  The film was shown
silently to Groups | |- and 1 11 - The test quoted at length in paragraph 67

was given to all sets, A to G-

86- Resultswith Set A : Girlsaged 10 years 9 months- The abbrevia-
tion " Sim-" is used for the simultaneous film and talk given to the first
groupsin all sets-



EXPERIMENT 4. IMMEDIATE TEST—SET A

| e — e = - _ P,
: : ! Average Coefficient of , ;
. Average g&'{&“ﬁfgﬁ; l per cont. Relishility bo- Daversge oocient of o
l Set. Age. Group. [];er c?:lt; tween Groups. M. Qa | @ fhor't.- ts“'hE?rft: E"TO“PS- M. Qa Q. . pg}'&;:r!b. tween Groups. M. Qs Qy
i TRWINEA. Drawi.ngs. | I:::"I::tel' 1] T-e";'ls\v‘el' I i ¥ l‘:‘*!ﬂ)'- .
o - — L I ! o
A 101 Sim. 526 |, 5 6448 62 : 080 500 445 . 50 70 30
HRE:: : | o | I
Girls + L+F 368 |- 58 72 40 67-3 1-1% 75 80 &0 395 44 40 50 30
I 122 : L -51 ! 6 l
F+L  a526 ./ 54 64-32 71 ) 0 90 o 42 ! | 40 60 30
ExerrmENT 4: DEraveDp TEST—SET A
o T o T . Cosffcientof Ree  Interval
: Average | Coefficient of Re- \ . Avorg il 3
Set. Age. Group. pe;'e:ent. ! lia‘lajiliet;ﬁmlt)-weeil M. Qo Q. per cens:. l'a'bllg'y be:;ween M. Q. Q. Ii‘:;e
! . Grip. , Groups. Grip. Atmosphere. .-‘-\tmr:;;%t;re. “.eeg_'
e SR S o U
A 1011  Sim. | 647 3 | 60 80 50 - fa2 \ ] ll I 100 106
' 24 256 !
Girls L+¥ 535 i S A1 a1} B0 0 T8-8 { @1 1 100 40 23
i 8 | : 26 [
F+L 558 / 60 . & 40 811 ! 80 100 80

There are no statistically significant differences between the groups either in the immediate or the delayed tests.
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87. Experiment 4: Resultswith Set B, Boys aged 11.

Cocfficient of

Average iability boe. . per cont. Reliabulity be-
| Bet. Age. Group. per cent. “R:é:arrl(lgl:";u:cs M. Q5 Q) Slort. wweenUroops, M. Q. Q.
Drawings. Drawings. Answer  Bhort-Answer i .
Teat. Test.
B 11 Sim. [Hi} l 66 72 56 76 ] 80 90 T :
&8 ' - 143 ;
Boys L+F 796 | g2 88 7 s9 | 90 . 100 80
EXPERIMENT 4 : DELaYED TEST—SET B
Average  UrefRejent of Re- Average
Bet. Age, Group. pur vent, Dbl y helween hi B Q.. Q. per eent. M.
| Grp. Groups.  Grip. Atmosphore.
i B I Sim 46 f 50 60 30 93 160
23
Boys Li¥F 535 | 50 60 . v o3 i00

IMMEDIATE TEST

Avernge | Coefficient, of -

Average
prr ceat.
Essay.

H
ESY

Qs

100
100

M. Q. Qu
e i
40 50 ;40
. |
45 60 30
Int_e;l:\‘al__
Qo
Werks,
100 9
100

Again, the results are inconclusive, the only statistically significant result in either immediate or delayed tests giving a
superiority to the lesson followed by the film in the drawing test.
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Averago

8- Experiment 4. Resultswith Sats C, D, F, G, aged about 13-

Coefficient of |

IMMEDIATE TEST

1

I Average | Coeficient of

p . ; t. | Relinbility be-
. | Age. | Group. | por eent. ﬁ?;:bgl:gu;: M. Q4 Q] pgl‘;mg:? : t\:t']:n ll;:rzaupﬂ.
H Drawings. ]jmwings. i *Angwer  SBhort-Answer
| i Test Test.
. : . —| Lo
182| Sim. | 624 L6t w2 520 T35 ||
| ! 95 ] - o
"L+F | 66 111 |70 800 56( 703
! V177 i ‘ i 98
F+L = 358 ) 38 75 M| 75 |
133 Sim. | 76 : 76 88| 68| a1
| ‘a7 ‘ | | IFE:
L+F s ! 1108 8+ 58! 72 835 202
i I2.51 L g8 I
F+L ‘ 28 {76 8¢ 60| 89 ' |
12.11] Sim. | 580 . ] B0, 64| 481 eodT
38 : 14 l
L+F = 688 G141 66 81 60 ‘ 70 !] 14
| 2:37 ! i |
F-L | 762 | J "7 8864, TO ).
128 Sim. . 7326 |, .80 8860, 7684 I1 i
REE i ! 328
L+F | 858 L 29| 88 06 72| 86 | 3-36
. V154 P |\ 181 J
| F+L ' 818 76, o1
|
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Average lgoflaﬁgz_{gnt;: l‘ }
M. | Qs Q. percent. t:c?n]("::gups-. M Q. Q,
Essay, Eszay. !
000 680 665 | 60 | 80 | 50°
i 87
|9 e 72 ]' 80 { 90 | 40
-87
s0 |90 &0  es5 |/ 60 | 00
IR 30 | 50 | 20
_ 2.8 }
80 [100 70 49 { L 1.67| 40 | 60 | 40
.92
90100 80 44 ) 50 | 60 | 30
70[90 50 4147 35 | 60| 30
h 1-87] :
0|80 60 487 0 |22 1475 85 ] 40
B3 N
6580 co: s5L9 [ J 45 175 | 30
soloo e a0 || 45180 | 35
= ,-2-34'
90 [90 S0 83 . 65 80| 45
: 12-6} | :
80 [100 70! 612 : 62180,50
| i




89. Experiment 4: S&sC, D, F, G.

DELAYED TEST

Average  Coeffielent of Re- Average Interval
Set. Tk ot PO M. e O B e, Y {%ﬁ
| :
¢ 13.2 Sim. 78 - | 80 100 &0 96 00 100 100 9
Gicls L-F 7t J L4 B0 100 50 7 00 100 100
' F-L s 1" | 0 100 60 9052 100 100 80
D 133 Bim. &8 ! ag 60 S0 60 100 00 100 100 9
Boys L-F 5T _-: . 60 60 30 8 100 100 100
F+L 88 p 32 60 0 0 100 00 00 100
¥ 1211 Sim. st B0 80 40 o6 100 100 100 9
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90- Conclusions from Results of Experiment 4 with Sas C, D, F, G-
Between the equated groups there arc few significant differencess When,
however, the results from the four groups are considered together, four
tentative suggestions as to method may be made :—

(1) For the realisation of detail of equipment it is preferable to teach
the detail first by means of a still picture and afterwards to run
the film straight through, rather than to use the stopped film
method, for in every case in the immediate tests the drawings
of the " Simultaneous " groups are worse than those of
Croup H-, the " Lesson+Film " group, and in Sets F and G
the difference is significant-

(2) In general, for gaining information, lessons before or after the
film are better than the stopped film method, since in Sets
J), F, (I in the short-answer test, the " Simultaneous " group
achieves the worst results ; in Set C the scores of the " Simul-
taneous " and " Film-fLesson " groups are equal, and slightly
bettor than those of the " Lesson-+-Film" group-

(3) Also, if it is wished to stress some aspect of the subject matter of
the film, it is better to take time for discussion of the reel
before or after its showing, rather than to stop the film and
talk, since in every case the worst results are obtained in the
set essay in the immediate tests with the stopped film-

(4) For sheer memory of the film, the stopped fiim method and a
running oral commentary seems as good as the other methods,
since in the delayed test and free essay on the film, this method
gives the best results in the mark for grip in Sets C and G, and
is first equal with the Film + Lesson method in Set D- The
scores are almost identical for all groups in Set F- In these
delayed tests, the marks for atmosphere might be expected to
be close, as they are, for all groups saw the film- As in the
preceding experiment, memories of this reel were fairly com-
plete, and in almost all cases extremely vivid-!

91- Experiment 4 with Set H: Boys aged 14 years 10 months The
same methods were again adopted as with the other sets, but a slightly
different test given- Tests A and B, taking respectively 10 and 5 minutes,
werethe same- Theessay, for which 25 minutes wereallowed, was : " Com-
pare and contrast the Roman army with that of the Britons, explaining
fully the former's success" The low mark for " Information " in these
essays is due to the outstanding excellence of one boy, as explained in
paragraph 84. These results were reached :—

! These purely formal results are of less value than the experience gained from the many
informal testss There, a combination of methods proved helpful- The teacher may give
a preparatory lesson and also make a few oral comments when showing the him, or stop
it occasionally-
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93- Discusson of Results: Set H: Experiment 4- The results
from the three groups are close- The only real differences occur in the
marks for atmosphere in the essayss The " Lesson -+-Film " groups do
less well here because the pattern of the preliminary lesson seems to be
more impressed on the boys' mindsthan does thefilm- Asked to compare
the Roman and Britons' armies, one boy reproduced the skeleton black-
board summary practically verbatim, and attempted nothing else= He
instances, in its most extreme form, the tendency of the whole group- In
general, however, this test is entirely inconclusive-

94- Midscoress The figures showing the midscore and the inter-
quartile range of each group of marks have been given with the average
percentage marks for the tests, but these figures merely serve to show
that differences between the scores of the equated groups are rarely
striking-

95- Correlation between Scores in the Intelligence Test and in
Film Tests The correlation between pupils' scores in the intelligence
test and in the film tests was explored by the application of Spearman's
" Footrule " formula to the results of the short-answer test and the essay
test in the immediate tests of Experiment 2 A, with Sets C, D, F, G,
pupils aged approximately 13- These essays were marked objectively
forinformation-

C 323 323
D 58 354
F 429 242
G 677 444

A substantial correlation might have been expected and is found in the
results of the short-answer test, save in (S C. The degree of correlation
is less in the essay test; this is no doubt partly because, as has been
explained, the children had not time to finish the essays

! Interpretation of Coefficient of Correlation :—

Oto 1 -4correlation islow-
i -4to £ -7 correlation is substantial-
_b "7 to £ 10 correlation is high-

Cf- How to Measure in Education, MeCall, 31)3-
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96. Summary of Conclusons from the Formal Tests \—

A. EXPERIMENT 1

The results of Experiment | corroborate the general view of
the value of illustrations for purposes of History teaching.
(46, 47, 48, 50, 51.)

B. EXPERIMENT 2.

(1) As far as these four tests are concerned, where no dis-
cussion followed the film, the usual type of lesson seems
of more value for pupils aged 10 to 11 than the use of the
film.  (74)

(2) The two experiments with one reel with boys aged 12
years 3 months suggest that for children of this age :(—

(@) A short film helps them to learn and to remember
facts.

(b) A still picture is better than an uninterrupted film
for learning details of dress and equipment.

(c) The film is of more value than the still picture for
giving a unified realisation of complicated and re-
lated movements, e.g. the battle in the " Roman.
Britain " film. (69, 75)

(3) The experiments with children aged approximately 13
suggest that with pupils of this age :—

(@) A short film creates a more permanent impression
both of facts and atmosphere than ordinary lessons.
(56, 60, 61.)

(b) A long film, shown without accompanying lessons, is
of no more value than a story told by the teacher ;
this also applies to the boys aged 12 years 3 months.
(72, 73)

(4) The two experiments with boys aged 14 years 10 months
suggest that suitable films are likely to be of value to boys
of this age both for giving grip of fact and sense of atmo-
sphere. (72, 73, 77.)

C. EXPERIMENT 3.

The scores indicate little difference in result whether a film is
shown twice or only once in the space of one lesson period,
but most children of 12 and older expressed preference for
seeing the film only once and having longer time for dis-
cussion ; then they felt more sure of the facts. (81, 82,
83, 84)
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D- EXPERIMENT 4-

If only one period is to be spent on a new topic with children
aged 13, it is better to show the film straight through and
take longer time for discussion, etc., than to spend all the
lesson showing the film with very frequent stoppages for
explanation- (88, 89, 90-) *

! These conclusions, like those given at the close of the following chapter, are in the
nature of interim findings ; the final conclusions of the enquiry are given in Chapter XVIT-



CHAPTER V
THESEMI-FORMAL TESTS

97- Procedure in Semi-Formal Testss The chief interest in these semi-
formal tests lies in the fact that they pointed the way to the informal
experiments of the later months of the enquiry- The tests of this second
type were themselves of an informal nature, but since comparative groups
were used, this nomenclature was adopted to distinguish them from both
strictly formal and informal experiments- The groups were formed
simply by division of the class concerned into two groups approximately
equal in ability according to the results of school examination marks and
the class teacher's judgment- The tests, 13 in number, were taken in the
same weeks in which the formal experiments were in progress, because in
themselves the formal experiments were insufficient in number for the
drawing of even tentative conclusions on the value of the film-

98- Marking of Essayss h\ all these cases the immediate tests con-
sisted of essays, sometimes a definite question, sometimes a free essay on
the film- With one exception the delayed tests were of the kind already
used with the formal groups- Both immediate and delayed tests were
marked by the teachers on a plan like that already described,’ a separate
round mark for style, for grip or the main points of information, and for
atmosphere or spirit- Saving an initial agreement as to the general con-
notation of these terms, each teacher was left free to establish his own
criteria as to the quality of the essays The teachers recognised the
method as merely an analysis of a usual practice, and as a meaningful
method of evaluating results- Tt is on this critical examination of the
essays that the teachers base their reports of the written testss The mark
for style was given with the object of isolating all considerations of
grammar, spelling, writing and so forth, in the final judgment on the
historical merit of the answer- Throughout the enquiry, Ihe investigator
read every essay after the teacher's marking, and any serious differences
of opinion were discussed till an agreed mark was reached- The method
of marking in all but the strictly formal tests is entirely subjective- Tt
seems impossible to assess the essential qualities in an historical essay in
any purely objective way- But in the majority of cases, apart from the
formal tests, the verdict does not rest upon any one individual's opinion-

99- Provision of a Standard of Comparison with Usual Work- In
some of these experiments, the control group had the oral lesson and
wrote their essay before the film was shown, and were allowed to see the

b oujmt, 41-
7
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film along with the experimental group- This prevented a comparative,
delayed test between the groups- In these cases a grade A, B, C, or D,
based on the marks for grip and atmosphere, was given to the essay in the
delayed test- Each child was also given a grade to represent his usual
ability in history exercisess Much care was taken in fixing this grade ;
the teachers looked up the results of terminal examinations and examined
notebooks, as well as relying on their own general knowledge of the
child's historical ability- Hence, a fair standard of comparison between
the results of the usual oral work and of the film lessons was obtained-
An account of each experiment follows, those concerned with the same
film being treated together-

100- Experiment 5- This test took place at an Elementary Church
School in the Midlands- The class, a mixed group of boys and girls
aged 12-J, had been having lessons on the Seven Years' War- Half of
them wrote an essay on the Wolfe episode after a revision lesson given by
their teacher on the lines of the film- They then saw the film along with
the rest of the class The film was preceded by a short talk on the coii-
dition of affairs in America which led to the English attack on Quebec-
Thefirst and second maps in the film, showing the distribution of territory
in North America in 1757, and the French position at the mouth of the
St Lawrence, were sketched on the blackboard, since a non-stopping
projector was to be used- The second half of the class wrote an essay
after the film-showing- Very little difference could be seen in the two sets
of essayss  Those of both groups were satisfactory ; the second group had
grasped the story well from the film- But the teacher felt that films, as
evidenced in this test, were of value- Inthisincident : " The difficulties
to be faced can be appreciated and the children can see how well they are
overcome- Thefilmisfull of action- The children learn the facts almost
unconsciously and with evident pleasure-" There was little to criticise
on thistype of filmif it were used along with oral lessons which emphasised
essential points- " Film and lesson make a perfect combination-" A
delayed test, an essay on the film, taken six months after the original
experiment, did not lead to any revision of this judgment- The teacher
considered that the children remembered the story more clearly than
usual-

101- Experiment 6- The same procedure was followed with the
Upper Standards of an Elementary School in Leeds, children aged 13-f,
and with the same result- The first essays differ little in film and non-
film groups, nor do the grades vary much from normal in the delayed test-
But the class teacher and Headmaster join in reporting on the delayed
test that " the work was better remembered with the film than it would
have been without it-"

102- Experiment 7- The Wolfe film was shown to Form V A -, aged
16 years 2 months, and Form VB., aged 15 years 10 months, in a Girls'
Public School, about six months after their original study of the subject
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in class One group had a revision lesson given by their usual history
teacher ; the other saw the film- Of the immediate test, in which the
girlswere required to tell the story of thefilm, the teacher wrote : " There
is extraordinarily little difference in the two sets of essays" A combined
mark for grip and atmosphere gave this result :—

Form- Film- Non-Film-
VA- 03-3 per cent- 75 per cent-
VB- 657 00
The report continues : " The non-film essays show more knowledge of

the Seven Years' War and the part played by the capture of Quebec in
relation to the whole- They show this event in its right setting- The
film essays, on the other hand, show a much more detailed knowledge of
the actual incidents in the capture of Quebec- The former are more
general, the latter more specialised/' Yet this result did not leave the
teacher feeling that the film could not be a useful teaching instrument-
She writes : " T am not sure whether there is scope for the use of films
in ordinary teaching or whether their chief use lies in revision work-
J think films should be most useful for the latter purpose-" ft was
only possible to give a delayed teat to 15 girls who had all seen the
film- Of these 4 gained their usual mark, 3 gained marks below and

8 above their average in a delayed test- The teacher reported : " | was
agreeably surprised at the amount remembered after an interval of six
months-  All remembered the essential facts of the story- - - - Often

minute details were noted- When commenting upon the amount of
detailed information given in some of the papers, it must be remembered
that the story is of peculiar interest- There is a certain strong dramatic
interest in it and the bare facts are simple, so that it stands more chance
of being remembered than many of the stories, with or without the aid
of a film"

103- Experiment 8- Two groupswere formed from 37 girls in Forms
Lower IVA-and B- in a Orris' Secondary School, who had completed
a study of the subject a week or two earlier- Their average age was
14 years 8 months- The investigator took a revision lesson with the
control group- For the test, the girls were asked to tell the story of the
film- Again the teacher's verdict is the same : " Most essays show a
tendency to elaborate the details of the actual scaling of the Heights and
of the subsequent battle on the Plains, at the expense of the more im-
portant points, and this is particularly noticeable in the essays of the film
group- Apart from this there is little difference in the work of the two
groups-"  The teacher felt that occasional filmswould be a useful supple-
ment to History teaching, but more particularly those illustrating social
and industrial life- The film group, however, did outstandingly better
essays than the control group in the delayed test- The marks are :—

({rip- Atmosphere:

Film Group Average : - - 6 6 per cent- 84 per cent-

Non-Film Croup Average: -32 ' 10-6,,



74 THE VALUE OF FILMS IN THE TEACHING OF HISTORY

The control group merely describe the climb and the battle with very
little detail- They are not clear about operations- For instance, some
girls seem to imagine that several thousand Britishers were hauled up the
cliffs by ropes within easy distance of sleeping French sentriess The
essays of the film group are longer and more complete- They show a
better understanding of Wolfe's strategy and tactics, and are written with
more elan- I n this case, the film appears to have profited those usually
backward in History- Of the 18 girlsin thefilm group, 9 had their usual
grade, one deteriorated from C to D, 8 improved- Two 1) girls reached
Cand C -3 ; two Cgirlsreached B and one A— ; onegirl in B rose to B+,
and two so far as A- In the control group of 15 girls, 8 had their usual
mark, 3 improved, 5 were lower than usual- Five C girls deteriorated
to D- This last variation may be due to the difficulty of remembering a
mass of complicated details, never more than partially realised from one
period's oral instruction-

104- Experiment 9 This film was used in the same way with a
younger class, boys aged 12+, in a Boys' Secondary School- These wrote
an essay on, " The Events on the Night of September 12th," and a shorter
answer on, "The Reasons for the English Success" The non-film boys
answered this last question onthe whole better than the experimental group,
who tended to stress the minor points and miss the more fundamental
reasons- The teacher considered that this was always bound to be a weak-
nesswith a film group, when inferences of thiskind were demanded- | n the
threeformal testswith classes of about the same age, the differences between
the marks of the groups for this same question never attain significance,
but in each case, such differences as exist are in favour of the non-film
group-! Theolder boys of nearly fifteen had no difficulty in realising the
factors of success from the fim? In the descriptive answer, the film
essays in tins school were inferior from the point of view of information ;
no differences in grip and in atmosphere could be discerned- Nor was
there much dissimilarity in the answersin the delayed test taken six months
later- The film papers were slightly more vivid in narrative, but the
non-film group showed a better sense of balance- Yet these papers
provide another example of the help of the film to the backward pupil,
for the teacher reports : " Three papers at least of the film group are
distinctly better than would have been the case under other conditions-"
This teacher considered that it would be difficult to get afilm of the Wolfe
type which would emphasise the more important points and at the same
time retain interest- Consequently, the sphere of the film lay to him in
social and industrial history-

105 Experiment 10- I nthetwo other eases where this film was used,
no real differences in the results from film and oral lessons could be
discerned in either immediate or delayed results- In one case two Fourth

! qupra, 72. 2 Qupra, 72 and 73-
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Forms, |V A - Upper and I VB- Upper, were divided- Their average age
was 13 years 3 months- They had already studied the subject- The
teacher gave the oral revision lesson to the control groups in each form-
The control groups saw the film after they had written the essay- The
children wrote answers on the causes of English success, which were
marked for grip only- These results were obtained :—

Film- Non-Film-
IV A - Upper : average per cent- - - - 557 50
I'V B - Upper : " 47-5 46-2

The girls on the whole took their usual place in the form list, both in this
test and in the delayed test taken six months later- Togain, or at any rate
to remember, a balanced impression of the whole story from amongst the
involved detail of thefilm, proved once more beyond the capacity of pupils
of this age- After reading the delayed tests, the teacher wrote : " They
have very frequently confused what they happen to know with what they
have seen, and imagine they have seen it- Some of the recollections are
very disjointed, with occasional queer little sharp and clear memories of
aparticular incident, which they visualise over again very strongly, | think-
| certainly think that such films are of real value- | do not think they
should be used frequently, but the very settings are extremely valuable,
and when taken, as many could be, on the site of the great events, there
would be a g>ecid possibility of helpfulness-"

106- Experiment 11- The last experiment of this kind with the
Wolfe film was also with a Fourth Form of girls aged about 14, who had
just- completed a study of the subject- The teacher took a revision lesson
with one group- The essay was a free test on the film- The report runs :
" The differences in the essays in the two groups are due only to extraneous
information imparted in the one case- There was extremely little differ-
ence in emphasis-" Eleven girls who had seen the film took the delayed
test- The result for the whole class is average- Six retained their usual
grade, two deteriorated and three improved- It is noteworthy that the
twowho did worse than usual were the only two girlsin the group designated
by the teacher as of A ability—one of these droppedto 13-j- and one to B ;
and that those who improve aredull children- Onegirl rises from C to B,
two from B to A- Again, judging from this experiment, the teacher con-
sidered that films were of value, though their use must be limited in scope-
She thought that the girls benefited from such things as the visualised
picture of the stand before the English attack, and of the climbing of the
Heights- The costumes and such details were vivid and impressive’- The
films gave, too, a clearer sense of distance in time-

107- Experiments 12, 13, 14- In none of the three cases where
the Naval Warfare film was thus used, as a revision film with com-
parative groups, did the written tests show an advantage for the film-
Thefirst casewaswithaboys' Lower Fifth Form, aged 15+, in a Secondary
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School; the second with a Fourth Form, aged 14 years 8 months, in a
Girls' Secondary School; the third with a Fifth Form, aged 15 years
0 months, in a Girls' Public School- In each case an outline of naval
events from 1793 to 1805, strictly what the film purports to teach, was
demanded as test- In the first and second cases, to quote the words of
the boys' master, the differences in the essays " are so slight as to make
the test inconclusive-" The fdm made but a slight impression- The
experimental groups obviously relied on their previous lessons, scarcely at
all on thefilm, in doing their answers-  Of the boys, their master writes :
" The work was revisionary, and both the revision lesson given to one
half of the form and the film shown to the other half seem to have had
the effect of reviving memory of the original lessons on the period- Two
boys who saw the film seem to have written in their essays about those
parts of which they had heard before, and they ignored the scenes which
gave pictures of naval life-" Thegirls' mistress says : " When taking the
course of lessons, | gave them two compositions, one on the Battle of the
Nile and the other on Trafalgar, and | fear in the outline essay these two
events loom so large that the rest are almost eclipsed-" In the third case,
the essays from the film group were inferior to those from the control
group- Only in the second case, in the Girls' Secondary School, was a
delayed test taken, and there is little difference between the answers of the
groups- Yet the teachers from these three schools, equally with those
where the Wolfe film gave positive results for the film in the delayed tests,
felt that there was scope for the film in school- How do they form their
judgments ?

108- Experiment 15 Procedure- The teachers' methods of arriving
at conclusions, relying on other factors than the essays of the divided
classes, is aptly illustrated by the reports of the following experiments
from one school- Each formof a Girls Secondary School, from Form|1V B -,
aged 13”7, to Form V-, was divided into two groups of approximately
equal ability- The investigator gave a lecture to Group |. on the subject
matter of the League of Nations film- A large, coloured wall-ma]) of
the world and a pointer were used to indicate any geographical features-
The blackboard was also used for sketches and summaries-  For instance,
alist of the five chief parts of the L eague organisation- —Assembly, (Council,
Secretariat, |.L.O., the Court—was written on the blackboard, and a
sketch-map drawn of the new European states formed after the war-  All
figures, like the £70,000,000,000 expended by the world on war, were aso
written on the blackboard as they were mentioned- The girls who heard
the lecture wrote an essay on " What | learned from the Lecture-" This
group and Group 11- saw the film on the following day- Group I |- then
wrote an essay, " What | learned from the Film-" Group |- wrote a
second exercise, " In what matters and in what ways did the Film help
you to understand better what you had been told at the Lecture ? " After
the written work had been done, the children were questioned as to their
impressions of the film-
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109- The Teachers Report on Experiment 15 The teachers' report
on the experiment is quoted verbatim :—

" RESULTS: 1- WRITTEN WORK- In the marks awarded for general
grip Group I., the lecture group, averaged 65.6 per cent-, Group |1 -
65 per cent- Group |- had the best papers ; 13 girls had 8 points or over
out of 10 as compared with 6 girls in Group Il., but the average girl
grasped more from the film ; between the bottom girls in each group
there was littl e to choose, the subject matter and the length proved beyond
them- Both groups made the same type of mistake in details such as
spelling of names, inaccuracy in reproduction of figures-

Group I., in writing the second essay, are almost unanimous in
praising the maps as of great assistance in making clear the extent of the
war, and in stating that the film is more realistic and more graphic,
especially with regard to the attendant horrors of war-  Six girls comment
on the illustrations of street fights, etc-, favourably ; one found them
rather childish, one unnecessary, and three complain that the John Bull
episode was too long drawn out, that the time might have been used to
greater advantage in leaving the maps on a little longer, for whilst they
were ‘clearly shown there was not time to grasp and remember them-'
Many were more impressed by the size, importance, and watchfulness of
the League as shown in the picture than as described in the lecture- Most
girls found the film more interesting- Two claim that pictures impress
the mind more deeply—an equal number deny that this is s Some
enjoyed the scenery of the Aaland Isles and the Grecian frontier- One
girl objected to them as side-tracks which tended to obscure the main
point- Only one girl, apparently, realised that from the pictures of the
Aaland Isles could be gathered why two countries were anxious to possess
them- Twelve girls were impressed by the financial statements, but one
girl here and one girl of Group 11- had so far misunderstood as to think
that the £97,000 which Great Britain contributed to the League was the
League's small contribution to us, to help us to pay our war debts-

There are numerous unfavourable comments that reasons or causes
-—aither for the war or for later disputes—are not made clear ; girLs who
comment on its clearness in this respect have invariably misunderstood
and take the murder as the cause of the war except in two cases—one girl
in each group has taken the street fight at the beginning of the film as the
cause of the war- Some complain of the too frequent reappearance of
Geneva, one complains that no one would know how to pronounce the
names of placess On the whole, one gathers from this essay that the class
was impressed by the war and hospital scenes, but found the lecture easier
because the reasoning was more developed or more obvious- One girl
comments favourably on the breaks in the film (i-e- time for re-threading)
as giving time ' to revise in the mind ' what has been seen-

The work of Group || - on the whole bears out the comments of
Group |- ; the cause of the war is usually omitted or wrongly stated to be
the murder, and few girls have grasped at all the organisation of the
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League- Despite the frequent appearance of Geneva on the film, it here
appears as Vienna and as Verona- The class are by no means clear as to
the difference between the cost of war and the present debt charges or
expenditure on armaments- Other minor errors consist of the substitu-
tion of Norway for Finland, or Prussia for Russia= A few papers show
lack of discrimination between the parts of the film—greater prominence
is given in one paper to the street fight than to the League of Nations-

2- ORAL WORK- In discussing the film with the girls very much the
same points were repeated-

() Mapss These were generally commented on first as being very
good—but too quickly shown to learn ; and if not to be learnt,
then a waste of time- No one seemed to understand that an
impression of vastness could thus be gained and that this was
more important than details-

(b) Nlustrations : e-g- John Bull, garden, street fight- The majority
seemed to have found these helpful but too long drawn out;
the higher the form, the more they were criticised or found
unnecessary-

John Bull was said to find the whole burden easier to carry
than the war charge alone-

The street fight was generally thought the best illustration
as having more action and being more amusing- hardly the
right spirit for a League film !

Most seemed irritated by the frequent occurrence of Geneva-

(c) Some girls objected to the breaking of the film by still pictures,
eg- Orpen's Peace Treaty and the photograph of President
Wilson, instead of the same man giving a speech-

(d) Some evidently long for talkies—there was a general feeling that
one should know something of the speeches delivered, e-g- of
the arguments for giving the Aaland Isles to Finland-

(e) One class thought the impression produced was that the League
settled frontier disputes—and nothing else-

(f) A general complaint was that there was no opportunity for asking
questions such as :—

(i) Why did not America back up President Wilson ?
(ii) What is|-L-O- ?
(iii) Why didtwo countrieswant the Aaland Isles? Why was
it settled for Finland ?
(iv) Explanations of League technique and organisation-*

(g) Attention- Most girls thought that to get an equal amount of
information or grasp of the subject more attention is necessary
when looking at afilm thanin listening to alecture—no repeti-
tion is possible, if one does not attend one gets nothing, whereas
in class if one turns aside for a moment one hears without

* Points (d) and (f) provided very early evidence that the film awakens real interest—
a desire to know more-
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thinking and remembers it later, or the mistress pulls one up
by a question- Some, however, thought that repetition,
e.g. Geneva, the clock, rendered attention unnecessary, especi-
ally as there was much detail that did not matter-

TKACHER'S CRITICISM- It is unnecessary to repeat what has already
been pointed out above- Few points require comment :—

(1) AMention- The class seemed to attend closely throughout; during
an interval T was asked questions about language difficulties
when so many nations sent representatives—this and the ques-
tions in (f) above prove that their minds were active and not
passive-

(2) Length of Film- The attention did not seem to flag, and all the
girls deny that the film as a whole was too long, though many
would redistribute the proportions : against this, however,
must be put the evidence of the written papers, which show that
the weaker girls were overtaxed and that few grasped the
League Organisation- This may have been due to weariness—
but of course this section of the film was not so attractive to
children, as it lacked action and the subject matter was more
difficult and more unusual-

(3) It was quite clear to all the staff who were able to see the film
that the children were very keen on the street fight, and that
some were a little disappointed when the garden problem was
settled up without a repetition of the trouble-

The film and the lecture were both very good—and 1 can only
agree with the children that for realisation of scenery, horrors, and events
the film is best—but for reasoning, explanations of events, and the more*
thoughtful side of the subject, a discussion of the subject, if not a formal
lesson, is quite necessary to supplement it- Which is preferable if one
only can be given is a matter of opinion-"*

110- Delayed Test: Experiment 15 Four months later a delayed
test was taken- Of the 32 girls remaining from amongst those who had
merely seen the film, 13 improved on their usual grade, 11 deteriorated,
7 had their average mark- Of the 27 who both heard the lecture and saw
the film, 10 improved, 12 deteriorated, 5 were average- It is strange that
those who had both types of instruction do not achieve better results
than those who only saw the film- It is again cause for comment that
it is the backward children who improve, the usually bright who fall
below their general standard- The teacher reported : '* Few remember
with accuracy figures and names- The general idea seems to have im-
pressed the vast majority-"

111- Experiment 16- |In the same school the Roman Britain film
was used in the first place with a divided class, in the second with two

* The whole experiment hears witness to the value of a combination of method-
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parallel forms- Form | V B ., a class of 12, whose average age was 15 years
9 months, had studied Roman Britain, in September- The following
June, the History Mistress gave Section A arevision lesson on the lines of
the film, and for home-work the girls answered three questions based on
the lesson- Section B had no lesson, saw the film, and answered the
same questions-  The report runs :—

" The results are in the order (taking each group separately) that was
to be expected from the usual standard of work, except that Margaret X-
is higher in Section B- This may show that her visual memory is better
developed, or that her attention does not flag so easily when excited by
an unusual method of teaching-

Section B is lower on the whole than Section A ; may | suggest
that thisis probably due to—

(a) Inexperience in reproducing in words the main points from a
visual representation; and

(b) The fact that in class teaching the children have the words to
remember and may ask the teacher questions on any point not
clear, whereas in a film the explanations given are heard as the
attention is possibly distracted by some other—maybe minor—
incident on the screen-

In addition to answering the questions every girl (whether she had
had the lesson and written the answers before seeing the film, or was depend-
ing on the film alone for her revision) was asked to write a criticism of
the film and its use in teaching-

The consensus of opinion is that a lesson followed by a film would
be ideal, but, as one girl remarks, the syllabus would not be covered in
thetime! Most found the filminteresting, and thought it made clear the
details of daily life, but there were many criticisms- Several thought it
did not come up to teaching by a mistress—presumably the oral lesson—
because it does not drive home the main points, it is impossible to take
notes by which to remember it later, one is apt to remember the funny
incidents rather than the important points, and it is not so easy to
reproduce as words- Three think it tends to check the imagination by
destroying the need for it, one thinks it good for the unimaginative, and
one thinks it assists the imagination- One criticises the film adversely as
rendering concentration unnecessary- Some thought it would check
wrong impressions, one thought wrong impressions might be more easily
gained- Two found the battle unconvincing- One remarks that 'it
would not always be new.' "

112- Experiment 17- The parallel forms in this school who also
saw the Roman Britain film were in the first year of the four years'
course, their average age being 12 years 10 months- They had learned
about Roman Britain nine months before the experiment- Form IllA-
had a revision lesson, answered questions, and then saw the film of which
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they were, unexpectedly, asked to give an impression- Form IIlA- saw
the film and answered the questions!,

(@ THE IMMEDIATE RESULTS- The teacher reported : " The results
from the lesson are a little better than from the film- Nogirl in
IITA- takes a noticeably higher place than is usual after an
ordinary class lesson ; two girls are lower than usual- | should
suggest two reasons for Form I[I1A- (film) being lower than
IITA- (lesson)— inability to formulate words from visual images
owing to lack of experience in this type of work, and a foolish
desire to show off by putting in things not learnt from the film,
and in doing this leaving out many points which oral ques-
tioning proved they had grasped from it-

The criticisms of II1A- are naturally much less developed
than those of YB- One girl said 'it was not so easy to under-
stand except from the point of view of description ' and thought
a mistress taught better ; one thought it would be less easy to
write answers from- The rest had nothing but commendation
for one or another part of the film : one girl put it very naively,
"In the lesson | want to talk, but the pictures in the film keep
me from talking they are so interesting-' "

Many criticisms of the film from the teacher's point of view
follow- These can be more conveniently discussed later in the
report- The teacher's final conclusion is : "™ On the whole, the
children benefited greatly from the film and realised far more
clearly the life of those times-"

(6) DELAYED RESULTS- Full discussion of the delayed tests, since
these largely amount to criticism of the film, can also be more
fittingly postponed- The essential points for the moment
appear to be that the children remembered more than they had
time to write in the 40 minutes allowed, but that *'the dis-
jointed nature of most answers proves that separate points were
remembered rather than general connected impressions-" It
is suggested in paragraphs 341-5 that the disconnected nature of
delayed essays on this film is due to the form of the film itself-
The general result in this ease appears to be slightly above the
average- 27 girlsimprove their grade, 10 deteriorate, 5 remain
the same- The 6 best girls deteriorate, the 9 worst improve-
There areonly 3 D girls in the groups- They reach C—— C—,
and C- All the 6 0— girls improve a little-

113- Conclusions drawn from the Semi-Formal Tests

1) These tests help to confirm the findings of the formal tests that
the film helps children to remember- Eleven delayed tests
were taken- The scores have been indicated- In Experi-
ment 8, where the comparative groups took the delayed test,
the film group do strikingly better than the lesson group-
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In Experiments 5 and 7 distinctly more than usual was
remembered- In Experiments 6 and 16 a less marked but
recognisable improvement in memory was noticed- The weaker
children remembered more than usual in Experiments 9, 11,
15, and 17- No variation from normal appears in Experi-
ments 10 and 13-

(2) The film seems particularly to aid the backward children; their
essays show greater knowledge of fact and sense of atmosphere-
(Experiments 1, 8, 9, 11, 15, 16, 17-)

(3) A few children usually good in History take a lower place than
usual in film testss (Experiments 11, 15, 16, 17-)

(4) The value of the film appears far more in class discussion than in
written testss The teachers found that the immediate essays
of film and non-film groups were not markedly dissimilar, but
they felt from their discussions with their classes that the
children had gained from the films- They had seen things in
their correct setting (Experiment 10), or obtained clearer
notions of earlier times (Experiment 16), seen events more
realistically portrayed (Experiments 5, 11, 15), been stirred
to interest, to ask questions and criticise (Experiment 15)-
Al the teachers felt that the film could be advantageously used
in school ; they founded their opinion chiefly on personal
contact with their class after the film-showing-*

114- Adoption of Informal Testss Hence it was decided to place far
more reliance on discussion lessons after the film, and to adopt a com-
pletely informal method of investigation- The reasons for the change are
discussed in detail at the commencement of the next chapter-

 Cf- supra, 96 (D).



CHAPTER VI

THEINFORMAL TESTS

|- REASONS FOR ADOPTION-—II- INFORMAL TESTS IN THE AVERAGE
ELEMENTARY TOWN SCHOOL

|- REASONS FOR ADOPTION OF INFORMAL TESTS

115- The Insufficiency of the Formal Experiments- Theformal experiment
with the use of comparative groups, apparently more strictly scientific
than any other method, proved on use to be entirely fair neither to usual
methods nor to the film- The test was unfair to the oral ley son in that
the necessity for covering the same ground as the film in a given time
destroyed one specific advantage of oral teaching over mechanical means,
the ability to proceed at the pace of the child- Moreover, in teaching, so
long as the children realise certain main trends, it is immaterial what
precise detail is noted in the lessons- It is of no moment that a teacher
has omitted to tell aclass studying the Stone Age that the women probably
sewed with bone needles, if, on the other hand, some interested question
from achild has led to the last few minutes of the lesson, originally meant
to be spent on talking of the making of garments, being given to a detailed
description of, say, the thro wing-stick- The most orthodox of teachers,
whilst not pandering overmuch to the child's love of side-tracks, should
let his class to some degree influence the direction of the lessonss  This is
difficult if that same class must be able on the following day to answer
twenty questions on detail, necessarily predetermined by what a corre-
sponding group can acquire from a film- This last disadvantage was
avoided, in all save the immediate tests of the purely formal experiments,
by the setting of essays only- These allowed for judgment on the child's
general impression rather than on the presence of particular details- The
difficulty would have been less in the case of a big topic carried on over
several periods of instruction- Even then, the other disadvantages of the
method would not have been removed-

110- The Shortcomings of the Free-Essay Test-  The preference shown
in the enquiry for the free essay rather than the definite question has
already been explained-* But its shortcomings are very apparent- As a
measure of the actual attainment of the child it leaves much to be desired-
Scholars up to the age of 13 or so, when asked merely to tell the story of
the film, are apt to deal with the incidents in which they were specially
interested to the exclusion of therest-  Their essays by no means represent

! supra, 40-
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all they know- Y oung boys who have seen the Wolfe film give an outline
account of the attack on Quebec very similar to the essays of those who
have been told the story orally- Inevitably, little of the child's new
knowledge of ships, accoutrements, artillery, appears in his story- Time
forbids- Y et the knowledge is often there, as discussion shows- Further,
many children in writing essays are hampered by their difficulty in
expression- A child may say, " The people are more real on the film
than when we just hear about them," yet his essay after seeing a film be
no more spirited than usual- It is in these ways that written tests are
unfair to the film- The film groups were asked to translate visual im-
pressions into terms of speech and in a limited time, in spite of the
unaccustomed nature of the exercise-® It seems impossible in written
tests to avoid both horns of our dilemma- After an oral lesson the
child gives us back our own words- We somewhat complacently assume
that he attaches to them the value they have in our own minds- The
results of Experiment 1 are a warning against a too easy optimism on this
head- On the other hand, after more purely visual instruction the child
cannot so easily find words to express either what he knows or what he
feelss The free essay, though to a less degree than the short-answer test
and the longer set question, is still an unsure index of the facts gained,
the interest roused, the emotions stirred- The shortcomings inherent in
each type of test are but little counteracted by their combination-2

117- Oral Discussion as a Test of the Value of the Film- By the time
the experiments already described had been carried out, the investigator
had received a very definite impression as to the special contribution of
the film to History teaching- The impression arose out of lessons taken
with pupils after seeing the films and from many less formal discussions-
All scholars were highly curious about the projector and its mechanism-
Boys were often as interested in the machine as in the pictures on the
screen, perhaps more so- There was much competition for the privilege
of helping to fix up, take down, and pack the apparatus- When time
permitted, these small groups of scholars were often shown how the
machine worked- It must be confessed that its real principles were
immediately far more clear to the boys than to the demonstrator- This
kindness to youthful assistants was far from being disinterested- At such
times the boys and girls talked very freely and unconsciously about the
experiments, both amongst themselves and to the experimenter- From
the oral lessons it seemed that the films awakened a real interest in the
subject, from discussions of all kinds, that the film made the past actual
to the child to a degree not achieved by the oral lesson- How could this
impression be put to the test ? We were trying to test the intangible-
It seemed that these things were largely insusceptible to written test and
best apprehended by personal contact with the children, by discussion, by
continued observation of the class after the lessons It was from these
things that the teachers in the semi-formal tests had chiefly judged-

! qupra, 40- 2 Of- The Cinema in Education, >8 T- J- Philpott, pp- 70-5-
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118- Time not the Crucial Factor in deciding the Value of an Educa-
tional Method- Further, in following the method of equated groups and
of tests after the film without intervening discussion lessons, it was
possible that the question of time was given undue importance- Time
isavital consideration in judging educational procedure, and not least so
with regard to History lessons, since it is rare that more than two periods
a week are allotted to History in the Elementary School, or even in the
Secondary School except in the upper classes But in estimating the
value of a method its economy of time should not be ranked as the crucial
factor- A new method when put to the test may prove worthless- Other-
wise, with reference to the time involved, four kinds of results are possible-
The suggested plan will merit adoption if it produces equally good results
in less time than the old, or improved results in the same time- It is to
some degree valuable as a variant if it merely accomplishes as much as
former methods in the same time-  Both teachers and scholars are stimu-
lated by a change in procedure- In such a case the acceptance of the new
plan will depend on the expense involved and the extent of its demand
on the energy and time of the teacher- In the fourth place, a new method
may take longer than older ways to cover the same ground- Then, it
must be decided whether time is being wasted or haste being made slowly-
If the new, apparently slower method is making a contribution to the
learning of the subject obtainable in no other way, and so bringing nearer
the accomplishment of fundamental aims, it is worth the time entailed-
The film needed to be tried from this last point of view as well as under
strict time conditions-

119- Adoption of the Sysem of Informal Testss Consequently the
system of comparative groups and special reliance on written tests was
abandoned- It was decided to give more time to oral lessons with the
classes who had seen the films- To quote these as evidence either for or
against the film, the opinion of very many teachers was necessary-
Actually work has been done in 52 schools, in the majority of cases several
classes of varying ages having been tested in each school- 143 teachers
of History and head teachers have participated in the experiments and
given their views, apart from many other teachers who have watched the
film-showings and lessons, and formed judgments on a general impression
without more particular study of results from one class The experiments
have been tried with representative schools of different grades in several
parts of the country and with varying types of children- It was desirable
to consult as many teachers as possible on the type of film desirable in
school, and on the practical questions involved- It might be that the
practical difficulties in the way of introducing the film into schools were
so great as to be prohibitive- Al these considerations were responsible
for the second type of informal tests-

120- General Procedurein Informal Testss This was the general pro-
cedure- A list of films was sent to a school together with an invitation
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to assist in the experiment-  The response of the schools was most cordial
throughout the year-  The investigator then visited the schools to discuss
the practical arrangements for the test and to plan the rest of the experi-
ment- A class was chosen which was studying the subject of the film as
part of their year's syllabus- The teachers decided at what point in the
particular unit of instruction the film should be used- The film lessons
were planned in close collaboration with the teachers concerned, so that
from the joint play of many minds on the matter, there was less danger of
overlooking possible avenues of approach to the solution of the problem,
or of ignoring important aspects of the question- After the film-showing
a discussion lesson followed, taken either by the teacher or the investigator-
Frequently we shared the questioning- When one part of the lesson was
definitely set aside for the children to ask questions on the films, | received
and replied to the queriess The teachers, naturally, did not know the
films so well as myself, and children notice and are curious about all
kinds of detail- Throughout the enquiry, the teachers who took any
part of the lessons were given a full synopsis of the film some time before
the experiment- Notes were taken of the lessons, tho points specially
worthy of observation having been decided by discussion beforehand-
The lessons were viewed as a method of discovering what the children
gained from thefilm both in information and in other ways-  For instance,
the share taken by usually dull and backward children was noted, and
the effect of the film in stimulating interest, creating a real desire to know
more about its subject matter-  The lessons were also regarded as a means
of helping the children to organise the knowledge gained, and of dis-
covering how film material could best be related to information acquired
from other sources-

121- Written Exercises in Informal Testss Written tests of all kinds
continued to be given, usually on the day after the film-showing, but their
incapacity of themselves to reach to the heart of the problem was recog-
nised- The exercises varied considerably according to the film, the age
of the children, the teachers' predilections, and so on- For the reasons
given above,’ free essays were preferred unless special circumstances sug-
gested otherwise- The written work was generally partially planned
before the film was shown, but an unexpected type of response in the oral
lessons frequently led to dejmrture from the original project for the better
testing of some emergent aspect- The delayed tests were of the type
originally devised, while the exercises were read by the teachers and
investigator in the way already described for Experiments 5 to 17-2

122- Children's Opinions of Films and Film Lessonss No hesitation
was felt in asking the children for written opinions on the value of the
film as a help in learning History and for criticisms of the particular films
seen-  The children's attitude proved unexpectedly balanced- They had
decided views on both the advantages and disadvantages of the film

* qupra, 41. 2 qupra, 98-
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method- They usually enjoyed the films, but they were too accustomed
to visiting the picture theatres to be overwhelmed at the idea of filmsin
school- Their power of separating what they felt to be the special
contribution of the film from elements common to most interesting
History lessons was surprising- So was their clear persuasion that this
way of learning, though attractive, must not supersede, but merely supple-
ment oral teaching- They were quite aware of the difference between
enjoying thefilm, and being helped to learn History by it- Not that the
two things are mutually exclusive ; rather is the contrary likely to be the
case- Their unconscious criticism of the films, expressions of bewilder-
ment as to the meaning of certain incidents and the like, showed the kind
of mistakes to be avoided in future film making- Their conscious criti-
cisms lacked nothing in frankness- They were often more unsparing than
those of their teachers- The children's opinions are a contribution to the
solution of the problem by no means to be despised-

123- The Schools Reportss Each school furnished a report on the
experiments it had undertaken- Criticisms were asked on—

(1) The children's response in oral lessons, with reference to such
points as the amount observed, the stimulation of interest, the
participation of backward children-

(2) The written exercises—how these compared with usual work in
length and quality, etc-, whether the children retained or varied
from their usual grade, whether the essential facts of the film
were gripped and retained-

(3) The value of the experiment to the class, and the teacher's opinion
of the possibility of combining film lessons with his usual
methods-

(4) The projection : clarity, speed, noise, etc-

(5) The film shown-

(6) The kind of film likely to be most helpful in the type of school
concerned, as regards subject matter, form, and length-

(7) The practical aspects of introducing the cinema into school-

(8) Any other points-

124- Conclusions are based on these Reports It will be seen that
this enquiry has been a highly co-operative undertaking- It has been
possible to carry it through only because of the cordial assistance of very
many teacherss Each experiment gave the teachers concerned a con-
siderable amount of work- The consideration of the written exercises
alone was no light task- It could not be hurried through, involving, as it
did, not merely the giving of a mark, but the discernment of the differences
between film and non-film essays- Finally, the conclusions reached in
the investigation rest chiefly upon the reports on the informal tests
received from the schoolss The final report reflects the opinion of well
over one hundred teacherss  The initial attitude of the majority of teachers
to the use of the film in school was extremely critical, their view of the
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value of mechanical aids in education suspicious- Their final decisions
were by no means lightly made- They are based on critical, reflective
examination of oral and written results with the teachers' own classes,
that is, with children whose temperaments and needs they well knew- |
submit that, taking into account the difficulty of subjecting to objective
measurement the imponderables with which we are concerned in this
experiment, e-g- imagination, thought, interest, these carefully considered
judgments of experienced teachers are a more valuable guide to future
policy than the statistical results of purely formal experiments-*

I1- INFORMAL TESTS IN THE AVERAGE ELEMENTARY
TOWN SCHOOL

125- Reason for Detailed Account of Experiments- It has been
decided, at some risk of tediousness, to describe each experiment under-
taken, since it is the cumulative effect of the recurring good results from
all kinds of children and schools, of the favourable opinion of many
teachers with widely differing views of the aims and methods of History
teaching, that brings conviction of the helpfulness of the film- The
points emerging from each experiment are indicated, a full discussion of
the implications of the combined results of all the experiments being
reserved till Chapters IX-, XI1-, and XIII-

126- Arrangement of Chapter- This chapter deals with such tests
in the average elementary town school, that is, in schools where most
of the pupils are the children of artisans- The experiments are arranged
according to thefilmsused, and, within thisgrouping, according to whether
the film was shown after preliminary lessons on the subject, or as an
introduction to atopic-

127- Experiment 18 (a) THE LESSON- In Experiments IS to 22
the Roman Britain film was used- A detailed account is given of
the first of these experiments- The children's close observation of the
film in this case, their zest in discussion, a sign of the intellectual activity
and interest aroused by the film, are typical of the results in most of
the other experiments, which are described with somewhat less particu-
larity- The class concerned was an intelligent group of 40 girls aged
11 years, Class VA - in a Senior Girls' School on the outskirts of London-
Before seeing the film the class had two oral lessons, one on Roman
Britain, and two lessons for private study before writing their first essays
on " Britain before the Romans came " and on " The Romansin Britain-"
They prepared these essays from Piers Plowman, Book |V- Chapter |V -,
and from Marten and Carter, Book |- Chapters 14, 15, and 16- These
essays provided a standard of comparison for those written on the same
topics after the girls had seen the film- All three reels of the film were
shown to the children, with occasional comments on points not mentioned
in the sub-titles, and with one or two stops for examination of detail,

! Cf. supra, 6- Review of Eastman Experiment-
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such as the equipment of the Roman soldier. A lively discussion lesson
followed the film. The class teacher took the first half of the lesson, of
which an outline account follows :—

Question. Who enjoyed the film ?

Answer. All hands raised with much eagerness.
Question.  Which parts did you like ?
Answer. The majority of girls either said they liked part one, or gave some

incident from this reel. They were obviously interested in
seeing the Britons engaged in the occupations of which they had
heard in class. Of the rest, more preferred part tiro than part
three. Girls are often more interested in home life than in
battle scenes.

Question. What parts of the film cleared up things for you that you had not
properly understood in your lessons ?

Answers. 1. | didn't know the Britons could make such good baskets.

. 1 didn't know they made nice pottery.

. | didn't remember they had orders from the Emperor at Rome.

When the Romans made a shield wall and when they lifted their

shields above their head.

. 1 didn't know the Romans left a soldier who fell on the march.

. 1 didn't know the Roman army was so strong.

. T didn't think the British women kept their hair so tidy.

. | didn't know about the Roman armour.

. | didn't think the Roman soldiers wore trousers.

10. | didn't know about using the torch as a signal.

11. | didn't know that the Britons could drive horses so well.

12. 1 didn't know that a British Queen crowned herself.

ENFARN)
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It will be seen that many of these answers provided pegs for interesting
discussion, as, for instance, the commentary on Roman discipline pro-
vided by the mention of the fallen soldier.

Question. Did you miss anything in the film that we have talked about '.
Answers. 1. We didn't se the Britons' boats.

2. Wedidn't sse them mining for tin.
Question. Did you like it as much as a Picture Padace film i

Answer. Several girls raised their hands.
Question. Did anybody like it better than a Picture Palace film ?
Answer. All the girls put up their hands.

Question. Why did you like it better |

Answers. 1. Because | knew something about it and didn't know how to
pictureit.

. Because it happened so long ago.

Because it was more interesting.

Because it was not an American film.

. The ordinary pictures are all alike. There is so much about love
in them.

. It is more interesting because it tells us about their dress.

. Itis more lifelike. It really happened.

. | liked the parts where the film was stopped. | could take it in.

. 1 liked it because it was true.

[LENFANN
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10. It was not so quick as ordinary pictures.

11. At the Picture Palace we don't hear about old-fashioned things.
12. | was a bit prepared for what was coming and so | was interested.
13. It was more picturesque.

14. Because we had some explanations while the film was on.

The teacher further discussed this point in a later lesson and came to
the conclusion that these little girls were quite sincere in their expressed
preference for this film over those of the picture.house type. She felt the
answer would have been reversed with the older girls in the school, who
like, she finds, the sentimental film. Is this an indication of the value of
the film in school as an antidote to corruption of taste ?

Question. How many think filmswould help them to learn their History ?

Answer. All hands raised.

Question. The Headmistress then put this question —.

"1 wonder which part of this film you will remember best.
What would you say to finish the sentence—
"| shall never forget 2

| shall never forget the cruelty of tho Romans to the saves.

T shall never forget the Roman dress.

. How the Britons made pottery.

. The way the Druids worshipped.

. The Roman habits.

Question. What particular habits do you mean ?

Answer. Making atortoise with their shields over their heads.

. How the Britons hunted the wild boar with a spear.

7. The way the rather savage people danced round the altar.

Question. In which way would you rather have a lesson ? Do you like a
lesson from your teacher, reading your books, or afilm best ?

Answer (from all).  The film.

Question. Would you have understood the film if you had not had lessons
onit(

Answer. The general opinion was that they would parti}' have understood
the film without preparation, but not so well as after lessons.

Question. Which part was the easiest to understand by itself ?

Ansu'cr (from all). Part I.

Teacher. Now we are going to see how much you remember of the film.

Answers,

s wWNE

[«2]

The teacher went through the points of the film step by step, asking
the children questions. The Headmistress and teacher thought the chil-
dren had observed the film minutely. The girls were as anxious to answer
as they had been to take part in the above general discussion. The
teacher afterwards remarked on the improved response from the backward
children, aresponse which was continuing some weeks later. Writing of
the lesson, she says : " The film has been of great value to the children
because, for the first time, it made the Romans real people to them and
not merely charactersin a History book. Novivid word picture, or even
a wealth of illustrations, could have made these people ' come alive ' as
the film did. The novelty of this type of lesson certainly made a very
definite appeal to the more backward children. It was particularly
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marked in the case of one child who was rather bored with History before,
but since has shown great keenness."

At the close of the lesson, the children were asked if there were any
pointsin the film about which they wished to enquire. Several questions
were asked. Naturally these queries often concern minor matters, since
the teacher had already brought forward for discussion all the important
points. The questions, coming at the end of 45 minutes' talk, are sufficient
to indicate that the film had aroused the curiosity of the children. Again,
it will be seen that they provided starting.points for discussion, arising
from the interest of the child.

Children's  Questions

1. Were the Romans friendly with the Britons ? This question was an
unconscious criticism of the film. As it appeared in the ensuing dis-
cussion, the child had heard that in the Roman towns in south.east
Britain, Romans and Britons lived on friendly terms, yet in the film,
whenever Britons are shown in the Roman town, they are roughly
treated by the Romans, taken into custody by Roman soldiers for
mimicking a Roman dandy, whipped as they carry burdens through
the market.place or toil at the great wheel.

2. What were the women and children in, when they were encouraging the
Roman soldiers ? This question aso arises from a defect in the film.
The carts in which the women stand are not clearly shown. Most
children gather from the screen that the watchers stood behind a fence
or barricade.

3. When the Romans fought the Britons, how was it that those who were
wounded were mostly women | This query again is a warning against
over.confidence in the clarity of impressions left by the film.

4. Whenthe Romanswere marching along, were there Britons behind carrying
their standards '? This question contains a similar warning and an
indication of the necessity of discussion after a film.showing. Thischild
could not reconcile the skin covering of the standard.bearer with Roman
nationality.

5. Did the standard.bearer have a special kind of skin round his body ?

(> Werethe soldiers' helmetslined ?

7. Were the pillars outside the Chief's house made of clay ?

8. What was the name of the animal the Britons hunted |

9. Why did the Britons make smoke come out of their altars ?

10. How could the men in the watch.towers see the enemy at night ?
11. What was the message signalled ?

12. What was the name of the thing in which the Romans were carried ? (the
litter).

13. When the Romans were in Italy, did the soldiers act as police there too ?

14. When the Romans acted as police, what did they have over their ears ?
(They are shown fastening their cheek guards as they fall in.)

15. Did the Romans always have couches to lie on at meals ?

10. Inthethird part, why did the Britons open the gate to the Romans ?

17. When the Druid climbed the altar, was he carrying mistletoe ?

18. Were the British warriors all at the back and sides when the chariots
charged ?
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19. Was the statue of the Emperor in the Basilica that of the first Emperor
of Rome ?

20. When the messenger came to the Governor, he wasn't wearing a toga, was
he? (In Reel || . amessenger comes to the Governor when he is re-
ceiving guests for adinner party, and wears the tunic only.)

21. When the Britons danced round the altar instead of praying, did they do
it for a special purpose, or wes it a habit ?

(6) WRITTEN WORK. A comparison of the essays written before and
after seeing the film no less showed its value. The teacher's criticism
ran : " The essays were fuller than usual. The details were well remem-
bered by all children, even the dullest. The style was more free and far
less stilted, as though they were writing of something within the range of
their experience."

Commenting on the whole experiment, the Headmistress said that
to her the value of the historical film for children lay in its power of
touching their thought on historical matters with emotion; only if this
happened did the past live for them.

128. Experiment 19. The same film was seen by a class of 53 boys
aged about 11, from the corresponding Boys' School. The teacher's
handling of the film material in the subsequent follow.up lesson was
interesting. It illustrated what appears to be one of the chief advantages
in using films, the presentation of a body of material in a comparatively
short time, to be used as the basis of discussion and critical work. The
lesson also brought out one aspect of this film to be commended, the
contrast it affords between British and Roman civilisations and modes
of life, as well as the contrast between the two armies. Various parts
of the film were chosen by the teacher to illustrate these contrasts,
which ho brought home to the boys by means of leading questions on
what they had seen on the film. For instance, there was an animated
discussion of the difference between the Britons' worship in the woods
and that of the Romans in their splendid temple of Victory, a contrast
culminating in the discovery that " There weren't any Christians in the
film at all." In the same way, the contrast between the two armies was
discussed. Tn spite of the staging of the battle scene, very unconvincing
to adult eyes, children realised remarkably well from the film what Roman
training and discipline meant, as this dialogue shows :—

Teacher. Tell me any way in which the Romans defended themselves.

Answer. By making ashield wall.

Teacher. What other General ordered his men to lock their shields ?

Answer. Harold at Hastings.

Teacher. Would the trick of the Normans have succeeded against the
Romans ?

Answer. Chorus of—" No."

Teacher. Why not ?
Answer. 1. The Romans wouldn't have broken their ranks.
2. The Romans were disciplined.
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The information and interest of the boys was tested by putting them
to ask questions of each other, the boy who asked the question judging of
the fitness of the rej)ly. Al the 53 were eager to question. These are
such of the boys' questions as it was possible to copy down and the
answers accepted, in the order given :—

Question. Why didtheBritishwomenimplaittheir hair ?

Answer . To show mourning.

Question. What were the Britons best at making {
Answer . Pots and baskets.

Question. What did the Romans have before dinner ?
Answer . A bath and a massage.

Here the teacher intervened.

Teacher. What other famous nation took pridein keeping themselves clean ?
Answer . The Greeks.

Teacher. Where do we find remains of the Roman beaths ?

Answer. At Bath.

The boys then continued their questioning.

Question. How did the Romans get the bridge up ?
Answer. The daves turned the whedl.

The teacher asked who had seen a windlass at work. When several
replied, he asked how those seen differed from the one on the film.

Aiiswer. 1. They are smaller.
2. They are not made of wood.

Other boys' questions were : —

. What was the British signal for war ?

. Why did they meet in the forest if

What two ways had the Britons of getting food '

. On which side did the Roman wear his sword ?

. How could you tell a Roman soldier from an officer ?
. What was the Roman spear called ?

. How did the Romans greet one another ?

NOUTAWN R

Here the teacher asked what people used that greeting to.day. On
receiving no correct suggestion, he briefly mentioned the Fascisti and
asked, " Why do the Fascisti use this salute ! "

Answers. 1. They are accustomed to it.
2. Because they are descended from the Romans.

It will be seen that the boys' questions were drawn from all parts of
the film.

The boys were then asked if they wished to ask any questions to
which they did not know the answers. They wished to know :—

1. Did the Romans aways wear long trousers, because they aren't
shown wearing them in the pictures in books ?
2. Why wes the litter stopped ?
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3. Why was the dandy attacked ?
4, What did S.P.Q.R. mean ?
5. Where were the prisoners put ?
6. Why did the Romans carry their kit on poles ?
7. Why were their legs unarmed ?
8. What happened to the soldier who fell out ?
9. Why were these weak ones left ?
10. Would the Britons attack deserted soldiers ?

All except three of the class liked " the fighting " best. One liked
the scenes connected with the illness and death of the chief, one the views
of the bridge, the third the making of pottery.

The teacher considered that the film had unquestionably provided a
stimulus, and that the oral response was excellent, even when due allow-
ance was made for novelty. He concludeshisreport by saying : " History
has a double function : it tells a story and it explains. It seems certain
that cinematography can help in the telling. Whether it can help in the
explanation | do not know." The Headmaster judged the two sets of
essays written before and after the film, and considered that these brought
out the value of the film as a supplement to oral teaching and reading.
In the preliminary essay, the boys emphasised the semi.savage state of
the Britons and their social advance under the Romans, and noted the
events of the conquest and occupation, with the names of prominent men,
exactly what one would expect from the usual lessons and text.book. In
the second essay, details were added from the film, and the " atmosphere "
caught. Moreover, " so far as fluency and quantity of matter were con-
cerned, all the boys did better than usual, owing to the wealth of material
on which they could draw."

129. Experiment 20. The last two reels of the Roman Britain film
were shown to children of 10% years old, in a semi.rural school in the
North. They had had lessons on the Romans in Britain a month previ-
ously. The children enjoyed the film and freely expressed their opinion
that they had acquired many new ideas. " 1 thought the Britons had
proper swords, not scythes, sickles, and anything they could pick up."
" | did not think the women and children would come, but stay in their
homes." " The film taught me that most of the Romans were foot
soldiers." " | thought the Britons would all set off together in marching
order, but they seemed to go anyhow." '* | thought the Britons and
Romans would be all mixed up in the battle, but the Romans kept in a
close straight line." The children were asked the next day to write down
what they remembered of the film. Evidently the reel on the armies
made the most impression. Al the children give good accounts of this
reel, mostly beginning with a mention of the standard and proceeding in
the order of the film through the more important episodes. They do no
more than glance at the incidents in the second reel, most of them being
very interested in the drawbridge, its watch.towers for signalling, and the
wheel, and in little beside. From thisinstance and others, it appears that
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children find it more difficult to remember detached scenes than a film
produced in narrative form ; the scenes in Reel | | - are particularly un-
related and fugitive- Naturally, seven monthslater, in the delayed test, it
is again thereel on the army which is the better remembered- The teacher
thought that the facts remembered were those which appealed most
strongly to the individual, without any idea of importance, the banner
and its decorations to those interested in artistic detail, the fighting and
chariots to most of the boys and to girls of adventurous spirit- The points
most commonly remembered were the banner, the Romans on the march,
the signalling from the watch-tower, and the armour of the Roman soldier-
The signalling would tend to be remembered from its spectacular nature-
It is significant that attention was drawn to all the other points by oral
comment when the film was shown, the film being stopped for examination
of the Roman soldiers' equipment- This is one of the many cases where
children have been found to remember best what was talked about while
the film was being shown-  The teacher thought that the results compared
well with those of other testss The bright and average children had
reached their usual standard ; the backward children had improved- Of
the 4 children graded D, 2 had reached the C, and 2 the B standard-

130- Experiment 21- This film was shown in two schools of a
different type, that is, in two Central Schools, but it is convenient to
describe these experiments here* The first was in a mixed school, and
the film was shown to the first-year class, 41 pupils aged 11 to 12 Four
months earlier the class had had a series of lessons on Roman Britain-
In the follow-up lesson the children were first given the opportunity to
ask questions on the film- Their queries were : " Where did the Britons
get their gold and silver ? " " Were the handles of the fans made of gold
and silver ?" " Why did the Romans leave one man behind ? " " Who
were the men signalling to in the tower ?" " What shape were the swords
of the Romans? " " When the British chariots were parading, why did
not the Romans attack '? " "™ When the Romans made a shield wall, why
did not the Britons attack the wings ? " Then the teacher took astraight-
forward question and answer lesson on the subject matter of the film-
Commenting on the lesson, she says : " The response of the children was
good in class, but dull children remained dull- | found thisaso in their
written work- The film aroused interest- Severa very intelligent ques-
tions were asked, but the lesson was given in rather unusual circumstances
(with two visitorsin theroom)- Normally 1 think there would have been
more discussion-"  Three questions were set the class :—

1- Wouldyou have preferred to live in a British village or aRoman town ?
Give your reasons-

2- Describe the British and the Roman armies and say why you think the
Britons were defeated-

3- Do you think you could learn History more easily if you could se
historical filmsi Give your ressonss Have you any criticisms ?
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The teacher tabulates her criticisms :—
1. The best papers were written by the children who usually do the best
work.
2. Many used the present tense when writing. | think this may be one
drawback in the showing of History films.
3. Some children thought the city was Rome, others that there was only
one British village and one Roman town in Britain.
. Some were under the impression that Britain was won in one battle.
. Some thought that the Romans outnumbered the Britons.
. One or two children merely repeated the answers given in the follow-up
lesson.

7. | feci that the class as a whole after seeing the film has a much better

idea of a Roman army but not of a Roman town.

The second criticism has not been found of universal application
during the enquiry. The fifth and seventh reflect weaknesses in the film
itself. It is unlikely that so small a force of Britons as is shown on the
film would have attacked a Roman army, and the representation of
Romano.British life is inadequate. Of the children's opinion of the help-
fulness of the film she writes : ¥ With one dissentient the class decided
that the showing of History films would make the learning of History
easier. Many said that it was much easier to see a film than to picture
it from a description. As aresult of seeing the film they understood how
Romans and Britons dressed in war and peace much better than before.”
The children gave many criticisms, which are dealt with later.!  Summing
up her impressions of the experiment, the teacher writes : " The film
appeals to the visual memory only, and for those children whose visual
memory is weak the teaching of History by the film would not be a good
method. ... | think the film will be very useful in the teaching of
History, but it will not be a substitute for present methods. |t will be
very useful in giving social background and in lessons on the history of
arts and crafts."

o oA

131. Experiment 22. In the last case, the film was used with a
class that had had much less preparation. They were again the first
year of a London Central School, 41 boys whose average age was 12 years
2 months. They would have learned earlier of the Romans, but in this
school had only had two lessons on " Prehistoric Britain " which bore at
all on the subject matter of the film. Few questions were set. The
answers were, of course, discussed. Here is merely given a summary of
replies to indicate how the film is likely to be a useful supplement to
usual lessons.

Question. What did you learn from thefilmthat you did not know before ?
Answers. 1. That the Romans had such good horses.

2. That the Romans made a wall of shields.

3. That the Romans wore frock affairs and trousers.

4. The tactics the Romans used in battle.

5. That the Romans carried their kit on sticks.

1 The value of the film is discussed at length, infra, 356 et seq.
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Question.

Answers. 1.
. The Britons wearing skins.

. The Britons painted.

. The Britons building Stonchenge.
. The Britons living in caves.

10.

Question.

Answer.
Question.
Answer.

©CEONOUTAWN

. That the "Druids stood on the altars to pray.

. That the Romans could make big statues.

. That the Britons tried to frighten the Romans with cavalry.

. That the Britons fenced the villages.

. That the drawbridge was raised with a wheel

. That the Britons were so civilised. (The class as a whole was

surprised at this.)

. That signals were made with torches.

. That the torch was a sign of war.

. That women undid their plaits for mourning.

. That the Britons' huts were so high.

. That the Romans made a wall round their camps every night.
. That the Romans came for corn. | thought they came for tin.
. That the Chiefs of the Britons crowned themselves.

. That Britain paid tribute to Rome.

. That two people drank from one cup.

. That women and children watched the battle.

. That Roman soldiers acted as policemen.

. That the Romans were so cruel as they are in the picture.

. That the Britons had such good clothes.

. That the Romans used to lie down for meals.

. That the Britons worshipped spirits in the trees.

. That the Britons could drive so quickly.

. That the Romans enjoyed themselves so much when they were

not fighting.

. That they worshipped by dancing round their altars.
. That the Britons were such skilful potters.

What did you expect to see in the film that was not there ?
The landing of Julius Caesar.

Much fiercer Britons.

. The Druids encouraging the Britons in war.
. Coracles.
. | thought the Romans helped each other, but they left a man

behind.

| would have liked to sse Hadrian's Wall.

Did thefilm give you a better idea of the Romans in Britain than
you had before ?

All said " Yes " except one boy.

Why didn't you likeit ?

| don't think the film was very clear. The roads weren't much
like roads, and that's what we remember the Romans making.

The teacher pointed out that they were shown the early days of
Roman rule on the film.

Question.

Has anybody ese any criticisms ?

Answers. |. The British army was too small.

2.

Did the Romans wear sandals 1
G
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. | thought the standard was an eagle.
. Weren't the helmets a bit modern ?
. Weren't the statues too good for those days ?
. Where was the smoke coming from on the Druids' altar ?
Wouldn't the priest he smothered in smoke ?
Question.  Which part did you like best ?
Answer. The great majority liked the last reel, on the armies, best.
Question. Are there any questions you want to ask about the film ?
Answers. 1. What was the name of the bugler's horn ? (the bucina).
2. How did they build up the camp wall ?
3. Where was the Queen's chariot going ?
4. Why did the chariot go aone ?
5
6

o~ w

. Did they always fight in the open ?
. In the books it says the Romans burned down the Britons' corn.
On the film it says they wanted Britain for the corn.
7. Why did the Romans stand so long before attacking ?
8. What was the name of the animal hunted ?
9. Who was the man in the litter ?
0. Where were the shops in the forum ?
1. Row could they keep their shields together when they put them
above their heads ?
12. Wasn't it silly to wave torches during a secret rising in the forest ?
13. Would the Romans be able to digest their food properly when
they ate lying down ?
14. Where was the food on the Roman march ?
15. Did the Romans station scouts when they rested on the march ?
16. The Britons' way of fighting seemed funny. The second line
waited. If they had attacked in a more solid body they would
have had a better chance.
Question. How many would like to see some more History films ?
Answer. All the class.
Question. Would you think the Romans were here a long, or a short time ?
Answer. (Genera) A long time.
Question. Who knows how long ?
Answers. 1. 400 years.
2. Thefilm didn't show the Romans improving the country.
3. You could tell the Romans hadn't been here long because the
Britons hadn't got used to them.

The teacher remarks on the lesson : " The response to the questions
was very good, but this is generally so with this class." The teacher
invited any boy who would care to do so to write an account and criticism
of what he had seen. Nearly every boy in the class responded. " |
purposely made it quite voluntary and gave them no indication of what
I would really like, so that the opinions are quite genuine. It will be
noticed that the boys are almost unanimous in approval." The teacher
concludes : " Judging from this experiment and its results, | should say
that films could be a valuable adjunct to the teaching of History to
children up to, say, 14+," and adds : " The duller boys seemed to respond
to the stimulus of the films much more than the more intelligent."
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In this type of school, then, all the experiments with the Roman
Britain film left the teachers feeling that the film could be a useful
supplement to oral teaching-

132- Experiment 23- It is convenient to consider here the only other
experiment taken in the Junior Forms of a Central School- This again
was the first-year class, 42 boys aged 11-fe« The films, " People of the
Axe" and " People of the Lake," were shown to the boys- The class had
studied the period fairly fully, using Our Heritage (Marten and Carter) for
text-book and having The Sone, Bronze, and Early Iron Age (Quennell)
in the class library- The follow-up lesson was animated- The teacher
asked leading questions on the salient features of the first film, and then
remarked, " Now tell me anything else of interest you noticed-" There
was such a forest of hands raised and manifest wish to answer that he
was obliged to remark, " Well, | 'm glad to see you so eager to answer,
but don't eat me-" The boys here specially remarked that farming was
begun, the people had sheep, and that even weaving was shown- They
had noticed pottery-making, Fleet getting shell-fish, and the ravenous
way of eating-  For the second film, one boy was set to tell the story- He
proceeded at a great rate, the others being very interested to listen and
criticise : " He missed something there, sir-" ' Please, sit, he forgot that
they defended the stockade-" All the omissions were supplied at the end
of the account- Interesting questions were raised by the boys during
the discussion : " Did the people do the things they were doing because
they wanted, or did the Chief tell people off to do particular things ? "
This gave the teacher a starting-point for a discussion on the degree of
organisation already achieved in the Bronze Age, co-operation and leader-
ship beingimplied in the building of the artificial islands, the construction
of such a place as Stonehenge- Points of contrast shown on the films
between the two ages were asked for ; the boys supplied improvement in
weapons, dress, defence, defence of the village, a permanent site for
homes, greater personal neatness- Asked which film they preferred, all
but two gave the Bronze Age film as being more exciting and affording a
strong contrast between present customs and those of the Bronze Age-
Of the two exceptions, one could only vouchsafe that the Stone Age film
was ' easier to get hold of-" The other thought that this was the case
because there was one central figure, whose actions were typical of the
age portrayed—" He could be followed all through-" This was a boy of
medium ability, sensible, but not volatile-

The teacher reported : " The attention throughout was very keen-
The discussion showed careful observation and progress in the assimilation
of new ideas that resulted in interesting and informative talks in subse-
quent lessonss The boys preferred the film featuring the Boy Scout-
But details, like the use of the scapula for a shovel (not too noticeable in
the film), were noticed- Collectively, | am confident that nothing was
missed, and many original deductions were made by the boys irrespective
of their relative positionsin class : the backward boys responded equally
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readily, and difficulties in expressing thought in composition form perhaps
qualified the value of their written work. Their oral answers were much
better than their written work shows."

The written work was done after the lapse of a month.  Paper 1, given
below, represents the best group, Paper 2 the worst, amongst these boys.

Paper 1

1. Giveyour opinion of thefilmas an aid to the teaching of history.

Answer.—A film is a big help in the teaching of history. For one thing it
illustrates every action. In books there arc illustrations, but they only portray
a scene or action in a certain place. A film shows everything moving about
naturally. Thereis only one thing that is better than films for the learning of
history, that is seeing what actually happened itself. As thisisimpossible and
one can only see the relics which remain, the filmin my opinion is the best aid
for the learning of history. For instance, the films we saw of the Bronze Age
and Stone Age were wonderful films, and nobody unless they saw films of their
equal would properly redise what life was like in those days.

2. Whichfilmdidyou prefer ? What part of that film do you remember ?

Answer.—I preferred the film of the Bronze Age. There was more excite-
mentinit. Thepart | liked best was the part where the men of one tribe came
and raided the men of the other tribe. | remember plainly the skill of the scout
when the men were chasing him when he dodged in the hut and the men ran
past and then he ran the other way.

3. What new knowledge did you learn ?

Answer.—1 learned a lot by the showing of the films. | never knew that
the Stone Age men came across the Channel in boats made of trunks of trees.
| did not know they did any mining. In the Bronze Agefilm| learnt that the
men of that age lived in lake villages surrounded by water. | never knew the
people of that age lived in such well.made huts. Beforo | saw the film 1 never
knew the Bronze Age men fought witli axes so much like our modern ones.

4. Write a brief account of life in the Stone Age.

Answer —Life in the Stone Age was amost like that of an animal or very
little better. They had no wesgpons to fight with other than rudely made
out of stone and wood and sinews of animals. There was an amost daily
routine of hunting, eating, trading, and mining. Occasionally atraveller would
come and barter flint and stone axe, arrow, and spear-heads for skins. At the
arrival of one of the travelling traders there was great excitement in the camp.

5. Write a short account of lifein the Bronze Age.

Answer —Life in the Bronze Age was rather more advanced than life in the
Stone Age. They lived in tribes and were very warlike. They wero aways
quarrelling with the warriors of other tribes. In peace time they hunted and
fished and forged bronze helmets, bronze spears, bronze shields, and bronze
arrow.heads. They wove cloth with roughly made handlooms. They did a
lot of fishing, because most of the tribes lived in the lake villages.

6. What difference did you notice between tho people of the Stone Age
and those of the Bronzo Age ?

Answer —The people of the Stone Age used flat fronted-boats and in the
Bronze Age they used pointed boats very much like the modern canoe. In the
Stone Age people wore skins of animals, and in the Bronze Age they made cloth
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andworeit. Inthe Stone Age the peoplelived in badly made huts because they
kept travelling about. In the Bronze Age they made better huts because they
stayed more in one place, and in the lake villages. They cooked better than
what they did in the Stone Age. In nearly every village there was a man who
made steel or bronze weapons and tools. They strongly barricaded their
villages against intruders with rough-made planks of wood and bars of iron,
where in the Stone Age the menjust made barriers of logs of wood and branches
of trees which, with alittle force, could be broken down.

Peper 2
1. Give your opinion of the film as an aid to the teaching of history.
Answer... The film would be a great aid as it shows the real thing. Also
most boys like films of thissort. It would be very niceif a different film were
to be shown every week. They teach history better than most history books
as they are morereal. It would be rather nice to have a different set for each
year. The films we saw were very good. Also they make the time pass away.

2. Which film did you prefer ?
What parts of that filmdid you remember ?
Answer.—The film 1 preferred was tho one about the Bronze Age.
| remember how the scout fell adegp and a Bronze Age warrior came, and
when thiswarrior fell down to worship the scout. Also | remember
(1) How he saw the village.
(2) How the hillmen attacked the place. (This was the best part.)

3. What new knowledge did you learn ?

Answer—That our modern axes are very similar to the Bronze Age
people's.

That the Bronze Age people were better clothed than the Stone Age
people.

That they made such good swords. (Here | mean the people of the
Bronze Age)

That they dug flints. (Stone Ago people)

That the Stone Age people kept sheep.

That the Bronze Age people were much more advanced than the Stone
Age people.

That they had such good weapons.

4. Write a brief account of Life in the Stone Age.

Answer.—These people crossed the Channel in dugouts but they were not
settled when they arrived. The villages were encircled by palisades which were
made of wood. They kept small flocks of sheep which the young men looked
after. To enter the village people had to bang the gate. They could weave
cloth and used the shoulder.blade of the deer to dig with and an antler for a
pickaxe. They were good hunters and they made good arrow-heads. These
they tied on a nice sprig.

5. Write a brief account of Life in the Bronze Age.

Answer.—These people lived in Lake Dwellings. They knew how to use
metal and were better dressed than the Stone Age people. The village was
on poles and the dugouts were better. The things they made were much
better and also the houses were better made. The warriors wore metal helmets
very similar to the Vikings. They worshipped heathen gods and made fire such
as Boy Scouts do to.day. The weapons they made were much better.
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6- What difference did you notice between the people of the Stone Age
and the people of the Bronze Age ?

Answer-—| noticed that the Bronze Age people were more advanced
altogether than those of the Stone Age- Also the Bronze Age people were
better looking and in my opinion the discovery of metal brought a great change-
The people looked different altogether- Also the Bronze Age men were more
settled as their villages had better fortifications- But in the Bronze Age some
people were better than others-

Of these papers the teacher said : " The work showed an advance
upon the quality aswritten in other History lessonss The boys were more
eager to write, and found difficulty in not having sufficient time to put
down all they knew- They were introduced to new ideas, e-g- the need to
select examples to illustrate new knowledge- As may be expected, there
is some evidence of reading and previous knowledge- Thisis as it should
be, for the film was shown when the boys had learned all that they
possibly could from books and illustrations : the film came as a last
impression, correcting and amplifying previous knowledge-"

Senior boys in this same school saw the League film! The teacher
came emphatically to the conclusion that he woul d welcome well-conceived
films, for use chiefly to summarise and " fix " work already studied- This
is the only school of the type under consideration where the films on
primitive man were used, but the one case was successful-

133- Experiment 24- " Wolfe and Montcalm " was shown in three
schools- In the firs case the film was tried as an introduction to the
subject- The films in use did not lend themselves very readily to this
sort of test, since they deal with subjects, the Romans in Britain, Wolfe,
Nelson, with which children make early acquaintance, at least in story
form-  The film, " The World War and After," proved the one most
useful in this respect, but it was sometimes possible to use the other films
where formal study of the subject was commencing- In estimating the
success of the method in these cases, it must be remembered that the
children had a certain amount of " background " at their command- In
this case, where the Wolfe film was shown to a class of 31 boys whose
average age was 12 years 6 months, the teacher's handling of the film
material seemed a singularly able demonstration of how a film might be
fitted into the general scheme of work without undue loss of time or over-
emphasis of the purely spectacular- Before the film-showing, a lesson
had been given to the boys explaining the origin and objects of the Seven
Years' War- This lesson had finished with a notice of the capture of
Louisburg- The boys had drawn maps showing the positions of the French
and English settlers at the beginning of the war- The film was, as usual,
shown with stops at the maps for their explanation- No other comment
was made beyond an occasional explanation as to which forces, English
or French, were at the moment operating- In this case the boys were
asked at the beginning of the follow-up lesson if they wanted to ask any
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questions on the film- Their response left no doubt as to their close and
intelligent observation of the film, nor, again, as to the value of the film
in stimulating the intellectual curiosity of these boys- Naturally, they
were chiefly interested in the eighteenth-century method of fighting, sur-
prised at its contrast with modern warfare- " Was the line of battle
really sothin? " " Weren't thereany moremen ? " " Didn't they stand
insquares?’ "Why didthey wait till the enemy were within forty paces?"
To this therest of the class with some scorn replied- ™ Were the muskets
really like that?" " How did they get the cannon up the cliffs?"
" Where did the shots come from which wounded the English while they
were waiting, if the French were not within range ? * " Had the English
any Indian Allies —Why not ?* " Why was the dress of both armies
thesame ? " " Wasn't it a funny sort of dress to fight in? " " Why did
they wear wigs in battle ? " " Did the English really march better than
the French? " " Who was the Prime Minister then ? " " How old was
Wolfe'l | thought he would have looked older-" " What was the matter
with Wolfe? " " Why did they land from small boats ? * " Isit true on
the film that only afew soldiers climbed the cliffs? " " Was there a moat
round Quebec ? | couldn't see one, but they had a drawbridge-" " Why
didn't the French hold Quebec after the battle? " " How is it that the
navy is said to be so important, yet most of the fighting was on land ? "
The class answered this question and the next : " Why did the French
retreat in the spring when only one ship had appeared ? "

It will be seen that these questions, though more particularly con-
cerned with the battle, cover nearly the whole of the film, and it is obvious
that in the discussion centring round these questions many of the more
important aspects of the campaign came to the fore- For instance, the
question as to the relative smartness of the marching led to discussion on
the personnel of each army, to contrast of the trained English soldiers
with Canadian militia, to Montcalm's reasons for avoiding pitched battle-
One last question is interesting as showing how closely the boys watch
the film, and how they think about what they see= In the first map on
the film, showing the disposition of territory in 1757, Florida is marked as
belonging to Spain- In the last map, where a black sheet is drawn over
the lands newly acquired by England from France, Florida also becomes
black- The seeming discrepancy was noticed- " Why did Florida go
black when it belonged to Spain ? " a boy asked, and the terms of the
peace treaty had to be looked up in the text-books- This discussion took
25 minutes- The teacher spent the last 20 minutes in putting this
incident initsright perspective—in this way :—

Teacher- This incident you have seen on the film is just one part of a much
bigger movement- What ?
Boys- (1) The Conquest of Canada-
(2) Colonisation-
Teacher- Well, they were connected with a long-continued rivalry- What
was that ?
Boyss Therivalry of England and France-



14 THE VALUE OF FILMS IN THE TEACHING OF HISTORY

Teacher. Yes, this incident was just a part of that rivalry. It isinteresting to
see the battle on the film because it is a story full of action, butitis
not a thing you should think of as of the first importance. Itisa.
purple patch. Now we have to think of various aspects of it.
What war was it a part of ?

Boys, The Soven Years' War.

Teacher. Who was the big man in the war ?

Boys. Pitt.

Teacher. That is why he is shown at the beginning of the film. Where did he.
shine tremendously ?

Boys. As a war minister.

Teacher. Yes. Pitt took on the world-wide war at a time of English failure,
and in a short space of time ho led the country to victory. What
was one big cause for his success brought out in the film ?

Boys. (1) His choice of commanders.

(2) Yes—he talked about the sword of men.
(3) He saw the importance of sea.power.

Teacher. Another point. There were three places of strategic importance on
the St. Lawrence. What were they ?

Boys. (1) Montreal.

(2) Three Rivers.
(3) Quebec.

Teacher. Pitt saw that Quebec must be taken first. But the English could not
sail straight up the St. Lawrence to it. Why ?

Boys. The French held Louisburg.

Teacher. What did 1 call Louisburg yesterday ?

Boys. The Gibraltar of the St. Lawrence.

Teacher. That \s the point we reached yesterday. We took Louisburg. Then
follows the film. Wolfe sailed up the St. Lawrence and took
Quebec. It all depended on Wolfe. Now we have to consider why
heis so important. Why did he attack from the West ?

Boys. It was a weak point.
Teacher. Why was it weak ?
Boys. The Governor.General relied on the steepness of the cliffs.

Teacher. Yes. You saw that sentry asleep against the tree. 1 don't suppose
we actually know of any French sentry sleeping, but he was shown
like that in the film to convey the fact of French unpreparedncss.
So Wolfe attacked here, at the Foulon, and by so doing showed
himself a master of strategy. He did the unexpected thing. That's
why we count him famous. Do you think Montcalm was a good
General ?

Boys. Chorus of —" Yes."

Teacher. How was he hampered ?

Boys. Vaudreuil did not work with him.

Teacher. The French had a great general, Montcalm, in America. They had a
great general, Dupleix, inIndia. They threw away their advantage
from having these generals. That is the failure of the French all
through. They frittered away their first empire by not leaving
their generals a free hand. Montcalm was avery great general, like
Wolfe, but he was not able to do just what he wanted. Now let's
think about the battle. Was it like a modern battle ?
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Boys. No. No trenches.

Teacher. Nowadays it is trench warfare. Men dig themselves in and fight folk
they don't s, Then they stood upright for people to shoot at,
at forty paces But you saw what small numbers were engaged.
Thisvictory, importantinthewinning of Canada, islittlemorethan
a skirmish from the modern point of view. .Did fighting go on
through the winter ?

Boys. No.

Teacher. That is another difference. Nowadays we fight through. In the
spring, you saw the French and English watching for aship. What
was the point ?

Boys. (1) They had to depend on the navy for supplies.

(2) They needed reinforcements.

Teacher. Which navy came first ?

Boys.  The English.

Teacher. Yes, sothe French fell back on Montreal and, since no help came, later
gavein entirely. What was the result of Wolfe's work ?

Boys.  Canada became British.

Teacher. That was not the end of the struggle, however, for the peopleliving in
Canada were still French. There were many troublesto be got over,
that continued till the nineteenth century, before those people
became contented under British rule. Those episodes we 11 come
upon later.

It seemed that boys of that age could scarcely have spent two History
periods to more profit: onein absorbing facts—and the facts were well
realised and provocative of thought, one in discussion, thelead in the first
part of the discussion being left to the boys, in the second taken by the
teacher, to ensure realisation of the broad aspects of the matter. Through-
out thewholelesson, all the boys were eager to take part. It isimpossible
to feel that the use of the film leads to passivity and inertness on the part
of the child, a criticism frequently levied against the use of the film in
school, when many such animated lessons as this have been seen. The
reverse is the case. Moreover, these boys have not only learned the
story of the climb and of the battle, to which teachers of boys of this age
do not usually devote more than one period, if so long, but have seen the
one event against the background of the whole campaign and the longer
rivalry of two nations. In addition, they have realised the difference in
naval and military matters between then and now ; the whole story of
eighteenth.century warfare has been illuminated. The teacher at this
school after the lesson said that he felt the value of historical filmsto lie
in this portrayal of incidental detail. Oral teaching can give the main
facts, and any good History teacher can enthrall a class with a story like
that of Wolfe. But the boys often think of these stories against highly
improbable backgrounds, Raleigh spreading his cloak in a modern street,
Alfred letting the cakes burn in a kitchen like their mothers'. These
boys, for instance, had thought of eighteenth.century fighting more or
less in terms of the trench warfare of the last war. The film corrects all
this more quickly and more thoroughly than is possible by the use of
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ordinary pictures, which, though admirable for illustration of dress and so
on, are weak for the portrayal of action ; nothing could so well convey the
method of the firing of " Captain Y orke's six-pounder " as the film-

Of the written test on " The Taking of Quebec," the teacher remarked
that the boys' essays were more even in texture than usual, a trait noted
in other sets of essayss The answers bring out all the main points of the
film, but the teacher was disappointed that so many boys failed to mention
the scene between Montcalm and Vaudreuil, where the weakness of the
Foulon was discussed, since this is of importance as giving the key to
after events- The omission is usual in the essays of boysof 12 to 13- It
does not seem of great moment, since the children explain why the
Foulon was chosen as the place of ascent ; it was not strongly guarded,
the French relying on its natural inaccessibility- These children were
aware of the incident, for in the oral lesson they readily answered questions
on the dispute- They are merely not so interested in the French as in the
English, in Montcalm as in Wolfe- When the story is told, as every
English schoolboy seems to tell it, from the point of view of Wolfe's
activities, incidents at French headquarters tend to miss mention- In
the formal experiments the incident was omitted equally from the essays
of the lesson as of the film group- It remains, however, a weakness that
it is difficult for afilm to emphasise one incident more than another except
by giving important episodes at greater length- A teacher can indicate
relative importance by one short phrase, by tone of voice- The solution
seems obvious, in view of the observations made on the best method of
using the film ; comment on the episode it is desired to emphasise as the
film passes through, if the film is shown without preliminary lessons-

134- Experiment 25 In this case the Wolfe film was shown for
revision purposes to children aged 12 to 13, in a semi-rural school in the
North-  The class had studied this period in Standard V|- in the previous
year, and no other preparation was given before the film-showing- The
class teacher, who took a discussion lesson with the children after the film,
regretted this lack of a preliminary lesson-  She felt that the children had
enjoyed the film- They had been stirred to a feeling of pride in Wolfe's
achievement- Many hazy ideas on the subject had been cleared away
and a greater insight into the story gained than was possible to the
children from reading- Much interesting matter and detail not found in
the ordinary school text was gathered together in the film- Otherwise,
such details could only be found by reading many different versions of the
story, a procedure, 1 might point out, not easily practicable to a child of
12, both from the inaccessibility and difficulty of such sourcess But the
teacher felt that without a previous knowledge of the episode the film
would not be of any great value in teaching historical fact to children of
that age= Even with some previous knowledge they were not able to
comprehend all they saw- The motion was too quick- The film was
more likely to make a lasting impression if it followed soon after a pre-
paratory talk- On the next day, the class made a summary of what they
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remembered of the film- They gave a complete outline of the story,
practically all mentioning the share of Pitt as organiser of victory, the
importance of relief in the spring of 1760, as well as the exciting incidents
of the ascent of the cliffs and of the battle- They, however, tell the story
from the English point of view, omitting reference to French affairs except
when the French and English are directly in contact, a point already
discussed- The teacher's view of the advisability of a preliminary lesson
is borne out by the results of the delayed test taken seven months later-
The average children maintained their usual grade, in the severe circum-
stances of the test, after along interval and with no revision, a proof of the
strength of the impression left by the film- The core of the story is well
remembered, the scaling of the cliffs, the battle, the deaths of the two
commanders- Of these the children knew something from their oral
lessonss  The film has added detail to their picture of these things, but
not for long impressed entirely new episodess The omissions in the
delayed test, coupled with the absence of reference to the hostility of
Vaudreuil and Montcalm and to the activities of their troopsin the earlier
essays, suggest that the film is of more value to amplify and enliven
partially known facts than to introduce fresh matter- At the same time,
it is obvious that the twice told is likely to be remembered better than
facts given only once, whatever the form of the second telling- The
formal tests with this film with children of this age indicated that one
showing of the film made as lasting an impression as one telling of the
story- Again, in tins experiment, the bright children fail to outdistance
their class fellows to the usual extent- Of five children of A ability, only
one maintains that grade- Two drop to B+, oneto B, andoneto C- On
the other hand, the usually backward children improve- Of the two I)
children in the class, one retains her usual grade, the other rises to B —-
One child rises from 0 to B, two others from B to B +-

135- Experiment 26- In the foregoing eight experiments, the films
proved of value to children aged 10 i to 13 }-- In the ninth experi-
ment, the teachers decided that the contrary was the case 23 girls
aged 13-f-, the First Class in a London Senior School where much time
is given to individual work, saw the film when the teacher had given
an oral lesson on the subject and the class had written an essay after
further private study- A discussion lesson followed the film, which all
the girls said they had enjoyed- They were chiefly impressed by the
climb up the cliff and the march towards Quebec- One girl thought it
was clever to show first the discussion and then the execution of Pitt's
plans- Most of the other matters discussed in the lesson were treated over
again in the written test set by the teacher, and will be noticed later- The
girls asked few questions, and these mostly on trivial points- The ships
on the film seem to have seized their imagination ; the part played by the
navy had become very real to them- They asked : " What happened to
the shipsin the winter ? " " | f the ships stayed in America, how did the
English at home know that our men were besieged in Quebec ? " One
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child, confused by the rowing boats used in the attack on the Foulon,
wanted to know if the English set out from home " in big ships-" The
general response was good, but not exceptional- The class teacher wrote :
" It was the usual response of Class T- girls to any type of lesson- The
one or two backward girls showed no greater interest-* It had originally
been intended to set the girls an exercise identical with that given before
the film-showing, and to compare results- Instead, the teacher decided
to try to discover the attitude of the girls by a series of questions- The
first ran : " Criticise the film as regards the extra matter you learned
under the following headings—Causes, Men, Events, and Results-" From
the answers it is evident that the girls do not feci that they learned many
new factss They had been well drilled in these beforehand, as their good
preliminary papers showed- Itis doubtful if all of them quite understood
what was wanted under the heading " Events-" It seems from some of
their written remarks that they envisaged these as a series of separate
happenings- Al the film was one " event " to them, the capture of
Quebec- Two say they learned nothing, but the others give various
details- Several have a new light on the method of climbing the Heights
and on the nature of the ground- " | thought that this cliff was made of
rock, and that Wolfe and his men had climbed a narrow path to reach the
top- Itwasnot sointhe film, asthe Heights of Abraham were composed
of earth and trees-" They did not know of the attack on the outpost
nor of the capture of the Samos battery- They had thought the battle
took place immediately at the top of the cliffss They learned many
details about the battle, remarked on the absence of trenchess They
noticed the dress and equipment of the soldiers, the presence of Indian
alies for the French- More important, several for the first time became
aware of the events of the winter 1759-1760, of the siege of the British
forces in Quebec and the urgency of naval relief-

None of these girls admitted to learning anything whatever about the
causes or results of the war ; they did not appear to consider the maps
useful in fixing their previous knowledge on these matters- They gain
interesting side-lights on the personalities of the men concerned, several
girls remarking that the characters of these people become " plainer " to
them- They learn of the ill-health of Wolfe, get new conceptions of
Montcalm, whom some had thought of as a coward, and of Pitt, whose
youth surprises them- " As Pitt was spoken of as the elder Pitt, | found
him a very uninteresting person, but he was a young man shown on the
film-" Most of them heard for the first time of Vaudreuil, Anson, and
Saunders, but many complain that they only became clear about these
people and the part they played from the discussion lesson-  In the lesson
no one had been able to say what was Saunders' job- It is a weakness of
the film that Saunders, though mentioned twice by name, does not appear
in person in any recognisable way- The others are introduced by sub-
titles, but Anson's part is short and passive-

The second question was : " Judging from this film as a History
film, do you think films would be a help to you in learning History; if so,
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why ? " Ninegirlsreply " No," three being amongst the brightest in the
class, the rest of average ability- They give as their reason that lessons of
the usual type give the facts, the film only the incidentals- All but one
of them, however, qualify their negative by saying in answer to a later
question that the film makes the subject more alive- Apparently, these
nine girls do not think the advantages sufficiently great for time to be
spared- One of them definitely makes this point- The remaining fourteen
think the film a help as being more realistic than anything they can
imagine- " Films can help us, as the events are much clearer, and it is not
only facts, but it seems much more natural-" To the question " Did you
get more information from the film than from class lessons or individual
work or not so much ? " nine girls respond that they learned more from
the film, three think there is little to choose between the methods on this
score, and eleven that they learned lesss Of the nine who feel that the
film is of great help in learning, three stipulate for preliminary lessons-
The last question read : " Was the incident more alive ? Did the film fix
it in your minds? * The girls are unanimous in replying that the film
made the episode live ; all but three think the film will help their memory-

The main point which emerges is that all these girls feel that the film
is an advantage as a further aid, but that its place is ancillary to the oral
lesson- A majority of fourteen over nine think that regular film-showings
would be a definite help- These girls are only 13, but they have obviously
written their papers with much honesty and searching of mind- Their
statements suggest caution rather than enthusiasm-  Taking their opinion
of the value of the method in conjunction with their answers to the first
question on the subject matter of the film, my persona judgment would
be that the papers suggest that suitable films would be a valuable help to
them- The considered opinion of the Headmistress is the reverse- Her
point of view, which demands careful consideration, is indicated by these
extracts from her report : " It is very difficult to offer criticism here, as
undoubtedly good films on any subject must prove of very great educa-
tional value; the inevitable and vital questions of time, money, and
suitable classroom accommodation remain, as always, the determining
factors- The majority of children in this particular school come from
well-to-do homes, are well taught, have access to good books and good
pictures both at school and at home, and | therefore doubt whether the
additional time and expense for film work would be justified by a corre-
sponding increase in the accuracy of their impressions and the extension
of their knowledge of History-" The question raised here as to whether
the value of the educational film is commensurate with the time involved
inits useisfully discussed in a later chapter-* This Headmistress makes
a further objection to the use of films which was also brought forward by
the Headmaster of a semi-rural Grammar School in Y orkshire, pointing out
the danger of the filmin the hands of an injudiciousteacher- ThisLondon
Headmistress writes : ' These films, it seems to me, might prove a definite
obstacle, or at any rate might tend to hamj>er a teacher's research on any
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particular lesson given, as | take it that, in order that the film may
effectually follow up and ' fix ' the given lesson, the teacher must know
beforehand exactly what incidents are to be illustrated, and in this way
she might be coerced into giving unimportant details and information-"
Thisis surely not an objection of serious moment- Itis certain, from the
critical attitude of teachers throughout this enquiry, that teachers as a
body will decline to use the cinema in school unless the films available
are concerned with vital matters well presented-

136- Experiment 27- In three cases the film " The World War and
After " was successfully shown to classes who had made no previous
study of the subject- As might be expected, the most permanent results
were obtained with the oldest children, a mixed class of 46 girls and boys,
the two Upper Standards in a school on the outskirts of Leedss The
children were very enthusiastic in the talk the teacher had with them
after they had seen the film- Two of the forty-six were frankly
disappointed ; the majority were full of remarks on the ease with which
they could learn lessons from the screen-  The children were asked to write
down what they remembered of the film- Their answers are compre-
hensive, covering all four reels, and they have obviously grasped the
general argument- In addition, the teacher set the following questions :—

(1) Say what you think of the film- This is a typical reply : "The
film was one which aroused my interest- It gave me an idea of how the
war started, the horrors of war, and the working of the League of Nations-
| think thisfilm would enlighten many people, change their ideas of war,
and arouse their enthusiasm for the League of Nations-"

(2) Whichreel didyou like best? Why ? Giveit atitle- Thirteen
children were most interested in the part showing the street fight, the
causes and extent of the war, sixteen in the scenes showing the devasta-
tion and suffering caused by the war- Fourteen preferred the longer
illustrations of the settlement of disputes by the League, the Aaland Isles
dispute, or the quarrel between Greece and Bulgaria- Only three selected
the reel dealing with the formation and organisation of the League-

(3) Which episode made the most vividimpression on your memory ?
Thirty children mention the wounded, twenty-four the scenes of destruc-
tion, eighteen the gradual darkening of the white map of theworld to show
the countries engaged in the war- Thirteen allude to the street fight,
twelve to the many graves, the same number to the strife of Greece and
Bulgaria, and eleven to John Bull's burden of war debts and taxess The
answers to the last two questions show that it is the pictorial parts of the
film which made the greatest appeal, and, in the second place, that the
interest of the children was held to the end of the film-

(4) Which part (if any) did you not understand ? Were there any
parts you thought dull, uninteresting, or too long? One boy did not
understand the street fight, a not unusual occurrence, to be discussed
later-! One found the account of the origins of the war and of the ten
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disputes settled by the League from 1918 to 1926 uninteresting- Another
thought dull the scenes showing the results of the war, and four were bored
with the presentation of the machinery of the League- " | think the
film dwelt too long on the meeting-places of the League of Nations-
There was no necessity in my opinion for the painting by some famous
painter of these places to be shown-" In all but the one case of the
scenes showing the results of the war, the parts of the film deprecated
are those most lacking in action-

(5) What have you learned from the film ? Here the children record
briefly their realisation that the League is more than a name : "1 learned
from this film that the League of Nations settled the ten border disputes,
that the war was started by the murder of an Austrian prince- That
the League of Nations has a special council to discuss serious matters was
another thing | did not know before-"

(G Any other remarks"- This called forth such different comments
as, " | think the conclusion of the film was very good- There was an
appeal from the King asking all his subjects to support the League of
Nations to the utmost of their ability" ; and, "I think the film was rather
a short one, unless 1 was so interested that T lost all count of time- It
would have pleased me immensely to have seen the other films shown to
the lower classes"

These classes saw the film on July 6th, and wrote down what they
remembered- They then had the discussion lesson where they answered
the above points- A fortnight later they wrote an essay on the film for
the term test in English, and the Headmaster went over these composi-
tions with the classs  On January 20th, nearly seven months after seeing
thefilm, the twenty-five pupils still remaining in school again wrote a free
essay on its subject matter- The result was remarkably good- In spite of
the difficulty of the test, the children maintain their usual standard; in
this case there is little variation from their normal grading- The general
lesson of the film isin all cases remembered, and much of the detail from
all parts of the film- The following essay is from the boy to whom the
teacher assigned twelfth place for this particular test in agroup of twenty-
five- His usual grade for a History answer is B, and this essay was
marked B by the teacher- Nine children in the class reached the A mark
for their work- That isto say, the essay is typical of the average boy, by
no means one of the best written-

THE WOULD WAR

The first picture | remember was the shading-in of the different countries
on a map of the world as they entered the war which was very interesting-

The Red Cross did a very great part in nursing the sick and wounded
soldierss When a soldier was wounded he was taken on a stretcher to a tem-
porary hospital where the wound was stopped and bandaged up and then taken
away from the battlefield in an ambulance to a hospital- After the war a
soldiers' and sailors' home was built where crippled or blind men could go if
they had no home for themselvess One picture | remember quite well was a
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photograph of thousands of graves where soldiers were buried- Poison gas was
one of the most terrible things used in the war and the soldiers had to wear
gas-masks to save them from death-

The first picture on the third reel was one of John Bull with a heavy bag
on his back which represented England and the cost of the Great War- Thewar
debt is about three hundred and fifty thousand million pounds and the cost of
the big guns and things was ninety-seven thousand pounds-* Another picture
that interested me was Finland and Sweden each represented as a hand and
grabbing at the Aaland Islands because both countries claimed it- The League
of Nationswas formed in 1919 at Geneva where men each representing a country
met regularly- The League of Nations was formed to try and prevent any
more wars-

A fight started between Greece and Bulgaria because the Bulgarians said
that the Greeks had killed one of their sentries and so the Bulgarians started
bombing villages- The League of Nations intervened and stopped the war-

The essay will serve to endorse the teacher's report on the test, given
after a minute analysis of the papers, in which every separate item of
information wasnoted- Ttruns: " Twenty-five of the forty-six who saw
the film seven months ago are still at school, and presented essays which
show that the film has made an indelible impression on their minds-
Throughout the essays the salient features of each reel of the film were
generally mentioned-" In this second case, the use of the film as an
introduction to a subject had proved satisfactory-

137- Experiment 28- A similar experiment proved successful with
a class of 40 boys whose average age was 12 years 3 months- No pre-
paration for the film was given beyond a brief talk in which it was
pointed out that the murder of the Archduke Francis Ferdinand was the
occasion rather than the cause of the Great War, and that the League had
been founded for the prevention of war- The boys would see on the
-screen the methods adopted by the League to this end- The boys wrote
an essay on " What do you remember of the Film?" Again, these
answers cover the whole ground- A month later the same test was given
and the results analysed in detail- On the whole, the boys give their
recollections in the order of the film- Twenty-four note the street fight,
sixteen the murder of the Austrian prince- Only four refer to the darkened
world map- Twenty mention the loss of life occasioned by the war, ten
the numbers wounded- Two others mention the injured carried on
stretchers, four the ambulances, five the picture of the soldiers blinded by
poison gas= There are eleven references to the devastation caused by the
war, while seven remember the peasants deprived of homes- Ten cite
the debts incurred, six referring to John Bull and his parcels in this con-
nection- But it was noticeable that these boys had been more impressed
by the exposition of the work of the League than by the scenes portraying
the terrible results of war, as a comparison of the figures following with
those just given will show- Twenty-four explain why the League was

1 A confusion with Britain's contribution to the League-
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founded ; fourteen give Geneva as its headquarters ; seventeen comment
on its representative nature- They were much intrigued by the diagram
of the Council Table, with the semi-circles representing the delegates ;
thirteen of the boys reproduced this diagram in their answers- Fifteen
give some reference to the Aaland Isles dispute, and twenty-three to the
quarrel of Greece and Bulgaria- That is to say, a month after the film-
showing, though no lesson or discussion at all was taken, the boys have a
good recollection of all parts of the film, and see the parts in relation to
the whole-

In one respect, however, thisfilm proved not entirely suited to boys of
thisage- Some were confused by the scenes from everyday life introduced
into the film as illustrations of international problems- For instance, of
twenty-four boys who mentioned the street fight, only ten thoroughly
understood its significance- Four described the scene without relating it
to the rest of the film ; they may, or may not, have understood- Three
had partially grasped its meaning ; they thought the street fight was an
actual occurrence, typical of the unfriendly spirit existing before the war-
Seven envisaged it as the cause of the actual war- " The first point was
how a blow would cause a street fight and a street fight would happen
cause a war-"  So confused had one boy become over the relation of the
street fight to the causes of the Great War that he wrote : ' The war was
begun by a little boy who thumped an Austrian Prince in the back-"
Nine boys tell of the garden dispute ; three make no connection between
it and the rest of the film ; three conceive of the wrangling neighbours
as real men whose differences were settled by a member of the League ;
three make the correct inference that it is possible to settle quarrels
amicably, but have not realised the point of a boundary being in question-
In many classes, John Bull proved the most difficult of complete compre-
hension, but in this school, where only six boys mention him, three clearly
understand, while three, though not realising the comparison of large war
debts and small contributions to the League, have grasped the fact that
war leads to heavy taxation- The boys' failure to understand these
analogies completely has not in many cases led to lack of comprehension
of the general argument in any essential points- It is, however, a recur-
ring feature in all cases where this film was used with children under the
age of 131 years- A teacher in an oral lesson instinctively seeks a homely
parallel for situations difficult for a child to grasp- Apparently, it is not
altogether wise to carry over this practice from the oral into the visual
field- A teacher explains : " It is like this- Supposing two men were
quarrelling-" She makes clear which is the simpleillustration, which the
actual fact- On the film, young children or backward older children do
not always distinguish the real from the supposititious- This experiment
demonstrates, first, the child's capacity to retain well suitablefilm material
even when it is presented without previous instruction or supported by
later oral lessons, and secondly, the inability of many children under 12 to
understand analogies presented on the screen-  This question is examined
in greater detail in Chapter XII1-

H
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138- Experiment 29- Another class of 35 boys of the same age
were tested in somewhat the same manner- The boys had not had
lessons on the League, but had been studying the Geography of Europe
in detail, knew something of the new countries created after the war and
of the difficulty of settling frontiers- They regarded the film as an exten-
sion of this work- " | wish all our Geography lessons were like this,"
said one boy- It would seem one of the advantages of the use of films
that they make clear the close connection of History and Geography, for
historical events are seen in their proper, topographical background ; as
every teacher knows, children are very prone to separate subject from
subject in water-tight compartments-  The results of this experiment bear
out the observations made on the two earlier tests with this film-  On the
day after the film lesson, the class wrote an essay on what they remem-
bered- The amount of information acquired and the clear grip of the
lesson of the film are quite astonishing ; the boys do not mention the
parts of the film lacking in action, such as the details of the League
organisation specified as dull and uninteresting by the boys of Experi-
ment 10 ; the story is told in the film order, the pictorial parts receiving
most frequent attention- It is only the weaker boys here who do not
understand the analogiess Eleven boys are clear about the street fight ;
four describe it as a detached incident ; three imagineitreal- Sixteen out
of twenty-live understand the garden scene ; four give no clue in their
description as to their attitude ; five do not know that it is imaginary-
Again, John Bull is the most fully realised ; sixteen of the twenty boys
who mention him have grasped the full meaning of his parcels- Further,
while the general level of attainment of this classis good, the brighter boys
again fail to retain their usual high grade, while the standard of the
backward boys is improved- This is made clear by the following com-
parative analysis of the grades gained for this test and the boys' usual
grades for History answers-

EXPERIMENT 29: IMMEDIATE TEST—35 BOYS

Same tirade, 13- Higher (Jrade, 12- Lower (Jrade, 10-
5 inA | BtoA 1A toB+ +
0 inB 1 BtoBi } 5 AtoB¢(
2 in0 2 BtoB+ 2 AtoB
2 CtoB+ '
1 CtoB 1 BtoC
CtoB -
2 Qtoc+ :
2 DtoB+ '

I'n this case the delayed test was not taken till after an interval of
six months-  The detail was by that time forgotten ; a definite impression
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remained- Chiefly, it is the illustrative examples that are remembered :
the street fight, the gardeners, John Bull- The boys describe these
incidents, and, though some are inevitably still confused between fact
and fiction, all draw the desired inferences: that war can arise only too
easily, that it is possible to settle differences without wars, that war is
expensive and wasteful-  Very few boys make any allusion to the devasta-
tion caused by the war- Severa mention the quarrel over the Aaland
Isles, but only one the breach between Greece and Bulgaria, though
eleven noticed this in their first essayss This points to the fact that the
film is over-long for classroom use- None of the maps are mentioned,
save that of the slowly darkened world of war- Judging from delayed
tests with this film and the Naval Warfare film, it does not seem that
animated maps, though striking, leave a permanent impression, if more
than one or two are shown on the same film- All the boys remember the
essential lessons of the film—that war is wrong, and the League an
effective instrument for peace- " The last part shows the finish of the
war and how good the League of Nations is, and how it has stopped
already a war- The film was to show how bad war is and how much
money it costs-" The teacher thought the experiment successful, " for
most of the boys retained the impression that the film was out to make-"

139- Experiment 30- In this ease 40 girls aged 13 saw Reel |-
and Reel IV- of the League film, Reel |- dealing with the causes, extent,
and results of the war, Reel IV- with how the League dealt with the
Graeco-Bulgarian dispute- Between the reels a 5-minutes' talk was given
the girls on the organisation of the League- The last reel showed the
results of the war- i'cople were stirred to try to prevent its recurrence-
The League was formed to this end- Its headquarters are at Geneva,
where there is a permanent body of clerks and secretariess Al countries
in the League send representatives to the Assembly, a sort of House of
Commons of the League- The Council, a much smaller body of important
statesmen, meets to deal with pressing matters, in the next reel you will
s how the League worked to prevent one dispute from becoming a war-
Reel |V - was shown without comment-

The girls wrote a free essay on the film- These essays, though only
half the film was shown, are far less comprehensive in relation to the
matter presented than when classes saw the whole of the film, and this
though the essayists were an intelligent Senior Classs Either the talk had
been insufficient to make clear the machinery of the League, and the
fourth reel in consequence was imperfectly understood, or else the class,
being girls, found the subject matter of the first reel, with its hospital
scenes and so forth, of infinitely greater interest than that of the last-
Girls tend to dwell on the first reel to a greater extent than boys- In
this case, out of 40 girls 14 make no reference to Reel IV- and 10
only very incidental alusions- In every case Keel |- looms dispropor-
tionately large in the essayss  Forty minutes was allowed for the exercise-
Since in other tests with this film, children were able in thistime to give a
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balanced account of the whole film, the failure in this case cannot be im-
puted to lack of time- The logical sequence of the film's presentation had
been destroyed by the omission of the central reelss The experiment
seems to provide an object-lesson in the need for unity and coherence in
the educational film-

140- Experiment 31- Forty-five girls of average age 13+, the
Senior Class of a London Senior Girls' School, saw the League film as their
introduction to the topic- Before seeing the film, they were asked what
they knew of the League- This proved to be little, beyond the fact of
the existence of the League and that it worked by methods of arbitration
for world peace-  Questions elicited from the class the arguments they-
had heard against the League- Then the film was shown- In the after-
noon a follow-up lesson was taken- First came a direct question and
answer lesson on the subject matter of the film- The girls answered well
on all parts, save on the constitution of the League, which had not been
learned- They explained all the illustrative examples correctly- After-
wards, they were asked to supply answers to the common arguments
against the League which they had given before its showing ; this was
done intelligently from film material- The class had found the film
interesting, and the majority had grasped it well- The Headmistress
reported :—

" (1) My staff and T feel that the film is a valuable adjunct to History
teaching, but that we should not like it to be substituted for
other methods we use here-

(2) The maps with the moving index were extremely useful- In
this respect the film is better than the lantern-

(3) The film we saw was shown at a very satisfactory rate for
teaching purposes-

(4) The girls enjoyed the teaching through the film and responded
well at the time- The dull ones only saw the* picturesque
side of the film, and we think gained little value from a
subject point of view-"

The length and the amount of diagrammatic matter in thisfilm make
it more difficult for the backward child than shorter filmsconfining them-
selves to scenes of ordinary life,! but it is clear that in each of the four
eases where the full League film was shown, it demonstrated the capacity
of films to form an introduction to the study of a difficult subject with
children in the upper classes of a Senior School-

141- Experiment 32- The last three experiments were undertaken
with the film " Naval Warfare-" It has been explained that this
film was produced as a revision film for pupils at School Certificate or
Matriculation Standard-> In these cases it was used with much younger
children- The first experiment was practically foredoomed to failure-
Against my judgment, the film was used with a mixed class aged 11+

! Cf. infra, 397. 2 Qupra, 14 (o).
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Standard VI., in a semi-rural school near Leeds- All the other classes
were seeing films, and as " Naval Warfare " was the only film related to
the syllabus of this particular class, it was shown them to prevent dis-
appointment- Apart from stories of Nelson lower in the school, the class
had merely had one outline lesson on the work of the English Navy
during the Napoleonic struggle- Every possible oral help was given the
children when the film was shown- The film was taken slowly, and
stopped for explanation of the maps and other details- In spite of the
difficulty of the matter, all the children said afterwards that they had
enjoyed the film, with the exception of one girl, who said that she did not
like pictures- The model ships were the most popular feature of the film-
Unanimous criticism, from girls as well as boys, was, " too many maj)s,"
"not enough of the actual fighting-" In the circumstances, it was un-
reasonable to expect the children to have gained more than a few, general
ideas on naval conditions- That this was the case appears in their first
papers-  Of the delayed test, taken seven months later, the master wrote :
" These children had little previous knowledge of the matter of the film,
and it is evident that they are now left with a number of fleeting impres-
sions which do not fit in any chronological order and are extremely
jumbled- When results are tabulated, it is found that out of 35 children
6 received a higher grade than usual, 12 dropped to a lower grade, 2
dropped to agrade two lower than usual, and 15 remained the same- Those
who improved were all originally in Grade C or D-" It seems that even a
thoroughly unsuitable film can do more for some backward children than
can oral teaching-

142- Experiment 33- Greater success was anticipated in Experi-
ments 33 and 34, for though the classes concerned were not very old,
they had studied the subject matter of the film in some detail- The
girls, aged 11-K had had four' lessons of 45 minutes each on Nelson-
The lessons were grouped under the following headings :—

(1) How Nelson prevented Napoleon from winning Egypt and India-

(2) How Nelson broke up the League against England-

(3) Napoleon's plans for invading England—how frustrated-

(4) Nelson in Chief Command in the Mediterranean—Tn pursuit of
the enemy—-Trafalgar-

Full descriptions of the Battles of the Nile, Copenhagen, and Trafalgar
had been given, enlarged sketches of the plans of the battles taken from
Gardiner's School Atlas being used-

The film was shown very slowly, with frequent explanations and
with stoppages at all the maps for their inspection- Since it was clear
from the girls' remarks at the end of the lesson that they had not grasped
all parts of the film, the following questions were set them on the next
day- Group A of 23 girls had three questions :—

(1) Which parts of the film did you like best ? Give a list- Those
pictorial parts of the film of which they already knew something were the
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most appreciated- Ten girls out of the twenty-three mention the " Blind
Eye " incident at Copenhagen, nine the death of Nelson- Four mention
the stopping of the mutiny, three the press gang, two the swabbing of
the deckss  Only seven girls chose out for mention the toy ships by which
the battle tactics were indicated, four of these liking the demonstration
of tactics at Trafalgar, three those at Cape St- Vincent-

(2) Did you find any parts of the film confusing or difficult to under-
stand ? If so, which parts? Give a list- One girl said she did not
understand the press gang scenes until she enquired after the film- Ten
said they found the maps confusing-

(3) Do you think the film made the subject of Naval Warfare more
interesting or clearer to you than an ordinary History lesson ? If so,
explain how and why- Four say the film was less clear than a lesson
" Because Miss X makes it so plain for us to understand-* One says
there is nothing to choose between the methods- Seventeen say the film
makes the topic clearer, for, when told a story, " You have your own

picture, but | like to se the picture real-" " It let us se the things
happening-" " We can see Nelson as he was-"  One child's answer aptly
conveys the general feeling of the class: "I n some parts | found it

clearer and more interesting than a History lesson, such as the life of the
sailors aboard ship- But in the maps and towns | got rather confused
and appreciated History lessons more-"

Set B of 20 girls were asked to write an essay to answer the question,
" What did you learn about the Navy in Nelson's time from the film
that you did not know before ?" Most of the girls mention some few
pictorial details- Thirteen had not known of the press gang- One says
with surprise, " In Nelson's time people were forced to be sailors whether
they wanted to or not-" Nine had not realised the great difference
between the modern battleship and those of Nelson's day- Four of them
are surprised that " Ships of war were only sailing vessels-"  One of them
says, " The Navy in Nelson's time is much different than it is to-day-
Y ou can picture it better if you see some films-" Nine mention the hard
and dull time of the sailors aboard ; two refer to the use of the lash- One
has quaintly discovered that disobedience can sometimes have good
results- Only three of this set refer to the illustrations of manoeuvres-
Two of these were now clearer as to tactics at the Nile, and one says, " |
got a plainer idea of how Nelson arranged his ships-" The girls feel that
only the pictorial parts were helpful, and even these seem to have passed
too quickly to have conveyed much information- They feel that they
had been taught the diagrammatic part of the film, the routes and tactics,
equally well before- One girl mentions the press gang and then says,
Y€ We knew all the other things about the Battle of (Jape St- Vincent and
the Battle of Copenhagen-" Another, after referring to the same incident,
says, " | didn't learn any other thing about the Navy as we had had it in
school-"  The teacher thought the film erred in attempting to telescope
too much subject matter into too short a space- She considered that she
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had done the subject matter with the girls in more detail, but in a more
leisurely fashion- The film made her feel breathless- It seemed to her
valueless for teaching purposes, crowded with poor maps and not at all
thrilling or interesting-

The failure of the girlsto grip the film except in some of the pictorial
parts becomes only too clear in the delayed test six months later- Al the
original forty-three girls were present- They were asked to write down
what they remembered of the film- All of them refer to the death of
Nelson, and, again, twenty remember Nelson putting the telescope to his
blind eye- Eighteen remember the press gang scene, but one thinks
Nelson thus became a member of His Majesty's Navy, and another that
this is how Napoleon, and not the English, manned his fleet- Few refer-
ences are made to any of the other pictorial parts of the film- Only five
refer to the hardships of a sailor's lot, four to the strict discipline ; four
remember the men scrubbing the deck, two the midshipman on the look-
out ; three mention the mutiny and Nelson's concern for the men ; four
remark on the use of sailing-ships- Even less is remembered about the
rest of the film- All the girls mention that a great victory was won at
Trafalgar, but only two give the tactics employed- Three others remember
that Nelson sometimes adopted the plan of cutting the line- Three
describe the tactics of the Nile, but none give the name of the battle-
Fourteen remember Nelson's manoeuvre at Cape St- Vincent, though two
of these attach no name to the battle where it took place, and one thinks
it was at the Nile- Only one girl mentions the English blockade- Eight
make a vague reference to being shown the route to Egypt-—" We were
shown maps to tell us the route that Nelson took-" Ten remember some-
thing about Nelson's chase of Villeneuve to the West Indies- Only four
refer to the return of the fast-sailing frigate- The accounts are scrappy,
disjointed, without semblance of chronological order, and completely
lacking in precision- Making every allowance for the lapse of time, it is
evident that the film failed to make any impression on the girls-

143- Experiment 34- This Nelson film was also shown to a class
of boys of 13+ who had studied the subject- No written tests were
given, but atalk with the boys showed that they were as confused by the
film as the girls and even more disappointed, a disappointment shared by
their master- The boys did not care for the mechanical ships ; they said
that they were used too often, so that one engagement became confused
with another in their mind- They had, hoped to see Napoleon and more
of Nelson and real ships in action- " | would have liked to see some
fighting," said one boy, expressing the general feeling- The teacher
thought the film lacking in action and unconvincing-

In view of the results of the other tests in schools of the particular
type under discussion, it seems that these experiments with the Nelson
film point not to the weakness of the film method, but to the inadequacy
of this particular film for the children concerned- The teachers who
helped in Experiments 32, 33, and 34 aso participated in other
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experiments, so that they had other opportunities of judging of the
efficacy of the film in school- Of the experiments described in this
chapter, all save the first three showed the value of the film wherever
introduced in the scheme of instruction- As the reports quoted show, all
the teachers except those concerned in Experiment 26 were left after
the experiment feeling that they would welcome the advent of the true
school film, since the film could undoubtedly perform functions in History
teaching impossible of achievement in other ways-



CHAPTER V11
THE INFORMAL TESTS IN SCHOOLS IN POOR DISTRICTS

144- Experiment 35: (a) Girls' Classs The greatest scope for the film
probably lies in the schools in the poor quarters of the towns, where
the difficulties of teaching are the heaviest- Here, the teachers train the
children with little help from many of the homes- The children have
few advantages and cannot easily obtain books- The following experi-
ments evidence the beneficial results arising in such schools from the
use of the film- The poorer the district, the greater seemed to be the
gain-

In Experiment 35 a class of 54 girls, aged 10 and in a
Standard 1V -, were beginning a formal study of Roman Britain- The
teacher estimated that three lessons were usually spent on this topic-
Consequently, the three reels of the Roman Britain film were shown to
the children in one lesson, and the next two spent in oral discussion, the
film material serving as background- The reelswere shown in this order :
Reel | -, Reel TIT-, Reel TI- The whole of the second lesson was spent in
discussing Reel 1- The period was fixed with a blackboard time line, the
coming of the Celts explained, the children told that these were the
people in Reel |- Now, the children were to see how much they could
remember- We would make a list on the blackboard of the things they
knew about the Celtss The children suggested this full list, placed down
one side of the board : Appearance and Dress, Village, Houses, Work,
The Chief, Religion- Each heading was then discussed in detail, the
points made written up in their appropriate place- It seemed far more
" exciting " to do this than to recapitulate an oral lesson of the day
before- The children had thoroughly realised the site of the town, and
discussed why it was in the valley and how the clearance was made-
They explained correctly the construction of the houses, and gave the
reason for the stockade- They remembered the people's occupations well,
and under the heading of " Chief," soon came to an understanding of
tribal government, the power of the Chief, and the activities of the tribal
moot; the film shows the elders meeting on the death of the Chief- It
appeared that the children were somewhat confused about the Druids-
The term was new, and in the film first appears one Druid in white cloak,
hood, and staff, and later another with grey beard and wreath- But the
class knew all about the altar in the forest- The one matter about which
the class as a whole was vague, was the dress of both men and women-
Children notice action on the film, often to the exclusion of such things
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as dress and building, unless comment on these things is made. The
buildings and stockade of the village are noticed in thisfilm, for apanorama
of the village is shown.

The third lesson was spent in discussing Reel 111. and Reel |1.
Reel I I I . had been shown out of its film order to give a more logical lesson
sequence.  The third lesson started with a reference to the Roman Empire,
of which the children had had stories the year before. A sketch.map of
the Empire was shown. The Romans decided to make Britain part of
thisEmpire. The children knew the story of the landing of Julius Caesar ;
the gap between his visits and the final occupation was explained. The
film had shown the Roman soldiersin Britain. The south.east of Britain
was conquered very quickly, as far as the Humber and Severn in four
years, and then the north more slowly. Here a sketch.map of England
was drawn on the blackboard, the quickly conquered south.east shaded in.
Now, why had the Romans won the south so easily ? The children carried
on from this point well, very quickly suggesting differences in weapons,
armour, training, discipline. They described the Roman armour in detail,
cuirass, helmet, shield, sword, spear—the film had been stopped and
comment made on this; they were equally aware of the Britons' equip-
ment. They could talk about the tortoise and the shield wall, but none
had been able to distinguish the Romans' " wedge " formation on the
film ; it is very poorly shown.

From this we passed to Reel 11., the last reel shown. The Romans
stayedinBritainfromA.D.43toA.D. 410, averylongtime. Inthenorth
was constant tumult, in the south.east peace.  On the film was shown life
in one of these southern towns. London was one, St. Albans another,
Colchester a third ; crosses were placed on the sketch.map for these. The
children should describe what happened there—beginning on the outside.
What surrounded the town ? The class gave details of walls, drawbridge,
watch.towers. " Y ou saw a messenger coming to the town, carried in a
litter, and with aguard of soldiers. Y ou saw the soldiers marching. They
would need good roads. Who made them ? "—and followed a very brief
mention of well.made roads linking up the country. " Now inside the
town. It had many places just like Leeds. Where do we do our week-
end shopping ? "

Answer. In the market.

Teacher. Had they a market ?

Answer. Yes.

Teacher.  What did you see happening there ?

Answer.  Many details of the dandy, the slaves, and so on were given.

Teacher.  What was the name of the market ?

Answer None of the children remembered this unfamiliar term, which was
re.told.

Teacher.  Near the forum were severa big buildings. Y ou saw the Governor
receiving a message from the Emperor. What was the building
like in which he sat ?

Answers. 1. A temple.

2. A church.
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Teacher.  That was the town hall. What did the Romans call it ? Again
the new, difficult word had not been learned. Here it was ex-
plained how the Romans tried to rule well according to law, and
to teach the Britons the advantage of obeying wholesome rules.

Teacher.  What ese did you see the Governor doing ?

Answer. Being rubbed.

Teacher.  Where ?

Answer. At the baths—and was given a notice of the baths and their place
in the socia system.

Teacher. Didyou se him doing anything dse ?

Answer. Having a party—and low tables and couches for seats were re-
membered.

Teacher.  Which would you like better to livein, a Celtic village or a Roman
town ?

Ansiver.  All—A Roman town.

Teacher. Why ?

Answers. 1. They had nicer buildings.

2. It was more peaceful. They kept the laws.

The lesson was concluded by a brief mention of the reasons for the
Romans' departure from Britain, and the regret of both Britons and
Roman settlers at this event.

This seemed a very successful experiment in the use of the film as an
introduction to atopic. |t exemplified the ease with which a film can be
worked into the usual lesson scheme. Although many obvious gaps have
been left, a fair amount of ground has been covered for the space of time
allowed, and the important aspects touched upon. What is more, the
children have gone over the facts twice ; the lessons were in the main
recapitulatory of the film. The teacher thought the special advantage’
of the film was the contrast of Celtic and Roman civilian life, so that the
children " were better able to understand how much Britain benefited
from the Roman occupation of our country.” The children had remem-
bered thefilmvery well, especially Parts1. and | I | . They were somewhat
less ready with replies on Part | | ., possibly because there is no suggestion
of sequence in this part of the film, or because the material was more
strange. The children obviously gained most from those parts of the
film for which they had some background. The experiment suggests in
thefirst place that afilmis quite useful as an introduction to serious study
when already many tales are known—it certainly dispels any " staleness "
in such cases; and in the second place that there is less likelihood of a
long film being of value as an introduction to an entirely new topic, so
far as a comprehensive knowledge of detail is concerned. It can un-
doubtedly, used in this way, create both a striking general impression and
real interest.

145. Experiment 35: (6) Boys Class. This point was made by
the teacher of the corresponding class of 51 boys, with whom an experi-
ment with the Roman Britain film was conducted on similar lines and
with almost identical results. One of these boys questioned whether the
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Chieftainess would spin, on the grounds that the Britons bought their
cloth from Phoenicians. He referred for evidence to a picture on the
classroom wall. The master wrote of the experiment : "I think this film
is specially useful in depicting the life of aperiod largely speculative. The
detail shown of the various phases of life gives a basis for amplification in
future lessons.  The response of the boys in the follow.up lessons was very
good indeed. The film had certainly had a stimulating effect. | think,
however, that the excellent response was partly due to the facts already
known from many historical stories previously told. | am inclined to
think that the film would be equally valuable if shown after lessons on the
period had been given, so that emphasis would be given to what had
already been taught.”

The children remembered the films well in the delayed test taken
three months later. The results of both boys and girls were slightly above
the usual level, taking the classes as awhole. Again, the improvement of
the lower grades is balanced by some deterioration amongst the brighter
groups. The analysis of the boys' marks is given to exemplify this fact.

EXPKKIMKNT 35. DELAYED TEST—42 BOYS

Sumo Grade, 22. Higher Grade, 13. Lower Grade, 7.
6in A 2 BtoA 1 AtoA.
9 inB | BtoA. 3 AtoB+
5 inC 7 B to B+ 2 BtoC
2 inD 1 CtoA. 1 CtoC.
1 CtoB
; | ctoB.

The girls' mistress sums up her impressions at the end of the report by
saying : " It would be of great advantage to the teaching of History if a
series of films could be shown periodically."

146. Experiment 36: The Lesson. Reels||.and | || . were shown
to boys aged 10 years 3 months, another Standard |1V., who had
finished a series of lessons on the subject six weeks previously. On this
occasion, considerable oral comment was given as Reel | | . passed through,
a series of oral sub.titles more suited to the age of the children than those
actually on the film. The children were very interested in the detail
added to their previous knowledge by the film—what the basilica was
like, how the drawbridge was raised, that there was massage, not merely
swimming in the baths. For the army, they were surprised to find other
standards than the eagle of the legion ; the battle scene corrected a false
notion that the Roman javelin was always used as a species of pike, never
as amissileweapon. Again, certain weaknesses in the film brought queries
from the children : " Why was a Briton signalling in the watch.tower of
the Romantown ? " " Why did that chariot with the Chieftainess go all
that long way by itself 2" " Why did the Britons advance with the
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chariots and then just go away ? " " What was that man doing stroking
his hair ? " (the Roman dandy)- The teacher said he thought that the
film had " brightened things up " for the boys and stirred real interest-
Thefilm had been a help to himself in many details- In hiswritten report
he notes : " The response of the children to the film was very good- Not
only were questions well answered, both by normal and backward children,
but many thoughtful questions were asked, e-g- ' How could the Britons
fix knives on their wheels ? ' * Would the chief lead in battle ? ' ' Had
each regiment a different standard ? * ' Did slaves carry the standards ? '
' Would a messenger go about fourteen miles with a message ? ' It was
interesting to note that many backward children took part in the dis-
cussion- The boys were particularly interested in the socia side of the
film- Dress, gait, habits, etc-, caught their attention most- The boys
thought the film helpful to them- In their own words, ' The teacher can
only give descriptions, while the film is lifelike- The teacher can only
giveaplan-' " Theinterest of the boys in the reel on social life, and their
observation of buildings, dress, and so forth, seems directly dueto the full
oral comments, purposely made because it had been noted in earlier
experiments that children learned little from Reel |1 - without such help-

147- Experiment 36: Immediate Tetss The boys wrote free essays
on whichever reel they preferred- The numbers are almost equally
divided between the reelss In describing Reel IT- they dwell on the
basilica, its plan, interior, purpose, the scenes enacted then® in the film,
and on the drawbridge and the litters- Only two mention the town
walls ; no clear view is shown of them in the film- Only two mention the
massage scene and one the feast ; boys remember purposive action rather
than such set sceness  So, in talking of the army, few remember the camp
or the standard- The boys are chiefly interested in the battle, but they
describe such things as the bugler, the soldiers' packs, the fallen soldier-
They are deeply impressed by the uselessness of the Britons' rush against
the shield wall-

The essays show a general improvement of standard, as the subjoined
analysis of marks shows : —

EXPERIMENT 3(5: IMMEDIATE TEST—23 BOYS

Same Grade, 8. Higl HT Grade, 13. Lower Grade, 2-

to A 2At0 1B

nA | B
B toBI

2

3 in
1 in
2 in

1
B 2
C+
c 1 1 C+to B
3 C toB
2 C toC+
1 D toB
1 D toC
2

D to D+
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Commenting on the two A boys who do badly, the teacher says of one
that he concentrated on his writing, of the other that he " revels in
learning facts solidly " ; this method was not suited to his disposition.
The teacher's final note on the early work is: " | shouldlike to notethat
the backward boys have progressed in their knowledge at a far greater
rate than the bright ones."

148. Experiment 36: Delayed Test. Six weeks later, in which
period the Christmas holidays had intervened, the master set the following
test to the boys :

KXPKRIMKNT 36 : DELAYED TEST

Reel II. : Romuuo. British Life

How did the Romans enter a town 1

. What happened in the watch.tower ?

How did important people travel about atown in Roman Britain ?
What' was the open space in the centre of the town '.

. Describe the dress of a Roman man.

. Describe the dress of a Ho man woman.

. What happened in the town which caused some people to be arrested ?
. Where were prisoners taken ? Describe the building.

How could you tell a very important Roman man i

. Why did the messenger come to the Governor ?

. What did he bring ?

. Say what you saw in the baths.

. Describe the dining.room of a Kornan house.

©COo~NOUNWN G
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Heel III.

14. What differences did you notice between the Roman army and the
Britonsinregard to—
(@) Discipline;
(b) Weapons of defence ;
(c) Weapons of attack ;
(d) General clothes ?
15. What can you remember about a Roman army on the march ?
16. Who was the standard.bearer ?
17. What methods did the Romans use when fighting ?
15. Describe what happened before a battle and during a battle.
19. How could you distinguish a Roman officer from a common soldier ?

Two papers are quoted, the first the best paper sent in, the second
an average paper.

Paper 1
TEST ON FILM

1. By alarge wooden drawbridge.
2. The man was signalling with flares.
3. By alitter and escorted by slaves.
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10.
11.
12.

13

14.

lo.
10.
17.
19.

1
2

. The market.place.

. He wore along loose robe and a pair of sandals.

. She wore atight.fitting blouse and along skirt.

. The Britons were mocking the Romans and they began quarrelling.

. To the hall of Justice where they were tried.

. By apiece of braid round his head.

To make the people pay more taxes.

A scroll.

Rich men being massaged.

Some long couches and a long table.

(@) The Britons' army went any way, while the Romans had discipline
and did what they were told.

(b) The Britons had a little shield. The Romans had armour and a
large shield.

They left any men who lagged behind.

The man who carried the banners.

Wall of shields, a wedge.

By the brush on his helmet.

Paper 2
TEST ON FILM

. By adrawbridge which was worked by a. wheel.
. A man stood on the top of the tower and he was signalling with a torch.

{. By alitter and the slaves carried it.

4.
5

o0 ~

10.
11.
12.
14.

15.
10.
17.
18.
19.

The market.place.
. A Roman man would have a big cloak wrapped round and on his feet he
wore a pair of sandals.

. A Briton and a Roman started to quarrel.

. So two Roman soldiers arrested them and took them to the Town Hall,
and on each side of the building there are pillars.

Because he had a border round his cloak.

To tell him a message.

A scroll.

The Governor.

(b) With a shield.

() A short sword and a big spear.

If a man dropped behind they would leave him.

An officer.

They formed a wall of shields.

All the British women cheered.

He would have a kind of brush in his helmet.

esubmitted the class list for[* this test, compare’d with
lar terminal test -

Boy's Percentagein Feresoutage in
Number. Terminal. Fi Im Tost.
1 82 72
2 76 54
3 72 48
4 72 12
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Boy's Percentage in Percentage in
Number- Terminal - Film Test-

5 68 69
6 65 51
7 64 51
8 62 Abs
9 61 30
10 58 54
11 56 57
12 55 42
13 51 45
14 50 57
15 50 51
16 50 48
17 45 45
18 44 39
19 44 30
20 40 30
21 36 36
*22 34 54
23 27 Abs.
24 21 21
*25 12 36

The teacher comments: " Dress, buildings, and such things as scrolls
seem to have been well remembered- The details of battle, methods of
warfare, and weapons seem to be the weakest point- It must be remem-
bered that | only gave the boys 35 minutes in which to do the test,
whereas in their terminals over 60 minutes was given- The boys on an
average have lost ten marks each, but | have not allowed for the fact
that in the film test they had no revision- The backward boys, however,
have retained their usual standard or have made rapid improvement
(eg- 22 and 25)."

149- Experiment 37: (a) Boys Class 50 boys aged 11 saw the
Roman Britain film along with a younger class chosen as the real
testees- Standard V-, therefore, had no oral lesson, but they were given a
History period to tell what they had learned from the film, whether it
helped them, and if so, how- They had studied the period in considerable
detail, for children of this age, just a year before- At that time they had
learned many of the things they write of as being new to them, but had
doubtless forgotten and been newly impressed- The number of refer-
ences made to any incident is given in brackets- In the first reel the
greatest number of references are made to the occupations of the Britons,
pottery (28) and basket-making (21), wheat-growing (19) and spinning (11)-
These children had thought of the Briton of the period chiefly as a hunter-
Eleven children mention the stockade round the village, ten that the
Britons closed the gates at times of danger- In the second reel, eighteen
mention the drawbridge with the slaves turning the wheel, thirteen the
signalling with torches, the same number the Roman soldiers acting as
police- In Reel | | | -, sixteen mention the chariot display and the knives
on the wheels, ten the Roman wall of shields, eleven that a Roman who
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fell on the march was left untended. Most of the points in the film were
referred to by some child as strange to him. Each boy gave five or
Six points.

Their statements show that the film, though unaided, has left a real
impression. " | learned the Britons went to war with skins of animals
on, while the Romans wore armour.” "™ The first thing that drew my
attention was the Roman wall of shields, and hopeless it was for the
Britons trying tofightagainst it." "I learned the different characters.
The Britons lived more uncomfortable than the Romans " ; for this child
the statement that the Romans were more civilised than the Britons has
acquired meaning.

For the helpfulness of the film, several refer to the gains in informa-
tion. " | learned alot more about Roman Britain than | had been told."
" It showed more clearly and a lot more than we had learned." Others
say, " It was more real and interesting." Some " understand it better "
from the film, and the helpfulness of the combination of visual and verbal
methods is definitely mentioned. " It is that it tells you the thing and
showsyouit." One says, " Thereis muchmorelifeinit" ; another, " We
saw the pictures of them walking about." Several find the film more
convincing than speech. " 1 understood a lot better after seeing the film
because | could see for myself " ; and " The reason why | liked it was that
before | had only heard it, but after the film | know it must have been
true for | have seen it. | understand the history of the Romans and
Britons better now that | have seen it in a film"

150. Experiment 37: (b) Girls' Class. The comments of the corres-
ponding standard of 52 girls were even more interesting. The girls
seemed rather more fluent at expressing their views. They each give
from three to ten new points of information drawn from all parts of the
film.  Even more of their reference's are from Reel | . than in the case of
the boys. The scenes connected with the Druid and the altar have im-
pressed these girls, but they are chiefly struck by the fact that the Britons
had a life something like their own ; they have become far less remote.
" It is more; clear to me how they got their food and living." " 1 never
thought that the Britons knelt down to pray." " 1 thought that they did
not use baskets, but they make them. | did not know that they used
pots. T thought they bent over some kind of awell to get adrink." " 1
never thought that they could spin thread in those days."

Their explanations of the film's helpfulness resemble those of the boys.
Sixteen are pleased at the extra things learned. " | didn't know half as
many things as | saw on the film." Twenty.two find the film easier to
understand and clearer. " | liked the film because | can understand what
the teacher tells us about. Now | have seen the film | will know what the
teacher means." " | didn't exactly catch it when our teacher was telling
us about the knife.wheeled chariots, but | do now." Five say the filmis
more interesting than usual lessons. 1 liked it better because it seemed
more interesting. When the teacher told me it seemed as though they

|
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had a dull time-" Three liked pictures better than words- Three say
what many others obviously feel, that it was more real- " | understand
the history of Roman Britain better than before because | have seen them
on the film, which was like real life-"

Two months later a delayed test was done by these forms- Both
boys and girls recalled a great deal from all parts of the film- They
naturally remember best the points already noticed as seizing their atten-
tion on first seeing the film, pottery and basket-making, the Druids, the
drawbridge, the knived chariots and the battle- The girls' teacher re-
marked how she had expected her class to be nonplussed at the demand
for the second account of the film, and that the girls would write only a
sentence or two- But they were still writing at the end of alesson period-
The teachers were " amazed " at the amount recalled ; it was far more
than was usually retained after such an interval-

151- Experiment 38- Another set of girls in Standard V- in a
neighbouring school saw the Roman Britain film for revision purposes-
The iilm was shown with a brief indication of the subject matter before
each reel, and with much comment during the film- In the following
lesson the girls proved to know all the reels well, but were most interested
in Reel I- ' It gave us ideas how things were made in those days-" The
teacher reported, " Throughout the period of questioning, the girls who
usually are not very quick to answer were much more alert-" This had
been the case not only for questions testing merely observation of the
film, but for those requiring more thought, as in the discussion on why
the Romans won- All the reasons to be inferred from the film were very
quickly supplied- When this last reel was under discussion, one child
remarked, *' It was not a bit like a battle to-day, was it ? " and the class
worked out the contrast between battles then and now, referring to
numbers, arms, artillery, trenches, amount of loss, and so forth- In
talking to their teacher after the lesson the girls said : ¥ 1 like it better
than reading history books-" " We learned more than when we were
actually told-" " 1 enjoyed every little bit of it-" The first essays were
good on the whole, though some were scrappy, and in some cases the
children had confused scenes from the British village with those from the
Roman town- These faults recurred in the delayed test taken six weeks
later, but not to the same extent- The teacher thought that, considering
the lapse of time, many of the second essays were better than the first
though there had been no intervening instruction; they were less dis-
jointed than the first set ; some grouping process had been unconsciously
performed- The appended lists will show that the general standard was
slightly raised in both tests :—

U-sud 1¢ Film 2nd Fih
Oracle- Tost- Test-
A B+ B
A A- Abs-

A A A
A A- Abs-
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Girl's Usual 1 Film 2nd Film
Number. Grade. Test. Test.
5 A A A
0 A A A
7 A A A
8 A A A
9 A A A
10 B B| B+
11 B B+ B+
12 B B+ B|
13 B B+ B
14 B B+ B
15 B B+ Abs.
10 B B| B
17 B B A*
18 B B B
19 B B B.
20 B B C
21 B B. B.
22 C B Abs.
23 Cc B. B.
24 Bf Abs.
25 % A. B*
20 1) C C

Three A girls do less well than usual (1,2, 4). One of these dropsto B in
the delayed test. One girl rises from B to A in the second test (17).
Of the two D girls (25, 20), one reaches a much higher grade in the first
test, and, though she forgets much of what she learned, retains far more
than usual. The second 1) girl maintains the slighter improvement first
made.

152. Experiment 39: The Lesson. A class of 47 boys in a London
school saw all these Roman Britain films, shown with occasional
comment. Their average age was 12 years 2 months. The teacher took
the follow.up lesson. The boys, asked what they had learned from the
film not previously known, mentioned :—

1. The Queen crowning herself. The boys would have expected a Druid

to perform the office.

2. That the Britons had precious metals. The extent of mining operations

before and after the Roman conquest was discussed.

3. Raising the drawbridge by a wheel.

4. The signals made with torches.

5. The worshipping of the trees. The teacher asked what other races
worshipped the spirits of the woods and had suggestion of Chinese,
Creeks, and Indians. The teacher reminded the boys of the names of
the days of the week, and of how the Saxons worshipped Nature Cods.

. The Britons' chariot display before the battle.

. The Roman wall of shields.

. The Druids' sacrifice of humans.

. That the Britons were accompanied to battle by their wives. The boys
thought it would hinder rather than encourage the fighters. They
discussed the fact that it was possible for the women to go with the

©oo~NO®
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army since the battlefield was not far from home—unlike the righting
in the Great War.

10. The sickles the men used for fighting.

11. The women unbinding their hair. The teacher asked for examples of
similar ways of showing grief and was given that of the Jews rending
their clothes and putting ashes on their head.

12. That the people used to drink from the same cup. The teacher told of
the mediaeval loving.cup.

13. That the Governor used to have massage.  The teacher asked what was
meant by massage and the class suggested, " Rubbing in oil " and
" Rubbing bodies to get them finely shaped." The master asked if
they had ever ssen a footballer rubbed down. " Yes" " Why ?"
" To make him fit." " To make him unstiff." " To make his limbs
easy." The teacher supplied the word " supple,” and instanced the
use of massage to.day for footballers and runners.

14. One boy asked what the man was doing who gave the mirror to the
Governor. The class decided that this was the barber, and that barbers
have been flatterers through the ages to encourage the return of their
clients. Another boy was surprised that mirrors were in use so long
ago and that the mirror in the film was very modern-looking.

15. Another boy said that it looked as though the man with the torch was
using the Morse Code.

The teacher then put some questions to the class. He first made
sure that the boys had understood some points of detail. It appeared,
for instance, that most had noticed the attendant with axe and rods in the
basilica. The teacher gave the name " lictor," the boys thoroughly
appreciating a reference to its relation to " alicking." The master then
used instances from the film to emphasise the fact that the Romans were
conquerors in occupation of Britain, so that Britain was part of a wide
Empire ruled from Rome: rebellious Britons were put to tasks like
turning the drawbridge and carrying burdens; a message came to the
Governor from the Emperor at Rome. Discussion of the difficulties of
defending the long frontier of the Empire led again to mention of the
battle and a contrast of the equipment and tactics of Romans and Britons.

The boys were then asked if they wanted to know anything else about
the things seen on the film. They were anxious to discuss the battle.
" Were the knives of the Britons poisoned ? " " How were the knives
fixed on the wheels ? " " Would the Romans have a password for when
the men who had to fall out caught up the army i " One pupil asked if
the Britons really grew corn before the coming of the Romans. " It says
so on the film, but we learned before that the Romans taught the Britons
to grow corn." The teacher explained the improvement in agriculture
under the Roman rule.

153. Experiment 39: Boys Attitude to the School Film. This
master was disappointed in the film and considered the enquiry belated.
His boys went nightly to see super.films and talkies. They would find no
thrill in such films as " Roman Britain " and would not long give them
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special attention. It was decided to ask the class for their opinion. This
was done when the boys reassembled for afternoon school when the teacher
was alone with the class. He deliberately weighted the scales against the
film and hasty judgment, pointing out to the class the expense of producing
historical films and of installing projectors. Educational films would be
something like the one seen that morning. Did they get sufficient help
from the film to justify the expense ? Al the boys said ¥ Yes." They
gave various reasons ; the teacher thought the general feeling was ex-
pressed by the boy who said, " In the film we can see things we can't
imagine when you talk to us."

The teacher thought the film had aroused the interest and enthusiasm
of his boys. It was difficult for a History teacher to create the correct
atmosphere of time and place. Films had great possibilities here, and
" to some extent this film succeeded in conveying the facts that the
Britons lived and worked as human beings ; that they were real people
who were in turn happy, busy, superstitious, warlike, and that they fell
sick and died." From this point of view this film " had undoubtedly
achieved much more than the ordinary lantern."

154, Experiment 39: The Written Exercises. The class had last
studied Roman Britain at a period varying from six to twelve months
before the film.showing. They had had the use of their text.bookstowrite
a preliminary essay on Roman Britain before seeing the film. After the
film, they again wrote an account of the period. The teacher reported :
" The work done after seeing the film shows little advantage over that
done immediately before, save that certain minor details are introduced.
There seems reasonable grounds for believing that the visual appeal of the
moving picture is of definite help to the backward boy, but he remains at
a disadvantage when asked to record his impressions.”

In this report, the point was also made that such a use of the film did
not indicate its real value. " Naturally the best of films cannot achieve
its maximum effect at one showing. The skilful teacher would concen-
trate attention on particular parts of the film at successive projections.
The fact that the machine used could be stopped, at will was a very great
asset from an instructional point of view."

Of the delayed test, taken two months later, the master wrote : " The
retention of facts and incidents shown is very good. Then' is no striking
cae of any measurable difference between the results of usual methods
and those of the cinema. The thing that has impressed me is that where
there was co.operation of teacher with film either during, as your own
comments, or immediately following, there has been the most effective
work. Even a film needs an explanation over and above captions."
Repeated evidence is gradually establishing this point.

155. Experiment 40 : The Lesson. In only one case was this film
used with a senior class, this being with 40 boys aged 13+, Standard V I I .
of a Leeds school, who had studied the period during the previous year in
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army since the battlefield was not far from home—unlike the fighting
in the Great War.

JO. The sickles the men used for fighting.

11. The women unbinding their hair. The teacher asked for examples of
similar ways of showing grief and was given that of the Jews rending
their clothes and putting ashes on their head.

12. That the people used to drink from the same cup. The teacher told of
the mediaeval loving-cup.

13. That the Governor used to have massage.  The teacher asked what was
meant by massage and the class suggested, " Rubbing in oil " and
" Rubbing bodies to get them finely shaped." The master asked if
they had ever seen a footballer rubbed down. " Yes." " Why ?

" To make him fit." " To make him unstifT." " To make his limbs
easy." The teacher supplied the word " supple,” and instanced the
use of massage to-day for footballers and runners.

14. One boy asked what the man was doing who gave the mirror to the
Governor. The dass decided that this was the barber, and that barbers
have been flatterers through the ages to encourage the return of their
clients. Another boy was surprised that mirrors were in use so long
ago and that the mirror in the film was very modern.looking.

15. Another boy said that it looked as though the man with the torch was
using the Morse Code.

The teacher then put some questions to the class. He first made
sure that the boys had understood some points of detail. Tt appeared,
for instance, that most had noticed the attendant with axe and rods in the
basilica. The teacher gave the name " lictor," the boys thoroughly
appreciating a reference to its relation to "* alicking." The master then
used instances from the film to emphasise the fact that the Romans were
conquerors in occupation of Britain, so that Britain was part of a wide
Empire ruled from Rome : rebellious Britons were put to tasks like
turning the drawbridge and carrying burdens; a message came to the
Governor from the Emperor at Rome. Discussion of the difficulties of
defending the long frontier of the Empire led again to mention of the
battle and a contrast of the equipment and tactics of Romans and Britons.

The boys were then asked if they wanted to know anything else about
the things seen on the film. They were anxious to discuss the battle.
" Were the knives of the Britons poisoned 1 " " How were the knives
fixed on the wheels ? " " Would the Romans have a password for when
the men who had to fall out caught up the army ? " One pupil asked if
the Britons really grew corn before the coming of the Romans. " It says
so on the film, but we learned before that the Romans taught the Britons
to grow corn." The teacher explained the improvement in agriculture
under the Roman rule.

153. Experiment 39: Boys Attitude to the School Film. This
master was disappointed in the film and considered the enquiry belated.
His boys went nightly to see super-films and talkies. They would find no
thrill in such filmsas " Roman Britain" and would not long give them
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special attention. Tt was decided to ask the class for their opinion. This
was done when the boys reassembled for afternoon school when the teacher
was alone with the class. He deliberately weighted the scales against the
film and hasty judgment, pointing out to the class the expense of producing
historical films and of installing projectors. Educational films would be
something like the one seen that morning. Did they get sufficient help
from the film to justify the expense ? All the boys said " Yes." They
gave various reasons ; the teacher thought the general feeling was ex-
pressed by the boy who said, " In the film we can see things we can't
imagine when you talk to us."

The teacher thought the film had aroused the interest and enthusiasm
of his boys. Tt was difficult for a History teacher to create the correct
atmosphere of time and place. Films had great possibilities here, and
" to some extent this film succeeded in conveying thet facts that the
Britons lived and worked as human beings ; that they were real people
who were in turn happy, busy, superstitious, warlike, and that they fell
sick and died." From this point of view this film ¥ had undoubtedly
achieved much more than the ordinary lantern."

154. Experiment 39: The Written Exercises. The class had last
studied Roman Britain at a period varying from six to twelve months
before the film-showing. They had had the use of their text-booksto write
a preliminary essay on Roman Britain before seeing the film. After the
film, they again wrote an account of the period. The teacher reported :
" The work done after seeing the film shows little advantage over that
done immediately before, save that certain minor details are introduced.
There seems reasonable grounds for believing that the visual appeal of the
moving picture is of definite help to the backward boy, but he remains at
a disadvantage when asked to record his impressions.”

In this report, the point was also made that such a use of the film did
not indicate its real value. ™ Naturally the best of films cannot achieve
its maximum effect at one showing. The skilful teacher would concen-
trate attention on particular parts of the film at successive projections.
The fact that the machine used could be stopped at will was a very great
asset from an instructional point of view."

Of the delayed test, taken two months later, the master wrote : " The
retention of facts and incidents shown isvery good. Thereis no striking
cae of any measurable difference between the results of usual methods
and those of the cinema. The thing that has impressed me is that where
there was co-operation of teacher with film either during, as your own
comments, or immediately following, there has been the most effective
work. Even a film needs an explanation over and above captions."
Repeated evidence is gradually establishing this point.

155. Experiment 40 : The Lesson. In only one case was this film
used with a senior class, this being with 40 boys aged 13+, Standard V I I .
of a Leeds school, who had studied the period during the previous year in
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Standard V|- Immediately before each reel a brief explanation of its
contents was given- This was one of the early experiments, so that the
film was shown in silence, save that the long sub-titles of Reel |1 - were
read aloud- The film was stopped to read the sub-title on the basilica,
and at the same time to explain that the Governor mentioned was the
Governor of all Britain, not just of thistown- Thefilm was also stopped
for the English version of the letter concerning the double tithe of corn to
be read- | took the follow-up lesson- All the boys except three had
been most interested in the battle sceness  Of the others, one liked the
middle reel because he had not previously understood anything of life
in a Romano-British town- One liked all the parts connected with the
drawbridge, its raising and lowering, the signalling- One preferred the
first reel because it was interesting to see early processes like pottery-
making and spinning- Few questions were asked- Two were unconscious
criticisms of the film- " Why did the Britons attack one line at a time
when there were so few of them ?" Did the Romans march in sothina
column | " The British attack in relay has often been questioned, and
the very " straggling " nature of the Roman line of march has been
severely criticised by teachers throughout the enquiry- Nor did the boys
volunteer much information on what new matter they had gained- Again,
a boy said he had never thought of the Romans having looking-glasses-
There was no " pertness " about this remark- The use of the looking-
glass is a small human fact about the Romans which strikes the scholars ;
the film humanises history for these children- Another boy said he had
|learned what Roman helmets were like, a third that he had not understood
the Roman drawbridges before- No other film-acquired facts were men-
tioned, but the class had learned much more of which they were previously
unaware, as the course of the lesson showed-

After this general discussion we embarked on a ™ question and
answer " lesson on the subject matter of the film- The response to ques-
tions on Reel |- was good, but one or two answers showed that one view
of a film will not correct long-standing, false impressions- One boy said
that in the first century A-D- the Britons in the south of England were all
clad in skins, though not one person is thus clothed in Part I- of the film-
Another boy said their arms and tools were made of flint, in spite of a
sub-title referring to iron sickles and weapons obviously of metal- The
boys had gathered far less from Reel Tl- This is probably because its
subject matter was almost entirely new to them and consequently was
not readily assimilated when the reel was shown as part of a long
film- In later experiments, like Experiments 36 and 38, fuller oral
commentary ensured the learning of this part of the film- It was not
of serious moment that the boys had failed to learn the terms " forum "
and " basilica," but of greater consequence that only one could volunteer
any information about its interior when the particular building referred to
had been made clear by reference to the Governor's business life- The one
answer, " Like a cathedral," was given- None of the others remembered
anything about the letter from Rome and its reception by the Governor-
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The boys appeared to be interested in the lesson, but they had gathered
little from this part of the film except concerning the drawbridge, about
which they were all ready to talk. Forty.five minutes was spent in
discussing these two reels and setting them in their proper historical
background, so that no time was left to deal with Reel ITT.

The boys were asked at the close of the lesson what they thought of
this way of learning history. All the class said that the film was both
more enjoyable and more helpful than usual lessons, and all repeated the

same reasons. " It seems more real than in books." ' We see the actual
persons." " They seem more like human beings than when we read.”
In spite of the weak response to questions on Reel I1l., the Headmaster

and class teacher thought that the boys had taken more than (heir usual
share in the discussion. These boys' difficulty in finding words had to
be considered.

156. Experiment 40 : Written Exercises. An essay was set on the
last reel. The boys wrote on " Romans and Britons at War " four days
after seeing the film. The Headmaster decided to allow only 30 minutes
for this exercise " to minimise time and to concentrate effort." Of the
31 boyswho took the test, 23 obtained their usual result, none deteriorated,
8 did better than usual. Seven C boys rose to B, and one D boy to (\
Of this written test the Headmaster wrote: '* The amount of detail
observed and the effect on the mind of the pupil was good, far better
than | anticipated." But in this case, as often, the value of the film
appeared far more in the delayed test taken two months later. This is
the (lass Teacher's analysis of the boys' marks —

EXPERIMENT 40: ANALYSIS or DELAYED RESULTS —® BOYS

Same (Jmch\ 10. i Higher (Jrndf, 12. Lmvcr Cinulo. I. |
1 1 I

3 inA | | B to A I B to C |

7 inB ! 7 CtoB |
inC ; 2 DtoC ' |

2 HhtoB ! !

In the delayed test the boys show themselves predominantly in-
terested in Reel 111 ., but many begin with a description of Britain before
the Romans came, and it is avery rational description. Necessarily brief,
it contains the more essential matters shown on the film, points concerning
their occupations, quick reference to pottery-making, basket.making,
hunting. Film material is given combined with that from other sources.
They have not yet rid themselves of the notion of every Briton wearing
skinsin A.D. 49. They pass over Romano.British civil life more quickly.
Here drawbridge and watch.tower are their salient memory. This natur-
ally leads to talk of rebellion and of therival armies. They quickly pass
to the battle scene, but they have realised the essential contrast between
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Roman discipline and training and the unruly British force. They are
impressed with the futility of the British rush against the Roman shield
wall ; many vivid accounts of this occur. The method of carrying kit is
remembered, the Roman short step for forced marches, the plight of those
who fell. Several mention the standard and give correctly the symbol
S.P.Q.R.

The Headmaster had meantime been noticing the boys. He sums
up his impression of the whole experiment thus :—

" (1) Films are of great use to average boys to help and fix imagina-
tion.

(2) If the class have studied the subject previously it (the film)
stimulates further reading and enquiry.

(3) Films of people, actions, work, habits, give a more lasting and
useful background for personal, formative imagination than
do scenes or buildings.

(4) My doubts about below average boys receiving much benefit
from special films are now removed. The films undoubtedly
aroused the interest of even those who have but little imagina-
tion to draw upon.

(5) All historical films must have preparatory teaching or reading
to secure sound and progressive, reasoned imagination.”

It is interesting that this Headmaster appends to his signature on
this report appreciative of the helpfulness of films the note, " Thirty.five
years a user of lantern slides."

These six experiments involved nine classes of girls and boys of ages
ranging from 10.|. to 13+ ; in every case the experiment convinced the
teachers of the value of the school historical film.

157. Experiment 41: The Lesson. In Experiments 41, 42, 43,
the Wolfe film was used as an introduction and with uniformly good
results, though none of the classes were above the age of 12. The
first case was with 33 boys aged 11 years 9 months, in a London school.
The class had had one lesson on the causes of the Seven Years' War,
and had read the chapter " The Capture of Quebec" from Chamberss
History Readers in a silent reading period. It was understood that the
class was a group of particularly dull boys, so that a perfectly straight-
forward lesson on the film was afterwards taken with them. Both the
Headmaster and the Class Teacher were surprised at the response. The
Headmaster objected at the close of the lesson, " Fifty per cent, of your
questions were not questions of observation of the film ; they tested
intelligence," but he agreed that the boys had found answers for most of
them and thoroughly enjoyed the attempt. The Class Teacher reported:
" The film-showing was of great value as it gave the class a background
for the follow-up lesson. The response in class was much improved.
This was specially marked in the backward boys." One boy was con-
spicuous throughout the lesson for his eagerness to answer and for the
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good sense of his replies. When the teacher was asked after the lesson,
" Is the boy in Desk 2 exceptionally bright for this class( " it transpired
that he was " the dullest boy in the whole school," and usually quite
indifferent to history lessons.

158. Experiment 41 : Written Exercises. His essay on the film,
printed below, was far above his usual average. He rose from a usual
D to B. When his reputation is remembered, | think it will be agreed
that he has profited considerably from the film.

" Pitt called for Anson the leader of the English Navy. He ordered alarge
navy to sweep the French off the ssa When this was done lie chose Wolfe to
go out with a large army to America. Wolfe made severa attempts to take
Quebec but was defeated. He landed in Foulon Bay. Then he attacked the
outpost. He sent a few men to climb the Heights of Quebec. When they
reached the top, they killed the guards. The French heard the riile shot but
were too late. Wolfe heard the cheering of his men and he knew he was safe.
More English came over. A few French shots were heard but the Fnglish
attacked them and they were forced to leave the trench. The English marched
towards Quebec, and the French marched towards Quebec. The English were
not to fire on the French until they were forty paces from them. When they
were forty paces from them they heard the order to fire. Wolfe was wounded in
the hand and later in the breast. He died soon after. The English were inside
the walls of Quebec. The French and the English were wanting more men. A
ship was in sight. They could not make out the ship. Then they saw it was
an English ship and the French surrendered."

The master considered that the whole class wrote with far more spirit
than usual in this first test. The grading bears witness to this im-
provement.

EXPERIMENT 41: ANALYSIS OF IMMEDIATE TEST—30 BOYS

| Same Grade, 11. Higher Grade, 18. , Lower Grade, 1.
5 inB 5 B toA 1 CtoD
5 inC 1 CtoA
1 inD 5 CtoB
4 DtoB i |
3 DtC
Of the delayed test, taken two months later, the master reports : " In

few cases were the causes that led up to the war given. The essential
points in the film were remembered by most of the boys. Of the twenty.
one boys remaining in this class, the majority raised their standard, and
in no case did one fall back in grade. The following must have been
impressed upon the boys : names of persons, commands and expressions
used, names of places." He adds, however : " The time occupied in
showing the film is a drawback." If many films were shown with the
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necessary discussion afterwards, "the History syllabus for the year could
not be carried out." This question of time must be set off against the
Headmaster's summary of results—" As for my impression, | found the
children were deeply interested and the response markedly good, particu-
larly so in certain backward boys, and surprisingly so in one case of
marked inability in ordinary schoolwork. The written work generally
showed an improvement, due, | think, to the children having fuller
information. . . . We shall be glad to help in any further lessons, as we
consider the film undoubtedly helpful."

159. Experiment 42: The Lesson. An equally successful experi-
ment was carried out with 25 boys, aged 11 years (> months, in a Leeds
school. Apart from the usual notion of the story, the boys' knowledge of
the situation was gathered merely from 10 minutes' talk before the film,
when the position of affairsin North Americain 1759 wasindicated. The
film was stopped at the maps, and also as each new person appeared on
the screen.  Discussion in the lesson was keen. | was given the names of
the four or five dullest boys at the beginning of the lesson, asked them all
a question immediately, and so had them placed for special notice. All
of them wanted to take part in thet lesson. Their hands were raised for
almost all the questions, and when asked for a reply they usually gave
one correctly. The teacher said that in an ordinary lesson they were
often too apathetic to hold up their hands even when they knew the
answers.

The boys had liked best the climbing, the capture of the Samos
battery, " running with the cannon," the battle, the last map darkening
the new English lands, the retreat of the French on the arrival of the
English fleet. This shot on the film invariably provoked laughter from
school children, merriment which was a criticism of the film. They ex-
plained in the lessons that the face.about of the French on the cliff face
was " too quick " and wrongly made the French " look like cowards."
These boys were full of questionsonthefilm, eg. : " Did the cannon balls
of those times explode'?" " Why did the cannon jump back ? " " Why
did they put the rod in the bucket'? " ' What is a battery ?" "Had
they revolversthen ? " " Why did the soldiers get near to fire ? " " Who
were the soldiers with the high hats?" " Hadn't the French any
cannon'l " " Why did they wear wigs ? " " How many guns were there
on aship of war'?" " What did Pitt mean when he said, ' The point of
the sword has penetrated ' ?" " Why did Pitt walk over to the model of
the ship | " This study scene is certainly artificial.

100. Experiment 42: Woritten Exercises. The following short.
answer test was given on the day after the film.showing :—

WOLFE AND MONTCALM

1. Who was the fight between ?
2. Why did both the English and the French want Canada ?
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. Name of the Prime Minister ?
. Besides the army, what other part of the fighting forces played an

important part ?

. Name of Chief of Admiralty ?

. Name of Commander of Navy ?

. Name of Commander of Army 1

. Name of French General in command of military forces ?

. Name of chief town English wished to capture ?

. Name of French Governor.General of Canada ?

. What did Montcalm try to avoid ?

. Where did the English effect alanding '(

. Why did the English choose this spot ?

. Why was the outpost at Toulon not so strongly defended ?
. What was the signal given for the English storming party to set off in

their boats ?

. Who led the first division ?

. Were the French expecting the English ?

. How were the English formed up for lighting '(

. What order did Wolfe give about tiring (

. What happened first to Wolfe ?

. What was the fate of Quebec ‘(

. What happened to the English forces in Quebec ?

. What caused them a good deal of suffering ?

. Where was the English fleet at thistime ?

. What was going to decide the fate of Quebec ?

. Whose fleet arrived first ?

. What was the result of the campaign ?

. Mention anything which helped to cause the defeat of the French.
. State anything you have learned about, the character of Wolfe.

, the character of Montcalm.

. Did you notice any inaccuracy in the film '(

. Mention any other people w ho were settled in North America at thistime.
. Where did the French want to keep the English |

. Name of river (not St. Lawrence) which formed a means of defence to

Quebec?
Give reasons why you liked or did not like the film, and do you think you
could learn history better by the aid of the film'(

The teacher wrote : ¥ gave a somewhat similar test at Christmas on
my own history, not so many questions, and | have compared results.
1 thought this would be the fairest way of comparison and prove inter-

esting."
EXPERIMENT 42: IMMEDIATE SHORT.ANSWER TEST
Boy's Percentago in Per centagoin
Number. Terminal Fiilm Ti.bt.
1 90.9 82.7 25 boys.
2 84.8 84.6 Average age 11 years
3 78.7 730 (> months.
4 75.7 70.8
5 74.2 730
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Hoy's Percentage in Percentage in
Number. Terminal. Film Test,
6 69.0 65.4
7 09.G 75.0
8 G81 78.8
9 66.6 G3.4
10 66.6 61.6
11 60.6 69.2
12 60.6 55.7
13 60.6 80.7
14 60.6 61.
15 60.6 65.4
16 590 63.4
17 590 69.2
18 54.5 63.4
19 48.4 65.4
20 46.9 63.4
21 45.4 55.7
22 45.4 G7.3
23 45.4 53.4
24 40.9 50
25 Abs. 67.3—Very goodfor thisboy.

The teacher's comment on the scores is: " The lower part of the table
shows a general improvement. It must be remembered, however, that
the Wolfe test took place immediately after the film and lesson, whereas
the school test was at the end of term." His view of the whole experi-
mentis: "l certainly think the film was of great value, and 1 am equally
convinced that there is unlimited scope for the use of the film."

This opinion was partially founded on the boys' answers to Ques-
tion 35 on their view of the value of the film. Practically every boy in
the class wrote that the lilm made the stoiy more " real " or the people

more " lifelike."—." "Because you can see the actual thing what they do,
which you can't when you 're reading." " Because it shows the people
more living, and it shows you how to use a gun." " Because it seems

more lifelike on the screen.  When you just talk it seemsin a dead sort of
way. hi abook it would say, ' The men charged, or the men scaled the
cliff." On the screen it shows you how they didit."

Twenty-four boys took the usual type of delayed test two months
later.

EXPERIMENT 42: DELAYED TEST

Boy's Usu lal Gradein a Gradei in Delayed
Number. D.elayed Test. Film Test.
A A
2 A. A
3 B+ A.
4 B~ B+
5 Abs.
G B 0+
7 B. A
8 B A.
9 C C+
10 C+ B.



THE INFORMAL TESTS IN SCHOOLS IN POOR DISTRICTS 141

Boy's Usual Grade in a Crado in Dolayed
Number. Dolayed Tost. Film Test.

1 C+ ct
12
13 8+. g+
14 . C
15 8+
16 C+ E
17 B+ 0
18 B. B.
19 C Cl
20 . C.

1
22 SI g+
23 .
24 8+ C.
% cH c+

Same Grade, 7 ; Improved Grade, 13 ; Lower Grade,

These numbers refer to the same boys as in the Immediate Test. It will
be seen that not all the boys, eg. 15, 17, 18, 20, 23, 24, maintain their
initial improvement. This may mean that in their case the film's im-
pression was not sufficiently deep to be lasting, or that the short.answer
test was easier for the backward boy than the essay type. But many
boys, amongst these .some of the most backward, still do better than
usual, eg. 7, 8, 13, 19, 21, and 22. The general standard is raised.

The Headmaster wrote : "1 was much impressed by the demonstra-
tion and its usefulness, especially to children of poor and restricted
environment, with their total lack of travel and home culture, and the
limited experience, both of child and parent, from whom little or no help
is ever given."

161. Experiment 43. 25 boys from a Standard V I. whose average
age was 12 \. were allowed to se the Wolfe film, " as a treat," when
it was being shown to another class in the school. Their work is
mentioned because it was of such high quality, in spite of the fact that
they had no previous instruction on the Quebec campaign and no follow.
up lesson. The boys wrote essays on the film the day after the showing.
The remarkable point is the comprehensiveness of the essays in the circum-
stances, considering the observed tendency of boys of this age to concen-
trate on climb and battle if attention was not drawn to other matters by
oral discussion. The change was achieved in this case by telling the boys
to make paragraph headings of the whole story of the film before com-
mencing the essay, and not to forget, when writing, to give some attention
to each heading. The class teacher had lately been devoting much
attention to this sort of training. The excellent results of this film test,
when a warning about balance was given, reinforce the view that the
essays of children of 12 left entirely free may rather testify to what
interests the pupil than to the amount he knows.

The story was remembered ten weeks later when the boys did the
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usual deferred test. They interpreted the question to require the setting
down of their memories in points, so that the answers lack something in
spirit, but the remarkably consecutive and comprehensive nature of the
replies can be judged from this paper of a very average boy in Grade B.

WOLFE FILM

" Question 1. What do you remember of the Wolfe film? Put down the
points in the order yon think of them.

Answer. J. The talk between Pitt and Anson.

2. The scene in Wolfe's cabin.

3. The signal for the British to sail down theriver.

4. Thetalk between Montcalm and Vaudreuil.

5. The arrival at the Foulon Road.

6. The capture of the small French camp.

7. The capture of the guns on the Foulon Road.

8. The meeting of the French and English.

9. The death of Wolfe.

10. Capture of Quebec by British.

11. Besieging of Quebec by French.

12. Sighting of the ship.

13. Landing of British bluejackets.

14. Surrendering of French.

15. Pitt and Anson again."

This result was achieved by one showing of the film and the period spent
on the first essay.

The teacher had not seen any oral work after the film, nor himself
discussed the him with the class. His opinion, therefore, is somewhat of a
doctrinaire generalisation. He said that ho thought such films could not
be beaten for supplying colour, life, and reality, but that they were
scarcely likely to obtain from the pupil the mental effort that a lecture or
book needed ; for the sake, however, of what the film very obviously
could do, it deserved a regular place in the school course.

162. Experiment 44. Experiments 44 to 49 tested the value of
the Wolfe film for revision purposes. A Standard VTT. of 20 girls whose
average age was 13+ saw the Wolfe film after lessons on the Seven
Years' War, in the course of which they had written an essay on the life
of Wolfe. After the him, the girls wrote a second essay entitled " Wolfe
and Montcalm." There is a strong likeness in plan between the first set
of essays ; after afew details on Wolfe's early career, the girls describe the
attack on Quebec. This resemblance is almost inevitable, since all the
girls obtained their knowledge from the same sources, the teacher's lesson
and their text.book. Less necessary was the girls' repetition of the phrases
of the text-book. " Next morning when General Montcalm looked on the
plains behind Quebec he was amazed to see lines of redcoats standing at
attention." " General Montcalm had a great surprise the next morning
when he saw the redcoats lined up for war." " General Montcalm looked
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surprised when next morning a long line of redcoats stood in front of
him-" This kind of phrase, with no more variation than in the three
examples quoted, occurs in fifteen of the twenty essayss " Wolfe was
wounded three times in the battle, the last one was fatal-" " Wolfe was
wounded three times, the third being fatal-" This was met with twelve
times- That is to say, the essays, though the story is conveyed correctly
enough, were in most cases monotonous and their style stilted-

The film wrought an appreciable change- There is a freshness and
originality about the second set of essays entirely absent from the first-
Thegirlsare now obviously thinking onindividual lines- A wealth of new
material has been presented to them, from which the individual selects
the scenes which have for her a special appeal- These she is obliged to
describe in her own words- This is how one girl closed her two essays
In the pre-film essay she wrote, " There died Wolfe, one of England's
greatest warriors, with Canada for remembrance " ; the second essay ends,
" The English General died on the battlefield when he knew they had won-
The brave Ceneral Montcalm died in Quebec- Then Canada passed into
rCnglish hands-"  Phraseology unnatural to a girl of 13 has given place to
simple, childlike expression- The difference between the essays inheres in
this natural, free expression of the second set and in extra descriptive
touchess The sum of these things is a living story in place of the first
stereotyped accounts-

The effect of the film had not been lost when the delayed test was
taken six months later- The entirely new personages and events shown
on the screen had evidently not made a deg]) impression-  Of the fourteen
girls still at school, only two mention Pitt in the delayed essay and two
Vaudreuil- The children only set down such an outline story as was
given in their text-book-  But film memories are still so vivid that one
child, for instance, describes the English as packed so closely in the small
boats on the St- Lawrence that "they looked like flies-" Another makes
Vaudreuil say to Montcalm, in words not shown upon the screen, " Y ou
give me orders, Montcalm, (let out-" The first essays after the film
ignored earlier information, but in the deferred essays knowledge® from all
sources is well combined- In this delayed test five girls were given their
usual grade- The two A girls fell to B+ Six girls improved their
standard ; the four C girls rose severally to C+, B , B, and B+, two
girlsinBto B | -

The results of this experiment suggest a particular use for the film in
schools where the children cannot easily obtain books other than the text-
book, and where home circumstances do not encourage reading habits-
Here use of the film can to some extent take the place of wider reading-
Thefilm, in showing that the text-book is but the dry bones of the subject,
that it is not the end of everything, that there is more beyond, has in
these circumstances a peculiar value-

163- Experiment 45- A class of 17 Standard VIT- boys aged about
13 saw the Wolfe film the day after a revision lesson on the Seven Y ears'
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War, which they had studied in detail seven months previously. The
boys then wrote compositions on the film without any further discussion.
The essays were comprehensive. All the clever boys in this caseretained
their usual grade, and some of the duller children produced work much
better than usual. A delayed test was taken ten weeks later. The
second set of results are remarkably uniform with the first, due allowance
having been made in the marking for the interval. Two backward boys
who had signally improved in the first test did not do quite so well in the
later one, but they were still above their average level. One of these boys
rose from C to A— in the first test and fell to B.j. in the second ; the
other, again a C boy, scored first A then B. The analysis given of the
delayed results is true of the first test except for these two cases.

EXPERIMENT 45: ANALYSIS OF DELAYED TEST—15 BOYS

Same Grade, 6. Improved Grade, 9

2 in 2 BtoA.

2 inB 1 BtoB+

2 inC 1 CtoA.
3 CtoB+
1 DtoB
1 Dto B.

The class teacher considered this film excellent to clinch work already
learned. The Headmaster's impression of the film.showing runs : " One
of the advantages of the film was that it infused an intensely human
element into names which to the boys had hitherto been labels. It pro-
vided in the chief actors vivid contrasts which will have made a lasting
impression. No boy who saw the film will ever confuse the calm and
quiet of Wolfe with the keen but fussy Montcalm, nor Montcalm with the
supercilious Governor of Canada.

The panorama which could be shown was necessarily limited, but
the defect was overcome by judicious introduction of maps and diagrams
which corrected any false impressions.

Several scenes might have been omitted without detriment to the
film, e.g. Wolfe's handing over of his fiancee's locket to the captain, and
the death.bed scenes of Wolfe and Montcalm, which were not necessary
to the success of the film. The metaphor of the sword, handle, hilt, blade,
and point was specially good.

As an adjunct to the teaching of History such films can be in-
valuable, but lessons by the teacher should precede the film, as the
children can then observe with greater intelligence and comprehension.”

104. Experiment 46. The same film was taken with the two upper
classes in a neighbouring school. The boys, 29 in number, had had, two
months before, four lessons on the Seven Years' War—causes, events,
results. The story of Wolfe and Montcalm had been taken as one episode
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in this series. It was endeavoured to discover in the discussion lesson
how much light had been thrown by the film on this earlier knowledge.
Discussion first centred round the maps. The boys co.operatively re.
r>roduced these on the blackboard, the whole geographical situation both
before and after the Quebec campaign being thus reviewed. The maps
were considered helpful by the boys ; unlike most classes, they preferred
the first, showing English and French territory at the outset of the war.

Then followed a discussion on the people who had helped to secure
victory. It was noticeable that the younger boys lagged behind Standard
VI1. in this part of the discussion. Standard V I1., however, had clear
ideas on all the people except, as usual, Saunders. The boys thought the
film representation of these people good, for Wolfe was shown as excellent
at " making plans" and " not frightened though he expected to be
killed." Montcalm came out well on the film. He tried to prepare every-
thing, and was " thoughtful," a reference to his consideration for the
watching women at the gate. The class worked out intelligently the part
played by the navy.

The boys, asked if they thought the film helpful, said *' Yes," and for
the usual reasons ; it made the topic more * clear,” " interesting," and
*'real." One boy only had suggestions for its improvement. He would
like a talkie. The Headmaster and Class Teacher endorsed the boys'
views as to the value of the film. The Class Teacher thought the back-
ward boys had responded better, though only in a limited degree. In
both the immediate test, a free essay, and in the usual delayed test the
boys' papers again show improvement among the weaker boys.

EXPERIMENT 40: IMMEDIATE TEST—26 BOYS

me Grade, 16. Hig ier Grade, 9. Lower Grade, 1.
1 inA 1 B toA. 1 AtoA.
12 inB 1 B.to A

4 C toB

3 0 toB.

EXPERIMENT 40: DELAYED TEST..22 BOYS

Same Grade, 0. Highcv Grade, 14. Lower Grade
2 inA 2 BtoB+ ! 1 AtoA
2 inB 1 BtoA. 1 BtoC
1 inB.

I inC 3 CtoB 1
4 CtoB.
4 Cto C+ ;

These results show that the film has to some extent aided learning
and to a greater extent, recall.
K
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165- Experiment 47- In the same school, Standards VI- and VI -
girls saw the Wolfe film at the same time as the above boys- The girls
had studied the life of Wolfe a fortnight previously to the showing of the
film- They were acquainted with the events preceding the capture of
Quebec, having traced the British occupation of North America from the
Pilgrim Fathers to the American War of Independence- A follow-up
lesson on the same lines as that given to the boys was taken-  The teacher
felt that it was almost impossible to obtain any estimate of the value of
the film, since the girls already knew the outstanding factss During the
film-showing they had obviously expected and waited for the appearance
of certain known people, districts, incidents- Of the lesson she said :
" The questions were very well answered, but there was little discussion-
This was due largely to nervousness, self-consciousness- Discussions have
not been customary ; the girls do not express themselves at any time as |
could wish-" But the girls had talked about the film among themselves,
and the teacher thought they seemed specially interested in the weak
frame of Wolfe as contrasted with the alert, smart bearing of Montcalm,
the climb up the Heights and rush on the camp, the appearance of the
boats, the march of the army along the shore, the waiting for the ships
in the spring, and in the maps-

The written results from the class as a whole were average- In the
first test the girls were asked to tell the story of the taking of Quebec,
Standard V | | - from the point of view of a French soldier- Fourteen girls
were given their usual grade, nine were below it, eight improved- There
was no general raising of the standard of the dull children, for of those who
did less well than usual only three were in A group- All these dropped
to B- The teacher thought that some improvement amongst the back-
ward should be present, since the film was shown in addition to a very
recent series of ordinary lessons

EXPERIMENT 47: IMMEDIATE TEST—31 GRILS

Same Grade, 14 ! Higher Grade, 8 Lower Grade, i)-
5 in A 4 CtoB 3 AtoB
J 7 inB 1 C to B- 3 BtoC
I 2 in 2 CtoC-
1 Dto B- 1 CtoD

2 DtoC

In the first test a special feat of imagination was called for from Standard
VII-, in the delayed test of the usual kind merely memory of the film-
This helps to explain the difference in result- The best girls in the form
still remain in the highest group, but none of these reach higher than a
B mark, while others, usually lower, aso reach this grade-
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EXPERIMENT 47: DELAYED TEST—24 GIRLS

Same Grade, 8. Higher Grade, 9. Lower Grade, 7.
3 inA 4 B to B+ 613ABt?BBl
5 inB 0bB.

2 CtoC+
| D to B+
1DtoB
1DtoC

The papers of these girls were conspicuously neat and well written.
It seemed that they had been conscious of coming outside inspection while
writing, as they had been self.conscious in the lesson ; the essays were
painstaking, but lacked vividness. A curious point emerged. The girls
had been far more struck with the maps than anything else.  Whatever
is omitted in the deferred essays, some of the maps are mentioned and
described the dotted line of the marching armies, the darkening of the
new British lands. Certainly the maps had received some emphasis from
the fact that the film was stopped for their examination and they had
been reproduced on the blackboard in the follow-up lesson. The girls
then said that they preferred them " to mapsin an atlas " because "' they
moved " and were not over-full. This dwelling on the maps in the
delayed test, in view of the fact that they are selected from the midst of
exciting incident, suggests that the film was really a little beyond the
grasp of these girls, even though their previous knowledge came to their
aid. A shorter, simpler film might better have met their needs. The
subject appeals more to boys from its nature.

The girls thought the film helpful. They could not imagine things
so clearly ; the people were " actually seen." They saw the dress, the
ships, and weapons. It was " easier to remember." The experiment |eft
the teacher feeling that she could make use of suitable tilms. ™ A true
teacher can make certain portions of history * live/ It isthose facts and
incidents less interesting, ' dry ' as children call them, that need vivid
illustration, and films could do much to help."

151 Experiment 48. The senior boys of another school, 60 boys
of Standard VI. and upwards, saw the Wolfe film, with only 1 he usual
comment on the maps. None of the boys had studied the period in school
for two years, some not for three and four. The boys discussed the film
afterwardswith enthusiasm. They had learned the detail well, had realised
the parts played by the several people, were eager to come out to the
blackboard and fill in the sketched outlines of the maps, and were intelli-
gent about such questions as the reason for British success. They were
anxious to know if the film's account of the scaling of the cliffs was true,
since the books generally conveyed the impression that all Wolfe's men
scrambled up the Heights, not merely a few to clear the cliff track for the
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rest. They thought their chief gain from the film was first in added
information about events. Pitt's part had not been so clear before ; they
had not heard of Anson, Saunders, Vaudreuil; " the geography of the St.
Lawrence " was clearer, and the position of the French; they had
previously thought Montcalm was in camp much nearer the Foulon and
that the main French army was surprised asleep ; the march of the
British to the battlefield and the longer march of the French had not
before been realised. Over and above this, the film gave more details
than the oral lesson on dress, weapons, ships, and so on, was " clearer,"
" more exciting," " more real."

This teacher, like many others, said that good films would be a
decided help to the non.specialist teachers of history, since they had not
time to acquire by reading the knowledge of detail that enables the teacher
to make the subject interesting to children. Even if they knew the facts,
they could not present them so quickly nor so graphically asthe film. He
thought that this experiment certainly showed that films of this nature
were useful for reviving interest, for quick revision of subjects learned a
long time before. He wrote in his report ; " The response of the boys in
the follow.up lesson was very good indeed. The film presented the
historical facts in a way that no amount of oral teaching or individual
reading could possibly do. The dress of the different characters, the sur-
roundings, the ascent of the cliffs, the ' hilt," ' blade,' and ' point ' of the
sword, the indifference of the French Governor.General, the characters of
Wolfe and Montcalm, gave life and movement to the lesson that no
amount of talking could possibly equal."

The youngest set of boys, aged 12 years 1 month, 21 in number,
wrote a delayed test three months later. These essays were spirited. As
usual with boys of this age, attention is chiefly devoted to the climb and
the battle ; only three mention causes and one results, but four mention
the metaphor of the sword, four the scene between Montcalm and
Vaudreuil, five the events of the winter 1759.60, and fifteen the work
of Pitt. The boys good at history maintain their standard, the weak
boys improve. Taking the " tail " of the class—

Of the 3 boys in Grade B
1 scores B
2 score A
Of the 3 boysin C
1 scores B
2 score A
Of the 2 boysin D
Both score C

1(37. Experiment 49. The senior girls in the same school also saw
the Wolfe film. The Class Teacher was absent ill on the day when the
follow.up lesson wastaken, so that it was not possible to compare the girls'
response with that usual. It seemed satisfactory but little more, certainly
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not nearly so good as that from the boys. The Headmaster said this was
the usual criticism ; thegirls of 13 were very self-conscious with strangers
—a factor already considered in discussing Experiment 47. The girls did
written exercises on—

(1) What facts did you learn from the film ?
(2) Did thefilm help you in any other ways ?

The first question called forthavery long list of replies. The points
most frequently mentioned were the method of climbing the cliffs, that
Anson, Saunders, and Vaudreuil played important parts, that England's
permanent hold of Quebec was not assured till the coming of relief in the
spring, but details from all over the film were observed, sucli as the
delicacy of Wolfe, the presence of Indian allies, that surrender was shown
by handing over a sword. This last point caused question and comment
in many schools ; it seems to be an example of the sort of life.giving
detail that teachers too readily assume their children to know.

For the second question, the girls say that the film is clearer than
oral lessons, more interesting, easier to understand. Several claim that it
is easier to remember the film. " We can keep the pictures in our mind
where sometimes we cannot think of the words." But most strongly the
girls emphasise the reality of the film presentation. " It shows you the
real life of the people.” " It seems lifelike.” ' The films are just as the
people have been in real life." " Because if you see it look real you can
keep it in your mind like anything that is real or that has happened in
our younger days."

Very few of these girls were at school when the delayed test was
taken three months later. Those present remembered the film well, but
there were no variations from usual grading.

168. Experiment 50. In a London school, this film was shown to
Class | ., 28 boys aged 12 years 10 months. The boys had made a detailed
study of the colonisation of North America, in the course of which the
subject matter of the film had been fully treated. The Class Teacher took
the follow.up lesson. The boys were very interested ; they asked much
the same type of question as those already quoted, details about military
equipment and tactics. A boy here repeated the question already men-
tioned as asked in another school as to why Florida became black on the
map in 1703 when it had previously belonged to Spain not to France.
Another boy questioned the presence of women at the gate of Quebec ; it.
was a new idea to him that women should be so near a battlefield—again
an instance of the sort of thing that films bring home.

The boys wrote a first essay on the film, and a delayed test two
months later. The class teacher reported : " The response of the children
in class was good, the film arousing great interest. Perhaps some of this
was due to the novelty of the occasion. The presentation of historical
characters as * living ' persons, the costumes, weapons, ships, and methods
of warfare, seemed to be points of special interest to the children. The
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written work generally was much the same as is produced on other
occasions- There were, however, one or two boys who did produce much
better work than usual- Both films of this type and those giving scenes
of social life would be of great value- --- It is necessary to give afollow-
up lesson on any film shown, and desirable that the scholars should write
on the subject matter of the film- Therefore, more time than is usual will
be devoted to one point in a history syllabus- From this it naturally
follows that cardinal points in history should be filmed for preference
and then used as pegs on which to hang other matter-" Of the delayed
test he writes : " The essential points of the film were with one exception
well remembered- They were also generally placed in their correct order-
The new grading showed that the boys generally placed in the lowest
grades, D and C, tended to move up-  Of four boys graded T), three moved
to Grade C- In Grade C, five out of a total of nine moved to Grade B-
In the two higher grades very little change occurred- Generally, action
was remembered, details of dress and the type of ship used being only
mentioned in one or two cassss  The small details of any action seemed to
be remarkably impressed and well remembered-"

109- Experiment 51 : The Lesson- The final experiment with this
film was also with Class |- of a London school and some younger boys
from Class I11- Only Class |- had had a preparatory lesson- The
Headmaster took the first part of the following discussion- The boys
told him that they liked the film better than their usual lessons, and
it helped them more ; they could see better what the places were like,
they could not imagine scenes so well as this- They had learned many
new facts—how the landing was effected from small boats, about the
weapons and dress—and had heard of several new people- They were
chieily impressed by the climbing, the calmness of the English, the
methods of fighting- They were asked to criticise the film, and enquired
why the story of tlie reading of Gray's Elegy was not shown, and thought
that the cliff should have been steeper- When the class was asked,
*' What did you think of the maps ( " there was a chorus of " Fine, sir-"
They were then asked if they wanted to ask any questions on the film-
These points were raised : -

(1) How was it that the British came upon the Namos battery from
the rear?

(2) Why didn't Vaudreuil come out sooner ?

(3) Did the English wear red ?

(4) How was the cannon taken up the cliff |

(5) Were any Canadians fighting ?

(6) Where did the Red Indians live ?

(7) Where did the Forlorn Hope get the rope they tied to the tree ?

(8) Why did the English wait so long before firing ?

(9) Would the French really retreat from Quebec for one ship ?

The discussion provoked by these questions led the class into a
review of most of the film- Very few children notice the sub-title that
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Vaudreuil is Canadian-born, or see its implication- In discussing the
reason for the jealousy between the French leaders, one boy volunteered
the suggestion that Vaudreuil was jealous because people liked Montcalm
better than himself- " What makes you think that (" " The people at
the gate seemed very sorry Montcalm was wounded-" Such remarks
show that the children think about the scenes on film, make mental
inferencess These boys worked out very well the causes of English
success ; the work of E'itt, Anson, and Wolfe, and of the navy, was under-
stood, but only one boy had got the name of Saunders- In discussing the
characters they expressed surprise at the fragility of Wolfe and at Pitt's
lack of age- They had acquired a great idea of Montcalm's courage- The
Headmaster said that these boys were usually apathetic, but the difficulty
in this lesson was to keep them from all talking at once- They thought
the film " jolly fine-" Later, the boys wrote an essay on the film, and
ten weeks afterwards did a delayed test- The Headmaster's two reports
are quoted verbatim-

170- Experiment 51 : First Report- " The classes which took part were
Class 1-, top standard boys of 13 and over, who received a preparatory
lesson, and Class | | | -, boysof 10to 12, withasprinkling of older dull boys-
This class had had no previous lesson-

THE FILM- Both the film and its projection were excellent- The
boys arc regular film-goers and see all the latest and best films, but many
spoke appreciatively, while no one made an unfavourable comparison with
the trade film- It was very much superior to the films for schools which
have been shown previously-

From the historical point of view it was excellently thought out- The
use of detail to suggest the importance of Pitt, of sea-power, the part
played by Vaudreuil, and the end of the campaign were especially good,
while the main features of the attack, the climbing of the Heights, the
battle, and the death of Wolfe, were well acted and adequate representa-
tions- | am sure that the film provided a better visualisation than any of
the children would have achieved imaginatively from pictures in text-
books or a verbal description- 1 think, too, that the maps and plans,
especially the final wiping out of the French territory as a result of the
war, were excellent-

In conclusion, | may add that the film did more teaching in its
45 minutes than the teacher could have done in several hours, and did it
better- For practical use, however, either the preparatory lesson should
have the film sequence in mind or the film should be shown again after a
discussion of the details, or the significance of such points as the influence
of Vaudreuil or the end of the war would probably not be fully grasped-

THE CLASS RRSI'ONSK- The boys here are of very dull mental
quality, and their interest is not easy to arouse even in an exciting story-
Added to this, their very limited vocabulary and narrow field of knowledge
makes it difficult to get them to grasp written ideass Severa boys in
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Class Il1., for example, confused the ' Foulon Road ' with the ' Forlorn
Hope,' a phrase they did not grasp although its meaning was mentioned.
Wec constantly find that even books like Treasure Island are too difficult
for them, and that they fail to give reality to the matter they read. In
view of this, | think the written response, especially from the dull boys,
was well above average. All seemed to grasp the main outlines of the
story, and while, of course, the novelty of thefilm must discount alittle of
their enthusiasm, | still think that the amount of knowledge gained was
much greater than from an oral lesson. The more intelligent boys con-
stantly refer to 'learning more' or 'learning better ' in the sense of
visualising more clearly. Such comments as '| learnt more history in
that half.hour than | ever have done in a whole morning's work," express a
general feeling. The written work shows a quite unusual grasp of detail
and a fluency which is not common to their ordinary work."

171. Experiment 51: Report on Delayed Test. Of the delayed test
he writes: ' ' | have been through the papers and note the following
points :—

(1) The amount of detail and the accuracy arc well above the
average. The worst boys generally write utter nonsense in
a history examination.

(2) | was surprised to find how details such as the parts played by
Pitt and Vaudreuil and the name of the Foulon Road had
stuck.

(3) The grasp of the full and logical sequence of events was better
than T expected. | generally find that a number of boys
write a good deal about one part of the subject, say, the
battle or the scaling of the Heights, but make no attempt to
deal with causes, progress, and results to make a complete
answer.

(4) The most pleasing thing about the result was the keenness of
the boys. Our greatest difficulty is to arouse any interest at
all, and even during the most exciting stories or history
lessons we find some who are evidently mentally unstirred.
Of course, something has to be allowed for the novelty and
something for the exceptional quality of the subject and the
film itself, but | certainly think the result is a great improve-
ment on that which could have been achieved by a normal
oral lesson."

These eleven experiments with the Wolfe film seem to indicate pretty
clearly not merely that films would be helpful, but that they almost
amount to a necessity in schools of the type under consideration.

172. Experiment 52. In Experiments 52 and 53 the Naval War-
fare film was used, in both cases with senior classes who had studied
the subject. The 25 girls of Experiment 52 were aged 13+. They
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had not taken the Napoleonic Wars in detail, so that the film details
on the European coalitions of the period would mean little to them, but
they had made a biographical study of Nelson and knew about the English
blockade, of Nelson's battles and his tactics- It was quite reasonable to
try the film with such a lesson background-  After the film the girls were
asked \—

(1) Did the film make the subject more clear and interesting, and if
so0, how ?
(2) What new information did you learn from the film ?

The examination of the two answers is merged together, since in most
cases overlapping occurred in the girls' papers- All the twenty-five girls
thought the film made the subject clear- They cannot visualise scenes
described orally with the same precision as they are shown on the film-
"' When you are just told about the subject, you can't see everything just
aswell asif you were seeing the pictureitself-* One child talks about the
ships and their routes, the dress of the sailors, and says, " All these things,
the teacher could explain them to us, but we could not see them-" Another
expresses the same idea in better English- " The film showed the ships
and sailors more clearly than any teacher could describe-" This is the
complete answer of one child to Question (1) : " When we just listened to
the story it was not half as plain as when we saw them actually doing it
and fighting the battles, and we saw how everything wasreally done- We
saw the costumes of the sailors and of Nelson and how the cannons were
worked and fixed, and we understood better when we saw how the sailors
rebelled, and it was far more interesting to see the film than to be
told it,"

Some of the gains in information touched on are matters of fact that
the teacher had deliberately ignored, but many are tilings she would wish
the girls to know, had time and ordinary school equipment allowed- The
film evidently gave the girls a new outlook on naval life in the period-
Twelve comment on the type of warship- One child ** learned that in
olden days their ships had to go by the wind, and to-day our ships go by
steam power"; another "didn't know they had so many sails-" Two
children had not understood that a fleet comprised many ships- ** | did
not know there were so many ships used for Nelson's navy- | thought
there was only one-* One girl writes: "I thought the English ships
were always smaller than the other countries, so that they could dodge
round the other ships like they did in the Spanish Armada- They must
have altered them in Nelson's time-" The value of films in correcting
such misconceptions is obvious-

The class was astonished at the number of sailors aboard and that the
sailors had other duties than fighting and navigating- " The captain had
aterrible lot of men to work for him-" " The men on the ships had to
wash the floors and clean the ships all over-" The sailors' dress was
equally surprising- " The saillors who were not important were dressed
like pirates with handkerchiefs round their heads and striped shirts- |



154 THE VALUE OF FILMS IN THE TEACHING OF HISTORY

did not know the sailors had three-cornered hats and black, patent, buckled
shoes-"

The girls' comments on the depiction of routes and tactics convey a
greater sense of surprised appreciation than do their remarks on the scenic
portions of the film- " The film was a lot clearer than if it had just been
read to ns The dotted lines showed us where the ships went and the
routes where they went-" " | did not know the places where they fought
and their journeys as it showed on the maps-" " The maps made it a lot
clearer because we knew which way the army went-" The effect of the
film in this connection seems to have been to make the children's idea of
the naval warfare against Napoleon less episodic than before- " 1 under-
stand the film better with the way the ships went round to Egypt with
Nelson's ships following Napoleon's " ; the Battle of the Nile ceases to be
an event in isolated space-

The toy ships proved better at giving a general notion of the sort of
tactics adopted than at fixing the details of a particular battle- " When
Napoleon was laid at anchor Nelson brought his fleet and cut it in two, so
he could deal with one half at atime-" " It made it more clear how the
English planned the battles, and how they stopped the French from
getting away by breaking through the French fleet and each English ship
taking an enemy ship and boarding it-" " Nelson once saw an enemy
ship trying to find a way out from the English ships, but Nelson saw this
and broke away from his line and stopped them, and by doing so turned
defeat into victory-" These last quotations point to the weakness of this
particular film- 1t seemed to pour light for these girls on the sort of thing
that might happen in naval battles of the period, and to give far greater
actuality to their knowledge of naval life- There is an air of pleasure
about the papers, suggesting that the girls liked to see the film and felt
they had profited- Vet it was obvious that the girls did not learn with
precision anything beyond certain descriptive points- Tactics are noted,
but not with reference to any particular battle- Too many battle plans
are shown at once for clarity, and too many maps- Consequently, little
knowledge of the film was retained when the delayed test was taken four
months |ater-

Since only 21 girls remained at school, it is possible to give exactly
what was recalled- Many incorporate non-film material and are allowed
credit for it in marking :—

4 give the route to Egypt-

3 deal fairly well with the Trafalgar campaign,

3 describe " cutting the line-"

2 give the tactics of the Battle of the Nile, mentioning the name-

1 describes Nelson's manoeuvres at St- Vincent, but attaches no name
to the battle-

Of the pictorial parts of the film, 3 mention the " blind eye " incident,
2 the mutiny, 1 the midshipman, 1 the press gang- This is an extremely
poor result, making every allowance for inevitable losss The film's im-
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pression was not lasting, for it was initially vague. The actual scores
are ‘—

EXPERIMENT 52: DELAYED TEST

Same Grade, 5. Lower Grade, 9.
3 inB i 2 AtoB

2 inC 2 BtoC

1 BtoD

4 C toD

This experiment is afurther illustration of the fact that in the making
of these two reels the film's function was misunderstood. In attempting
the sort of chronological summary which a teacher can do adequately on a
blackboard, it fails to develop those pictorial parts which, given fully,
would form an admirable supplement to the usual oral lesson. The
teacher thought the film difficult for her girls, but she had seen other of the
films in use and writes : " Films for use in school would be a great help
in the teaching of history. Of the two types used, | should prefer those
showing social background mainly, as 1 think that is most difficult to
create when young children have little or no sense of “ time/ and when
they come from very poor and ignorant homes. If the girls could only see
one film at each stage in their history, it would be a great help."

173. Experiment 53: (@ STANDARD VT. The Naval Warfare film
was shown to StandardsV 1.,V 1I.,VIIT. of aBoys' School. StandardVT.
had had a lesson on the subject matter of the lilm on the previous day.
The lesson took the form of a brief summary of English naval strategy
during the Napoleonic, struggle. The teacher used a sketch.map to indi-
cate the main French naval ports, and pointed out that Nelson's object
was to police these ports and prevent the union of the different French
squadrons.  Nelson's chase of the French fleet to the West Indies was
described, and a short account given of the battles of the Baltic and
Trafalgar.

After the film, the class wrote essays on " My Opinion of the Nelson
Film." The two essays quoted give an idea of the general attitude.
Paper 1 isfrom an A boy, Paper 2 fromaV i boy.

Paper 1

"MY OPINION OF THE NELSON. FILM

" Yesterday we had afilmin school on Nelson's famous battles. T think the
opening scene was very realistic of waves guarding England's shore. 1 thought
the comparison of a modern man.o'.war to a Nelson ship very good. On the
maps being shown | got a little bored with them, the worst was the names on
them being faint. The Mutiny and press gang livened it up again. On the
manoeuvres being shown with small ships | began to enjoy things again.
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Napoleon going to Egypt and Nelson later at Copenhagen was aso very boring
till the little ships were shown. At Trafalgar the attack was shown by small
ships making it interesting. On Nelson being shot | think he may have fallen
better than he did. On awhole | must say it had its good points and its bad.
But on looking at its both points | must say it wasfairly good."

Paper 2
"MY OPINION OF THE NELSON FILM

" | did not like the film. They were nearly all maps and hardly any pictures.
The story was given in maps and only a few pictures of the fights. It was not
as good as the " Wolfe and Montcalm." The pictures in the Nelson film were
dull in places and bright in another. Also there was alot of reading in the film.
The reading was about the battles such as Trafalgar, and the battle of the Nile.
Reading about the battles is not as interesting as looking at the pictures.
When they was in the Sound Nelson was anxious to win the battle himself.
When Nelson was on the deck of the ship and was shot he fell very gracefully
to the deck of the ship. The film did not show how the small fleet of Nelson
got into the Sound and beat the Danish batteries and forcing the Danes to
open the towns to trade with the English."

Most of the class express similar disappointment at the swamping of
realistic pictures by too great a number of maps and diagrams.

The delayed tests bear out this testimony that the film was unsuited
to the boys. The most noteworthy point about these deferred exercises
is that the pictorial parts of the film are not remembered. These scenes
are too brief. The press gang incident is the one most often mentioned.
Of the scenes aboard, that of the mutiny occurs most frequently. The
route.maps are better remembered than other parts of the film. There
was no attempt to describe naval tactics; only one boy does so, and for
only one battle—Trafalgar. Few of the essays were consecutive. The
best papers give an outline of events apparently derived from other
sources and without detail. Such papers are a measure of the missed
opportunities of the film. Similar summaries are produced equally well
from the ordinary oral lesson.

174. Experiment 53 : (b) STANDARD XIl. Standard VII. had studied
the subject in detail about five months earlier. They wrote a delayed
test on the film at the same time as the other boys. Their essays are
far more consecutive than those of the boys a year younger, but much
shorter than their usual work. The following is the paper of a boy of
A ability:—

" WHAT | REMEMBER OF TILE NELSON FILM

" The film started by showing an old time ship and a modern battleship.
Then followed some maps. Then there was an amusing incident about the
Press Gang and the sailors hiding in barrels.  Then it showed you the battle of
Copenhagen and model ships showing how it was won and when Nelson put the
telescope to hisblind eye.  Then there was the Battle of the Nile. Model ships
showed you how this worked. The enemy were anchored near the land so the
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British went in between them and the land and on the outside and fired at each
one they came to. Then there was Trafalgar. Here it showed you dotted
lines going to America and back, the way the enemy were trying to escape from
Nelson. He, however, met them later and defeated them at Trafalgar. It
showed you how Nelson met his death on the Victory."

Both the Headmaster and Class Teachers were disappointed in the
film, thinking that the boys lost interest because the film was overloaded
with maps and the narrative disconnected.

175. Experiment 54. The League film was used with the upper
standards of three schools. Standards VI., VI1., and VIIT. of a Boys'
School in Leedsfirst saw the filmwithout previous preparation. Standard
V| . wrote an answer on " What did you learn from the film that you did
not know before ? * As in earlier tests, the answers show that the boys
had a good comprehension of the whole of the film. Like other classes of
boys, they were more impressed with the film's teaching on the work of
the League than with the scenes showing the results of the war, though
possibly in this case the type of question may have led to more frequent
reference to the former point. Most of the boys comment on the repre-
sentative nature of the League, and on the speed and effectiveness of its
working. This paper from an average boy of 12 years old is typical:—

" Question. What did you learn from the film that you did not know before ?

Answer. 1. That the League of Nations centre was Geneva.

2. That it had settled ten would.be wars.

3. How much the war cost the world.

4. That they sent agents to look over what the dispute between the
countries was about.

5. A representative of both disputing countries was sent to the
meeting.

6. That the dispute between Finland and Sweden was settled in
St. James's Palace.

7. The war between Grecce and Bulgaria was just stopped in time.

8. That America joined the League in 1920.

9. How many men suffer from the war.

10. That small countries before the war are all joined together.
11. New frontiers have been made.

12. What things start Ava.

13. How soon they start.

14 7,000,000 men werekilled."

Again, in some of these papers the analogies in the film are misunder-
stood. Since the boys were not asked for an account of the whole film,
these analogies are not so frequently mentioned. Six boys, however, two
aged 14, two aged 13, and two aged 12, say that they have learned " that
a street fight might cause war."

Standards VI1. and VIII. wrote an exercise on the parts of the film
they liked best. As usual, the boys prefer the pictorial scenes. In order
of most frequent mention they refer to the street tight, the garden dispute,
the Aalaiid Tdes, Creece and Bulgaria, and to John Bull. The number of
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references to the Graeco-Bulgarian quarrel show that the boys' interest
has been held to the end of the film- The teachers thought that the boys
in all three standards had learned a good deal from the film, but that for
general use the more purely pictorial film of the Wolfe type, giving scenes
from life rather than much diagrammatic matter, was more suitable for
their boys-

170- Experiment 55: (a) STANDARD V|- Standards V|- and VII- of
the corresponding Girls'School saw the first three reels of this film, after
having previously had a short talk from their Headmistress on the forma-
tion and aims of the League- After the film, Standard VI- of 3
girls was divided into two groups- Without further discussion, Group A
of 28 girls wrote an exercise similar to that done by Standard VI-
boys, " What T learned from the League film that | did not know before-"
After marking the papers, | was left with the impression that the film had
been beyond their range- They had not grasped the causes of the war-
None of the girls mention the murder of the Archduke nor the quarrel
betw'een Serbia and Austria, though the street fight has taught its lesson
that a dispute initially trifling may have far-reaching consequences- But
again, seven of the girls thought that this scene showed the beginning of
the Great War-  Otherwise, the girls remember the incidents of Keel |- far
better than the rest of the film, and give more space to their description-
From Reel ][- they have learned that many countries belong to the
League- A few mention that those countries make monetary payment to
the League's expensess Many children were confused over League con-
tributions, some thinking that the League was engaged in paying off war
debts, one that all the countries engaged in the war were paying com-
pensatory sums to the League- The John Bull cartoon was not clear to
them- Many girls mentioned the Aaland Isles dispute, but few seemed to
have acquired any conception of the League's methods of settling disputes,
nor does the idea of changing frontiers and consequent international strife
appear to have been realised- After the writing of the exercises, the
history teacher had an informal discussion on the film with the girls-  She
felt that they had enjoyed the film, but had not really grasped the
greater part-

The essays reveal some interesting points regarding the effect of films
on children- This film does not explain why the Aaland Isles were given
to Finland, and many of these girls attempt to find reasons for them-
selves ; here, the use of the film has not stifled thought-  One child thinks
Finland was given the islands " because Finland was such a desolate
country " ; another explains, " The League decided to give the Islands to
Finland because the steamers could not reach Finland in winter because
the water was frozen- So that when food reached the Islands they could
pass it on-" Exactly how this operation was to be performed we are not-
told, but at least the child had been thinking over the matters dealt with
on the screen-  Further, there arc many examples of the film's faculty of
bringing home to children matters foreign to their experience, and which
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are so taken for granted by adults that teachers leave them unexplained-
These are instances :—" | did not know that the soldiers fought in towns :
1 always thought they fought in open spaces” ' | never knew or under-
stood how when the war was on peasants had to wander about with
neither friends nor food to last them on their weary journeys-" The narrow
definition given by children to words, and consequent misconceptions, are
evidenced by the remark, " | thought when people fled they ran, and
those people from Poland didn't-"

Group B of 30 girls wrote short accounts of the parts of the film they
preferred-  Seven mention the street fight, seven the blind basket-makers
at St Dunstan's; the girls marvel at their ability and cheerfulness-
Seven refer generally to the scenes showing the results of the war in loss
of homes, ruined crops, to the lame and blind- Four definitely mention
the hospital sceness One gives the spreading map of world war- Seven
enjoyed the garden quarrel, five John Bull- Again, this group does not
understand the analogies whose presentation they enjoyed- One girl says,
for instance, " Another part | liked was the League of Nations, how John
Bull came and carried all the troubles away-" The idea conveyed to most
of these girls by the street fight and garden dispute was that a petty
quarrel may start a fight which will lead to war, and they must- help to
prevent war by being friendly with their neighbours-

Three months later, 38 of these girls wrote the usual delayed test-
It appears in them that the girls have realised that war is destructive and
expensive and very easily occasioned- That is all- Very few mention
the work or even the raison detre of the League- Reel |- has impressed
them, the scenes of destruction and the map of the war areass Only
three mention the Aaland Isles dispute ; these give the name of the con-
testants, but that of the islands has escaped them- Two mention a
quarrel over islands which led to the Great War- John Bull and the
garden quarrel are remembered along with parts of Reel |- even though
the analogies are not understood- The most striking thing about the
delayed tests is their similarity of subject matter and the uniform level of
attainment- |t seems that only a few, simple, pictorial parts of the film
were realised by any of the girlss These are remembered in general as
clearly by the dull as by the brighter- The analysis of scores makes this
plain; 24 girls are graded (\

EXPERIMENT DELAYED TEST-- 38 GIRLS IN STANDARD VI-
Same Grade, 18. Higher Grade, 3-
1 inA B to A 1 AtoB+
5 inB B to B+ 4 AtoB
12 in DtoC ? AtoC
BtoC
1 BtoD
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177. Experiment 55. (6) STANDARD VII. Standard VII.found the
film difficult, but their papers show a better grasp of the film. Two con-
siderations combine to explain the superiority of their written work over
that of Standard V I. Inthefirstplace, they were older; andin the second,
the Headmistress held an informal discussion lesson with the class on the
film immediately after its showing.

These girls wrote a free essay on the film. Asin the case of the lower
group, Reel |I. looms larger in their minds than the rest of the film. They
do not refer to many incidentsin Reel | | . ; none mention the constitution
of the League. Nor are they definite on the League's methods of settling
disputes, but in a general way they realise how the League's expenses are
met, that the League works towards peace by arbitration and has been
effective in settling disputes. The mistakes in the papers suggest that
even three reels were somewhat too long for these girls, for different parts
were confused. Three girls, for instance, say that the slowly darkening
map showed the expansion of the British Empire, another the countries
conquered by England in the war. Two girls say that England is not yet
in the League. The John Bull illustration still leaves some perplexed as
to the relation of war debts and League contributions, eg. " The Great
War cost us so much money and so many lives that were lost, that it was
thought a League of Nations would help us to pay the money which was
used to pay for the lives which were lost."

Nor were even these older girls clear about the analogies. Of 18
who described the street fight, (> merely describe the incident, drawing no
moral, 6 realise its application, 6 have not understood. " One point is
how a fight in the street will lead to a world war, all over a little boy in
the street and aliian." Ten refer to John Bull ; one describes him simply
as collecting parcels ; five are clear ; one partially understands—" Then
we saw John Bull collecting the mail and looking at every one, seeing
how many pounds they owe to the war." Three are confused, one
explaining, for example, that John Bull was collecting the money to be
paid " to the towns we destroyed." Fourteen mention the garden dis-
pute, seven without reference to its meaning. One girl sees that it illus-
trates the League's methods of settlement, but does not realise that a
frontier is in question. One child says that it was there to show that
" one man can stop a street fight." Two others think it was a real event,
one saying that it led to war, the other that war would have resulted,
" but a fair man was passing." It is, of course, the girls in the A and B
groups who explain the analogies correctly, the C girls who are at a loss.

In this case the delayed test, taken only by 19 girls after the three
months' interval, establishes the fact that the film made a deep and, on
the whole, correct impression. These second exercises were better than
those of the immediate test. Detail has dropped out, leaving the main
outline clear, though film sequence is not followed, as is usually the case
in delayed tests on this film. The girls are remembering the film as about
the League of Nations, so that Reel I. is no longer given disproportionate
attention. Indeed, the work of the League is more stressed than the
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results of the war- Many begin their essays with an account of the
Aaland Islands quarrel, and the majority somewhere mention thisincident-
Altogether the essays are more comprehensive than those of Standard VI -
The scores show that these older girls remembered the film better than
they do their usual lessons-

EXPERIMENT 55: DELAYED TEST—19 GIRLS IN STANDARD VII-

Same Grade, 3- Higher Grade, 15 Lower Grade, 1-
1 inA 3 Bto A 1 AtoB+
1 inB 4 BtoA-
1 C 1 BtoB+
2 CtoB¢(
3 CtoB
2 C toC+

178- Experiment 56- In this case, 30 senior scholars of a mixed
school in Leeds saw the League film before commencing formal study of
the subject- They were aged 13+- This was the only occasion during
the enquiry, whatever film was shown, when all the children were not held
by the screen-  In the discussion with the teacher afterwards, the children
said that they had not enjoyed the film, except a few exciting parts like
" the bombs " in the Graeco-Bulgarian dispute- There were too many
*K tables " and maps- They had groaned during the showing when Reel | | | -
began with maps- Their first essays showed a fair grasp of the film,
however, though no more than an informal discussion of the film was
taken with them before they wrote- Too few children remained when the
delayed test was taken for judgment on resultss The teacher and some
of these scholars had seen the Wolfe film *; this teacher, too, felt that her
pupils gained more benefit from thefirst film, consisting chiefly of pictorial
matter, scenes of ordinary life, than from the second with its many maps
and diagrams-

179- Experiment 57: The Lesson- Very interesting results were
obtained in a London Girls' School, where Class 111A-, 32 girls of good
average ability, and Class | V ¢, 23 dull and backward girls, saw the film
at the same time-  The ages of the girls in both classes ranged around 13-
Both sets had half an hour's lesson on the League on the lines of the film
the day before seeing the film- The causes of the war, the constitution
of the League, the names of the new countries formed in Europe after the
Great War, and such matters, difficult to grasp from one view of the film,
were indicated- Three days after the film-showing, the Class Teacher took
a straightforward, recapitulatory lesson on the film with the whole group
of 55 girls, Class |I1A- sitting at one side of the room, Illc- at the other,
for ease of judging their response- There was no doubt but that all the

* supra, 101
L
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girls enjoyed thefilm and the lesson.  The teacher reported : " In response
to questions the children seemed to show definite interest in the film, and
to be intelligently awake when the subject was discussed in class." It
was equally sure that the film had been well within the scope of the bright
class, quite outside the grasp of the other. During the first, formal part
of the follow.up lesson, I'11c. rarely raised their hands for questions other
than those on the pictorial parts of the film.

After the recapitulation, there followed a more general discussion to
discover the girls' attitude to the film. Both groups thought they would
best remember the first reel showing the misery after the war, though
some of II1A. referred to the scenes in the Aaland Islands, and one girl
to the Greek and Bulgarian sentries.  Both groups had most enjoyed the
street fight and the garden dispute, though in this connection a Illc.
child mentioned an unusual preference, namely the signing of the Peace
Treaty at Versailles. The Headmistress asked the girls which sort of film
they would like to have regularly in school, ordinary picture.house films
or filmslike " The World War and After "—" Honest Injun," they were
adjured. All but one girl, who bravely said she thought the other films
were more exciting, said that in school they would like films like the
League film, for " It would really help us with our work."

Headmistress. You don't really mean you would rather see films on lessons
than afilm on Charlie Chaplin. Think again.

Girls. Yes, in school.

Investigator.  Perhaps they don't like Charlie Chaplin. | believe grown.ups
like him better than girls. | wonder if they like this film as
well as one on Harold Lloyd.

Headmistress. Well, who are your favourite people on the films ?

Girls. Chorus of Greta Garbo, Pola Negri, Ronald Colman, Harold
Lloyd, Corinnc Griffiths, etc.

Headmistress. Wouldn't you rather have these in school, really exciting films,
than lesson ones ?

Girls. In school, no.

Both groups thought the film helped them to learn history, I11A. because
they could not imagine scenes so clearly as the film depicted them, and
because it was interesting to talk about the film afterwards, I11c. because
it was clearer than reading, and " We can get the order better."

180. Experiment 57: The Written Exercise. These tests were set:—

1. Write aletter to Miss Consitt thanking her for showing you the film. Tell
her what you think of her way of teaching you history.
(a) What caused Austria to declare war against Serbia in 1914 ?
(b) Who joined Serbia ?
(© Whothenjoined Austria?
2. (a) Which country did Germany wish to attack in 1914 ?
(6) Which land did she wish to pass through ?
(©) Who declared war against her when she crossed thisland ?
3. Give three reasons why you think war is wrong.
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4. (8 When and where was peace signed ?
(6) What was founded to prevent war in future ?
(c) Name two places where its councils meet.
5. Do you know of any quarrels between nations which have been prevented
from becoming wars ? Write a few facts about each case.
6. If you were asked to write a good essay and could choose one of the
following subjects, which would you select and why ?
(a8 The Seven Years' War.
(b) The Napoleonic Wars.
(c) The League of Nations.
(d) Thework of the Gilds of the Middle Ages.
(¢ Life in Early England.

The answers were marked and graded for grip and atmosphere in the
usual way. In [IlA. the standard reached was high, but in general the
girls took their usual position. In Question f> the free choice test, 24
out of 29 girlselectedtowriteon the League. " Becauseitisn't muddling,
and it isvery clear and particularly interesting.” " Because | can under-
stand it more easily than the other subjects.” The letters strike the note
of appreciation. All the 20 girls say they think the film way helpful.
One fact was clear from reading the letters. These girls are evidently
trained with considerable care by their history teacher to exercise their

imagination, but they find it difficult. " When we learn history from
teacher we have to make and collect our imaginations and make up our
own pictures, but with the films we have the picture." Such remarks

recur. It may be well for the child to make its own pictures, but these
girls indicate the weaknesses of expecting too much in that. direction
from young scholars. One says, " What we imagine may be wrong."
Some cannot keep pace with the teacher. " When a teacher is telling
history, to really grip what it is all about you must try and imagine a
picture, and by the time we have found out what it is all about we have
missed the next portion of the lesson, which probably contained some
important points." These girls, like most classes, were glad to see " the
actual thing," the " real thing." They find the film convincing. " Seeing
is believing,” wrote one girl. Many say that itiseasier to concentrate on
afilmthan on an oral lesson. "Somehow it draws our attention, and our
minds do not stray away from the subject as often is the case." Several
suggest that the film leads to a more continued interest than the oral

lesson ; they talk about the film out of school hours. " When we see it
on the films we can tell our parents and friends about it, and all the time
we are remembering what we saw."  Several girls say " It was a change,”

but one of them scouts the idea that it is the novelty that attracts. "1
am positive we should never get tired of them because we never get tired
of ordinary films." One opines, " 1 know it costs money, but | certainly
think it is worth it."

The case is very different with Class lllc.  Their average ability was
low, and they found much difficulty in answering the questions. Only
9 out of 24 gave the League as their choice in answering Question 6.
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They prefer to write on something previously studied, for instance on
the Gilds, " Because | know all about the Gilds." Question 3, " Give
reasons why you think war is wrong," was well done ; they have learned
from thefilm, or been reminded by it, of the horrors of war. The answers
to Question 5, on quarrels which the League has prevented from becoming
wars, show that some in this class did not understand the analogies in
the film. Five cite the garden dispute as an actual quarrel stopped by
the League ; one of these girls and one other quote the street fight. They
have gathered little detail from the film. For instance, one answer to
this same question is " When two countries quarrelled over some islands.”
This C class write pleasant little letters of thanks, but there is not the
same conviction in them as in those of I11A. that the film was a great aid.
Ten make no comparative remark between the film and oral lessons. The
other fourteen are pleased at seeing the " actual," like most backward
classes.

The teachers thought that the subject, the speed of presentation, the
length of the film were beyond the slower class. The report runs:
" Class 111c. have been taking earlier history in their ordinary lessons,
and were incapable of grasping the subject matter of the film as compared
with IITA. In addition they are less capable of expression. . . . The
speed was alittle too rapidin some scenes. The film gave rather too much
information for one lesson for the average class, although the breaks were
good. If practicable, two separate half-hours would be better than one
hour." The result with the c. form might have been different with a
shorter, simpler film. All the three teachers who helped in the experi-
ment, the Headmistress and the two class teachers, felt that the experi-
ment showed that suitablefilmscould well be used in their type of school.

181. Conclusions drawn from the Use of the League Film in Schools
in Poor Districts. The Leaguefilm proved within the scope of the brighter
senior classes in these schools, but too difficult for senior groups containing
many backward children or for younger groups. It would seem that the
more purely pictorial type of film, like Roman Britain and Wolfe, better
fill the general needs of these schools. All the teachers who witnessed
any of the experiments felt that such films would definitely help in the
solution of some of their problems of history teaching.



CHAPTER VIII
THE INFORMAL TESTSIN RURAL SCHOOLS

182. Need for Tests in Country Schools. Electrification of the country-
side is proceeding apace. Soon it will be as easily possible to instal a
cinema depending on an electric supply in the village as in the town
school. In view of thisfact it was necessary to test the cinemain country
districts. Moreover, even in these days of cheap and quick " bus " transit,
the country child has his special difficulties. He has the inestimable
advantage of growing up near fields and woods and their wild life and in
the midst of beauty, but his experience in other directions is necessarily
more limited than that of the town child. He is somewhat cut off from
the world of activity, from the museums, the libraries, the very shop
windows that teach the town child much ; he mixes with avery limited
circle of people. It is clear that films might go far to remove the limita-
tions imposed by environment. Hence, it was necessary to discover
whether serious educational disadvantages attached to the use of films in
country schools that would nullify their obvious advantage. The experi-
ments in this chapter are grouped according to the schools in which they
were performed, since work was only undertaken in three village schools.
These were in each case in agricultural hamlets, not in villages of the semi.
industrialised type.

Experiments 58 to 02 were made in schools in two Bedfordshire
villages. In each school one experiment was taken with the upper, one
with the lower classes. In each case, the experiment with the older
scholars proved less successful than that with the juniors. Examination
of the experiments will suggest possible reasons.

183. Experiment 58. Twenty.nine children saw the Wolfe film. Eight
were from Standards | V. to V., 21 from Standards V | . to VIl. Their ages
ranged from O to 14, but most of them were from 12 to I!i years old.
Only the oldest had made a formal study of the Seven Years' War, but
all had had a preliminary lesson on the situation in North America before
the attack on Quebec. The film was shown without comment, save on
the maps and one or two indications as to which forces were operating.

The follow.up lesson was disappointing. The class was possibly shy,
and it was certainly not sure of the story. Anson and Pitt, Montcalm
and Vaudreuil were confused, actions of the English imputed to the
French. So long was taken over elucidation of the subject matter by
means of question and answer that the available time passed without the

class being given an opportunity to voice their own queries on the film.
1G5
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Very few questions came from the children during the lesson. A puzzling
point arose when one boy expressed his opinion that the battle was
" silly," but could not be prevailed upon to give his reasons. It appeared
later that he did not believe that men had really stood in wigs and three.
cornered hats and fired at each other at forty paces—another example of
the effectiveness of films in bringing home to children the contrast between
the usages of different centuries. The Headmaster wrote: " The answering
was not as general as might have been expected, being supplied in most
caes by the A scholars." It appeared, however, that there were some
" visuals " in the class, since the teacher also noted five duller children
who took a much more prominent part than usual in the oral lesson.
Despite their perplexity over many details, the class was certain that the

film had been a help. " We can see the actual people.”
Teacher.  Can't you imagine them, though, from ordinary lessons or from a
book ?

Answers. 1. Not sowell.
2. It 'salot more real than reading.

Three written questions were set :...
1. What did you think of the film ? (3 minutes.)
All the children expressed themselves shortly and in almost identical
terms. " | enjoyed the film very much because it was 0 interesting."
2. What did you learn from the film of the appearance, character, and work
of any three of thefollowing: Pitt, Anson, Wolfe, Montcalm, Vaudreuil'(
(30 minutes.)
The Headmaster was disappointed at the answers to this question.
He says, " The summing up of the chief characters seemed to present
most difficulties, and answerswere not full enough asarule." Children,
however, cannot write at much length either about character or personal
appearance. The question was set to find whether the children after
the lesson were able to differentiate the several leaders. The answers
showed that this was certainly the case.
3. Tell the story of the film from the landing at the Foulon to the death of
Wolfe. (50 minutes.)
The Headmaster's criticismruns: " | n the next question the incidents
were in most cases related in correct order, and in some cases in detail,
but many did not take a broad view of the incident."

The grading showed little variation from normal. That isto say, the
whole class had thoroughly enjoyed the film, but depended on the follow.
up lesson to get the episode clear ; a few duller children had been stirred
to real interest and effort in the oral lesson, but on the whole the response
both oral and written was merely average.

184. Experiment 59. 22 children aged 8 and 9 were shown the film
on Roman Britain of which they had learned in class. Naturally, their
knowledge was not detailed, and related to the Britons in 55 B.C.
rather than in A.D. 43. In the talk before the film, they told me that
the Britons lived in mud huts, wore skins, and were savages. They
remembered the landing of Julius Caesar, and that later the Romans
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came for along time, when they made roads. Every help was given with
thefilm. All thereels were shown, but ashort talk was given the children
before each, e.g. " This reel is about what the Britons were like when the
Romans came to stay, nearly a hundred years after Julius Caesar. |
want you to look at it very carefully so that you can tell me afterwards
all about the Britons, what sort of villages they had, and houses and
clothes, how they earned their living, how they were ruled, and anything
elseyou cansee” During the reels, attention was called to many matters.
" Notice one hut different from the others." " Look at the bundle the
attendant is carrying."

In the oral lesson, these little children were far brighter than the
seniors. They had a break after the film, and later two talks, one in the
morning of 15 minutes, another of 20 minutes in the afternoon. Most of
them had missed little on the film and were anxious to tell what they had
seen. They told their teacher with much excitement in the dinner hour,
" The lady wants us to go and talk to her again this afternoon." The
class teacher, who came to the afternoon lesson, said that the backward
children replied better than usual, especially one boy, so poor a reader that
he could get little from books. The Headmaster reported : " The re-
sponse was good on the whole, several children who are usually very listless
answered intelligently and well. This was particularly noticeable in the
case of one boy who is graded D for general ability." All but two of these
children liked the third reel best, because it was " exciting." One girl
preferred the cornfield scene, '* because it was pretty,” and a boy the
drawbridge, " because | didn't know there were slaves in Britain."

This test was set ;. —

1. What did you think of thefilm? (All the answers were approbatory—the
film was exciting, or interesting, or " | liked it very much.")
2. Tell me all you can remember from the film about
(a) The Britons before the Romans camein A.D. 43.
(6) A Romantownin Britain,
(© Romans and Britons at war.

Parts (a), (b), and (c) were given separate lesson periods. A usual
fault occurs in the answers on Reel |. The Headmaster noted : " | n the
answers to the first part many of the children confused the Briton of
A.D. 43 with the Ancient Britons of the history book and lesson." The
gradingwaslittledifferent fromusual. Sixteenout of twenty.two children
obtained their usual grade. Such variations as occurred werein line with
those generally noted. Two A children drop to B +, but one B child also
drops to 0. Two children in C rise, one to B and one to B + one in D
to B. Thislast is the boy already mentioned as showing a much greater
enthusiasm than usual in the oral lesson. His paper follows ; the spelling
has been corrected as in all papers quoted, but no other alterations made.
It will be seen that this dull boy has learned much from the film —

| very much liked the film because that showed us about the Romans.

(a) 1 am going to tell you about the Britons. As we were looking at the
film | saw the Britons against their thatched huts. The Britons were sitting
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on small sofas and had small tables to have their food. To get their food the
men go hunting for the wild boar. In the picture it showed us a man with a
spear in his hand, after the wild boar. In the picture it showed us the Britons
in the cornfield, cutting the corn. The men were cutting the corn, and the
women were taking it away in baskets. Thewomen were weaving and spinning
to make cloth. The women undo their plaits to show sorrow, and a man was
playing a harp because the Britons liked music very much.

(b) In the picture it showed us a Roman town. We saw a market.place
called a Forum. In the town they built a drawbridge which soldiers were to
guard. The soldiers come up at night with torches to guard it. There was a
deep ditch which was called a moat, to keep the enemy out. In the picture
they showed us a large wheel which soldiers have to turn when their enemy is
coming. In the picture we saw them lean on a small sofa, and a small table
to have their food, and drink out of glasses.

(c) Now | am going to tell you all | can about the Romans and Britons.
The Romans were trained very much for fighting. In the picture we saw the
Romans on the march. The Romans had long spears and short swords.  Some
of the Roman soldiers carried their baggage on their sticks. Some of the Roman
soldiers were on foot and some on horses. As they were on the march one of
the Roman soldiers fell on the way and died. The Britons had chariots which
had knives on the wheels. The Romans won because they were trained, and
the Britons worsted."

The Headmaster's comment on the juniors' writtentestis: ''I n most
cases this showed that the film had been watched carefully, and many
details were noted."”

185. Discussion of Results: Experiments 58 and 59. The joint
results from the two classes and earlier knowledge of educational films
made the Headmaster feel that there was a place for the film in school,
and that the failure of the older scholars to grip the story of Wolfe fully
from the film pointed, not to the negative value of the historical educa-
tional film, but to the presence of some factor operating against good
results in this particular case. Discussing the matter in a letter, he says :
" As | told you on the occasion of your visit, | am in favour of the cinema
as an aid to the teaching of History, Geography, and Nature Study. It
is, of course, difficult to come to a definite conclusion as a result of one
experiment, but, judging from what | noted during the questioning by
you, and after looking through the written answers, | am still of the
opinion that the educational film has a great future before it—but the
children must be taught to observe, not merely to see. | was more
satisfied with the response and reaction from the juniors. Is it because
the older children have had a surfeit (Yes, even in X) of ' blood-and.
thunder ' films ? Y ouwill note how great was the emphasis on the actual
fighting (in the Wolfe film) : the spectacle as a whole was seen, but the
details not grasped in most cases, and the cause and effect not connected.”
I would rather find the explanation of the confusion of the senior class,
which was apparent in the lesson, either in the procedure adopted for the
experiment or in the unsuitable nature of the film, since the results with
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the juniors had shown that the method itself was not too quick or other-
wise unfitted to these village children- Most of the children had seen the
Wolfe film without previous knowledge of its subject matter- This pro-
cedure had proved successful in some cases (Experiments 41, 42, 43),
but in the formal tests with scholars aged 12 to 13 the film had proved
too difficult for proper assimilation at one showing- In general, children
of this age need to know the story first or to be given films simpler than
this on Wolfe-

186- Deferred Tests: Experiments 58 and 59- Deferred tests were
taken six weeks later- In the senior group there is again little ap-
preciable difference from usual grading- The traits usual in essays on
Wolfe with children of 12 to 13 appear, prominence given to climb and
battle, ignoring of French affairs; eleven of the twenty-nine mention
Pitt's direction of affairs, but only seven carry on the story after the
death of Wolfe- Amongst the juniors thirteen have their usual grade-
Four A children drop to B and one to C; three improve, a B child to A,
a C to B, and the boy quoted above still retains his position at B, as
against a usual D for delayed tests- In these papers it was noticeable
that the younger the child, the less was retained- The children in
Standard I | -, aged only 8, have no clear, general impression of each part
of the film- They can quite unconcernedly merge Roman town and
British village into one settlement, with aforum in the centre and a Queen
with two long plaits- The 9-year-old children make the differentiation-
All write more of the Celtic village, the first and simplest reel, than
of the rest- The forum and basilica are remembered in Reel |- ; the
children had been proud of the acquisition of these exotic words in the
oral lesson ; and the drawbridge has impressed them ; the chariots are
thefavouritementioninReel | | | -

187- The Final Report: Experiments 58 and 59- The Headmaster
wrote, "My impression is that the films were successful in their aim,
this being particularly evident in the junior section-" The formal

report runs: " | find that on the whole the essentials are remembered,
especially as no revision was taken- In both divisions there is some
improvement in the results of a delayed test- | find that the more

spectacular parts of the films, especially in the senior division, have im-
pressed themselves more firmly on the minds of the children- | am firmly
of the opinion that such films are of real educational value-" To thisis
added a rider that the delayed report should be read in conjunction with
the first, which the Headmaster does not wish to modify-

188- Experiment 60- Somewhat similar results were met with in
the second rural school- Here the Wolfe film was shown to 25 scholars
whose average age was 12 years 3 months- The class had very little
knowledge of the subject matter of the film, which comes in the third
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year of the senior scholars' three-year course. Most of the children, how-
ever, had learned of the taking of Quebec in story form two years previ-
ously. The few older pupils, who were spending a second year in the
topmost division and had studied the Seven Years' War in detail, had
noticeably learned most from the film. All these children were intensely
thrilled with the picture, which was shown to an excited commentary of
" Ahs" and " Ohs," but again the oral lesson elicited the fact that the
details of the story had not been clearly grasped. The scholars looked at
the investigator throughout the lesson as though they were thoroughly
interested ; they seemed to be following the unfolding argument ; yet it
was most difficult to persuade them to talk. The Headmaster said that
after the first shyness the response was above the average from the back-
ward children. Several dull boys had answered odd points, one markedly
backward boy having observed, for example, the French method of
crossing the Charles River by a bridge of boats. The Headmaster thought
that confusion between characters might have been avoided by a pre-
liminary lesson. He regretted that the class had not been encouraged to
ask questions before any were put to them, since there was so much in
the film entirely outside their experience. This might have been the
better plan; it was one frequently adopted ; but it was found that,
except with naturally self.confident children, questions came more easily
from the class when some preliminary discussion had established friendly
contact between scholars and experimenter. In this case, we were again
so busy getting the story clear that the period was at an end before we
were aware, and no " question time " had been allowed.

189. Headmaster's Opinion on Value of Film for Country Scholars:
Experiment 60. The Headmaster wrote afterwards that the interest
created had been lasting and the class had asked many questions on the
film in the ensuing weeks. At the time, he pointed out how difficult his
pupilsfound expression not only in writing butin speech ; their vocabulary
was limited. He thought their slowness in answering on the film lay
largely in their lack of power quickly to translate the picture in their
minds into words. From this aspect, the film imposes greater effort on
the child than the oral lesson. The teacher thought that from the point
of view of speech.training the film method was of value for country
children, since it gave an abundant supply of material which they would
be interested to try and describe in words. At the same time, the visual
method of presentation made history easier for them to learn. " Scholars
like the method since they can remember what they have seen. The
language difficulty does not stand in their way. The picture makes them
want to understand. It loosens their tongues and leads to much ques-
tioning.*' Further, he thought that films brought vividly to country
children a sense, very necessary to inculcate, of being part of a larger
world. Again, he expressed the view that good films made by specialists
would be invaluable to the non.specialist teacher. He had learned much
himself from the film, details such as the method of sealing the Heights,
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the distance of the battlefield from the place of landing; such things
could not be known save from the reading of detailed works or original
sources.

190. Written Tests: Experiment 60. The test used in Experiment
58 was again set. Unusually, the written work shows better what the
children have gained from the film than did the oral lesson. Naturally,
the 45 minutes' lesson had clarified many matters for the class ; collabora-
tion of film and oral lesson has achieved results far above the ordinary.
Some scholars are still confused between Montcalm and Vaudreuil, be-
tween Anson and Pitt, but, on the whole, as their Headmaster wrote,
Y Their attempts at character interpretation arc most interesting." There
is a certain shrewdness in their laconic appraisements. " Vaudreuil was
a tall man of a jealous character, and was always putting things off."
““Montcalm was not very tall, but determined." " Wolfe was weak in
body, but strong in mind." Pitt " managed things." Anson remains
something of an enigma to them, but little more could be gathered of
him from the film than this description, " Anson was jolly in character,
and he was short in appearance, and he worked in the British Navy."
The Headmaster remarks : " Interest centres chiefly in Wolfe, who is one
of the children's heroes ; they appreciate Wolfe more than Pitt, since
Wolfe did things which they can understand." Evidently the children
have quite a clear picture of Pitt in their minds, but cannot attach
meaning to his actions. He has some connection with the sea, for he
talked of the navy and looked at a model of aship. Hence" Pitt designed
the ships while Anson looked after them." He handled papers on his
desk, so they infer, " The work of Pitt was to see that all the papers about
war and sieges were kept in a proper place." He showed Anson a map,
so we read, " Pitt had to study maps to see where England and France
had land." Some children do better, one especially who writes, " Pitt's
work was to plan out what to do, which way to go." The mistakes would
not have occurred if the children had followed the sub.titles giving the
conversation between Anson and Pitt. It appears that these captions
are too long for children, nor is it clear from them who is speaking. The
descriptive question was done well, as was the free delayed test, taken six
weeks after the film.showing.

191. Grading of Written Tesdts: Experiment 60. Contrasting the
results of both written tests with those usual, the Headmaster writes :
" The A group invariably maintained standard. It is interesting, how-
ever, to note that our most brilliant essay writer. did not sparkle as
she usually does. She evidently finds it easier to recall language than to
recall visual images. The A—B' group maintained standard except in the
case of , a particularly nervous boy. The B—B group maintained
standard, and many of them reached A standard when style was ignored.

! The first and .second letters refer to the usual grading in immediate and delayed
tests respectively.
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The most striking results are to be found amongst lower ranks-  One boy
movedfrom D—Cgroup to A group- Two othersshowedstrikingimprove-
ment, moving from C to A- | feel that these backward scholars need
the picture method since the ' language path ' is full of difficulties for
them-"

EXPERIMENT 60: IMMEDIATE TEST—24 PUPILS

Same Grade, 9- Higrier Grade, 14 Lower Grade, 1-
in A 3 B toA 1 AtoB
inB 6 B to A-
1 CtoA
1 CtoA-
2 CtoB-
1 DtoC

EXPERIMENT 60 : DKLAYED TEST—24 PUPILS

Same Grade, 10- Higlier Grade, 14 Lower Grade, O-
4 inA 5 Bto A
6 inB 1 Bto A-
2 CtoA
1 Cto A-
3 Cto B
1 Dto A
1 1)toC

192- Experiment 61- 35 children in the same school aged 9 years
6 months were shown the films " People of the Axe " and " People of the
Lake-" They had had lessons on both the Stone and Bronze Ages
Comments on the scenes were given as the film went through, the film
being stopped in one or two places when explanations seemed advisable-
This was done, for instance, at the first picture of the lake village, to
explain how only such settlements were made- The films were shown
towards the end of morning school- As a few minutes of school time
remained when the films were done, the children were asked then and
there if they wished to ask any questions about the films- Several were
immediately raised :—

1- Were they digging especially for skeletons ?
This point had been explained during the film, but not properly
grasped-
2- Did they wear trilby hatsin the Stone Age ?
This was a perfectly genuine question from rather adull child- The
Professor who is excavating wears a hat of this description- The
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question, like the first, instances the fact that young children do not
readily understand the picture of the barrow and are confused by the
introduction of a modern scene into a film on an earlier age.

3. Did they have a house each in the Stone Age ?

This question was aso raised during one of the formal tests. The
pit dwellings are small, and Fleet is shown aone inside the hut. The
children wonder where his parents are.

4. What were the houses made of in the Stone Age ?
This child had read some description of a round, mud hut, which
did not tally with the picture on the screen.
. Did they always eat with their fingers?
. Was there a pit under the branches to catch the deer ?
. Did the pedlar come from other lands ?
. Did Fleet's father have to give all his skins for one axe.head ?

(e NN N

Of the second film they asked :—

. Was it a moat round the lake village ?

. Did they ornament the pots with men as well as with lines in the Bronze
Age ? (The child had seen pictures, as far as could be gathered, of
Greek pottery.)

3. How did they light their fires ?

4. Did they kill the boy they lassoed ?

5. The helmets of the Bronze Men were like Viking helmets, weren't they ?

N -

The teacher's comment is: " Many intelligent questions were asked at the
conclusion of the film-showing, proving that interest was aroused and
discussion provoked."

Thirty-five minutes were spent in discussing the filmsin the afternoon.
All the children had enjoyed them. " It was more interesting than a
history lesson." "We saw the actual things." "It was more real."
All the class was agog to answer questions. The method adopted was to
ask, " What came firs on the film ? ", discuss the answers, and pass on
to** And what next 2" The Class Teacher said that the dull children were
more responsive than usual. Two mentally retarded boys answered ques-
tions correctly, and " Several questions obtained 35 hands in response."
The teacher said that the children had got the sequence of the films
far better than she had herself. In the first film some liked best the
scenes of the deer in the park land. " It was pretty." Often little ones
give this reason for their preferences. Many liked the part showing Fleet
hunting the deer, the feast, the afte-.supper stories, or Fleet getting up,
yawning and stretching and crawling from the hut. In the second film
all voted for " the fight."

The class wrote charming, childlike essays on the films. One child
said to the teacher while writing, "This composition is easy because there
is so much to write about." The result for the whole form is more or
less average, since 16 obtain their usual grade, 6 deteriorate, and 10 im-
prove. Amongst those who do worse than usual, two fall from A to B,
one from B to B—, two from B to C, one from D to D—. Many of the
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weak are helped by the film- One rises from B to A, one from C to A,
four from C to B, four from D to C- The complete analysisis :—

EXPERIMENT 61: IMMEDIATE TEST—32 CHILDREN

| Same Grade, 16- Highor Grade, 10- Lower Grade, 6-
\
! 7 inA 1 BtoA | 2 Ato B
| 7 inB 1 CtoA 1 Bto B- !
! 2 inC 4 CtoB 2 BtoC
4 D toC I Dto D-
[
The teacher writes of thisfirst test : " | n grading, the age of the child was

considered- No child remembered all the facts taught, but many re-
membered quite a fair percentage of the total- Facts were rarely given
in their wrong age- Severa days elapsed between the film-showing and
the reproduction of the stories, so the first vividness was somewhat
dimmed, yet every child retained something of the atmosphere and spirit
of the time-"

The delayed test was taken ten weeks after the film-showing- Both
films were remarkably well remembered- In writing of the Stone Age
most of the main points in the film are mentioned, but the children
remember particularly those thingswhich Fleet himself performed- When
the children write of the Bronze Age, the film as a film is remembered, but
the children think in terms of the Scout as did those concerned in the
formal tests, so that not so clear a picture is given of the Bronze as of the
New Stone Age- More information was given by some pupils in the
second than in the first test- The general level reached was higher than
that usually obtained by these children in deferred tests- Sixteen reach
their usual grade, five do less well, and twelve improve- The analysis
follows- It isto be noted that the duller children have remembered the
films well-  Five rise from B to A, one from C to A, one from C to B +,
and three from 1) to C+-

EXPERIMENT 61: DELAYED TEST—33 CHILDREN

Some Grade, 16- Higher Grade, 12- | Lower Grade, 5-
B inA 5 B to A ! 1 AtoB |
, G inB 1 CtoA | 3 BtoC- ]
4 inC 3 CtoB]| 1 CtoD- ]
3 DtoC-f }

193- Report on Experiments 60 and 61- The Headmaster, comment-
ing on both experiments with his scholars, wrote: " | t seems quite plain
to me that the results obtained are better than usual, and that the
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picture method has proved most effective." Remembering certain weak-
nesses in the oral lesson and written answers, he added : " Just as scholars
have to be trained to hear wireless lessons, so they will need training in
seeing a film to the best advantage. Many scholars seem to recall only
that which is exciting ; the dramatic moment appeals too strongly ; they
need definite training even in seeing afilm."

194. Further Tests with Senior Scholars of a Rural School.  Tn neither
case had the first, oral response been very satisfactory from the senior
scholars in these two rural schools. It seemed essential to show other
films to such children, to test the impression, derived from the evident
interest of these older children, and from the much improved written work
in the second case, as well as from the good results with the juniors, that
the film method was of value in the upper standards of country schools,
and that the disappointing oral response in the follow.up lessons was due
to employing either the wrong film or the wrong procedure. It was
possible to spend a week at a country school in the East Riding of Y ork-
shire. Special thanks are due to the Headmaster of this school, who
surmounted many inconveniences to make the tests possible.  There were
only 66 children on the school roll, and only two classrooms, the Infants
using the smaller room. Since it was impracticable to use the Infants'
room, all the scholars in the upper school had perforce to Match the films,
but follow-up lessons and tests were taken only with the 18 scholars of
the senior group, which was made up as follows :(—

Standard VI I . 4.
V1.2 Average age of group
V. 6] 12years 1 month.
V.61

195. Experiment 62. On the first afternoon. Reel |. and Reel |11 .
of ™ Roman Britain," "™ The Britons at Peace ™ and " Romans and
Britons at War" were shown. The subject matter of Reel |. was not
new to the class. Standards VI. and VI1. had learned about the Britons
during the Roman occupation, but along time previously. The class as a
whole had recently read about the period in the " Piers Plowman Junior
History Readers." A short talk preceded the film and preliminary ques-
tions, to discover what impressions the children already had. They gave
information on the shape and material of the Britons' houses, that the
Britonsin A.D. 43 were mainly a farming people, that they wore skins.
They were reminded of Caesar's invasions, the interval before the conquest
in A.D. 43, the long period of Roman occupation. They were finally
asked to discover from the first reel every possible detail about Celtic
life on the eve of the Roman conquest. The reel was shown with very
few comments. The Chief's house was pointed out, the distatT and
spindle, the Druids on their successive apearances. The class talked to
each other about this reel while Reel 111. was threaded. They were told
to find from the coming reel the equipment and general arrangements of
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each army, and why the Romans won. This reel was accompanied by
much oral commentary. Several stops were made. One occurred at sight
of the Roman soldiers on the march to point out general features of their
accoutrement, the helmet, cuirass, shield, javelin, and sword. The children
were told to notice the details of these as the film passed through. The
film was stopped in three other places, to talk about the kit of the soldiers,
the parts of the helmet, and of the cuirass.

In the follow-up lesson it appeared that about one-third of the
children, including most of the boys, liked the last reel " because it was
about war." The others, with the majority of the girls, preferred the
first part. " We can see how the people lived in our own country all that
time ago." They were chiefly interested in the pottery and basket.
making and the spinning, scenes of constructive action. Many also re-
marked on the women unbinding their hair—the appeal of the spectacular.
Of the lesson the Headmaster wrote : " They had understood the subject
matter well and were eager to talk about what they had seen and to
discuss the film. It was evident from their questions and answers that
the people of Britain became real living people to them. The response
was generally excellent, a marked improvement on their usual response.
Even the duller children were eager to join in the discussion and say
what they had seen." The children answered well both the simple ques-
tions on detail of the film and those demanding more thought. Some of
the questions that came from the class are :—

1. How did that man finish off the top of his baskets ?

This, from one of the youngest children, is an example of the film's
power of awakening intelligent curiosity. The basket.maker is weaving
willows in and out of the uprights and has only reached half.way up
the side.

. Did they make their cornintoflour ? How ?

. Did all the people use gold cups or only the Chief ?

. Where was the Chieftainess going in the chariot ? Did she fight in the
battle ?

. Did they go to the battle in the chariots ?

. What were the Roman spears made of ?

. Why did the chariots ride up to the enemy and go away again without
doing anything ? (A usual query.)

H~wpN

~No o

The children wrote an essay on whichever reel they preferred. An
analysis of the marks for all the tests is given at the end of the description
of the week's experiments. The Headmaster's comment on the first test
is: " The written work on this film was without exception very good
indeed. The amount done showed a much greater flow of ideas than
usual; much more was written in a limited time (40 minutes) than we
generally get. The atmosphere of their written work showed most clearly
that the subject matter of the film lived for them." He appends a note
on age variation. " The amount of written work in the case of some of
the younger children was slightly less than might have been expected.
This, however, is due to the age average of the class, 8.14. The 8.year.old
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child has not the same mechanical facility with a pen as the older children.
Even the youngest, however, have done larger quantities of written work
than usual. All the children noted down a high percentage of the facts."

196. Experiment 63. It had been observed in earlier experiments
(e.g. Experiment 35) that Reel I11. of " Roman Britain" was often less
well realised than Reels|. and IIT. This might partly be because it was
frequently the middle or end reel of three shown. Hence, this reel on
the next day was shown alone. It was related to the films seen the day
before by a preliminary talk explaining that when the Romans had
conquered Britain this was the sort of town that developed in the quiet
south.east. Many comments were given while the film was being shown,
and one or two stops made.

When the film was over, the children were given an opportunity to
ask questions. Was there anything on which they were not clear or about
which they wanted to know more ? These are the questions :—

. Had the message come from Rome ?
. Where were the prisoners tried ?
. How were they punished ?
Were all the people in the hall of the basilica, Romans ?
. What instruments were they playing at the feast ?
. What were the statues made of ?
. To whom were they signalling ?
. Would the Britons be allowed to guard the town, because it was a Briton
in the watch.tower ? (Another common query.)
9. What were the torches made of ?
10. What were the bridge and towers made of ?
11. What is the name of the thing holding the fire ? (A brazier.)

When these difficulties were removed, the class was given this short.
answer test without further discussion :—
1. What encircled a Roman town (besides the moat) ?
. What was built to enable people to pass over the moat ?
. From what were the signals made at night ?
. How were these made ?
. What was used instead of a carriage ?
. Who acted as police in atown in Roman Britain ?
\
[
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What two garments were worn by a Roman ?
. How was the rank of a Governor shown in his dress ?
10. Of what was the bundle carried by the Governor's attendant composed ?
11. What building in atown to.day corresponds to the basilica ?
12. On what did the Romans write their letters ?
13. Whore did the Romansgo to meet and gossip with their friends ? (Baths.)
14. On what sort of seats did they have their meas ?
15. How was the drawbridge raised at night ?
The children knew these details well. The average mark was 13 out
of 15. A discussion lesson of 20 minutes followed with intent to build
up a picture of Roman Britain round the film. Later in the day the
children wrote a free essay on the reel. The Headmaster noted : " The
M

Co~NoOU~WN
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response of the children was exceptionally good- The class as a whole
were very much interested, and this was proved, not only by their ready
response to the oral questioning, but much more so by their unusual
readiness to ask numerous questions- There was a lively discussion of
this film- Their written work was of a very high standard, much more
explicit than usual- The facts had been well noted ; ahigh percentage of
facts was noticed by each child- The quantity of written work was highly
satisfactory and was a distinct advance on their usual work-"

197- Experiment 64- It was decided to show this class the Wolfe
film, though again they had made no formal study of the Seven Years*
War- The class was prepared for the film by a talk on the relations of
the English and French in North America- The film was shown with far
more oral comment than before- It was stopped at the study scene, the
work of Pitt and Anson briefly indicated, and the children told " Pitt is
explaining his plans for conquering North America- Notice what he says
about the navy-" It was again stopped when Montcalm and Vaudreuil
are first seen together- " Be sure you have these clear- The tall man is
Vaudreuil- Hewas aFrench-Canadian, born in Canada and now Governor-
General of Canada, always there in peace or war- The short man is
Montcalm, newly sent out from France to command the French forces in
this crisis-" A pointer was used to explain the maps- Much indication
was given, at points proved confusing to children in the earlier lessons, as
to which were the forces operating- " These are French holding the
Samos battery, though their uniform is dark-" The film was again
stopped for the last sub-title emphasising the sword metaphor to be
read aloud-

This policy was justified by results- The half-hour's discussion lesson
showed that the children had the story perfectly clear- A full hour was
allowed for the written test-

1- What was the cause of the quarrel between England and France in North
America? (10 minutes-)

2- How didthefollowing help England inthestruggle : Pitt, Anson, Saunders,
the Navy ? (15 minutes-)

3- What were the results of the struggle ? (5 minutes-)

4- Tell the story of the film from the raising of the lanterns to the main-top
shrouds to the end- (30 minutes-)

The Headmaster wrote : " In the case of this film, the subject matter
was entirely new to the whole group- It is quite evident that this film
was of great use to the children, for, although the subject was new to
them, they received from it a good idea of the situation in America both
before and after the fall of Quebec- They appeared to grasp well the
importance of sea-power in the great struggle, a point which was very
clearly illustrated in the film- The response was particularly good- All
the children answered well- Their work was much better than normal-
The fact of Wolfe providing the main theme of the film enabled them to
follow it better and keep the various incidentsin mind- The film stimu-
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lated interest and called forth much discussion- There was a very great
quantity of questions asked about this film- Here also the class as a-
whole joined in the discussion- The class was particularly interested in
all portions of the film depicting Wolfe- The signal by means of lanterns
from H-M-S- Sutherland was a point of special interest to all the class-
Great interest was shown in the battle scenes, and again in those showing
the two parties waiting for the first boat in the next spring- The children
were much pleased with this film also, and were quite satisfied that the
picture had been the means of giving clearer ideas of the events of that
period- The written work was again better than the normal-"

That is to say, the Wolfe film had quite successfully been used as
an introduction to detailed study of the Quebec campaign, an attempt
not too successful in Experiments 58 and 60 in the two previous rural
schoolss There it was necessary in the following lesson to make good
many omissions in observation and to remove much confusion- This
film needs much accompanying oral commentary from the teacher to be
used successfully as an introduction with the country child-*

198- Experiment 65- Finally, the revised version of " The World
War and After " was shown to the class, with the omission of Part I || -,
which deals with the constitution of the League- Otherwise the Head-
master, who had seen the film, felt that it would be too long and difficult
for the younger members of this composite classs Before the film the
class had a 20 minutes' preparatory lesson- 15 minutes were spent in
explaining the causes of war ; in the last 5 the children were told that
the war had left terrible results; these they would see on the film-
Consequently, a feeling grew that there should be some machinery to
prevent futurewars- So the League of Nationswasformed- They would
find out from the film how the League came into being and how it worked-

The film was shown in silence- Afterwards, 45 minutes were spent in
talking of the film- The children had grasped the cause of the struggle
remarkably well- Asked for the results of the war, without further
prompting they gave all those shown on the film except those connected
with the shifting of frontiers and the formation of new countries- These
were easily elicited by one or two further questions- The children were
not quite so prompt with explanations of the method by which the League
settled disputes, but answered leading questions readily, and had obviously
grasped the principle of arbitration- The children liked the pictorial
parts of the film better than the diagrams- They most enjoyed the
quarrelling neighbours, the street fight, the scenes of devastation in
Europe after the war, the garden dispute, the people working in the
Aaland Islands, the clock in the last reel- But they found the maps
" interesting-"

* In Experiments 24, 41, and 43, paras- 133, 157, 161, the film was used success-
fully as an introduction with city children, with only the little oral help aso given the
country children in Experiments 58 and 60, paras- 183, 183- In Experiment 42,

para- 159, which actually took place the week after Experiment 64, the same help was
given the town children as in this case-
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Teacher, Which do you like better, ordinary maps or those on the film %
Answer. The film maps (chorus).
Teacher. Why ?
Answers. 1. They are clearer.
2. They are easier to understand.
Teacher. Why ?
Answers. 1. Thereisn't so much in them.
2. We can remember the map where one country was darkened at
atime.

For a written test the children headed their papers, " What | saw on
the Film and what it taught me about—

1. The Causes of theWar;

2. The Results of the War;

3. How the League prevented Quarrels from growing into Wars."
The children were given 20 minutes on each section, and produced full
answers on all points. Two things were noticeable about their answers
to Question 1 : first, that the bright and average children ably combined
what they heard in the preliminary talk on the causes of the war with
what they saw on the film; and in the second place, that even after a
discussion lesson the younger and weaker children confused the street
fight and garden scenes with real events. In answers to Question 2 the
chief omission, as in other experiments, is any mention of the changing
frontiers. From the replies to the last question it is evident that some
of the duller children identify the Council of the League with the English
Government, who send out commissioners to enquire into disputes. No
doubt thislast misapprehension was partly due to the omission of Part | | | .
wherein the organisation of the League is explained. Generally, these
children thoroughly understood the representative nature of the League
and its method of work. Paper 1 isfrom an A child in Standard V11 .,
Paper 2 from a C— child in Standard V. Both children are aged 12.

199. Paper 1 : Experiment 65.
THE WORLD WAR AND AFTER

What | saw on the Film arid what it taught me :—

1. About the Causes of the War.—One cause which started the war was the
heir of the throne of Austria had been murdered and Austria wanted to fight
Serbia so they said Serbia had done it. They said they would make war on
Serbia unlessit did all they told them. Serbiagave in to all points except one,
whichwasto let Austrialook at all the secret papers of the Serbian government.
Austriareally wanted to fight Serbia so they could make a passage through to the
Aegean Sea Serbia would not let Austria do this one thing. So Austria
declared war. Germany went on Austria's side, so Russia went on Serbia's
side. Then Germany made to attack France, who had come on the side of
Serbia, and the Germans marched through Belgium, which they had promised
they would not. So Britain sent to stop them, but they would not, so Britain
declared war. Thus almost all the nations in Europe were entangled in thewar.
Theheir of Austriawaskilledin 1914. Al nations werewaiting for achanceto
fight so they could get more lands. They were all jealous.
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2- About the Results of the War,—All the lands of Germany and Poland and
Belgium and France were ruined- No crops were growing and a large part of
Europe were starving, besides the houses and famous buildings being destroyed-
Many millions of men were killed- Nine million men were killed and many
more- It cost alot of money and Britain had to borrow off America- Many
millions of men were crippled and maimed for life- Otherswereblinded- The
blind were taken about by otherss Many were gassed and not able to do ordi-
nary work like other men- Poland, Germany, and France, which had been
beautiful countries with lovely crops, were desolate- Many beautiful houses
and villages were destroyed- Then in England it left a large debt to be paid
to America, who made bullets and ammunition for England- The war ended
in 1918, on the eleventh day of the eleventh month, November- On that day
we always have a service and think of all the men who were killed in the
Great War-

3- About how the League prevents Disputes from becoming Wars—The
League of Nations have prevented ten disputes which might have ended in wars-
Onewhich | know well was between Sweden and Finland- They disputed over
some islands which lay between them- The islands were called the Aaland
Islands- The people on the island were hay-making, and some men fishing-
Some women were feeding calves and lambs- When the League heard of the
dispute they gathered together and hurried to Paris, some by train and some by
aeroplane-  When they had discussed it all, the League men sat at the table
with Sweden and Finland at each end- Sweden told her story and why she
wanted the islands and so did Finland- Then they went to the Council and
they decided the islands were Finland's but the people of the islands were to be
self-governed- They settled another dispute which was between Greece and
Bulgaria= One of the sentries had been killed and the other people said the
other side had done it, so they declared war- They marched troops, to be
prepared for the fight- Before the League of Nations settled the quarrel
between Sweden and Finland, the men of the League went and interviewed
people of all dasses in both countriess The League sent word to stop sending
troops and they went to Pariss The men of the League went and interviewed
all the people in all classes in both countries as they did before- Then they
settled the dispute- Before the League had got to the countries, some bombs
had been dropped and they had begun- They went over as fast as they could
before any harm wasreally done-  Thus they stopped awar and since the Great
War they have stopped ten disputes which might have led to agreat war- Now
all the nations of the world are trying to prevent wars by thinking things over-
As in a village two men dispute over a piece of ground, they almost begin
fighting over it- Then afair-minded neighbour comes up and he measures the
ground and shares it between them, and then they both begin to dig on their
ground and shake hands and be friends- Al this ended through a fair-minded
neighbour- So like him is the League of Nations-

200- Paper 2: Experiment 65-
THE WORLD WAR AND AFTER
What | saw on the Film and what it taught me

1- About the Causes of the War-—One of the causes of the war was that the
heir to the throne of Austria was murdered, and they said that some one in
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Serbia had murdered him. They said, " If you do not do what | want you, we
will fight you." Austria sent to the King of Serbiaalong strip of things which
they had to do. They said that they would do everything but one, and that
wasthis. They had to allow some of their men to go to Serbia and look in all
the secret papers to s if they had any papers about this murder. But Serbia
said, " No, we will do everything but one, and that is we will not have you look
in all our papers." Austria was jeaous because Serbia had a way to the s=a
and they had not, and they wanted to claim Serbia so that they could have more
trade and more land and colonies. Serbiawas avery little country and Austria
was three times as large.  When Serbia said, " No," Austria said, " Well, we
will declare war." Some went on one side and some on the other side.

2. About the Results of the War.—The results of the war were that there
were no corn and no food and the people were starving of hunger, and they had
no homesto live in, and they had to live where they could. Poor people had to
go round and beg food. The trees in Paris were blown up or the top branches
blown ofT, and the trunk left. The farmers lost sheep, and cattle, and fields,
and buildings. They aso spent £700,000,000 in the army and food and other
things, which they require. Beautiful buildings were left in ruins and many
people were killed and crippled and blinded, and the hospitals were crowded.
Near by every hospital was a large field, where they buried the people which
died in the hospitals from the battlefield. Millions of men and some women
were brought home in chairs.  Some were shell.shocked.

3. About how the League prevented Quarrels from growing into Wars.—If two
countries wanted the same land and they were quarrelling about it, the League
of Nations had to prevent them from fighting for it. They went and sent
soldiers to ask about it, and what they think, and when they have asked they
go and tell the government and they say who should haveit. Then there had
to be no mora said about it. For instance, Greece and Bulgaria both wanted
some land, and if the League had not stopped them, there would have been a
great war again. Sweden and Finland were fighting.

201. Report: Experiment 65. The Headmaster reported :—

" (1) The subject matter was entirely new to the class.

(2) (@) Thefilm, although difficult for children of this age, did prove
useful to all of them, eg. the shifting boundary lines on
the map of Europe, did most certainly fix and impress
these great changes on their minds.

(6) The response of the class was good ; much better thanin the
cae of an equally difficult subject taken by other, usual
methods.

(c) The children were much interested—all the class showed
great and sustained interest in thisfilm. Their discussion
was very complete in its touching upon all the main facts
portrayed on the film.  All the children had a part in the
discussion—this is not usual with ordinary methods, as
the duller children do not respond so well.

(d) Particular interest was shown in several parts of the League
film—alist of some is here shown :—

(i) Changing boundaries shown on the map.
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(ii) Map showing routes taken by the League delegates
and those showing the disputing parties reaching
Geneva,

(iii) Greatinterestinthe method of showing lapse of time
in the crisis between Greece and Bulgaria.

(iv) The amount spent on the war came in for specia
notice,

(v) The large cemeteries,

(vi) The wounded soldiers,

(vii) The haymaking on the Aaland Islands, etc., etc.

(e) The scholars themselves thought this film both interesting
and instructive, and said that they could understand the
causes of the war from seeing the film.

(f) The written work on this film was of a high standard and
compared most favourably with their usual work. De-
spite the difficult nature of much of the material, their
answers showed they had learned it well."

202. Immediate Tests: Experiments 62.65. The following table
gives the marks of 17 of the children for the four essays. One boy had
injured his hand and could not write.

IMMEDIATE TESTS: EXPERIMENTS 62.65, in A RURAL SCHOOL

i Experi. Experi- ;- Experi-
Scholar's giandard Mua?‘ia}” | Rl R moN 64 <Trewerld
Number. * Immediate |\ " roman " Roman M\{J\ﬁg;r?]ng War and
Britain." Britain." ’ After."
Vit A A A A A
A A A. B+ Bh
A A A A B+
A. A A A. A.
W B. B+ B A. B+
B- A A B B+
B B+ B A. B
B A B+ B. B.
9 C+ Bt g. B. Cf
10 H B+ B+ B B+
11 0+ B+ B B+ B
12 c+ B+ B B B+
13 IV. B B+ B+ B B+
14 B B+ B B. B(+?)
15 B. B+ B+ B+ A.
16 C+ CH C+ B. C.
17 c B B+ C+ B.
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Although in all the tests there is an appreciable raising of the standard
when the class is taken as a whole, the improvement is most marked
with the simpler reels of the first two experiments- Scholars 14 and 16
benefit least from the film ; they were aged 8 and 9 respectively, much
the youngest pupils in the group- Their results may be partly due to
inability to write quickly, since in the delayed tests* they improve upon
their usual average- The papers of Scholar 2 are interesting- She does
less well than usual in Experiments 64 and 65 She writes vividly but
with little regard for sequence- Her delayed results are better than
her average?; the short-answer test did not discover the weakness in
her reaction to the film like the essay, or she may meantime have organised
her knowledge-

203- Discussion with Class on Week's Work: Films preferred- The
week's work was closed by a general discussion with the classs In
talking of which film they preferred, 13 out of the 18 declared for " Wolfe "
as being the most exciting- Of the rest, the youngest girl liked the first
reel of " Roman Britain-" She said, " | liked to see how they did the
things we do," and when pressed further, " | liked to see them working in
the cornfield and what their houses were like, and | liked best making the
pottery-" Four, three girls and one boy, preferred Reel | | - of the same
film- One girl gave as her reason : ' It was all so new- | never thought
of the Romans living ordinary lives- | just thought of them being
soldiers and ruling "—again the film's power of making the people of
history human beings, not abstractions- Another girl said, "I liked the
basilica being like our churches-" The boy had been interested in the
working of the drawbridge-

204- The Film was more realistic and helped Imagination- All were
convinced of the helpfulness of filmsin learning history- " It seems more
true-" "People seem real-" They were asked if they could not really
imagine it as well from reading if they tried- The class considered that
they could not imagine things very well when they read their history
books by themselves; it was easier when their teacher read to them-
This suggests that the language difficulty engrosses attention to the ex-
clusion of true realisation of the scenes described- Even when the teacher
read to them or talked to them they could not imagine things so clearly
as they were shown on the screen- The brightest girl in the class volun-
teered the statement that films helped them to imagine, because, after
they had seen one film in any period, they could imagine all the other
scenes for that time very well- " The people seem more alive to you, and
you know about their homes and dresss Y ou seem to get more from
ordinary history books and pictures after you have seen some films-"
The class, though less fluent in expression, obviously approved of her
remarks- Evidently, for these children, the film had made the pages of

! Infra, 207. 2 |bid.
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their history book live, as not before. The film, wisely used, does not
atrophy but fosters the child's historical imagination.

205. Method of using Film. The most helpful way of showing the
film was discussed. These children liked occasional comments, for they
made the picture clearer, and they thought it useful for the film to be
stopped from time to time for the examination of interesting points.
" Though it wants to be done in the right place,” said one boy. It
appeared that he would much have objected to a stop in the middle of
the battle at Quebec.

206. Delayed Tests: Experiments 62.65. Two months after the
original experiments, the class replied to the short.answer tests given
below :—

I. TEST ON "ROMAN BRITAIN." REEL I. A.

The Britons at Peace

. What was the outside of the house of a British Chief like ?
. Describe the other houses in a British village.

. What encircled the village for a defence ?

. How did the Britons harvest their corn ?

What animal did they hunt in the forest ?

. How did they make their baskets ?

. How did they make their pottery 1

. What work did the women do indoors ?

. What was it like inside the Chief's house ?

10. How did the British women show their sorrow at the death of a Chief ?
11. What were their priests called ?

12. Say what they did at areligious service.

©CONDOUTAWN

I'l. TEST ON "ROMAN BRITAIN." REEL II. B.

1. Describe the Roman toga.

2. What ornamented the toga of a person of high rank ?
3. What surrounded a Roman town in Britain ?

4. How was the drawbridge raised or lowered ?

5. How did they signal to the next Roman town ?

6. Describe the inside of a Roman basilica or town hall.
7. What was the name of the market.place ?

8. What was there round the market.place ?

9. How did wealthy Romans get about the town ?

10. What did the Governor's attendant hold in his hand ?
11. What did this mean ?
12. Mention anything which happened in the town hall.
13. In what position did the Romans eat their meas ?
14. What were their tableslike ?
15. In what building did the Roman men meet and enjoy friendly talk ?
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I'll. TEST ON "ROMAN BRITAIN." REEL IlIl. C.

. Were most of the Roman soldiers on foot or on horseback ?
. Was the General mounted ?

. What happened to any who fell out on the march ?
. What were the Roman soldiers' chief weapons ?

. Who acted as police in aRoman town in Britain ?
. Mention any formation the Romans used to take.

. How did the Britons begin an attack ?

. Describe a British war chariot.

. How were the Britons armed ?

. Whose troops were the steadier in battle ?

. What did the Romans carry for aflag ?

Who accompanied the British soldiers to battle ?
Why did they come ?

How did the Roman soldiers carry baggage ?

What surrounded the nightly camps of the Romans ?

IV. TEST ON " WOLFE AND MONTCALM "

. What two nations were fighting to possess North America ?
. Name the British statesman who controlled all English affairs.

Who was at the head of the English navy ?

Who was commander of the English army ?

Who was Admiral of tho English fleet that sailed to Canada ?
Who was tho French Governor of Canada ?

Who was in command of the French troops in Canada ?

. On what town was the chief attack of the English made ?
. Describe its position, showing why it was strong.

. Up what river did they sail to the attack ?

. What was the name of Wolfe's flag.ship ?

How did they signal from the ship for the boats to sail towards Quebec ?

What was the name of the place where tho English landed to climb
the cliffs ?

Why was it necessary for a small force to climb the cliffs ?

How did the rest of the army reach the top of the cliffs ?

Why did one party of the English capture the small French battery at
Samos?

Was the main battle fought at the top of the cliffs just above the landing
place ?

How near did the English allow the French to get before they fired ?

Why was this ?

How did the French cross tho Charles River on their march against the
English?

What allies had the French ?
What happened to both leaders ?
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23. Describe the conditions of the English army in Quebec during the next
winter.

24. What did the French army do very early in the next spring ?

25. What decided in the spring whether the French or English should hold
Quebec for ever ?

V. TEST ON "THE WOULD WAR AND AFTER"

. What is the League of Nations trying to prevent ?

. Why did the quarrel between Austria and Serbialead to avery big war ?

. Why do wecall thelast war " The World War " ?

. Why did thefilm show you the boundary lines of the European countries
bending in and out after the war ?

. Give the name of three countries where the towns were destroyed and
crops ruined by the war ?

. Why were you shown all the crosses on the film ?

. Have all the people who were wounded and blinded in the war been cured ?

. Do you remember the amount of money the war cost ?

. Who was the statesman who determined to join the countries together
to prevent any other big wars ?

10. Where are the headquarters of the League of Nations ?

11. Has the League stopped any wars up to the present ?

12. What two countries quarrelled over the Aaland Islands ?

13. Tell mo all the pictures you saw on the film to show that the Aaland

Islanders were hard.working ?

14. Did the dispute lead to awar ?

15. Who settled the quarrel ?

16. How didI the League get to know what the Islanders thought about the

uarrel ?
17. Hc?w did the League find out the point of view of both Sweden and
Finland?

18. In what sea are the Aaland Islands ?

19. What did the film teach you about that sea in winter ?

20. Why did Greece and Bulgaria quarrel ?

21. How long did it take the League to stop the quarrel from becoming awar ?

22. Which is the better way of settling disputes, tho League way or war ?

[$)] A WN P
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This method was decided upon since the children had already had pretty
thorough essay tests, free within limits, on the films. In the case of the
League film, the most difficult film for scholars of this age, the children
wrote the usual type of delayed test before answering the short questions.
The results of the delayed tests are set out in the following table :—



207. Results of Delayed Tests
TABULATED RESULTS OF DELAYED TESTS : EXPERIMENTS 62-65—A RURAL SCHOOL

Roxax BrITAIN. WoLrE. LEAGUE.
5 U lM k'....___. . . . - . :_ __I . - —_ —_— -
Sehols’s | Gunderd. | in Delayed v ' : Short Tost
) Teat. 'ar Per P \ T -
cony. | A-Mark. l:e:t. B. Mark, cez:' €- Mark, ce:’l‘;_ Mari, Per
I . | ! cent Mark.
1 VII A 100 | A+ 100 A+ 97 A+ 88 | A W0 | A+
2 N B 75 B+ 3 | C 87 A+ 76 ' B+ 8l | A<
3 " B- 97 . A+ 9 A+ 8 . A 6 | B 92 | A+
4 - B- 8 : A % | A+ 63 ‘ B 75 i B+ 92 | A+
]
5 V1. Cc— 82 | A 52 [ C+ | 80 | A 72 : B 88 T A
‘] V. B 671 | B 70 B+ 76 By 60 | B 95 | A+
8 " C- 66 ' B 72 | B+ 80 ; A 48 C 62 | B
9 " Cc— 70 B+ 0 | - LTI ) X2 24 D- 56 | B
10 " C+ 975 . B+ 78 By 60 | B 52 . C+ 97 A+
11 " C 152 | C+ 86 | A . 80 | A 6 | B 8 A
12 ” C- | 5 | B- % | B+ | 67 | B 5 | B 95 A+
13 ] B- 6 | B 60  B- ' 62 . B 580 ¢ | s A
14 | - - 62 | B 68 | B 68 | B 43 . C 68 B
15 ; B- . 7 B+ 70 | B+ 85 | A B0 | C+ 84 A
16 . Cc— a4 C 62 | B 60 | B- 40 | €- 58 B-
17 " D+ 46 C - 3 | D 42 C- 2 | D- 48 C
i i !

NOTE.—(1) Onechild (No. 6) left at the end of the Christmas term. (2) One boy absent from Delayed Tests through scarlet fever.
marking :—A, 80 per cent, and over; B, 55-79 per cent.; C, 40-55; D, below 40 per cent.
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208. Discussion of Delayed Tests: Experiments 62.65. The children
reach a standard far higher than their average in the deferred as in the
immediate tests. The weakest results are obtained with Reel 11.
of " Roman Britain" and with the Wolfe fiim. In the one case two
children (Nos. 9 and 13) merely reach their usual grade, and two (Nos. 2
and 17) fall below. In the Wolfe test four children do worse than usual
(Nos. 9, 13, 15, 17), two retain their average grade (Nos. 10 and 16). In
each case, these films were shown without preparatory lessons, and have
certain weaknesses. The scenes in the Roman Britain reel are short
and inconsecutive ; the Wolfe film is over.long and intricate. ~ One child
(No. 13) does no better than usual in the League, free test. Otherwise, for
every test, every child improves upon her usual standard in a deferred
examination.

209. Headmaster's Report: Experiments 62.65. The Headmaster
reports : " The results of these delayed tests have proved definitely
that each child has done better than in ordinary tests under ordinary
circumstances. The tabulated results show at a glance that all the chil-
dren, bright, medium, and dull, are better than their usual. The essential
points in each film were generally well remembered, and there was not
the usual amount of haziness of ideas. The impression made on their
minds is evidently much clearer than that given by the ordinary teaching
methods." The Headmaster in conversation fully endorsed the views of
the Headmaster quoted under Experiments 60 and 61 on the specia
value of films for the rural child, who is cut off from the educational
amenities of the towns and mixes with comparatively few people. The
experiments showed that his children had made greater gains in informa-
tion, been more stimulated to imagine and to think, from the use of the
film than was the case with the usual methods ; they also remembered
better what they had learned. He concludes hisreport : * If every school
eould overcome the initial financial outlay, | believe there is no other
serious obstacle in the way of adopting this means of supplementing in a
most interesting, delightful, and instructive way the teaching of history
in all schools."

210. Good Results partly due to Increased Experience of Investigator.
These experiments, then, suggest the high value of the film in the country
school. One more point should be mentioned here. In using the film
in Experiments 62 to 65, | had the benefit of several months' experi-
ence ; they actually took place in December 1929, and were almost the
last tests. | knew thefilms, the weaknesses in them that could be counter-
acted by oral comment. | was now accustomed to the machine. | had
learned from experience the methods most likely to give good results.
That is, | knew how to use my tools. In the early days of the enquiry,
the film laboured under the strong disadvantage of my lack of experience
inits use. To make comparisons between the results of the first film
lessons and usual lessons was not entirely sound, for while | had several
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years' experience to guide me in the use of ordinary teaching aids, | was
completely unaccustomed to school use of the film- Experiments 62
to 65 demonstrate more clearly than some other tests the value of the
film ; the superiority of film score over usual score is marked- | suggest
that this is largely due to the fact that at last the film was being more
fairly tried as against usual methods- It was no longer an unequal contest
between a tyro and a veteran-



CHAPTER IX

GENERAL CONCLUSIONS ON THE USE OF THE FILM IN
ELEMENTARY SCHOOLS

211. Justification for drawing General Conclusonss The foregoing tests
performed in all kinds of schools established definite facts concerning the
value of films- The recurrence of certain features in oral lessons and
written tests, the almost entire unanimity of favourable opinion from
teachers who assisted in the experiments and saw the emergence of these
traits, justify the drawing of definite conclusionss On trial, the film
proved itself capable of contributing to all the functions postulated at the
beginning of the report as the ends of history teaching- It achieved
some of these aims far better and more quickly than do other means-

212- The Film helps Children to learn- The film helps children to
learn factss The oral lessons proved in most cases that the films were
minutely observed- " What was the thing like a mace that the man by
the Governor lifted 1 " queries the boy of 12 when the teacher has
omitted to mention the lie tor in the lesson on " Roman Britain-" " Were
they knifing the man onthe ground ? " another asks a completely mystified
investigator, who has failed to notice a human destined for sacrifice carried
amidst the crowd of dancers round the Britons' altar- Except in the
cae of Experiments 32 to 34, 52, and 53, when the unsuitable Naval
Warfare film was used, the general standard of the immediate essays of
all classes was well up to average standard and usually higher-* When
a film suitable to the age of the children was used, the teachers generally
reported an improvement in the written work done soon after the film-
showing, longer essays, a clearer understanding of essential points, an
awareness of atmosphere-  In the few cases where short-answer tests were
given,? the percentage of correct answers was higher than the average for
the classes concerned-

213- The Film helps the Child to remember what he learnss More-
over, there is a strong presumption in favour of the view that the child
taught with the help of afilm remembers more than a child who has only
oral lessons- The results of Experiment 2, a formal experiment, with
all but the two youngest groups indicated this® ; the quoted scores of the
informal tests corroborate-* It is not certain to what extent this result

1 E-g- supra, 156, 158 and quoted reports and analyss of marks, passim-
2 ? Supra, 160, , 196- Supra, 50, 60, 76-

4 Qupra, e-g- 163 164, 168 and quoted reports and analysis of marks, passim
191
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would hold if films were constantly used in school. In this enquiry, the
films have possibly remained more clearly in the children's memory from
the fact that they had often seen but one film in school. The formal tests
were useful in indicating the lack of wisdom in showing several films of
somewhat the same type during the same term.> In every group there
were one or two who confused the three films " People of the Axe,"
" People of the Lake," and " Roman Britain " in the delayed tests. For
instance, the interior of the house of the Celtic Chief is described in essays
on the Lake Village. Thisfaultis pardonable in young children since the
three films have many features in common.  Confusion occasionally occurs
in other cases, where more than one film was seen. A girl of 13, writing
of the Wolfe film, imports the press gang scene from " Naval Warfare " to
explain how Anson manned Wolfe's ships. More serious, a child of 12,
who saw both " Roman Britain" and " Wolfe," describes a stand of
English soldiers wearing the Roman helmet and cuirassin 1759. Such mis-
takes indicate that the film is no panacea for all the ills of memory, and
suggest a possible danger in its too frequent use. On the other hand,
such errors have been exceptional in the enquiry, during which several
classes have seen three or four films. Over and over again children have
reiterated that they can remember a film better than an oral lesson. " |
can e in my mind's eye the picture, but the words are completely lost."
Though wary, for the reasons given, against too complaisant an acceptance
of the superiority of the delayed results over those usual, it must be
admitted that they bear out the children's contention. In a few cases
classes wrote better essays in the deferred tests than immediately after the
film? The boys of Set D in the formal tests improved considerably upon
their first performances in four out of five of the delayed tests, possibly, in
this case, because they came to the essay fresh without preliminary tests,
or tackled a free descriptive answer more cheerfully than one demanding
thought. Certainly, they wrote far longer answers in the second than in
the first place, omitting little of the detail of the film.

214. The Film is a Help to the Non.specialist Teacher from the I n-
formational Aspect. The teachers recognised the informational value of
good films for themselves as well as for their classes. The non.specialist
teacher has to give instruction in every subject in the curriculum. In all
of them, he is supposed to keep to some extent abreast with modern
thought and research.  Itisanimpossible demand. Time does not permit
of intensive study of any one of them, or, at any rate, of more than one of
them. This will not always be history. The teachers themselves were
the first to point out that the non.specialist teacher cannot easily acquire
from reading the detail either of action or of socia background which the
historical expert can concentrate into one film.> Many teachers, specialist
and non.specialist, recognised, for instance, that the Wolfe film corrected
many of their hazy notions concerning the operations of the British army
from the time of landing at the Foulon beach to the formation in line of

i Supra, 83. 2 Qupra, 151, 177. % Qupra, 146, 166, 189.
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battle on the Heights. Moreover, | think it should be recognised that
some people are teaching history feeling for it no enthusiasm, a few with
positive distaste. Some teachers, whatever their goodwill, have little
power of narrative. In these cases, the text.book is over-used, or in other
ways the pupil suffers. In such circumstances the film would come to
everybody's aid, that of teacher and taught. One child, asked his opinion
of the film method, wrote : " History is interesting if you have a good
teacher, but if not, it isdull. 1f you see a fiim it does not matter what
your teacher is like." | disassociate myself entirely from his last state-
ment ; the film reaches its maximum value only if skilfully used by the
teacher ; but it is certain that the film, with its power of giving reality
and life, could bring a new element into many an otherwise colourless
history course.

215. The Value of the Presentation of some Matters in Detail. The
children benefit from the presentation of important events with a wealth
of detail. It isthissignificant detail which lessens the child's sense of the
remoteness of the long past and makes its people live. The whole art of
history teaching appears at times to lie in the power of selection. Al but
the supremely important matters need to be discarded so that there is
time to treat the rest with that fullness which spells interest for the child.
Teachers have been urged to try and achieve this communication of detail
and so of life by reading extracts from original sources to their pupils.’
In practice this is not conspicuously successful with children under 14.
To short extracts of afew linesthey kindle. If moreisread, the difficulty
of the archaic language wearies them. In my experience, the average
child delights in stories of Elizabethan wanderers far more when told by
the teacher in modern language than when read to him at any length in
Hakluyt's words, immortal though he be. It isthe teacher's task to know
his sources, to take from them the vivid detail, and to translate them into
language that a child appreciates. But time is short and chronicles long,
not every teacher a history enthusiast, nor a happy weaver of tales. Not
every child can catch a picture told in words however skilfully. The
film solves the problem with conspicuous success. Within the space of
one lesson period it can portray an event with a comprehensiveness of
detail impossible to oral description.

216. A Special Contribution of the Film is this Depiction of Detail.
Neither teachers nor scholars feel that it is for the teaching of an outline
of the main events of a period that they chiefly value the film. The
teachers can give adequate drill in such matters. Children have an
enormous respect for what they term " facts," a certain irreducible mini-
mum of information on any epoch that they know their teachers endeavour
to drive home. Some children feel that they cannot rely on the film to
teach these facts. " The pictures on the screen show things clearer than
lessons, but in lessons one learns facts and dates a lot better than it can

! Board of Education Handbook of Suggestions for Teachers, p. 116.
N
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be shown on the screen-" " In my opinion the film made the taking of
Quebec clearer to me than if | had just had an ordinary lesson on it- The
only thing where a lesson would be better than a film is for knowing the
facts-" These are representative opinions from a class aged 12-f, who
wrote immediately after seeing the Wolfe film for recapitulatory purposes,
without intervening discussion- But teachers and pupils feel that the
film is the best medium for the portrayal of these events in their proper
setting, for giving costume, custom, details of topography- Many examples
of the teacher's appreciation of this aspect of the film and the children's
evident pleasure in realising such details have already been quoted-*

217- Examination of Replies of a Class of Boys on this Point- Re-
freshing expressions of views on the value of films were given by 22 boys
aged 12 to 13 in an Elementary School where much time is spent on
individual work and the boys are particularly encouraged to form their
own opinions-  The history is taught by a speciaist, and the school has a
cinema room where a small Pathe projector is used- The boys had seen
one or two historical films on this, and the Wolfe film on the Houghton
Butcher projector- These are extracts from their remarks : " When one
reads from a history book one can only get all the main points, but when
watching a film one can get all the little points as well as the big ones-"
" The film shows the type of dress, the social habits, and the machines used
in warfare, whereas a teacher forgets to mention all these minor details-"
One boy makes the point that boys like to know about ships, weapons,
clothes, but that the teacher could not hope to deal with them- " I't will
take too much time-"  Another, referring to the same matter, adds, " It
is just the other way about with the film- It describes as it's showing-"
The consensus of opinion here is that the filmis an improvement on other
methods, giving both main facts and details, but that a teacher is aso
needed- " In films we do not see the causes and results, but the teacher
could explain that after the film- The teacher could tell us some of the
main things which we would not se in a film-" A final quotation brings
out clearly the cumulative effect of detail added to graphic detail- One
of these boys, like the others, points out that the film is far better than the
teacher at describing the physical appearance of people, dress, weapons,
manners, ships-  He gives examples of what he learned on all these counts
from the Wolfe film, his closing illustration being "And instead of our
great iron warships, they had ordinary sailing ships and funny old cannon
that you had to put a lighted fuse to-"  He straightway proceeds, " Now,
when you have lessons the teacher does not tell you all this and everything
you =e in a film- The teacher only seems to tell you the outline of it-
He just tells you when it happened, what caused it, the heroes of it, and a
few other odds and endss And on the film you seem to see it inreal life-"

218- The Film gives Reality to History Teaching- That is to say, the
film makes history real to the child- This seems to me its greatest

! Cf. supra, 105, 106, 149, 150, 172-
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contribution- The effect of detailed presentation is enhanced by seeing
people and things in action- " We can see the ships as they go along,
whereas in picturesthey are standing still-" " Y ou can always think that
the Romans and Britons are alive now," said a little girl of 10 after
seeing the Roman Britain film, and hundreds of children have given vent

to similar feelings in the course of the enquiry- They say : " |t looked
real; itlooked like asif you were there-" " Y ou can see the actions that
are done-" " It makes the people more alive-" " Y ou can see the actual

thing that they do, which you can't when you 're reading-"

219- Children in Poor Districts especially feel thiss The poorer the
child's environment, the more the children stress this point of increased
actuality inthe film presentation- For example, of the 26 boys of Experi-
ment 42, children in a very poor district, all wrote, in reply to a question
as to whether the film helped them, either that it made things more real,
more actual, or more lifelike, and these are the typical replies from all
such schools- Evidently, the children in the poor districts of our cities
cannot imagine for themselves the scenes of history with any vividness-
They have not a sufficient stock of ideas, sufficient knowledge of concrete
detail, sufficient bricks with which to build- We have their conscious
testimony of this power of the film- We also often have the unconscious
evidence of their essayss  Such remarks as, "I bet Wolfe was happy when
he heard the cheering," from the essay of a boy of 12, can only come when
children have for the moment absolutely identified themselves with the
people of whom they write-

220- The Film makes the Past less remote- Several teachers have
noted the greater sense of familiarity with which their children wrote of
the past after seeing the films-* The people of history become more
alive ; they also become less remote, far more akin to the children them-
sdvess  The children begin to realise that, though customs have changed,
these earlier peoples did much the same kind of things as are done to-day ;
they had houses and families, ate, made clothes, worked- There was the
same business of living and of earning a living- In spite of essential
differences of ideal and outlook, integral distinctions in social framework
and the like, as well as in all manner of superficial usages, the bedrock of
life was very similar and human nature much the same- There is no doubt
that the films bring all this home, and the sense of surprise with which
children register the fact indicates that in this direction ordinary lessons
have frequently failed- " Itis more clearer to me how they get their food
and living," writes a girl of the Britons- " | like to see them doing what
we do now," says another; and " | did not know that the Britonslived in
little houses like them you have when you are camping out-" " | never
thought of the Romans living in houses and having meals-" " It never
struck me that there were any dandies amongst the Romans- | thought

! Eg. supra, 127 (b).
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they were all serious." " Well, are you sorry you saw the dandy on the
film?" " No. Itmakesthem morelikeusif they weren't all the same."
At the same time, the film with its detail emphasises contrasts between
X"resent and earlier conditions better than other means. Most children
who saw the Wolfe film already knew the story, but many were astounded
at eighteenth.century methods of warfare.! They had not realised con-
ditions from lessons nor from books.

221. Lack of Knowledge prevents the Child from correctly realising
Scenes orally described. Many teachers will object, " But | can make
History live for my classes." No doubt, but probably we often over-
estimate our powers. The child's knowledge of detail is far less than his
teacher's.  We do not pause in our story of Becket's cloak and the beggar
to explain down what sort of a street the king and his chancellor rode.
The child's imagination is bound often to lag behind our own. One or
two children have stated in their papers that they cannot picture events
quickly enough to keep pace with the teacher, so that they either miss part
of the lesson whilst mentally constructing a scene, or gain merely a vague
idea of the whole. In the light of what children say of the help of the
films, it seems probable that often when we congratulate ourselves on
having made some episode " live,", we have made it vivid not so much
to the class as to ourselves.

222. TheFilmisclearer than the Oral Lesson. Brighter children and
children of wider opportunities do not emphasise quite so strongly as the
others the sense of reality created by the film, but they feel that they get
far clearer impressions from films than from ordinary lessons. Set I) of
the formal tests, CO boys, answered a questionnaire of which one query
was, " Didthefilmhelpyoutolearn History ? If so,inwhatway ?" All
the 60 declare with much conviction that the film is helpful, and mostly
for tworeasons: " the film gives more details,” and " the film is clearer."
One boy says that he only gets vague ideas from oral lessons, another that
the film is useful, for with it " you can't imagine wrong ideas." Other
comments are : " In alesson you don't always know what he (the teacher)
means." "I nafilmyou would see things happening, while in atalk you
would wonder what it is like." " With a film you can see really what is
happening " ; the boy responsible for the last statement instanced how
much clearer the shield wall became to him from the film. One boy says,
" Y ou see the historical event as near the real thing as possible " ; another
" realises " better past events. " The film makes you feel certain and
accurate about other lessons," writes one boy. Such remarks show that
the children are not content with the haziness of their own mental pictures,
as does the reiterated statement, " the film seems more true." A girl of
12 said in a lesson that she liked seeing films on what she had previously
learned, for " it proves what is in your mind." She was glad to have
ideas of which she was not over-confident confirmed.

' E.g. supra, 133, 159.
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223. The Film stimulates the Constructive Imagination. This leads
directly to the next point, the effect of the film on the children's imagina-
tion. It is often contended that the sense of life given by the film, this
clarity of impression, is gained at the cost of a deadened imagination.
Thisisnot so. Itis" other lessons," not merely the particular film topic,
which filmsillumine. It is dangerous to encourage children in imaginative
reconstruction of historical scenesif they have not a mass of material with
which to build.! The film provides the necessary detail quickly and
comprehensively. From one film of each period the child can obtain
sufficient background to construct with some accuracy a mental picture of
other events of the same epoch. It has been recounted that the children
concerned in Experiments 62 to 05 felt that after seeing a film ordinary
pictures and books conveyed more to them.? Films used judiciously
stimulate the constructive imagination as nothing else, for children who
see films think of historical characters as living beings, and gain at the
same time the knowledge of archaeological detail wherewith to see these
people moving amidst their true historical setting.®

224. Film Detail should be plainly shown, or Misconceptions follow.
Another caution must be given here. Oral lessons may leave children
with indefinite notions of social background. A film, unless egregiously
clear in detail, can lead to woeful misconceptions. In the Roman Britain
film, a Druid in long robes speaks from the top of an altar of so strange a
shape that it is confused with atiny hut, and agirl of 11 writes. " | saw a
straw hut that they built and there was a lady on top of it." At least
25 per cent, of the children who saw the same film think that the British
women watched the battles from behind some kind of fencing, not from
carts. Such mistakes arise from avoidable weaknesses in the films.
Others occur, as in oral lessons, simply from the children's immaturity.
The sub.title " Signals were made from the watch.towers at night " leads
to the statements, " They lit torchesto let the people know that it was bed-
time," and, " The man stood on one of the towers at night and gave the
signal for all the lights to be turned out." These are reasonable mistakes,
suggesting dim memory of the curfew. Many children have been puzzled
by the walls round Quebec, did not realise that the English entered to
occupy the town, and referred to them looking out to sea from '* the
castle." Two children understood that it was Nelson himself that the
press gang dragged from hiding in a barrel and forced to sea.  Such errors
point the need for free discussion after the film-showing, so that the
children can make their mistakes at once and have them corrected. It
should be said that such misapprehensions arc extremely rare in com-
parison with the number of accurate impressions received.

225. Thefirst clear Film Impressionis not necessarily lasting. Further,

1 Cf. C. B. Jarvis, The Teachlng of History, p. 22 ; W. H. Woodward, Essay on “The
Teachmg of History in Schools," in The Teaching of Hlstory, ed. Acton and Archbold p. 71.
2 Qupra, 204. 3 Of. infra. Appendix 1), 4
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initially clear notionsmay dimwithtime- Boyswho knew therectangular
shape of the Roman shield in the immediate test drew it with point at
centre base some weeks later- A girl of 13 drew a Roman helmet with a
nose-piece after the Norman fashion six weeks after the film- A girl of
10in the delayed test taken six months after the film wrote of the Britons :
" The women dressed very nice- Court ladies sometimes wore crinolines
and little hats-" Both formal and informal tests have shown that in this
enquiry, whatever might follow if thefilmwereregularly used, the children
have remembered the films better than oral lessons, and such confusion
as in the three examples quoted is unusual, but it gives a warning against
a too implicit trust in the continued clarity of impression left by the film-

226- Summary- So much for three of our criteria- When the film's
weaknesses are recognised, it still remains true that it imparts information
at least as successfully as the oral lesson- It seems to help children to
remember- Very distinctly, and far more than oral teaching, it gives life
to historical episodes and stimulates the historical imagination- Does it
also help to train the children to think clearly on historical matters and to
create a real interest in history ?

227- The Child is not Mentally Passve while looking at the Film :
Intellectual Curiosity isroused- The criticism, frequently levelled against
the film, that it leads to intellectual inactivity, mere passive looking on
the part of the child, is unfounded- One forbears to wonder how much
mere passive listening goes on unchallenged in the schools- Yet, though
we rightly compare the film lessons with the ideal oral lesson, it is evident
that the film does not encourage mental inertia-> Witness the questions
asked on the first opportunity by most of the classes who have seen a film
in school- Many children have said that the chief disadvantage in using
the film is the inability to ask questions when they wish- They cannot
stop the film, and have sometimes forgotten the query when the film has
reached its end- The children are intellectually alert while they are
looking at the screen- Their remarks show that if they know anything of
its subject matter, they are anticipating coming sceness They are annoyed
when the film fails to satisfy the intellectual curiosity it so successfully
evokes- Scholars of all ages ask why the League film does not explain
the respective claims of Sweden and Finland to the Aaland Islands, and
the reasons for the final adjudication- They infer reasons for themselves
from film material, since none are given-> They are immediately critical
of possible falsity of detail- A boy of 12, for instance, who had previously
seen the film " People of the Lake," when asked to describe the points
which have most interested him in the Roman Britain film, writes, " |
noticed that the distaff and spindle with which the Queen was spinning
were different from the distaff and spindle which were shown in the film
a fortnight ago-"

! Cf. infra, Appendix D, 3, 7- 2 E-g- supra, 176-
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228. " The Film gives Mechanical Perfection of the Narrative Type
of Lesson." * Not that it would vitiate the method if the child were
merely in a state of passive receptivity while he was looking at a film. A
child cannot work at high tension through each of the seven or eight
periods of a school day. He needs his recreational periods. And there
are times in history teaching when a child's chief function is to absorb.?
Much of the subject matter cannot be deduced by reasoning. It must
needs be presented to the class by the teacher, by the text.book—or by
the film. Other things being equal, the best method is the one most
pleasant to the child. To me, the text.book method for a first learning
of the facts seems execrable. Except to the clever child, it becomes a
stumbling exercise in reading, not an illumination of the past. Pupils
delight in a well.told tale, but here, again, the child's activity is tempo-
rarily in abeyance, and the spoken story is not so realistic as the film.
After the narrative lessons come periods of hard work when the children
put the knowledge so acquired to use.

229. In view of the Difficulty of the Subject for Children, it is an
Advantage that the Use of the Film makes easy the L earning of Certain of its
Parts. The use of the film will not make too easy the learning of history.
It might, if lesson after lesson scholars merely sat and gazed at the screen.
But in that way we should not be teaching History at all, merely skirting
rounditslighter fringes. Inany oral lesson, evenif largely of the narrative
type, the class participates throughout, but the teacher also takes a con-
siderable part in his presenting and elucidating of facts. When afilmis
used, all the presentation is performed at once, but the class, quiet then,
takes its full share in the following discussion lesson. In using the film
the child's period of greatest activity is merely postponed, that it may be
the more intense. History is in many respects a difficult subject for
children, remote and abstract, so that any method which lends greater
ease to learning any of its parts is, ipso facto, welcome. Much historical
matter will remain for study whose comprehension will demand the
exercise of the child's fullest intellectual capacities. The interest created
by the film will help to carry the child over what, to him, are the more
thorny tracts.

230. The Use of the Film should be combined with Oral Teaching.
No doubt the mere silent showing of the film would have its value. It
might be trusted even so to bring the past to life, in itself a sufficient
justification for its use, and to convey a certain amount of information,
but a great part of the value of the film is lost if no discussion lesson
follows. A child best assimilates material on which he has used his brains.
It is one of the greatest advantages of the film that it quickly provides a
body of material to form the basis of discussion, and material in which the
child's interest has been so aroused that he is prepared without further
urging to exercise upon it his thought.

* From report of teacher of Set G. 2 Cf. infra, Appendix D, 6.
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231. The Film creates a Desire to know more. The film did not
merely arouse the ephemeral interest which attaches to seeing the pictures
on the screen, but awakened that desire to know more which led the
children in the follow-up lessons to want to talk, to ask questions, to
discuss. In most cases far more zest than is usual was shown by the
classes in the follow-up lessons.  Throughout the enquiry teachers have
commented on this fact.® The proof of the value of the film lies lessin
the children's written exercises than in the keenness of the oral discussion.
Several teachers have remarked that the exercises give no clue to the
vivacity of the lessons? The class by no means depended on the teacher
to supply all the topics of debate. The initiative came largely from the
children, theideal condition. Itisthisfar greater readiness of the children
to propound questions for themselves which distinguishes film discussions
from those encouraged to-day by most teachers in their usual lessons.?
Naturally, the children's questions often dealt with matters of detail, but
they provided admirable starting-points for the teacher to lead the class
to realisation of the wider aspects of the subject. The children interestedly
followed the topic through its divagations since one of their number had
set the path himself. The explanation of the increased eagerness of the
children appears to lie in the sense of familiarity with the subject given to
them by the film. A pupil feels more confident in discussion. His know-
ledge has been obtained through another medium than that of the teacher.
It is interesting to talk, for he has something of an original contribution
to make ; heisnot merely giving back to the teacher information initially
gleaned from his instruction. Attention has already been drawn to the
value of the film as introducing a point of view additional to that of
teacher and text.book.*

232. It is a Decided Advantage that Children enjoy the Films. The
children are scarcely conscious of any effort either while seeing the film
or during the lesson. They enjoy watching the film ; they enjoy talking
of it. The atmosphere of instruction is dispelled, so that a boy of 12
writes, for instance, after the Wolfe film, " | think that one can understand
history better by filmsthan by education." And it is atruism that only
when a child enjoys a piece of work and gives it his full interest does he
really learn. " Filmswill most likely learn the boys more," says another
scholar aged 12, " for they will probably enjoy the lesson in picture form
better than the teacher talking to them."

233. The Film, from the Creation of Interest, helps in the Development
of Powers of Thought. The film might be expected to aid in the training
of observation. Equally surely, it helps in the development of powers of
thought. The children readily answered questions of detail on the film.
With equal animation they addressed themselves to the solution of harder
problems. The subjects were conditioned by the films, but not staled to

! Supra, 128, 145, 145>, 151, etc. 2Eg. .supra, 132.
3 E.g. supra, 188, 193. 4 Qupra, 1G2
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theindividual classes by repetition—contrast of British village and Roman
town, of British and Roman armies, reasons for the success of the English
in 1759, the share of the navy in securing victory. Girls of 13+, after
seeing the League film, successfully worked out in class replies to all the
popular criticisms of the League. The general plan of the follow.up
lessons was first to let the children raise any difficulties, satisfy any curio-
sity, and thus to make sure of the detail of the film, then to proceed to
some problem questions on the film. The children were so interested that
they thoroughly enjoyed working out the problems, so at home with the
facts that they supplied complete answers, complete within the material
presented to them, with remarkable speed. Thefilm, rightly used, gives
no facile impression of history. It is a stepping.stone to the exploration
of manifold problems. It awakens intellectual curiosity and so kindles
interest that it predisposes the child willingly to attack questions the
solution of which trains his judgment and develops his critical faculty.
And, after seeing the film, the child feels so conversant with the facts that
he has greater confidence in making his first tentative judgments upon
men and their acts.

234. The Permanence of the Interest created. It was not easy to
assess the permanence of the interest created, but some indications of its
lasting nature were forthcoming. One or two models of objects seen on
the film were brought to me by children a week or fortnight after my first
visit. A boy of 10 made a Bronze Age spindle from a meat skewer, card-
board, and plasticene ; a boy of 12 made a clay bowl with spiral orna-
mentation, and proudly said he had made it with coils like the Briton on
the screen.  Such things were done without any shadow of suggestion
even that their production by the children was possible.  Several teachers
wrote some time after the experiment that the interest created by the
film, either in history or in the special topic shown, had continued. Dull
children had remained awake to the fact that history was enjoyable.!
One teacher said that he had noticed for weeks after the films that the
boys frequently filled in odd moments of leisure by sketching things
seen on the film. Children asked for books on the film topics.? One
teacher, writing in February after Experiment 61 taken in November, said,
" Since seeing the films, the children's interest in that period of history
has been stimulated and | have now obtained three books on the children
of (a) Stone, (b) Bronze, and (c) Iron Ages, which are much appreciated by
the class." The Headmaster of a school in a very poor district said that
one of his scholars took out the story Berk the, Briton from the school
library after seeing the Roman Britain film, and said on returning it,
" A jolly good film could be made out of that."

235. The Effort needed to give Verbal Expression to Film Memories.
Before leaving the question of the effort evoked by the use of the film,
we should return to consideration of the child's difficulty in giving verbal

! E.g. supra, 127 (a). 2 Eg. infra, Appendix J), 8.9.
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expression to visual impressions. The child of limited experience and
limited vocabulary finds it hard to clothe his film memories in speech.
This difficulty was met with in the oral lessons with the city boys of
Experiment 40, and the country children in Experiment 60. More
usually it is written work that proves hard in this connection, and the
poorer the district the greater is the stumbling.block. At one school the
Senior Class saw the Wolfe film, and later, " The World War and After."
On the first occasion, the class was divided, half seeing the film and half
having an oral lesson. On the second visit, a boy who was helping to fix
up the apparatus said he was glad he had come to the lesson on Wolfe
and not been in the film group, since an exercise had afterwards been set.
"It'salot easier to write from alesson; you have the words, and you 've
only seenitwitha film" He was enquiring on behalf of the classif they
were going to talk about the film afterwards or have straight away to
write as before. " | f we have to write, X and Y don't want to come."
This again proves the necessity of subsequent discussion lessons. The
younger children of Experiment 63 knew the name for neither the torch
nor brazier seen on the film till they enquired in the following lesson. In
the informal tests, the teachers often reported on the increased fluency
of the film essays, due apparently to the greater store of material at the
children's disposal and their feeling of familiarity with the film sub-
jects.® But these children had had a discussion lesson after the film.
Under Experiment 44 was discussed the improvements in the essays on
Wolfe of a class of Senior girls after they had seen the film, an improve-
ment due largely to an enforced originality of phrase in describing film
scenes.  The children are not able in these circumstances parrot.wise to
repeat the words of the text.book. The film essays, from this aspect,
demand more than ordinary effort from the child, but, if the greatest of
the children's difficulties have been removed by discussion, these exercises
are very individual productions in the end. Not more than one girl in a
class would be likely to say, for instance, of Roman shields, that they
" were something the shape of an old.fashioned suet.scraper,” a true but
certainly not ausual description. Thisgirl of 12 will surely remember the
shield the better because she produced from her own store of experience
this novel simile.

236. The Making of Visual Images. It has sometimes been urged
during the investigations that the child's work should not be done for
him. He should make his own images, and if heisrelieved from this task,
another should be set in its place. Here is the compensatory effort, the
rendering of what the child has seen into words. Moreover, there is no
surety that the members of an orally taught class are making visual
images. Whether they do or not is of little importance. Realisation of a
concrete object, understanding of a situation, is possible without the
making of visual images. Comprehension is the only vital thing. Itis
not easy to gauge what clarity of understanding is possessed by a child

! E.g. supra, 127 (b), 132, 195, etc.
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after an oral lesson. We merely know that he gives us back words for
words, and perhaps somewhat too readily assume that the words have for
the child the same connotation as for ourselves. Sometimes a rude shock
awakens us. In one school, agirl of 12+ wrote a clearly stated answer on
a Stone Age village and its hill fort. All might have been well had she
not decided at the end to sketch the scene.  The fort, despite the teacher's
description of mound and stockade, was drawn like a Norman square keep.
Y et there was nothing in the essay to indicate her lack of comprehension.
In using the film, we are at least sure that the correct idea has been pre-
sented to the child and can test his observation afterwards. It was found,
during the enquiry, that the child's attention did not wander from the
screen. Several children are at pains to indicate the superiority of film
over oral lesson in this respect ; they cannot choose but concentrate.
Novelty might account for some of this attention, but there seems to be
wisdom in the child's remark that they would not tire of films in school
for they do not tire of them elsewhere.

237. The Film helps many Backward Children. The use of the film,
then, brings nearer the accomplishment of all our aims in history teaching.
It helps the child to learn and to remember ; it stimulates the imagina-
tion ; it helps to develop a capacity to think clearly ; it creates interest.
In the last three ways it is of assistance to a high degree. Moreover, the
film proved of particular assistance to the children usually weakest in
history, a special boon attendant onitsuse. In amost every experiment,
though not invariably, the teachers noted that the backward children
participated far more than usual in the class lessons and the marks
quoted throughout the preceding chapters indicate that such children
often reached a higher standard of written work both in immediate and
in deferred tests.> Their essays were longer and showed both more under-
standing and sense of atmosphere.

238. Possble Reasons for their Improvement. These children may
usually do badly for several reasons. They may be poor readers, unable
to realise scenes from a book because they scarcely understand the words.
From this aspect, the film is an advantage to the village child whose
vocabulary is apt to be less wide than that of town scholars. They may
be unimaginative, and overtaxed by our predominantly oral methods.
They may be " visuals," improving in film tests because of the employ-
ment of a method more suited to their mode of thought. The film removes
the special difficulties of them all. In addition, they may be listless and
apathetic from faults in their environment ; then, the film proves a
stimulating influence. Hence, the success of the film is most marked, not
only with backward children in the average school, but, more particularly,
in schools where most of the children are handicapped by their bad social
conditions. Several reports emphasising the highly improved results in
film lessons and tests in the latter schools have been quoted, and the

1 Eg. supra, 131, 132, 169, 183, etc. 2 Eg. supra, 138, 170.1, 202, 207, etc.
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consequent belief of their teachers that the film would be of invaluable
assistance to their schools' Two other short quotations, giving slightly
different points of view, may be added here- One Headmistress writes,
" Historical films are most necessary in this neighbourhood as a complete
change to what is seen in the ordinary cinema-" It is as much the office
of the schoolmaster to-day to train the child's taste in filmsand to inculcate
a critical attitude towards films, as it is to train a love of reading and of
the best in literature-  Another teacher says, " Asan aid, | think historical
films would be invaluable in schools of our type, where environment is apt
to cramp, if not to crush, the aesthetic side of the child's nature-" It has
been shown that children respond to attractive film settings-> This
teacher's comment opens out another vista in estimating the possible
functions of the school film-

239- Some Children usually good at History do less well in the Film
Tests Very often it was noted that the bright children, though still
remaining amongst the highest groups, achieved something less than their
usual result, dropped, for instance, from a usual A to a B-f grading-
These children may owe their usual superiority to strong imaginative
powers, which are discounted in these particular testss During the enquiry,
just two cases occurred of scholars objecting to the superimposing of the
film pictures on their own imaginative version- One child said, " | think
that the film ' The Taking of Quebec'is very good- Its disadvantage is
that in the ordinary lesson there forms a picture of the scene in one's
mind- | think that when this picture is compared with the picture shown
on the screen it is always totally different, and that spoils the lesson and
the film" The comparative failure of these bright children was shown in
the unaccustomed brevity of their essays, sometimes in unwonted con-
fusion in description indicating lack of grasp- Occasionally, the work of
the scholars usually foremost became absolutely, not merely relatively,
poor-  These pupils may have a stronger auditory that visual memory, a
trait to which our existing methods of teaching give the advantage- Or
they may be of the type industrious but slow ; the film proceeds too
quickly for them- In Experiment 36 the teacher drew attention to the
failure in the film test of a boy of this temperament-

240- The Improvement of the Backward combined with the Failure of
those usually at the Head of the Class shows the Need for a Combination of
Methods- Different factors are no doubt at work in different cases, but-
one thing is obvious from these' results, the need for greater variation of
method, the wider use of visual aids to redress the balance which too long
has been in favour of the audile child-  Matters might be to some exent
improved by a more extensive use of still illustrations, but it seems that
the composite picture given by the film is of more value to the unimagina-
tive than ordinary detached pictures- The results of the drawing test in

! Qupra, see 144-181, particularly 155-7, 169-171- 2 Qupra, 184, 192-
% E.g. supra, 134, 191 and analysis of marks, passim-
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Experiment 27 suggest that the still picture will always be useful for the
study of detail, but children do not find the motionless picture so realistic
asthe film. Thelantern, for instance, is admirable for the study of detail,
but the picture remains lifeless, the people remote. It is its power of
giving life which is the measure of the superiority of the film over other
visual aids.

241. Consideration of Technique of using the Film : Resume of Results
when the Film followed Lessons. It remains to discuss the conclusions
reached on the best method of using the film in the Elementary School.
In all cases where the film was used after previous study of its subject
matter the teachers reported that the children had benefited, save in the
experiments with the Nelson film. When this film was used, the teachers
felt that they had seen sufficient of the possibilities of the film in school to
welcome its advent, but that this particular film was not satisfactory for
their own scholars.? The film proved useful during the course of the
study of a topic to supplement or recapitulate the oral lessons, as it was
used, for instance, in Experiments 18 and 19. It was also shown to
provide an interesting method of revision of a subject studied a long
time previously as, for example, in Experiments 40 and 48 ; instead
of the monotony usually associated with review of partially remembered
events, the film gave a new angle for their discussion. The teacher in
Experiment 25, however, felt that her children of 12 would have gained
more from the Wolfefilmif their knowledge of its subject matter had been
more recent and more detailed ; they had studied the period a year earlier.
This teacher, like others, remarked that the children paid most attention
to matters of which they were already cognisant. Wolfe's actions, for
instance, are mentioned in essays more than Montcalm's, though this
seems to be due rather to the children's greater interest in Wolfe than to
forgetfniness of Montcalm's doings, since in oral lessons and short.answer
tests, questions on Montcalm are rightly answered.

242. Reasons advanced against using the Film as an Introduction.
Most teachers felt that the advantage in showing the film as an introduc-
tion to the study of a subject, the creation of a vital interest from the first,
was not compensated by the disadvantages of this procedure. Here is a
representative report on the matter. The film arouses interest " which in
itself would form an introduction. But an oral introduction by ateacher
can arouse interest and at the same time provide a great deal of pointed
information. A great deal of the informative potentialities of the film
must be wasted when the child's mind is engaged in reducing the whole
thing to an understandable whole—a new subject. The important details
are overlooked. If, on the other hand, the child goes to the film prepared
to a certain extent for the kind of thing he is going to see, and may be put
on the qui vive for certain valuable points in the film, he can concentrate
his energy and interest to the best advantage." One or two teachers

 Qupra, 54, 56, 69, 75. ~ Supra, 141.143, 172.174.
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have felt that the children would not settle down to detailed study of a
subject after seeing the film. One writes, " There is a very natural dis-
inclination on the child's part to take the brimstone after the treacle.”

243. Resume of Resultswhen the Film preceded Lessons.  Thetestshave
not borne out these views. In the majority of cases the follow.up lessons
after a film used as an introduction were as animated as when the reverse
procedure was adopted. In Experiment 35 interest was unflagging at
the end of the second oral lesson after the film, with the classes of both
boys and girls. Such information as it has been possible to collect on the
permanence of the interest created, does not suggest that the child's effort
would slacken if a scries of lessons connected with the film's subject matter
followed. Yet success when the film was used as an introduction to a
topic was not so uniform as when lessons preceded the film. In Ex-
periments 58 and 00 with the Wolfefilmin country schools, much con-
fusion had to be removed in the oral lessons, though in Experiment 58
the written exercises taken later were slightly better than usual, and in
Experiment GO markedly so; in the third country school, in Experi-
ment 04, the same film was again shown as an introduction, this time
with admirable success. This was also the case with three boys' classes
in the towns, composed severally of bright, poor average, and of excep-
tionally backward boys'; the preparation of the last group consisted
merely in a silent reading of the story. The Roman Britain film proved
a good introduction to formal study for the boys and girls of Experi-
ment 35, who were aged about 10. They, however, learned Reel || . less
well than Reels |. and I11., for which earlier history stories had given
them a background. Yet in Experiments 50 and 63 children readily
grasped Reel I'1., of whose subject matter they were ignorant. That
is, average classes of 10+ and older learned the detail of the Roman
Britain film even without preparation. But to none would the period be
totally unfamiliar. |n most cases the League film was shown to scholars
who knew nothing of its detail, and with average scholars with conspicuous
success.? | none case, the film proved entirely beyond the grasp of a class
of backward girls of 13, who had had half an hour's introductory talk.?
Two other classes of girls seemed so overwhelmed by the tragic scenes of
the first reel that little else in the film impressed them. In one case the
girls were only 12, and children of a poor district.* In the other, omission
of two reels probably accounts for the result.® The average classes of 11 .f.
and upwards grasped the lesson of the League film without preliminary
training and remembered a large number of facts. They needed additional
lessons to drive home thoroughly and accurately all the detail.

244. Films may be used to advantage Before or After Lessons according
to the Object in View. That is to say, the most consistently good results
were obtained when the film was used to fix and give colour to previous

! supra, 133, 157, 159. . Supra, 130 138, 140 177, 179.180 (W|th seniors).
% Qupra, 179 (with the C form). * Supra, 176. Supra, 139.
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knowledge, or for revision, and the majority of the teachers concerned in
the experiments feel that it is in this way that they would wish to use the
film- But the number of successful experiments when the film was other-
wise used, prevents the enunciation of definite conclusions- Choice of
method must depend on the object in view, the kind and length of film to
be used- | should judge that in general a long film may well be used as
an introduction if the aim is to arouse interest and create a general im-
pression- If more thorough knowledge is required, the film should follow
lessons or be short, no longer than one reel-

245- The Value of Oral Comment- The preliminary assumption that
the film should only be used in combination with oral lessons has been
amply justified in practice, for reasons sufficiently expounded earlier in
this chapter-*  Another very definite point with regard to film technique
has become apparent, the value of occasional oral comment, with or with-
out stopping the film, while a reel is being shown- Timely interjections
appear to add considerably to the pupils' sum of knowledge at the end
of the film? In increased comment lies the explanation of the success
of the Wolfe film in Experiment 64 as against its comparative failure
in Experiments 58 and 60 in the same type of school- In the early
tests, it was noted that children often confused Montcalm and Vaudreuil-
Scholars differentiated the activities of the tall French leader from those of
the short, but attributed to these figures the wrong names and official
positions-  Such confusion did not occur when the film was stopped at
their first interview and a clear distinction made- Similarly, the name and
position of Anson were not generally remembered unless attention was
drawn to them by someremark- Examples could be multiplied- Children
of all ages need comment on the maps and battle tactics of the Naval film-
Thechildren of Experiment 35did not learn Reel | | - of " Roman Britain"
very fully when it was shown almost in silence- Detail was well noted by
those of Experiment 63, when explanations were given while the film was
in progresss Several teachers have remarked that their children best
remembered the points which received comment-3

246- Comments were not made till they were proved necessary- My
first predilection was strongly for the film shown in silence, to let the film
make its own appeal- |If reels were such that children could understand
them without help, not even the briefest interjections have been given-
The League film, for instance, needed and received no oral comment- But
it quickly appeared for other films, first, that the majority of children
were perplexed over certain scenes, and in the second place, that a brief
oral explanation at the time of showing set them right-  Further, children
notice action on the screen rather than details of dress, buildings, and so

 qupra, 230-231-
2 Cf. Visual Education, Freeman, p. 7 4 . " Our experiments give clear evidence on the
last-mentioned factor—the influence of the teacher- Its importance is indicated by the

advantage of oral comment by the teacher during the showing of afilm-"
® Eg. supra, 154: infra, 259-
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forth. It proved well to call attention to certain features of these. Some-
times the comment was a statement of fact, e.g. " That is the Governor of
all Britain, not merely of thistown " ; sometimesit wassimply adirecting
of attention, eg. " Notice how the Warrior's axe differs from the Scout's."
A brief preliminary invitation to the children to notice all details of
buildings, costume, and so on, as well as what the people do, helps con-
siderably to the same end. If the children have previously studied the
film topic, interjection israrely necessary, but it is largely a judicious use
of oral comment that enables a class to acquire the detail of a film whose
subject matter is new. The need may possibly decrease as films more
suited to school use and more readily intelligible to children are produced.

247. Stoppingthe Film. Even so, for examination of detail a stopped
film and explanation is necessary. Children who have not earlier learned
of the equipment of the Roman soldier obtain but a vague notion of his
accoutrements if thefilmruns straight and quickly through.  The teachers
are all of the opinion that the value of the film is enhanced if stops for
close observation are possible.  One, for example, writes : " The machines
used in school would have to be similar to that used in the demonstration.
The extra cost necessary for reducing or increasing speed or stopping the
film isamply repaid by results. It is essential that the speed of projection
shall be as varied as possible, in order that the explanations can be made."
Many teachers were disappointed that the machine used did not allow for
winding back the film to parts of special interest or to portions under
discussion in the subsequent lessons. Experiment 4, however, suggested
that for learning a new topic it is better to take time for study by usual
methods, discussion and still pictures, then showing the film straight
through, than to spend all the lesson in showing the film with many
interruptions for explanation.*

248. Attitude of the Children towards Comments and Stops. Y oung
scholars, on the whole, appreciate the help of the comment and do not
resent the breaking of the action of the film occasioned by a few necessary
stops. The 00 boys of Set D of the formal tests were asked if they
preferred to see a school film in silence or with comment after they had
had experience of both methods. 26 voted for silence, 34 for comments.
The former felt that the sudden interpolation of a voice distracted their
attention from the film, " The talking puts you off." One boy said that
he never attempted to listen ; another, that while he was listening he failed
to notice the screen. Several said it was difficult to hear the voice over
the buzz of the machine. This is an objection consequent on operating
and talking at the sametime. A lecturer standing at the front of the class,
not at the side of the machine, is more easily heard. The difficulty
vanishes for comments with the stopped film. The 34 in favour of
comments said that they understood the film better with oral help. One
boy said some of the captions were too short, two that the captions were

! supra, 90, 96.
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not clear- The teacher made good these deficiencies, " points out the
details," " emphasises the facts of the film," " tells us the names of the
things on the film-" " There are things on the film that we don't under-
stand and the teacher tells us-" In most classes opinion was divided on
the question, as here, but generally there was a recognisable majority in
favour of some comments and some stops-*  Naturally, the practice needs
to be exercised with discretion- Stops, except at the beginning to intro-
duce the characters, and at the maps, would ruin astory filmlike " Wolfe-"
The case is different in films portraying socia background like the Roman
Britain film- Since this method does not seem to destroy for the child
the illusion of reality, it isjustified at present by his increased knowledge
of the detail of the film-

249- Contact of Teacher and Class One Headmaster, noting the use of
oral comment, writes : " This leads us to the idea that films have many
advantages, but do not leave out the chance for the teacher to have
personal contact with the class Thisis a criticism in favour of the films
which does not always hold good with other methods, e-g- wireless lessons-"
Not that this point is of great moment- Even if projectors are installed
in schools, films will only be shown at intervals- The teacher can enjoy
personal contact with his pupils in almost every lesson- During the film
lessons it would not matter if the teacher's voice for once were silent-
Indeed, it would be rather an advantage to the child, for he would see
historical eventspresented through the medium of another mind than that
of his usual instructor- |n no way does the use of the film diminish the
influence or responsibility or labour of the teacher- He is more than ever
necessary- He must operate the machine- Tf the maximum benefit is
to be obtained, he must know the film so that the necessary interjections
can be made- This entails a private view of the film before the lesson-
Personally, | did not realise all the detail contained within the films till
after several projections- Usually, the teacher would not have time to see
the film more than once for his own edification- The distributing firms
should supply with the films a synopsis of each reel, containing not merely
an abstract of the plot but what may be termed an inventory of the
archaeological detail, so that the teacher can study the film with this aid
before showing it to his class He will be freed from other preparation
for this particular history lesson, so that the attempt at right use of the
film will not encroach disproportionately upon his leisure- Finally, the
teacher's handling of the accompanying lessons largely determines the
amount of benefit derived by the scholars from the film-

250- Danger of Neglect of other Aids- One teacher writes : " There
may be an easy temptation to cast off many of the previously used aids-
Some have urged (I know) that thiswill not be so-  But | fear the tempta-
tion will prove too strong- We have already too little time to ' pack in *
all the subjects on the curriculum, even when we do use one to aid the

L Cf. supra, 205.
0
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other, and some things would suffer. | can see many teachers never
worrying to turn out their Froissart or their Sr Nigel for ' local colour '
(shall I call it ?) when they know the lads will see it on thefilm next week.
| can see many spurning what | am heroically hoping to do in these last
few days, namely to read to them Norman Ould's The Discovery, a one.act
play, because they expect the Columbus film will do all it does. The loss
would be irredeemable to scholar and to teacher. No, this film-showing
must rule out none of the other aids—' still' picture, verbal description,
the selected reading and the happy class-teacher talk. | canseeitkilling
the time.taxed teacher's desire for these things, no doubt despite himself,
and further, creating the feeling that he need not even read the great
historians, the playwrights, nor dip into the inexhaustible wealth of the
written extract and book." This is a pessimistic view. Its fallacy is
clear. Teachers who have been accustomed to prepare for their History
lessons in the ways described by this correspondent will continue to do so,
hailing the film as an extra aid, for obviously they are enthusiasts. On
the other hand, the film will compensate for certain lacks in the History
lessons of less ardent teachers.

251. The Time involved in Film.showings. Finally, we should con-
sider whether the gains drawn from the use of the film are commensurate
with the timeinvolved. The point has been specifically raised in two or
three reports,® and was frequently the subject of discussions amongst
teachers during the enquiry. A film lesson appeared to encroach to an
exorbitant degree upon the time.table. Time was needed to prepare the
room and to fix the apparatus. The children had often one period to see
the film, one for discussion, one for the written test, three periods on one
subject even without any preliminary study. But this time would not
be needed if projectors wereinstalled in schools. Therooms and apparatus
would be ready. Nor need a written test be set after the film; by no
means every oral lesson is given its exercise. There would need to be
set aside time for the film, time for discussion. If one reel of 15 minutes'
length were taken, as was sometimes the case during the enquiry, film and
talk need take no more than one lesson period. Even if a preliminary
lesson on the topic has been given, this does not mean that more periods
than usual have been taken for one subject. The film and talk merely
take the place of the usual recapitulatory lesson. If the film is given
without oral preparation, and it has been shown that excellent results can
be obtained in this way with a short film and simultaneous oral comment,
timeisactually saved. Thefilm does the teacher's part of telling so much
more quickly than can the teacher orally, that the topic can be covered in
one lesson, in which the child has taken active part. A 45 minutes' lesson
plans out in thisway : 5 minutes for settling in and threading, 15 minutes
for the film, 20 for discussion, the last 5 for the children to do some
expression work while the teacher rewinds the reel. Indeed, it seems that
the film can actually release time for spending on difficult aspects of the

! supra, 135, 158, 168.
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subject- A later chapter is devoted to discussion of the type and length
of film desirable in school- Short films are advocated for general use-
Sometimes longer films of 30 minutes' length, entailing the use of a whole
period, might be used to pull together a topic already studied- In this
case, with the longer film, an extra period might be necessary for the
treatment of the whole subject- The film takes the place of the recapitu-
latory period, the next lesson is spent on discussion- With our over-
crowded syllabuses, can we afford from time to time to give this extra
period for the film ?

252- The Film must deal with Essential Features to justify the Time
spent-  The answer depends on the teacher's view of what it is necessary
to teach in history, and why- There is certainly no time for the film if
teachers aim at mentioning every text-book fact and minor character,
teach Hedgeley Moor as well as Hastings, Lovel's Rising as well as the
Peasants' Revolt- In the Elementary School there is no bugbear of the
external examination, with its frequent futile questioning on minor points
of detail, to drive the history teacher from the path of wisdom, so that
to-day a saner policy is being adopted- It is possible to teach history
through the detailed treatment of major events and people ; thisis detail
with a difference ; by letting full knowledge of certain typical episodes
serve to illumine constant trends, as the Becket controversy might illus-
trate the strife of Church and State- To gain time for this, many minor
happenings erstwhile taught are overlooked-* With this method the film
way is in agreement- Teachers need merely to exercise rigorously their
usual task of selection- Then time can profitably be spared for films
dealing with salient features in the development of national life- All but
one of the schools concerned in the preceding experiments decided this
question of the time involved in favour of the film-

253- Time can be spared for the Film in view of the Results achieved-
Further, in view of the results seen to accrue from the use of the film,
some of them scarcely obtainable in other ways, the giving of life to the
past, the kindling of increased interest, the stirring of the backward child,
it seems that the time given to the film would be exceedingly well spent-
We should save time by losing it, for, though taking longer to study
certain given topics, we should the quicker as well as the better achieve
our ultimate ends-

! Board of Education Handbook of Suggestions for Teachers, pp. 120-121; C- B- Firth,
The Learning of History, p- 189 et s



CHAPTER X

THE INFORMAL TESTS WITH CHILDREN UNDER TEN

254- At what age can children first profit from an historical film ? The
question was explored by a series of tests with children aged 7 to 10
years old-

Experiment 66- The Roman Britain film was seen by 22 girls, of
average age 7 years 6 months, in a Standard |- of acity school in a
poor district, and 30 girls of Standard | | | - who were a year older- The
younger group had had no lessons on the period- Standard I I | - had had
four lessons on (1) The Ancient Britons, (2) The Coming of the Romans,
(3) Caractacus, (4) Boadicea= All the reels were shown in the order | -,
IIl-, 1'l- At the beginning of each reel the children were told what
would be in the reel, what to expect and to look for, in the way described
for Experiment 59- Reel |- was shown in silence ; in Reel -11- the sub-
titles were read to the children, and considerable oral help given all the
way through ; Reel I11- was treated in the same way, and the film stopped
twice for examination of the Roman soldiers' equipment-

A first follow-up lesson was taken the next day- The girls had enjoyed
the film- The Headmistress writes of the " buzz of excitement and little
whispers " between reelss Several children said, ** All of it was nice,"
when asked which part they liked best- One liked the spinning, one the
pottery-making, and all the rest the battle- Standard TIT- answered very
well on the first reel- Again, none of them had understood the Druid-
It appeared that this title had been unknown to them, and they had not
learned it from the film nor realised the Druid's businesss They did not
think of the man or the altar as related to the Druid shown earlier in the
picture- One child asked what he was doing on the altar- Al this shows
that the sub-titles of the first reel had not been followed- It was very
evident that the younger class, Standard | | -, had noticed extremely little
detail- Their hands were very rarely raised to answer, though every
effort was made to keep the conversation on a simple plane and to put the
questions in a way attractive to these little oness Standard |- were full
of information on thisfirst reel, but not more eager than children of 8- are
over ordinary lessons-

The following day, a second oral lesson was taken on the rest of the
film- The children knew little of Reel I | - When conversation turned on
the market, the children could only suggest the Temple of Victory as one
of the big buildings standing near ; the Statue of Victory had attracted
notice- They could say little of the basilica, save that one child remarked,
k|t was all polished and shining-" A few remembered ** the rows of

people,” and most of them the bringing of a message- Of the message
212
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they remembered many details. The film had been stopped, and the
letter read aloud. The girls were interested that the letter " was not in
an envelope,” and initsroll form, its cords, and Roman capitals. Other-
wise, they were most interested in thisreel in the " tea.party,” and thought
the Romans should not have stretched their arms over the table. " All
thethingswould spill." Most, however, had noticed the towers and draw-
bridge, with the slaves at the wheel.

Reel | I | . had beenalittle better understood. The contrastin Roman
and Britons' equipment had been realised. The children were interested
in the soldier who fell out, and remembered the Roman shield wall. But
much detail had escaped them. Not one child, for instance, had noticed
that there were knives on the chariot wheels. It may be that there is no
archaeological sanction for. the presence of these knives, but they are
shown on the film, and most young children make excited comment
onthem. At the end of the lesson, one child came to the front of the class
and gave quite a graphic description of the battle, dwelling chiefly on the
preliminaries, the challenge of the Britons' chariots and cavalry, the
advance in relay, the break on the shield wall. " Then the Romans
advanced and the Britons fled."

Neither the Headmistress, the Class Mistress, nor myself felt that the
film had been of use to these children as an introduction to further study.
The class teacher felt, not that the children were too young, but that only
one reel should have been shown, and that this reel should have had very
short and easy sub-titles. The Headmistress thought that the experiment
had shown that the film method was unsuited to girls of this age. She
pointed out that response was not general, though the brighter children,
roughly about twelve of them, answered very freely. " Standard | | . took
really no part here, showing that acquaintance with the subject matter
previously given by the teacher would have stimulated them." The class
teacher wrote : " The film certainly aroused interest and provoked dis-
cussion, but hardly of aninstructional kind. Interest was there before in
the older group, though | certainly believe that the film would greatly add
to it. Free discussion which | overheard was mostly on the film as a
film—afilm in school. But then discussion, intelligent discussion, is
scarcely a form of expression in children so young. They showed their
interest in more childish ways, as gesture and pleased recognition of
various things shown." The interest was not of the order evoked in older
pupils by the film. The girls were merely pleased to see the picture, not
stimulated to questioning and eager class participation. The teacher
called attention to " the almost complete inertness and lack of interest "
exhibited by the younger group during the lesson, and doubted whether
Standard! I | .would have " derived much instructional benefit from the
film without the preliminary acquaintance with and interest in the sub-
ject," finally saying, " To some extent at least the film could reasonably
be accounted a failure as an introduction to its subject. With older
children the failure may not have been so complete.”

The 52 girls were given a drawing lesson, with chalks and brown
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paper, for free expression work on the film- Most of the children, what-
ever their age, 7, 8, or 9, drew either the village scene with huts and
stockade, with men and women in appropriate costume and working at
some occupation, of which basket-makingwasthefavourite, or the cornfield,
with the men cutting the corn and the women gathering it into baskets-
One calls her picture " The Chief Poorly," and draws with considerable
detail the interior of the Chief's house- Other titles are : " Boadicea and
her two Daughters in a Chariot," " Turning the Wheel," " Guarding the
Bridge "—two men in watch-towers with flaring torches, " Playing the
Drum "—three girls give this altar scene, and * Romans Keeping Back the
Britons," which two give- These children, like many older ones, were
confused by the celebrations round the altar ; they draw a hut with smoke
issuing and a figure on the top- Otherwise, there are few errors, save that
six children draw tall chimney-stacks on their huts- The dress, the long
plaits of the women, the shape of the huts, the curved sickles, are well
observed- Only two drawings are from Reel | | -, both connected with the
bridge, two from Reel |11-—of the cordon of Roman soldiers at which the
film was stopped- The drawings bear out the conclusion of the oral
lessons, that the children derived some benefit from Reel L, of whose
subject matter they knew most, little from the rest-

255- Experiment 67- Somewhat the same results were obtained
when the film " The People of the Axe," was shown to a class of children
in a semi-rural Elementary School; their average age was 7 yearss They
thoroughly enjoyed the film, and talked freely to their teacher on what
they had seen- Not many questions were asked, and those of the fol-
lowing kind:—" Why did Fleet climb into the tree before shooting his
arrow at the deer 1 " The children thought he would have been able to
aim better on the ground and partly hidden by atree trunk- " What sort
of fish did Fleet catch, and did he eat it alive ? " as the child did not see
Fleet kill the fish- The children were not clear about details- Some of
them thought the deer were wolves- They had not followed the sub-
titles, though all of these had been read aloud to them- The teacher
thought that the class needed more verbal explanation than had been
given- Before the delayed test was taken after an interval of seven
months, most of the bright children had been promoted- Of the back-
ward remainder, the teacher reported, " These children have remembered
the chief parts of the film better than they remember a story told to
them-" Naturally, little detail remains- Practically all the children
mention the same three points, the visit to the flint mine, Fleet killing
the deer, and the feast- The interest of the last two scenes to children is
obvious- There seems no special reason for their memory of the flint
mine beyond an explanation at the time of the tools used, and many other
things were explained that had been forgotten- The children's marks
were average-  Of eleven children, six retain the same grade, four children
in B, onein C, one in D- Two deteriorate, both from B to C- Three
improve, one from C to B, two from D to C-
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256- Experiment 68- Standard Il- in the same school, 32 chil-
dren aged 8, also saw thisfilm- The teacher took a discussion lesson with
the classs  She found that the film had been too hurried for the children-
They had not been able to read the sub-titles for themselves, and could
not always hear the verbal description- They had gained a more intelli-
gent grasp of the film than the younger class, and asked more questions,
e.g." Howwasthefirelit?" " Werethereelephantsthen? " " Didthey
grind corn? " The class had previously studied the period, but learned
from the film many new points, such as the method of making canoes and
baskets ; they were surprised to hear of pedlars in the Stone Age- The
duller ones, like such children in Experiment 61, confused the Professor
and schoolboys with men of the Stone Age- In their first free tests the
children chiefly concentrated attention on the barrow, the canoes, the
pedlar, the hunting and feast- In the delayed test taken six months
later, the children did far worse than usual, though the teacher notes that
several who record less facts than usual express themselves more easily
and naturally- Her report on this deferred work runs : " On the whole,
the impression has remained to a greater degree with the average and dull
children than the brighter oness In the main, the essential points have
been best remembered, the narrative portions, e-g- the hunting, having
left the strongest impressions in practically all casess One child of quite
normal intelligence had so far failed to realise the atmosphere as to speak
of sending the deerskins to usfor use as fur, another of meeting a ' traveller'
from whom he ' bought ' thingsin the ' town-'"" An examination of the
marks shows the failure of the film- Twenty-one children from all grades
of the class score lower marks ; eight have their usual grade ; one only
improves, from C to B-

257- Experiment 69- Almost the same remarks apply to 38
children ayear older in Standard I I | - These children had not had lessons
on the Stone Age since they were in Standard |- two years before- The
teacher considered that the film would have been more helpful if a pre-
paratory revision lesson had been taken- As it was, she considered from
her discussion with the children that the film had made their general idea
of the Stone Age clearer than before, but that the class learned little detail-
She wrote : " The whole thing might have been shown more slowly to
give the children time to look at the details- As it was, they had only
time to glance at the central figure on the picture, and details of homes,
method of cooking, and so forth were missed- Of this class, too, the
teacher noted : " Some of them were far more interested in the Professor
and his boys than in the actual doings of Fleet- | think they hardly
understood at the time that the story of Fleet was told by the Professor
to explain the presence of the skull and axe-head-" Even after explana-
tion, confusion remained on this point, as the delayed tests showed- In
their first essays, this class stressed exactly the same points as Standard | | -,
though giving more detail- The delayed tests did not reach the average
standard of the class for such deferred work, even when allowing for the



216 THE VALUE OF FILMS IN THE TEACHING OF HISTORY

longinterval of six months. Theteacher wrote of them : " The results of
the delayed tests on the film ' The People of the Stone Age ' are rather dis-
appointing. The final grade given to each child is, in most cases, lower
than the one ordinarily obtained. Thisis specially noticeable among the
backward children, who seem to have very little idea of what they saw.
The part of the film remembered by most childrenisthat dealing with the
finding of the skull and axe-head by the Professor and his boys, while in
many cases the part showing the homes, etc., of the Stone Age people
has been almost entirely ignored. Many have not realised the connec-
tion between the Professor and the story of Fleet. Among the average
children, the parts dealing with the visit of the trader and Fleet's hunting
and cooking of the deer seem to be fairly well remembered."

It seemed to me that the bright children had been as little benefited
by the film as the duller sections. The scores follow :—

EXPERIMENT 69: DELAYED TEST—38 CHILDREN

| Same Grade, 22. Higher Grade, 2. Lower Grade. 14. )
| 2 inA 2 CtoB j 6 AtoB
11 in B | 4 BtoC !
2 inC | 4 CtoD j
7 inO i
J. ) , I

258. Experiment 70. 22 girls and 38 boys aged about 9, in the
same school, saw the film " People of the Lake." They formed Standard
1V ., and had no knowledge of the subject beyond their lessons on primitive
man taken lower down in the school. The girls enjoyed the film, were
ready to talk about it afterwards, but again had merely a general notion
of the story. The teacher reported : " The film showed the details clearly,
but not enough time was given to study them." In both first and second
tests the interest centres in the doings of the Scout, and the children fail
to give many particulars of the lake village and its inhabitants. Actually,
in the delayed test, the story of the film was well remembered. On the
children's scores the teacher remarks : " Results are in most cases similar
to those obtained after questioning the girls on history in the terminal
examinations."

259. Experiment 71. The boys' master noticed the same points.
In the discussion, it abundantly appeared that few pupils had caught the
significance of the dress, habits, and customs of the people of the Bronze
Age ; the Boy Scout's adventures were of greater importance. The film
appeals strongly to boys of this age, so that in their delayed test, taken
after six months, many show themselves to have remembered the film
better than they do stories. Details of the Bronze Age are, naturally,
still very incidental to the story of the doings of Brown. The atmosphere
of the Bronze Age is not really caught, though the tale of the filmistold
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vividly enough, The teacher reported : " The results compared with
usual results.
Papers—38.
16 show an improved mark.
18 show no change.
4 show an inferior mark.

The results as a whole show some improvement.  The average child shows
very little improvement on his usual mark. The dull child appears
definitely to have benefited. Individual papers show a variety of tastes.
One child only seems to have grasped all the essentials. Few children
attempted a description of the man or his village, and these, when
attempted, reveal no peculiarities which would distinguish them from any
other primitive man or village." The detailed grading is :(—

EXPERIMENT 71: DELAYED RESULT—38 CHILDREN

Same Grade, 18. Higher Grade, 16. Lower Grade, 4.
2 inA 3 BtoA i 1 AtoB
13 inB 1 CtoA i 3 BtoC
3 inC 11 CtoB i
1 I)toC |

This experiment gave corroboration to the view of the value of oral
comment. Little oral explanation was given, but the facts thus stressed
appear in most of the delayed essays, the pointed prow of the canoe, the
leaf shapes of the weapons, the bluntness of the knives compared with
those of to-day.

260. Experiment 72. The Stone and Bronze Age films were aso
shown to children aged 1\ to 8 years old in the preparatory department of
a Girls' High School. They were prepared for the scenes shown in the
Stone Age film, having had a series of lessons on primitive man. After
the film the teacher set the following short-answer tests, which were given
a few days later.

TEST ON " PEOPLE OF THE AXE"

1. What did the man of the Stone Age use instead of a cup ?
2. What was the house made of ?

3. What was his bed ?

4. What weapons did he use for hunting and fighting ?
5. How did he make them sharp ?

6. What did the men give in exchange for weapons ?
7. How did Fleet kill the deer ?

8. How did the people cook their meat ?

9. How did they eat it ?

0. What did they do with the bones ?

1. What animals did they keep ?
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TEST ON " PEOPLE OF THE LAKE"

. Why was the warrior afraid of the Boy Scout ?

. What was the man's boat made of ?

What was his spear.head made of ?

. Try todraw it.

Try to draw his shield.

Try to draw his helmet.

What did the Chief do when he met the Scout %

. What did the people dress in ?

. How did they know when an enemy was coming ?
. What did the enemy do ?

Boo~Npurwnp

All the 21 children did well on the test on the Stone Age film, the
average mark out of 10 being 7.76. They knew less about " People
of the Lake," the average mark for this test being 5*9. None of the
children drew the spear.head correctly. Few attempted the helmet. For
Question 8 all but one answer simply " skins." The children's previous
knowledge may partly account for the greater success of the first film,
and the fact that it was the first film seen. The teacher also thought the
Stone Age film easier for her children to follow than that on the lake
village. This appeared in the discussion lesson which she took after the
test. Nearly all the children preferred the Bronze Age film ; the fighting
appealed strongly ; but they asked questions which showed that they
had had some difficulty in following. The teacher's report runs : " The
children followed both films with interest. The less intelligent children
were a little confused by the introductory scene of the Stone Age film...
the excavation of the barrow by the schoolboys—although the brighter
ones quite grasped the meaning of the scene. In the same way, some of
the children did not understand the part played by the Boy Scout in the
Lake Dwellers' film, and seemed to find the illustrations from the history
book distracting. The sudden shifting of scene was not easily followed by
all, so that they did not properly grasp the sequence of events. For
instance, most of the children did not realise the part played by the
sentinel, and so did not distinguish between the scenes showing the
approaching enemy and those showing the preparations for defence. They
all enjoyed this film more, probably because of the more definite action,
but they certainly learnt more from the Stone Age film. With older
children these difficulties would not arise, but for such young children
films, to be educative, must necessarily be very simple."

261. Recall of Experiments 59 and 61. In the description of
Experiment 61 an account has already been given of the successful
results obtained when these two films, " People of the Axe " and " People
of the Lake," were shown to children of 9 in a rural Elementary School.
Fair success was also reached in Experiment 59, when the Roman
Britain film was taken with children of 9 in a country school. There, it
has been noted, the few children of 8 did markedly less well than those of 9.
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262- The Film is not suited to Pupils younger than 9 + These tests
suggest that the film is an unsuitable medium of education for children of
7 and 8- On the whole, little detail is noticed; the change of scene
puzzles the children ; the action is too quick- Most of the teachers of
these young classes asked for slower projection, but the film was taken at
far less than the usual speed- It could not have been appreciably reduced
without producing a ludicrous slow-motion effect- These young children
talk readily enough of the film afterwards, but their very conversation
shows that the film was merely a source of amaze and wonder- It con-
fuses rather than brings conviction- History stories seem to be more real
to children of 7 and 8 than scenes on the film- In Experiment 06,
where the long Roman Britain film was used, the children of 7 had gathered
so little from the film that they were bored in the following talks-

263- The Film and Pupils of 9+ and 10+- Better results were ob-
tained in Experiment 59 and more particularly in Experiment 61, the
only two experiments with children of 9+- In the latter case, the
teacher reported how the children afterwards were interested to read about
children of the Stone and Bronze Ages-*  Yet | am left with the impression
that I, personally, would not wish to use the film for the teaching of
history to children under the age of 10 i, that, indeed, it would be quite
early enough to introduce it after the 11 + break- Certainly, successful
tests have been made with children of 1()-> That is to say, the children
enjoyed the films, learned their detail, grasped the story ; they asked
intelligent questions- But children of this age are in genera highly
enthusiastic over history lessonss Their history course consists mostly
of stories, with suitable handwork and other expression work- The
children delight in the tales, retell them fluently, enter into their spirit,
propound questions about the lives of the characters, certainly think of
these as of flesh and blood- | have in mind history lessons taken with a
girls' Second Form aged 9-f- and a Lower Third aged 10 j- over a period of
rather more than five yearss The talks after the films with scholars of 9
and 10, though spirited, did not strike me as any more ebullient than
those of ordinary lessonss The case is quite different for scholars whose
ages range from 11 + to 14+ ; there the contrast between film-lesson dis-
cussion and oral-lesson discussion is marked- It seemsto me that it wmild
be a needless sophistication of method, a denial to the child of the exercise
of imaginative powers that at the age of 9 and 10 he thoroughly enjoys, to
present historical films to scholars of this age, when they already show
such an artless and spontaneous interest in the subject- This, however,
can only stand as a purely personal opinion, in view of the improved
results reported with classes aged 9-f and 10+ -

264- The helpfulness of the Film in the more difficult Period following-
Later, round about the age of 12 and over, the scholars' outlook changes-®

! supra, 234 - Supra, 144-148: infra- 273.
3 Cf. History asa School of Citizenship, H. M. Madeley, pp. 35-6.
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They become more utilitarian, less imaginative ; one cannot but wonder
if on this last count we in the schools are not to blame; the teacher
makes greater intellectual demands ; certain facts must be remembered,
not always easy to retain ; interest in history tends to a certain extent
towane- Then, as the tests have shown, the film can admirably come to
the teachers' aid- But it would be a mistake to introduce it to scholars
at too early an age-



CHAPTER X
THE INFORMAL TESTS IN SECONDARY SCHOOLS

265- The Secondary School has different Needss The problems of history
teaching in the Secondary School are to a certain extent different from
those in the schools already considered-  The teachers have not to contend
with any specia difficulties created by their pupils' environment- The
pupils, even considering the number of free-place scholars, which happily
grows, have on the whole wider opportunitiesthan those in the Elementary
School, not only in school but at home- They have often, for instance,
travelled alittle further afield, seen more places of historic interest- They
have easier access to books at school and elsewhere, more varied school
equipment- The teacher is a specialist, and his more detailed knowledge
of history should enable him to impart greater vividness to his teaching-
Even for his younger pupils, does he need the aid of the film ? Andisthe
film of any value at all in the Senior Classes, where the more intellectual
aspects of the subjects must be chiefly stressed ?

266- Arrangement of Chapter- These questions arc explored in the
following testss Several experiments carried out in Secondary Schools
have already been described-!  These were conducted with groups equated
according to the teachers' judgment- In the present chapter further
informal tests will be treated- The experiments are arranged as in earlier'
chapters according to the films used- Tests with the lower forms are
examined first-

267- Experiment 73- In a Boys' Grammar School the Stone and
Bronze Age films and " Roman Britain " were shown to successive
Junior Forms- | give the teacher's report in full as the best comment on
these lessons :—

268- " Report on Stone and Bronze Age Films: Experiment 73-

FORMS 111A- AND B- : AVERAGE AGE 12
Films : ' STONE AGE"
! BRONZE AGE-'

The boys had a good acquaintance with the Stone Age from work
with A Brief History of Ancient Times (Ginii)- This book does not deal

* Qupra, 102-112-
21
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with the Bronze Age as such, but refers to the introduction and use of
metal in Egypt and elsewhere-

Both films, | thought, were good, and evidently produced with
great care- The boys gained much from them, and were extremely keen
to discuss them afterwards- Personally, | preferred the Stone Age film
without the Boy Scout, but the boys unanimously preferred the Bronze
Age film, and only two thought they would have liked it better had the
Scout not been there- The general opinion was that the contrast between
the Scout and the Bronze Age men added greatly to the interest and
enjoyment of the film-

The fighting and hunting scenes were most appreciated : a few boys,
however, were specially interested in the spinning and weaving- One boy
questioned whether the flints were worth the skins—a point producing an
interesting discussion- The stopping of the film was regarded very
favourably-

Fairly numerous criticisms were offered when invited : the stockade
of the Stone Age village was not very good : the finger nails of the ancient
men were too well manicured : the Scout would have been killed while
waving his side on- A question on how the spears were thrown at the
Scout so accurately led to a discussion of the ' faking ' of such events in
a film

Both formswrote essayson' A Day in the Life of a Stone Age Man/
which showed that avivid impression of Stone Age life had been obtained-
111A- had done similar essays a few weeks before, and the second attempts
showed in most cases a distinct advance upon the first—information from
previous school work and from the film being harmoniously combined-

269- Report on ' Roman Britain ': Experiment 73-

FORMS IVA- AND B- : AVERAGE AGK 13
Film: 'ROMAN BRITAIN"

These forms had studied the development and life of the Roman
Empire without a detailed study of Roman Britain, which had been
omitted partly owing to shortage of time and partly in view of the showing
of the film- The scenes of the film were good and full of interest, but the
film as a whole seemed to me seriously to lack coherence- The response
of the boys was most vigorous, and every one was eager to discuss and
comment upon it- The most valuable comment, | think, was that of the
boy who said that the Britons before the Romans came were far more
civilised than he had thought—making cloth, baskets, and pottery- The
impression is probably common that the ' Ancient Britons' were much
the same as ' Cave Men-' The processes of spinning and weaving caused
particular interest, and with the aid of wool just ready for spinning we
were able in class to clear up misapprehensions about these processess A
criticism offered was that the spear was not thrown at the boar with much
force- The picture of the revolt was said to be taken from the film of
* Boadicea-'
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IV A - wrote essays on ' Would you prefer to have lived in Britain
before the Romans came or after ? ' The film was not supplemented by
text-book work nor by class work before the essays were written, and the
result should give an indication of what the film can do by itself- The
essays were disappointing ; they were not very full, and showed partial
memory- Possible reasons are :—

(1) The film was shown quickly-
(2) The film lacked coherence-
(3) The film is not a sufficient basis by itself for good critical work-

| am fairly sure that the study of similar materials from a book
would have produced a better result- The working over of the ground
first by ateacher aware of the contents of the film, such as would normally
take place, would have made a considerable difference- On the other
hand, it must be recorded that after the essays were written we had an
excellent debate on the essay subject at which nearly all the relevant
points were made by one speaker or another-

I'VB- wrote essays on ‘A Roman soldier's account of Britain,'
which were well done on the whole- The film, as one might expect,
stimulates good descriptive work-"

270- Scores in Experiment 73: Form I 11- Comparative analysis of
film and usual score gives these results —

" STONE AGE IVn-—11 BOYS
Same Grade, 4. Higher Grade, Lower Grade,
inA— to A A to A-
inB - to A A toB
in B to A-
in B- to A-

"STONE AGE": HIA-—24 BOYS

SameGrade, H- Higher Grade, 11- Lower Grade, f
1 inA 6 A-1t0A 1 AtoA-
3 inA 1 B+toA 1 A-toB
4 i 3 B toA 3 B(-toB

1 C+ toB-
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271. Scoresin Experiment 73: Form
" ROMAN BRITAIN " :

V.

IVB.—13 BOYS

Same Grade, 4. Higher Grade, 6. Lower Grade, 3.
1 inA. B+ to A 1 A toA.
2 inB B+ to A. 1 B+toB
1 inC B toA 1 B toC

B to A.

B to B+

B. to A.

ROMAN BRITAIN" :

IVA.—20 BOYS

Lower Grade, 6.

Same Grade, 9. Higher Grade, 5.
5 inA 3 A.toA
3 inB 1 B+toA.
1 inB. 1 B.toB

1 A toA.
1 A toB.
1 A.toB+
1 A.toB
1 A.toC
1 B+ toB

272. Experiment 74. Shell

C in a London Secondary School,

23 boys aged 11 years 9 months, saw the Stone and Bronze Age films.
After some discussion between the teacher and the class these questions
were set the boys :—

1. Did you like the films you saw ?

. Didyouloarn anything fresh from them ?

. Was there anything of very special interest in the films ?

. Can you suggest any way in which these filmsmight have been improved ?

. Wouldyoulikefilmslike these to form part of your regular history work ?

. Can you suggest any historical events which would make good films, and
which you would like to s ?

SCuUuhwN

All the class said they had enjoyed the films, and would like such pictures
to form part of the regular course. 7 had learned "a lot " of fresh
matter, 3 " alittle," 11 gave amere " Yes" in answer to this question,
and 2 say " not very much." All of them give replies to the question
on points of specia interest. 7 liked to see the actual dress and
arms of the warriors of the Bronze Age; 5 are interested in the fight,
5 in the houses. 15 were attracted by the early manufacturing pro-
ceses, " the way they make things,” and give instances of making
weapons and pottery and of spinning and weaving. Criticisms were few
and beside the point; one or two say the picture was not clear. One,
like younger children, was evidently confused by the juxtaposition of
modern Boy Scout and Bronze Man. He points out when asked to
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criticise that " Scouts weren't organised then." In answer to Question 6,
they chiefly suggest battle scenes. The master reported :—

" Early Britons. The most prominent factor in the attitude of the
boys towards thisfilm was the idea that they had had an entertainment—a
film was such anovelty in their school work, and was so associated in their
minds with amusement that they mostly regarded the thing as a ' treat.’
This, of course, is natural, and has little bearing on what their attitude
would beif such films were shown regularly. Thereis no doubt, however,
that the historical aspect of the film, as apart from the mere idea of ' going
to the pictures,' did impress itself on a large section of the class. Some
boys had particularly noticed points in which the film appeared to differ
from what they had been told in class—e.g. the build and complexion of
the bronze.using men, and some were comparing their memories of the
bronze axe of the film with pictures in their history books. Thereis, |
think, more scope for real educational work in films dealing with periods
more near to our own time and yet differing in customs and costume—
a film of the Norman Conquest or the Crusades would, if well staged,
have done more to give the class ideas that they could but dimly realise
from the books."

273. Experiment 75. Reels |. and ||| . of the Roman Britain film
were shown to Form | |. of a Girls' High School in Leeds, children
whose average age was 10 years 5 months. The film was shown with
some comments. The children were highly interested. When they heard
that there was a third reel, they begged to be allowed to stay and see it,
although closing.time was reached. The teacher took the follow.up lesson
two days later :—

Teacher.  What did you specialy enjoy in thefilm ?

Answer. The war between Romans and Britons.

Teacher.  Wasiit any clearer than before ?

Answers. 1. Yes. You saw the people. You didn't have to imagine them.
2. | liked the standard.

Teacher.  You knew about that before.

Answer.  Yes, but | liked to seit.

Teacher.  Inthefirst part of thefilm, what did you learn you hadn't known
before ?
Answer. | saw the mud houses and the dress and the furniture.

Teacher.  Did you se anything unexpected in the view of the village ?
Answer. The Chief's house. It had a corridor.

Teacher.  Was that a surprise ?

Answers. 1. Yes. | thought it was just like the others only bigger.

2. Ithad stepstoit.

3. I didn't think they would have a chair and a couch.

4. | was surprised at his wife and daughters. | thought they would
look like heathens.

5. | didn't know they unplaited their hair when they were sad.

6. | didn't know about making bowls.
Teacher.  But we have read about that. Didn't you know before ?
Answer. No. The book does not make it as clear as when you seit.

p
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Teacher.
Answer.
Teacher.
Answer.

Teacher.

Answers.

Teacher.

Answer.
Teacher.
Answers.

Teacher.
Answer.
Teacher.
Answer.
Teacher.
Answer.
Teacher.
Answer.
Teacher.
Answer.
Teacher.
Answer.
Teacher.
Answer.

Teacher.
Answer.

Teacher.
Answers.

Teacher.
Answer.

Teacher.
Answers.

Teacher.
Answers.

abdownN

How many could make a bowl like that for themselves ?

All theclasscould.

Show me with your hands how you would doit.

A child describes making the rolls, " curling " them round, and
shaping the inside.

What did you learn that was new in the second half, or what did
you like ?

| liked seeing the Roman soldiers marching.

| didn't know the officers rode on horseback on the march and the
ordinary soldierswalked.

| didn't know as well as that how they dressed.

There is a picture in your history books. Did the film make it
clearer than the picture ?

Yes.

Tell mewhat the soldiers wore.

Sandals with straps.

White trousers half.way down the leg.

A leather tunic.

. A helmet.
. Armour.

What was the armour like ?

It was a sort of tunic with strips of steel.

Where were the strips placed ?

Over the shoulder and round the waist.

Let ustalk about thehelmet. When did the soldiers take them off ?

On the march till they were going to fight.

How could you tell an officer's helmet ?

It had a plume.

Did you know that before ?

No.

Tell me what the helmet was like.

It had a sort of shield over the forehead to pull down over the eyes.

Was anything d<e fitted on the helmet to protect other parts ?

It had a piece over the neck, and pieces to come down from the ears
like on a swimming cap.

What other weapons had the soldiers ?

Shields.

Didyou know that before ?

. Yes.
. They had little swords.

Where did they wear the sword %
On their shoulder, hanging down at the side.
Whichside?

. Boy. Left.

Girl.  Left.
(The teacher had to explain that it was worn on the right, and
why.)
Why do you think the Romans won ?
The Britons ran about so. The Romans stood still so they won.
They did not get tired.
The Romans were more civilised.
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Teacher.  What do you mean when you say more civilised ?
Answers. 1. They had stronger shields and armour.
2. They were more experienced.
(The teacher felt that the children were trying to express
training and discipline, and helped them out.)
Teacher.  What good weapon had the Britons ?
Answer. Chariots.
Teacher. What made these dangerous ?
Answers. 1. The horses.
2. The knives on the wheels.
Teacher. Y ou knew about those before, didn't you ?
Answers. 1. Yes, but | liked to se the knives flashing.

2. 1 didn't know the knives were like that. | thought all the spikes
on the wheels were sharp like knives. 1 did not know the
knives stood out.

Teacher.  But thereis a picturein your book. Look atit.
Answers. 1. T hadn't noticed how the knives went till | saw the wheels moving
in the picture.

2. The Romans had many chariots. The Britons' chariots are like
those only they have knives. Those knives would cut your legs.

Most of the children best liked the battle scene. One liked the interior of
the Chief's house, one the standards, one the Druid on the altar. They
were interested to work out problems. For instance, they were asked
why the intervallum was left, and gave two correct suggestions, that it was
a space for drawing up the army and provided safety, though from " the
bows and arrows of the enemy." The most striking fact that emerged
was that the film had driven home several points that the abundant still
illustrations seen by the children had failed to teach. The teacher re-
ported : " The children certainly gained much from seeing the film that
they would not have gained from their usual lessons. The Britons and
Romans really lived for them, | think, for the first time. When the film
had been stopped and was set going again, the figures, instead of being
stationary, began to move, and that, | think, was what was happening to
the images in the children's minds. The film was a means of correcting
faulty ideasin the child's mind. One child remarked that she thought the
Britons were " much more heathen " than they appeared on the screen.
It was also a means of adding to the knowledge they already possessed of,
eg., the Britons' weapons and armour, British houses and customs, pottery.
making, Roman weapons and armour, Roman camps. 1 think films
would be a useful supplement, but a supplement only, to ordinary teaching
for children of this age. (If too frequent use were made of them | think
the children would not make sufficient use of their imagination.) | did,
however, think it a matter of regret that the pictures of fighting were the
most popular with the children. | should like best for children of this age
pictures showing the social side of history."

274. Experiment 76. All the reels of the Roman Britain film
were shown to Form |1 1. Lower A, 34 girls of average age 11 years
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8 months, and I | | - Lower B-, girls aged 11 years 3 months, in a Girls'
Secondary School in Bedfordshire- Both forms had lately had several
lessons on Roman Britain- The girls were asked what new points they
had learned from the film, and instanced many details of military equip-
ment, what the drawbridge was like and how it worked, that Britons
worshipped tree spirits, that mourners unplaited their hair, that the Chief
lived in a more civilised fashion than they had imagined, that his house
wall was hung with skins, that British women watched the battle, that the
Romans formed a wedge formation to break through opposing ranks-
These things were discussed, and then the children invited to ask any
questions they wished on the films- Many points were raised, most of
them already instanced from other classess One child criticised the film
for showing slaves always treated with extreme severity by the Romans ;
she argued from earlier knowledge that this was not the cass== Another
thought the Chief's womenfolk " too gentle-" An interesting question
was, " What were the strings of tho harp made of ? " It again aptly
illustrates the fact that filmsquicken intellectual curiosity rather than the
reverse, as so many people fear, and that the film has a greater stimulating
effect than the still picture- | have often talked to children of this age of
minstrels and harps and shown them pictures, but never had this question
put before- Seeing the strings, as it were, in the round, plucked by the
minstrel's fingers, made the child wonder if they were of gut or if the
Britons made metal strings- | confess that my own curiosity had not been
aroused on this point, but the matter was |looked up and the child answered
later- Such points are not insignificant- The; degree of civilisation of the
Britonsisinvolved, and discussion of such questions leads the children to
realisation of the fact that the tale of history unfolds from research,
archaeological and literary- The 40 minutes' period was over, without
time to do more than deal with the children's questions-

The history mistress took a follow-up lesson with I11B- and with
similar results- She thought that the films had been " decidedly stimu-
lating," and that the children had observed alarge number of new points-
" It seems to me that it (thefilm)would be a most valuable aid to ordinary
oral teaching, particularly to children of this age-"

275 Experiment 77- An interesting test was tried with boys aged
12 years 11 months to 13 years 3 months, in a Bedfordshire Secondary
School-  Much use is made in this school of contemporary documents, and
the Roman Britain film was shown to boys who had been using one of
Blackie's English texts, Britain and Germany in Roman Times, to get
their picture of the period- The master took the follow-up lesson- The
class was asked if they wished to discuss anything in the film- They
expressed their surprise that the dress of the Roman women was not so
very unlike that worn to-day, and that the dress of the British Chieftainess
was quite similar to that of the Roman women: opening remarks un-
expectedfrom aclass of boys- They then questioned thetruth of therepre-
sentation of the battle scene, the chariots' approach to the enemy without
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the hurling of missiles, the advance of the Britons in relays, the small
number of Britons. They regretted the lack of close-ups for detailed
examination of equipment. Was it correct to have iron sickles ? Wasn't
the crop of corn too luxurious? Would corn grow so high in those days ?

The boys had their texts with them. The teacher then asked if the
film made Caesar any easier to understand. The boys said it made the
equipment of the Romans plainer ; the difference in the uniform of cen-
turions and troopers was made clear. One boy said the film made the
scene in the cornfield, which they had read in Caesar, mean more. The
class found and re.read this extract, referring to a British ambush in a
wood and surprise attack upon the Romans. The boys pointed out that
the film showed the Britons gathering secretly in the woods. One boy
objected that most of the country in the film was too open for surprise
attacks. A further passage had been discovered : " This is their order
of fights in waggons. First they ride about on all parts casting off darts,
and oftentimes with the terribleness of their horses and the rattling noise
of their wheels they break the array. . . . And they are come to such
perfectness by daily practice and exercise that even in seep and falling
places they will stop their horses running a full gallop, guide them and
turn them in a short room, and run upon the verges, and stand steadfast
upon the beams, and quickly recover themselves back again into the
waggons. With the which things, while our men were troubled for the
strangeness of the sight, Caesar came in very good season to the rescue."
The class again remarked that no darts were thrown from the chariots in
thefilm, " Andthe Romans weren't frightened.”  The teacher asked what
that showed, and suggestions were made, first that by this time the
Romans were more accustomed to barbarian methods, and, in the second
place, that their discipline was greater than their fright. There was con-
siderable discussion of equipment, length of spear, shape of shield, type of
foot.gear. " Inthe film they had straps on thelegs. Didn't they wear a
sort of boot ? " These matters were looked up in Quennell's Everyday
Life in Roman Britain as they arose.

It was obvious that the military scenes had chiefly seized these boys'
attention, though one expressed his surprise that the Britons could make
pottery. He thought that they had no idea of it at all until they learned
the art from the Romans.

The teacher considered that the film could well contribute to his
special aims in history teaching. The Wolfe film was shown to a higher
form in the same school. The reports on both experiments are given here,
since in this way the master's point of view the better appears.

276. Report : Experiment 77.

"THE HISTORY SYLLABUS AND METHOD. We regard history as a
vast treasure house of human experience, from which each human being
may take what is most suitable to his intellectual needs and germane to
his tastes. For this reason the subject must be treated selectively and—
ideally—the pupil must be encouraged to make that selection himself.
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Therefore, we provide many and varied books, and aim—on a basis of an
irreducible minimum of knowledge—at arousing in the boy a desire to read
as well as a capacity to criticise, to select and connect facts together-

THE PLACE OF THE FILM- In a syllabus of this type the film can,
therefore, have a very definite, if somewhat subordinate, place- We need
it : (a) to stimulate interest in history as alive subject ; (b) to emphasise
such aspects of life in the past as can best be understood when a whole
scene is reconstructed ; (c) as a medium to aid the criticism of contempo-
rary accounts, e-g- Caesar's expeditions to Britain and his descriptions of
the Britons- In the last respect—(c)—they may have a peculiarly
strikingvalue-

Films in general exact a more immediate response from duller or
more volatile children, who have not the grasp or stamina necessary
for literary work ; and they convey atmosphere swiftly and comprehen-
sively, when history is one of the most obvious subjects lacking—in its
ordinary methods of teaching—-any really comprehensive understanding
by the pupil-

On the other hand, films lend themselves to the creation of a con-
dition of passive receptivity in the child,* and can only be regarded as an
occasional—though very essential—stimulus, without being reliable as
continued aids to teaching-

Of the two films which we saw (i-e- ' Roman Britain ' and ' Wolfe '),
' Roman Britain ' was a bad film, but it had the effect of making a lasting
impression on HB - Form- They remembered details ; they were stimu-
lated ; and they were compelled, by their observations, to face Caesar's
own account of hisexpeditionto Britain with aclearer eye for discrepancies
or inaccuracies, i-e- their ability to use material critically and selectively
was definitely encouraged- The Wolfe film was thought good, but it had
not the value of the other- This was chiefly due to the fact that it only
recapitulated facts which most boys are quite interested enough to read
for themselves- The detail was good, but the story had plot rather than
comprehensiveness ; and | am inclined to believe that it isin this compre-
hensive presentation of detail that the main value of the film lies-

IV A- (average age 14-5) saw ' Wolfe-' They wrote an essay on ' In
what ways is a film clearer and more provocative than a book or an
ordinary lesson ?' In this, the replies emphasised the value of the
dramatic in history, of the film's comprehensiveness (' more in the pic-
ture '), its definiteness, reality, lasting effect, and the appeal made to a
few by the sight of the actual characters like Wolfe and Pitt- One youth
thought thefilms had no real value-  Accuracy of dress, speed of presenta-
tion of the story, and economy of time made a great appeal-

11 B- (aged 12-11-13-3) saw 'Roman Britain-' Their observations
were more diffuse- Only parts of the film remained in their memory, as
there was no thread or plot on which to centre their intelligence- In
consequence, they picked out such bits as army fifeand armour, the Chief's

1 The investigator denies the truth of this criticism, as contrary to the results of the
tests, cf. supra, 227, 230-1, 233.
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funeral, customs, etc., and ended by confessing that they could only
remember the Britons' method of fighting because they had read about it
in Caesar- They asked for the film to berepeated, when, they explained,
they felt they could really hope to get hold of it- These replies were
either written or elicited spontaneously later in the same lesson-"

277- Success of Experiments in Junior Forms- With the use of the
Wolfe film we come to experiments with older boys and girls- We must
therefore notice in passing that all the teachers who participated in
Experiments 73 to 77, and this included tests with ten classes of
children aged from 10+ to 13, felt that the film made definite contribu-
tions to history teaching- Far more criticism of the films was anticipated
from Senior scholars—and received-

278 In Experiments 78 to 80 the Wolfe film was used without
preliminary lessons on its subject matter- A Form |VB-, aged 14 + ,
saw the film as an introduction to the study of the conquest of
Canada- They had previously had lessons on the colonisation of the
Tudor and Stuart periods, the rivalry of France and England, the outbreak
of the war of the Austrian Succession, and later hostilities in America-
The teacher's report runs :—

" PLAN OF LESSON- TO elicit information about the conquest from
knowledge gained by the children from the film-

PLAN ALTERED- The lesson was begun, and the pupils were so
bursting with details about the film scenes, the kind of ships, the men
wearing wigs, Pitt's planning, the appearance of the sailors, etc-, that we
found ourselves lost in a maze of descriptive detail, jotted down in note
form on the blackboard, without any clear thread of story- In the
enthusiastic discussion of the film we discovered that some children had
noticed details of dress that others had not- We deserted our original
planin order that each pupil might write down all that he remembered that
he had seen-

NEXT LESSON- A clear idea of the story had been retained, and
the children emphasised Pitt's planning, Vaudreuil's incapability and its
effect on Montcalm ; the capture of the Foulon and the opening out of
the road to our main forces, the arrival of the British Fleet before the
French-

MY OPINION OF THE VALUE OF THE FILM- | am certain that it was
of great value- The pupils got the essentials, the reasons for our success
and the ' atmosphere,’ conditions on board ship, dress, etc-, the difficulties
in scaling the cliffs, the kind of fighting, that Quebec was a walled town
with a drawbridge, etc- The papers attached give no idea of the 'live-
ness ' of the lessonss |t should be remembered that the film was the
children's introduction to the story-"

279- Experiment 79- Forms VA. and B-, a class aged 15+, in a
Girls' Secondary School in Leeds, saw the film when they had taken the
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general causes of the Seven Years' War and the war in America up to the
campaign of 1759, which thefilm shows. Oral lessonsfollowed. Thedis-
cussion showed that the girls had grasped the story from the film. The
teacher wrote of the lessons : " The response in class was very good in
the A. form and quitegood in B. The particular points of interest seem to
have been

(a) Climbingthe Heights.

(b) Wolfe's farewell letters.

(c) The march along the Foulon Road.

(d) The steady English battle line.

(e) Thedress.

(f) The awaiting the reinforcements in the spring of 1760.

The interest of the children was undoubted, but they saw immediately the
fact that films could never take the place of teaching, for only scenes of
action such as this could be used. This information was volunteered
without' being asked for. Their chief criticism wasin the confusion of the
colour of thesoldiers' uniform. Usually, the French uniforms were white
and the English coloured, but some French officers' were coloured, and
also, | believe, the gun detachment." The false assumption here that
films must necessarily be of this episodic nature, showing only spectacular
action, is discussed later.' Both classes wrote free essays on the film.
These were very creditable performances, but no appreciable divergence
from normal grading occurred. In discussing the value of the film, the
teacher wrote : " | t gave a picture the impression of which was much
more vivid than alesson, e.g. since seeing the film | have given an examina-
tion, and the answer to the question on the Seven Years' War in America
in some cases resolved itself into a description of the film to the extinction
of any previous events in the war, so anxious were they to get to the tale.
| have had, therefore, to adjust a sense of proportion among the less
intelligent."

280. Experiment 80. Forms VA. and B., boys aged 14, in a
Secondary School in the north, saw the Wolfe film. Thisis the teacher's
impression : " These forms had no previous acquaintance with the subject
matter of the film so far as their recent school work was concerned,
although the subject is one which most boys know something about. It
was an excellent film, making full use of the advantage of a good theme.
The attempt to show Pitt as the master mind behind the campaign
appeared to me to be quite successful, but does not seem to have impressed
the boys. The accuracy of the film was noteworthy : one point alone
occurs to me that was not quite clear, viz. that the boats set off down-
stream to the Heights of Abraham. The film was vigorously discussed at
the next lesson period. In both forms surprise was expressed at the open
fighting on the Heights of Abraham, the conditions of the last war in
France evidently constituting their chief idea of war. Incidents that

! Infra, 324, 400.
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attracted special attention were the climbing of the cliff, the conflict
between Montcalm and the Governor of Quebec, the marching of troops on
the horizon, the death of Wolfe, and the sighting of theflaglessship from
Quebec. It was noticed that Wolfe looked ill, and the fact that a great
many English troops died of disease in the second sege was well remem-
bered. One boy asked why the English ships were not stopped before
they reached Quebec in the first place. A very backward boy in VA.
next day reproduced on the blackboard the map showing the position of
English and French in North America with great accuracy, which he
would not have been able to do from the study of an atlas. The essays
generally showed a good grasp of the salient facts. They were written
after a discussion of the film in class." Actually, in the grading there is
littlevariationfromnormal. |1V B .doesslightlyworse, | V A . slightly better
than usual.

281. Experiment 81. |n eight cases the Wolfe film was used after
preliminary lessons. First, the film was shown to three forms in a Boys'
Secondary School :(—

(&) To Form V. Upper, 16 boys aged 15 years 8 months, the exam-
ination form, who had studied the subject earlier in the
year.

(6) To Form 1V A ., 21 boys aged 14 years 9 months. The Conquest
of Canada had been reached in the ordinary syllabus, but not
yet taught.

(c) TolVB., 17 boys aged 14 years 11 months, with whom the Con-
quest of Canada had been taken in the previous lesson.

The Headmaster, who was present during the showing, considered
that such afilm would be useful, chiefly to pull together material already
known from other sources. He had noticed the boys during the film.
They were completely absorbed. He was impressed with the amount of
concrete detail given by thefilmin 45 minutes ; it was impossible to cover
the same amount of ground orally in the time.

The same test was set to all forms :—

1. In what respects do you think the film helped you to understand the
" Conquest of Canada " ?

2. What part did the navy play in capturing Quebec ?

3. Give the names of the French and British officers mentioned in the film.

4. What were the rotations between the French Governor.General and
the French General ?

The teacher also discussed the films with all the classes, and came to
the following conclusions : " Most boys found the film very interesting,
and said they had learned something, usually that they had a more vivid
mental picture of the capture of Quebec. Details especially were noted,
these details varying with particular boys, some noting details of incidents,
others of dress, others of the bearing of the personages. Several boys,
mostly the older boys in Upper V. and the better boysin |V A ., criticised
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thefilm from the point of view that it only showed the capture of Quebec,
and that it gave no indication of the general strategy that led to the
conquest of Canada. The boys in | V B . were more ready to discuss the
film, and it appeared to have had a greater effect on them, especially from
a ' mental picture ' aspect, than on the others. More criticisms came from
Upper V. and | V A . than from | VB ., and several boys in each of those
forms questioned the accuracy of the opening scene between Pitt and
Anson. Boys in Upper V. said that diagrammatic maps ought to have
been used. With regard to the part played by the navy, the importance
of the navy taking the troops to the Foulon and the arrival of the ship at
Quebec in 1700 was noted, but it is doubtful if the film made the boys
realise the real significance of the work of the navy in the conquest of
Canada. Only one boy denied the film's educative use. Even the boys
who criticised the film because it only depicted one incident, thought that
the vivid picture they had of that incident would help them to remember
the whole conquest of Canada. The number of spelling mistakes in the
spelling of proper names will be noted. Personally, | think the experi-
ment was very useful. Undoubtedly, the boys were deeply interested, and
| anticipate good answers to a question on the conquest of Canada in the
terminal examinations. | was much struck with the eagerness of | V B.
to discuss the film. Seeing the film was evidently more palatable to
them than hearing about the plan of campaign. Of course, it must be
realised that every boy knew something about the story. It would be
interesting to see the effect of it on a much younger class that had not
heard of Wolfe."

The delayed test, taken six months later, emphasised the gain derived
by the duller boys from the film, and also the loss of those usually bright.
The general report on the delayed test follows, and an analysis of the scores.

"* (1) The essential facts of the film have been remembered very well.
Some boys remembered many details, and most of the details were re-
membered by some boy or other.

(2) The film was relatively of more value to the boys in the lower
groups, as classified by the usual tests, than in the higher. The boys in
the lower groups remembered more of the minor incidents. It will be
noticed that only two boysin A group maintained their position. X and
Y,V A.,whoml regard as two of the most intelligent boys, did badly in
this special test. (They fall from A to D and C respectively.)

(3) This test seems to bear out my experience of the use of black-
board and other illustrations—the lower and younger forms are, relatively,
very much more impressed than the higher and older. Those boys who
are usually regarded as of a lower mentality, because of their inability
to respond to a written test, often respond more readily to questioning
about pictures and ordinary films; therefore, the teacher has to use several
different devices in any one form in order to impress all the diverse
mentalities. The cinematograph would be an addition to the methods
already used for illustrations. Some of the older boys, in a discussion on
the permanent impression of the film shown, said that it could not teach
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the history of the Conquest of Canada, because the film is, and must be,
episodic,* while history is more than a mere sequence of events-"

EXPERIMENT 81 : DELAYED TEST : IVA-—21 BOYS

Same Grade, 6- Higher Grade, 7- Lower Grade,
in A 2 BtoA 3 AtoB
inB 2 CtoB 1 AtoC
inC 1 CtoA 1 AtoD
in D 2 DtoC 2 BtoC

1 CtoD
IVB-—17 BOYS
Same Grade, 6- Hight Grade, 1 Lower Grade, 1-
1 inB 2 BtoA 1 CtoD
2 inQ 2 CtoB
3 inD 3 Dto B
3 DtoC
V- UPPER—16 BOYS
‘Same Grade, 9. Higher Grade, 4 |  Lower Grade, 3— |
1 inA 1BtoA 1 AtoB
4 inB Cto A 2 Ctol)
1 inC 1 1)to A
3 inD

282- Experiment 82- Strong criticism of the film came from a class
of 16 girls aged 15 years 5 months, an Upper Fifth Form in a Girls'
Secondary School in Bedfordshire- In the discussion lesson, 10 of the
girls said they had enjoyed the film ; 6 thought it was a waste of time in
school, though it was quite pleasant to watch- This class is taught on the
principle that they shall not be told anything that is contained in an easily
accessible book- Hence the six girlsfelt that they could have more profit-
ably spent the time in reading- The teacher said that they were average
members of the class and not girls inclined to cavil- Later, in a private
discussion with the teacher, the girls came to the conclusion that films
showing social background would be useful, but not films showing a single
incident like the Wolfe film- Most of the class thought that the film had

! Infra, 324, 400-
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been useful as givingdetails of costume, site, etc., and inimpressing the facts
they already knew. Themajority had learned afew new points concerning
events, that Vaudreuil was Governor.General, that Montcalm was aware
of the necessity of guarding the Foulon. The class offered no detailed
criticism of the film, but when asked for their views on its character
portrayal, one girl said that she had not expected Vaudreuil to be so
" miserable." Another girl was disappointed in the presentation of Wolfe.
She had imagined him of much more striking personality ; the film did
not suggest to her a man of any force. The maps were considered useful,
particularly the last, darkening in new British territory. The girls were
surprised at the thin line of battle. They failed to suggest the reason for
Wolfe's order to withhold fire till the near approach of the enemy. They
had learned from the film the events of the winter 1759.60. The group
of six said they had learned nothing. There were some points they might
have learned, but missed. None of the class, for instance, could tell what
was Anson's office.  The only suggestion offered, Admiral of the Fleet,
was not accurate. Only one in the class could correct this mistake, and
knew that Saunders was the Admiral. Perhaps the girls had not taken
the film as seriously as might be because it was shown to all the Upper
School. Mass showing proved no deterrent to close observation in the
other cases where it occurred, but on the other occasions stress was laid on
the fact that close observation was expected.® Without some such
warning, massexhibition may lead to the half attention given to the public
cinema. The Headmistress pointed out that unless the girls were put on
the qui vive to notice the film closely in anticipation of a discussion, girls
of this age would not be all eyes on the screen like the smaller children.?
They would be interested, for instance, in my personal appearance, and
wonder what it felt like to be perched up on raised benches operating a
machine. On the whole, the girls knew the story of the film, but there
was no suggestion that it had been of very specia help. The teacher's
comment is : "l think that these older girls should be encouraged to read
as much as possible. They do not need the film as a stimulus, but | do
think that a social background film shown occasionally would be useful
to them."

283. Experiment 83. In this same school, a class of 15 backward
girls, I'V. Upper B, aged 14 years 11 months, had seen the film at the
same time as the others. Their year's syllabus was from 1688 to 1815,
but they had not reached the Seven Years' War. They had never had
formal teaching on thisperiod. The girls' responsein the follow.up lesson
to questions on the film suggested that it had been entirely useless to them.
They had gathered something about Pitt and Wolfe. Several were com-
pletely confused over the doings of Montcalm and Vaudreuil. They could
reproduce the first map on the blackboard, but had learned little of the
disposition of the troops on the St. Lawrence. They were very uncertain

! supra, 144. 200 children were present; 101, 106, 175, 176, 278, 288.
2 Qupra, 274. Experiment 76 was taken with Junior Forms in this school.
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about events after the English entry into Quebec. Yet this was the final

dialogue in the lesson.

Investigator. This film was rather long and difficult for you. Do you think you
really learned anything from it ?

Answer. Chorus of—" Yes."

Investigator. Y ou think filmswould help you to learn your history, then ?

Answer. All theclass, " Yes."

Investigator. Why ?

Answer. Chorus, " We can't imagine it from books."

Investigator. Butyou haven't found it easy to remember the film. 1tmight have
been easier if you had had thislesson first. Hands up those who
would have liked alesson onthe attack before they saw thefilm ?

Answer. No hands raised.

Investigator. Well, why do you like the film first ?

Answer. Onechildsaid: " All thetimewe were having the lesson, you kept
saying, ' you remember.' |f we had the lesson first, you couldn't
say ' you remember,' and we shouldn't be remembering pictures as
you explained, so that we shouldn't get it clear."

The class confirmed this statement. The girls wrote free essays on the

film at the time and seven weeks later. On the whole experiment the

teacher wrote :—

" October : First Test. The amount of information given by the

film was more than | givein onelesson. Consequently, the recapitulatory
lesson also covered more ground. The written work done after the lesson
showed confusion in many cases. The results were not actually better
than the written results that | get, but | believe that they were better
than the written results that | should get if | tried to do so much in such
a short time.
December : Delayed Test. | feel that the girls have remembered more
than usual after an interval. What was grasped in October is on the
whole retained. | believe that to these dull, non.literary people the film,
judiciously used, would be of incalculable value.
ATTENTION. It is difficult to get recti attention (I do not mean silence
and apparent listening) for a whole lesson from such girls, but every
girl craned her neck and did her utmost to follow during the whole time
that the film was shown. That initself was good, and must, if it happened
constantly, lead to good results. They ought to be able to work more
quickly.
IMAGINATION.  The girls themselves said that when you discussed the
lesson with them afterwards they could 'imagine' as you talked. |
believe that that was a very real gain to them, though we could see so
little result. The other day, after | had given a lesson on the '45 | read
the Ballad of Moy Castle, but several of these girls were quite bored with
it. A filmwould have had the desired effect.

GEASF AND RETENTION. | believe that with a dull form the best result

would be obtained by showing thefilmtwice : film—Iesson, preparation.

film, with a period for preparation, reading or drawing (map) between.

After the second film a written preparation might be given."
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284. Experiment 84. This teacher aso took a follow.up lesson on
the film with 24 girls aged 14 years 6 months, a bright class, and said
of them : " This class enjoyed the film. The work was entirely new to
them. On the whole they grasped the main outlines well. These girls
are able to read. | believe that they would obtain greatest benefit from
reading first, asking questions on difficult points, and then seeing the film.
It ought not to be necessary to show the film twice." Her general con-
clusion from work with the three classes is that the film, rightly used,
" can be most valuable as an aid to the teaching of history."

285. Experiment 85. Several forms in a Girls' Secondary School in
Bradford also saw the Wolfe film. None of the girls adversely criticised
the film, though the oldest girls were aged 15 years 6 months.

(@ Form Upper Il1A., anintelligent class of 35 girlsaged 14+. This
class was very excited over the film, and broke into spontaneous applause
at stirring moments, as when the first English sail appeared in 1760.
They learned the essentials of the story well, as the discussion lesson
showed. They had just reached this point in their syllabus. To avoid
confusion between Montcalm and Vaudreuil, the film was stopped at this
first meeting. These girls had missed the usual details, were not clear
about Anson and Saunders, nor over the first two maps. The teacher
thought the response very good.

286. Experiment 86. (b) Form|V B . was asmall class of 8 girls, aged
15 years 6 months, of barely average intelligence. The teacher had
previously taken with them general lessons on the relation of the English
and French in America, but the details of the capture of Quebec were only
known to them from reading their text-book. In the discussion lesson
special attention was paid to the girls' idea of the characterisation of
the leading figures since the girls of Experiment 82 had been so
scathing on this point. The class pointed out that Wolfe's courage was
emphasised ; he fought when ill. He was considerate, thought of his
friends on the eve of battle. The disciplined spirit of his men showed his
qualities as a commander. The scene at his death showed that he thought
of his country before himself. Of Montcalm, they had remarked the
affection shown him by the people, his eagerness to serve France, his grasp
of difficult situations, shown by his desire to defend the Foulon ; he under-
stood the position and dangers of the French better than Vaudreuil. The
teacher said of the discussion : "I think that it was quite evident that
the children had a much clearer idea of the characteristics of the English
and French leaders than they had before. In afilm of this type it is not
possible to deal with all the points of their character, but enough were
shown to make them living men and not mere names. The cool courage
and determination of Wolfein spite of illness, the enthusiasm of Montcalm,
were far better realised by the children than if they had been merely told
these were features of their characters." The girls had found the maps
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helpful, especially the two animated maps showing the march of the
armies and the new English lands. As part of the lesson, they wrote
down what new information they had gained from the film and what
other help it had been to them. Under the first heading, five mentioned
the importance of naval relief, four the jealousy between the French
leaders, four " what the battles were like in those days," three the import-
ance of Pitt, and three the delicacy of Wolfe. Many other individual
points were made, one girl having noted, for instance, " the look of the
drawbridge, which was like a big slab of stone which was drawn up."
For the general helpfulness of the film, they instanced many matters of
which they had previously heard but which were now clearer, the routes
of the armies, the position of the English and French in America, how the
English sailed in small boats to the foot of the cliff. The film gave more
details. They saw " just where the battle took place,” and " the way the
people made their plans." Three say they can understand a story better
when they see it, three that it is clearer because more detailed ; one girl
s" sure of having theright picture,” one thinksit is*' easier to remember."
The teacher wrote : " The whole class thought the film clearer than the
lesson as the former was more detailed. This is true. | had taken the
capture of Quebec as the climax of the French and English struggle, but
had not taken details as these were given in the text.book. This shows
that children of only average intelligence find it more interesting to see a
film story than to read it from a book. The children said that they were
able to understand the film better than the book, especially the routes of
English and French armies in the diagrammatic map."

287. Experiment 87. (¢) FormIV A ., 22 girls of average intelligence
of the same age, 15+, aso saw the film. They had had the same
preliminary lessons as | V B. Only a very brief discussion was possible
with this class. The time was spent in discussing the characters in the
film. This class also felt that they had a better idea of the character of
Wolfe and Montcalm from seeing the film. Wolfe was shown as a patriot,
as a man of much strength of will, yet considerate of others. Montcalm
had become far more vital. What they chiefly appreciated about the film
in relation to Montcalm was that he was depicted in as attractive and as
sympathetic a fashion as Wolfe. They were made to realise that ho, too,
had qualities as a commander. The girls wrote answers to the question
" Did you find the film helpful ? If so, how ? " The girls reply in
much the same fashion as the B. form. The film is more interesting and
clear, largely because it is more detailed. Six girls say that the maps
make the geographical position more intelligible, five that the difficulties
of the campaign become more apparent. They say : " It is easier to
remember names of places after seeing them than after just hearing of
them." " The film impresses main points as well as showing others."
" The characters become lifelike." It is evident that they feel to have
gained a greater sense of intimacy with the people concerned in the attack,
and a more exact knowledge of the whole campaign.
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288. Experiment 88. A fourth form in a mixed Secondary School
in the West Hiding also saw the film. The average age of the class
was 14+. A series of lessons on eighteenth.century warfare had been
taken with the children ; the teacher viewed the experiment as a test of
the film's power of supplying colour and atmosphere as a supplement to
the usual lessons.  The class was afterwards asked to write down anything
and everything they remembered of the film. In marking, one mark was
given for each observation. If an inference was drawn about eighteenth.
century warfare in general an extra mark was given. The top scores
were 47, 45, 40 ; the average mark 25. The teacher wrote : " The class
did gain colour and atmosphere, well worth the time spent in seeing the
film. The film impressed on their minds not only the factors of British
success but also the details of dress, actual warfare, the difficulties of the
sailors in landing, and so forth. The brighter pupils were stimulated by
thefilm, judging by their questions and discussion after it, but the ' tail’
of the class did not appear to have noticed anything that aroused their
curiosity." Of the delayed test taken five months later, the report runs :
" The main points were all retained, Pitt's plans, the inaccessibility of
Quebec, the difficulties of the Foulon, the incapability of Vaudreuil, the
importance of the navy after the winter. A few give points about
uniform, ships, guns, etc. The A group did no better than usual, if as
well. The 0 and D groups were better, but in some cases confused
between Vaudreuil and Montcalm, Anson and Saunders. On the whole,
the poorer groups remembered better than they would have done without
the film."

289. Experiment 89. Experiments 89 to 93 with the Wolfe
film were taken with School Certificate classes. One set of boys,
like the girls of Experiment 82, found the film pleasant, but did not
regard it as a serious contribution to their learning of history, and one
individual at least was highly contemptuous. The group was formed of
39boysfromForm| V A .and 12fromFormV.inalLondon Central School.
The average age of one form was 15 years 3 months, and the other 16 years
3 months. They had studied the subject thoroughly, several with a view
to the Oxford Senior examination. Six of the Upper boys said they had
learned nothing from the film. All the others had acquired a few new
facts, chiefly connected with events after the English entry into Quebec.
Several had not previously heard of Vaudreuil. They enjoyed the climb
and the battle. " | thought the fighting was thrilling, sir." They were
critical of the detail of the film. " Didn't the light change rather rapidly
from the time of getting into the small boatsto climbing the cliffs 2 " "I
didn't know that cannon balls exploded." In both these cases, the critic
was proved after discussion to be wrongly disdainful. " The deaths were
too long." " The French were made too cowardly." " The Governor.
General turned tail too soon, and the French army left the cliff face when
an English ship appeared.” " Were the English sailors slovenly in their
rowing at thattime ? They weren'tintime." " The mast of the English
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scout ship must have been rather high to rise above the cliff-" " What
did the English sailors do besides manning the guns?" "It said the
English in Quebec were ill and had no food, but those on the wallsin the
spring looked plump and healthy-" They asked if the English had not
sufficient boats to land all the men at the Foulon at once, wondered why
none of the Indians were seen in open battle, could not understand why the
French left Quebec to itsfate with so littl eresistance after the battle- On
the whole, however, the verdict was that the film was " very good-" The
boys had apparently missed few points in the film, though they were very
disinclined to talk- They did not seem to have attached any significance
to the introduction of the scene in Pitt's study, but saw that the film made
clear the reasons for English success, instancing the co-operation of navy
and army, the more disciplined troops of the English, and the coolness
between Montcalm and Vaudreuil- All but three of the class thought
that Wolfe and Montcalm had become more " alive," but they agreed with
the boy who thought Wolfe was shown as too effeminate- Experi-
ment 22 had been taken with younger boys in this school- The teacher
wrote : " One point is worth remarking- | asked any boy who would
care TO, to write an account and criticism of what he had seen- Nearly
every boy in the youngest form responded, while from the Fifth Form |
gotone! It-will be noticed that the younger boys are almost unanimous
in approval, while the Fifth Form is scathing with all the self-assurance of
16 years-" This is the essay, from a boy aged 10 years 3 months —

" The filmin itself was good- The acting was for the most part very good
indeed, especially the part where the Heights of Abraham were scaed- The
lighting, for the main part, was good, except for the fact that it was not clearly
shown that the scaling of the Heights was done at night time- The lighting
therewas alittle too brilliant- Too jnuch stress was laid on the deaths of Wolfe
and Montcalm, but it was clearly shown how much Pitt had to do with the
acquisition of Canada by the British- It showed how Pitt saw that after
Britain had beaten France, whichever country's navy reached Canada first in
the spring would finally conquer Canada= He saw that if France reached
Canada first the whole work of the British during the winter months would be
wasted- So he saw to it that Britain snatched Canada first- These facts were
shown on the film, when Pitt was talking to the Admiral of the Fleet, when he
heard the news that the French had been beaten- As regards the fighting in
the film, the part where Wolfe's order that no British soldier was to fire until
the French were within forty paces, and that was so heroically carried out, was
very well acted- But apart from afew other minor details, the film was very
good- With regard to the teaching of history in schools by films, it was shown
that it would be a success for boys between the ages of about six and seven-
For lads between sixteen and seventeen, however, it would not benefit them
very much- For those who saw the film, who were between the ages of sixteen
and seventeen, approximately, there was nothing that was not known before,
and so it was clear that it would only be a success for younger lads-"

Judging from the lesson, the essay is probably quite representative of
theviewsof theFifth Form- | should say that the general opinionof | V A -

Q
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was somewhat more favourable. The teacher compares the excellent
response from Form I., aged 12, and that from this class : " | n the Upper
Forms the response was poor, worse than when | give an oral lesson. In
my opinion thisis due to the fact that adolescent boys are shy of expressing
their opinions in public ; they fear ridicule from the rest more than any-
thing else. In addition, films are much more of a novelty to the younger
boys than to the older. There is no doubt but that young boys think in
concrete terms, while boys of 15 are beginning to be able to think in the
abstract. The result is that youngsters take a film quite literally, and as
their sense of time is not developed there is apt to be some confusion.
Further, all children are extremely critical of detail, so that every care
should be taken to ensure the absolute accuracy of everything that is
shown. In conclusion, judging from the experiment and its results, |
should say that films could be a valuable adjunct to the teaching of
history to children up to, say, 14+, but that above that age they are
more of the nature of an interesting illustration than a definite aid to
teaching." *

290. Experiment 90. A different type of test was taken with 18
boys, aged 10+, in a West Riding Secondary School. They had studied
the period. They saw the film, and, without any discussion, were asked
to write what they remembered. Two months later, the usual delayed
test wasgiven. Both sets of essays were well balanced and comprehensive.
In this delayed test all the essentials were remembered, usually in their
proper sequence. There were some omissions, few errors ; only one boy,
always very backward, was badly confused. Only two references were
made in the delayed tests to the maps, two to the date, in both cases given
wrongly. Ansonisgenerally remembered but not Saunders. The general
standard of the class was raised, the poorer boys improving, but two A
boys deteriorate, one to C and one to B +.

EXPERIMENT 90: IMMEDIATE TEST—18 BOYS

Same Grade, 2. Highor Grade, 14 Lower Grade, 2.
1 inA 1 BtoA 1 AtoB+
1 inB 5 BtoA. 1 AtoA.

2 BtoB+
1 CtoA
1 CtoA.
1 CtoB+
1 CtoB
1 Dto A.
! 1 D toB+

1 Cf. use of this same film as a definite teaching aid with a Matriculation Class, infra,
293.
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EXPERIMENT 90: DELAYED TEST—18 BOYS

1
Same Grade, 5- Higl Lower Grade, 3-
1 in B+ 1 BtoA AtoC
3 inB 1 BtoA- AtoB +
1 inD 1 BtoB+ BtoC
3 CtoA
1 0toA-
1 CtoB+
1 CtoB
1 DtoB

The most striking point about this test, apart from the ease with which
the boys grasped all the details of the story and the verve with which
they retell it, isthat the boys, unasked, give criticisms of the film- Several
arc amused at mention of the Indian Allies of the French: " A partin the
film which seemed very humorous was the mention of the Indian Allies-
Expecting to see a few hundred men of warlike nature, we were surprised
to see two men run out of aneighbouring thicket-" They mock the battle
scenes @ " The soldiers on either side dropped between intervals which
seemed ridiculous- Fancy standing 40 paces away from a body of men
and only killing at intervals! " " Montcalm marched to his attack, his
soldiers firing at the enemy- It was only here that the ' taking ' of the
film seemed crude- It was too much like a pageant, but | can appreciate
the difficulty of ' shooting ' abattle-" Their remarks on the actual battle,
however, emphasise the value of the film in pointing contrasts between
the methods of different erass Even these elder boys, accustomed to
modern war films, had no conception of eighteenth-century warfare, despite
their history lessons and history books- They write, for instance : " The
English ousted the French from their camp- Many such scenes followed-
| began to suspect that it was a film to glorify the dash of our soldiers,
though a more wooden set of soldiers | have never seen- - - - The forces
were then arrayed in battle order-  This caused a great amount of laughter-
It looked more like a ' line up ' for a review-" Another, one of the most
intelligent, says: " Thefilmwas very nice for achangefrom ordinary school
work, but as it was rather humorous to watch well-dressed soldiers with
powdered wigs standing about 20 paces apart in straight lines holding
their rifles up stolidly and shooting each other down, no serious thought
was given to the real meaning of the film- The film was remarkably well
photographed, the scenes were fine and realistic, and the acting very good-
The old-time military manoeuvres were rather funny, compared with those
of the Great War when the armies were fighting 5 miles apart-" The
briefest oral discussion would have driven home the point that, though
the film perhaps shows the battle as too-pleasantly-clean and gentlemanly
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an affair, men actually did stand up in the eighteenth century in powdered
wigs and shoot at 40 paces. The teacher wrote :—

" (1) The essential difference between warfare now and then is very
closely brought out in the film in a way impossible to realise by means of
verbal description.

(2) The reproduction of events in their original setting—a very valuable
asset.

(3) Map.work.—useful—but could have been used to better advantage,
to show, eg. :—

(a) The position and importance of Quebec.

(b) A map of the St. Lawrence River—showing the difficulties in the
way of capturing Quebec.

(c) A view of the British and French positions on the Heights of
Abraham.

These shown with a pointer (as on the last map), with the items concerned
clearly marked, would be much more effective than a mere map or plan
flashed on the screen for a second or so, without explanation.

(4) The advantage of carrying on the film to the capture of Montreal is
shown in emphasising the importance of the Fleet in warfare. (Also—
Geographical interest—the freezing of the St. Lawrence mouth in winter.)
(5) As a whole, the film would have gained in unity and coherence if
long.distance views could have been shown of the Heights of Abraham
and the battle, instead of showing these in sections.

(6) The subject matter was interesting, but dramatic events of this
kind can be effectively dealt with by means of the descriptive lesson.
More valuable use could be made of the film in dealing with social and
constitutional history."

291. Experiment 91. Girls tested in the same way confined them-
selves far more closely to the strict matter in hand—giving their memories
of the film. Nineteen girls of Form V. Upper A, in a Leeds Secondary
School, also saw the film after studying the matter in sufficient detail for the
School Certificate examination. It is only children of 12 to 13 who tend
to recount merely the climb and the battle. These girls, like the boys of
the last test, retell the whole story. All of them, for instance, describe
the quarrel of Vaudreuil and Montcalm, often omitted by younger scholars;
only two fail to mention the winter siege of the English in Quebec and the
bringing of relief in the spring. One girl writes: " | was very excited and
could have even cheered when the fleet proved to be English." Actionis
remembered rather than detail of causes and results with which the maps
deal, but only one gives the causes of the campaign, beyond the mention
that the English wished to conquer Canada ; the first map is not impres-
sive. And for results, only nine say more than that Quebec became ours.
One girl is enthusiastic on the last map. It would seem that the film had
impressed the main facts of the attack, and in so doing suggested to the
class much accessory detail not usually learned in oral lessons.
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Neither in this test nor in the delayed test, written by 23 girls, were
the scores particularly different from usual- Five months later the girls
remembered the story adequately ; for instance, besides the story of the
climb and fight, sixteen refer to Pitt's direction, and fifteen to the events of
1760- Balanced accounts in film sequence are given- The Headmistress
thought that such pictorial films might be very useful as a reward for
keen work as a whet to appetite, but made the reservation : " | think we
must not use films too much- Children would get a facile impression of
events of history, and tend to underrate ideas and causes underlying-"
This criticism does not hold of the film as used as a basis for discussion,
as in Experiments 78, 80, 92, 93, 99-! The history mistress wrote : —

" Like all films, this must be of particular help to the unimaginative
child who findsit difficult to relate history to reality- At the same time,
films must help all to supply colour- The Wolfe film seemed to me to tell
a clear story of the part played by the individuals, but the massed action
was less helpful-

Helpful-—e-g- (a) The relative parts played by Pitt, Anson, and Wolfe
were made very clear- The analogy of the sword was helpful- The
study of the map—the planning of the attack must have given some con-
ception of the co-operative work that went on-

(6) The pictorial representation, though by no means ideal, must have
helped these names to become more than names in a text-book, a lesson,
a homework exercise—-and the unimaginative child finds it very difficult
to make them anything other than this-

(c) Costumes of the period when actually worn by moving people im-
mediately carry the conviction that they were once a part of life—
become more convincing than any illustration or printed description-

(d) The film continued to tell a clear and dramatic story of the decision
of Wolfe, the difficulties of Montcalm, the heroism until death of both
leaders—a very valuable lesson-

(e) The critical waiting for the fleet by both French and English served
to drive home finally the decisive part played by the fleet-

Less Helpful-  The military details, | thought, were less clear- Perhaps
with careful preparation for this section of the film and a special warning
of points to notice, this would have been better- As it was, the masses
were somewhat confusing, and it seemed to me that here the speed of the
film was too great-" She noted: " One girl, quite hopeless as a history
student, but a picture ' fan," declared that she had enjoyed the Wolfe
film as much as a visit to the pictures, and wished she could always do
history that way-" She finally added : * To see afilm properly requires
preparation beforehand, as a visit to a theatre- As usual, the short time
allowed for the subject is the chief difficulty-"

292- Experiment 92- Another test was made with a School Certifi-
cate Class, boys and girls aged 16, in a mixed Secondary School in the
West Riding- The class had studied the Seven Years' War a few months

Lt supra, 227, 230-1, 233 ; infra-, 321, 324-
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previously- Before seeing the film all had a revision lesson-  One half of
the class wrote essays on the Conquest of Canada before seeing the film,
the other half afterwards- The teacher found the essays of the two groups
very similar ; the film group gave little more detail than the others, the
outstanding difference being that those who wrote after seeing the film
concentrated more on the difficulty of scaling the cliffs and on Vaudreuil's
incapability than the others- But the pupils' supplementary essays
criticising the film, and the discussion lesson, showed that the class had
benefited- The teacher summarised her impression of the lesson thus :—

" (1) The class was mentally alert during the film show ; this was
evidenced by their discussion and questioning afterwards-
(2) The Quebec film is a valuable teaching aid- It supplies atmosphere
impossible to convey in an ordinary lesson-
(3) The class were unanimous in thinking the film clearer than an
ordinary lesson-
(4) The class appreciated the fact that Pitt's hand in organisation was
clearly shown-
(5) All pupils were interested in ' old-fashioned ' dress, guns, ships, etc-
(6) The children thought that the scene between Vaudreuil and Montcalm
showed well how the latter was handicapped-
(7) Many pupils were particularly struck by the fact that the film
impressed upon them the difficulty of Wolfe's scaling the Heights; the
scene made clear the boldness and risk of his plan- The manoeuvres from
the top of the cliff to the battle are difficult for scholars to understand
from reading or hearing, but become quite clear after seeing the film-
(8) Many thought that the film was good if the facts were previously
known, but if not, the scene where the armies awaited the ships would
not have been clear, as it was not obvious which army was in possession of
Quebec-
(9) One pupil thought the causes of the war and results not touched upon,
but that the film gave a 'vividly filled space in the ordinary run of
History,' but it needed imagination and preparation to putitin its proper
place-
(10) The laziest boy in the class proclaimed it an ideal lesson-
(11) Many say it is better than an ordinary lesson because there is
nothing to distract, and, ' even if you are not interested you can't look
out of the window or read ; you have to stare at the film.""

A delayed test was taken two months later- Thereportruns : " The
whole class retained a clear idea of the story- The children remembered
the essentials, the organisation of the attack on Quebec, the difficulty of
takingit, the contributing factors to success The A group was not better
than usual- B, C, and 1) groups remembered more clearly and in more
detail than usual-"

293- Experiment 93- The final experiment with a Senior Form was
with the Matriculation Class of a London Secondary School, 34 boys
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whose average age was 15 years 9 months. Aninteresting lesson followed
thefilm, any initial disinclination of boys of this age to discussin front of
strangers being overcome by the method adopted. Each boy had pencil
and paper, the answers to the questions asked being written by all the class,
and selected ones then read aloud for general comment. These are the
guestions and answers :—

Question. What characters struck you as like your imagination from previous
reading ?

Answer. Most of the class found that Wolfe corresponded to their previous
notions. Half gave Montcalm, about a third Pitt, and a quarter
Vaudreuil.

Question. Were any quite different from your former view ?

Answer. Seven gave Pitt. Tho reasons were discussed.  Some were surprised
at his small stature. Others found him rather unemotional; they
had expected a more excitable person. The teacher explained that
excitable folk are only so occasionally. Eight gave Wolfe. One
boy thought the death scene made him appear rather " tame."
Others had expected him to be more to the fore in the actual battle.
The class decided that Wolfe's job was more or less done when he
had brought his men to the striking point. Many thought the film
unfair to Montcalm in that he appeared far too excitable. The
necessity of exaggerating such traitsin a short film was pointed out
by othersin extenuation. Several commented on the presentation
of Vaudreuil. They had imagined him as somewhat like the film
characterisation of Montcalm, short and explosive; they were
surprised at his lack of sense and initiative and at his procrastina-
tion.

Question. What was the clue to that ?
Answer. Hisjealousy of Montcalm.
Question. What explains hisjealousy ?

The class were reminded of Vaudreuil's Canadian birth ; thejealousy
was not mere personal rivalry but the usual jealousy of a man of
Colonial stock of tho official newly sent from France.

Question. Who was Anson ?

Several failed to answer. The majority gave his office correctly, but
said they knew it before seeing the film. The class did not consider
that the film emphasised Anson's work sufficiently.

Question. Who was Saunders ?

Only two did not reply. Half of the class knew of him from reading.
Few thought that they would have learned anything about him
from the film. None of them had identified any figure on the film
as Saunders. They did not think that the film was at all clear
on this point.

What important episodes in the film were entirely new to you ?

Answer. Thirteen said that nothing was new, four said, with evident malice,
that " the cliffs were scaled in daylight."  This point was discussed.
The lanterns were raised at 2 am. The boats dropped down the
river for two hours. The disembarkation was at 4. Would it be

L Cf. supra, 289.



248 THE VALUE OF FILMS EST THE TEACHING OF HISTORY

Question.

Question.

Question.

Question.

Question.

Question.

Question.
Question.

Question.

light at Quebec soon after four on a morning early in September ?
It was decided that after all the film was pretty correct on this point.
Six had been unaware that Vaudreuil hampered Montcalm's move-
ments. Several had not realised " that Wolfe was more or less an
invalid." Some had not known the name " Foulon." One boy
said he had not known " that the cannon only fired two shots in
the battle." Several mentioned their surprise at finding that the
majority of the British troops did not scale the cliffs.

What famous incidents connected with this event were omitted from
the film ?

Two boys referred to the story of Gray's Elegy, two to the sentry's
challenge. Severa thought thefilm could have shown more clearly
thcit the fleet sailed towards the Foulon from further west. Some
boys asked why the previous attempt on the Montmorency was not
shown. Theteacher summed up by pointing out what littleground
was covered by the film.

Why was the Foulon only lightly guarded ?

Practically all the class made the two points of the inaccessibility of
the cliffs and the over.confidence of Vaudreuil.

Where was the main French army posted ? Explain in relation to
the Foulon.

All the class gave the correct answers—on the Beauport coast and
further downstream.

What famous men present in this attack were not mentioned in the
film ?

Sir Guy Carleton was suggested, and Captain Cook.

Why should the makers of the film not include Cook ?

The class suggested that Cook was not known at the time nor did he
play a considerable part. The teacher brought out the point that,
nevertheless, English film producers would most likely have intro-
duced Captain Cook into some incident. But he does not loom
largely in American eyes. The film's omission to comment on his
presence in this engagement is an illustration of the national bias
which unconsciously influences the interpretation of historical
events.

Does the film explain the causes of the campaign ?

The class thought that this was done quite adequately by means of
Pitt's conversation with Anson and by the first map.

Does the film give a general history of the campaign against Quebec ?

The class thought decidedly, " No "—very selected history. Im-
portant omissions were briefly discussed.

What are the dates covered by the film ?

Twelve gave 1759.60, seven gave 1759.

What was the month of Wolfe's death ?

All the class gave September.

Who was the French commander before Quebec in 1760 ?

Only one gave De Levis.

Is the importance of the navy sufficiently shown by the dramatic
incident at the end of the film ?

The class thought that the state of affairs in Quebec was not suffi-
ciently emphasised. A long sub-title explained this, but there
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should have been shots of the interior of Quebec with the people
sick and starving to stress the importance of the navy as the
ultimately determining factor in success. The teacher suggested
that it would have been well if the film had contrived in some way
to show that victory must lie with the power that had command
of the sea

Question. Finally, the boys were asked what they had gained from the film both
as regards facts and general impression of the episode, that they
had not otherwise realised.

There was no time to discuss these answers, but the papers were col-
lected. Mostly, the boys confined themselves to giving pieces of informa-
tion. These were taken from all parts of the film and sufficiently indicate
that the film had corrected many false notions. They mention " that
Quebec was not taken immediately on climbing the Heights," the existence
of the Forlorn Hope, the routes of the armies, the presence of Scots, the
method of fighting, the few pieces of artillery, the small numbers con-
cerned, fighting at forty paces, that Wolfe did not die in the heart of the
battle, and so forth. The greatest number of references were made to
the antagonism of Montcalm and Vaudreuil, and to the French siege of
the English in Quebec in 1760. The first was given fourteen, the second
nine times. Several boys had gained a new understanding of the people.
One boy learned " the character of most characters," another gained " a
clear insight into the characters of the Principals." Some feel that they
will better remember the episode, " The greatest thing the film has done
has been to impress it in my memory." One has " a clearer idea of the
geographical position." Another says: " |t seems to show easily the
relation of one fact to another, where previously they seemed rather
scattered, or, in other words, it gave a clearer idea of the position."

Itisevident that in this case, even with Senior boys, the film was not
regarded merely as anillustration, but was used by the teacher as a definite
teaching instrument, not as a stimulus to an interest in history, which
was already existent, but for the training of criticism. He used the film
asan attractive and intellectually fruitful method of revision, for recall of
a chain of events by bringing the class to criticise the film presentation of
their climax.

The teacher reported : " The showing of the film was distinctly bene-
ficial, (1) as enabling boys to visualise matters not clearly brought out in
written accounts, (2) as encouraging them to criticise details of the repre-
sentation. In a subsequent lesson there was a useful oral discussion, and
written opinions were collected at the end. My view isthat Senior Forms
should see about three well.chosen films per term, and that these should
deal with subjects already studied in books. The awakening of the critical
faculty seems the most useful result to be looked for."

294. Ssummary of Results with Wolfe Film. These sixteen experi-
ments with the Wolfe film convinced the teachers concerned of the value
of the pictorial film even for Senior Classes, except in the two cases of
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Experiments 89 and 82 ; in the last case the teacher found films useful
in the Middle school, and felt that Senior Forms would be helped by
occasional showings of social background films. Some teachers regard
the film merely as a form of illustration,’ some as a definite adjunct to
teaching,? others think that its function varieswith the age of the child.?
Some state their opinion of the value of the film with reservations.®
These will be examined later.®

295. Experiment 94. Experiments 94 to 99 were concerned with
the Naval Warfare film. In all but one case it was used for revision
or recapitulatory purposes with classes that had studied the subject
for the School Certificate examination, so that it was now fairly tried
for the object for which it was produced. The first case concerned a
Form IV A.in aGirls' Secondary School. The film was shown without
comment except for explanations of the maps. More was considered
unnecessary in view of the girls' knowledge of the period, but the event
proved that the film needed far more oral aid to make it clearly compre-
hensible even in these circumstances. For testing, the class was divided
intotwo groups. Group B of 17 girlswas asked : " What points did you
notice in the film ? Give these in the order you think of them." The
opening scenes of the film made an impression, the contrast of Nelson's
battleships with those of to.day. Fifteen mention this, and mostly at the
beginning of the essay. Thereafter, the answers become a disconnected
series of jottings, which convey only too plainly the fact that the film has
made no impression beyond the teaching of a few facts. The form of the
question encourages disjointedncss perhaps, but it is noticeable that in
answers to questions of the same kind on the Wolfe and the League films,
the children reproduce a connected story practically in the order of the
film. As with the younger groups, the pictorial parts are best remem-
bered ; sixteen mention the press gang, twelve the mutiny, eleven the hard
life aboard. The tactics of the Nile and Trafalgar are well remembered,
but not of the other battles. St. Vincent is only referred to once, and
though Copenhagen is mentioned in eleven essays, it is the blind.eye
episode which is recalled, not the battle tactics. Nor are the maps dis-
cussed with any fullness. The answers are far below the standard expected
from girls of this age. Set A, also of 17 girls, were given a question
calling for criticism of the film, " Did the film make the subject of Naval
Warfare any clearer or more interesting to you than before ? " Four girls
replied that the film made matters clearer ; the pictorial parts were
helpful in conveying ideas of the conditions of the time. Three show a

tempered approbation. " The film did not make the subject clearer, but
alittle moreinteresting.” " Some parts of the film were interesting, but
much of it was very dull." Ten frankly expressed preference for their

usual lessons. They give the usual reasons. Blackboard maps were
clearer than the film maps with their obscure shading ; the film diagrams

! Qupra, 281. 2 Qupra, 283.88, 290-93. 3 Qupra, 289.
4 Qupra, 279, 291.  °  Infra, 321, 400.
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were confusing; the model ships of thetwo fleets could not be distinguished;
the pictorial parts were brief- A typical essay follows-

" Thefilm did not in any way alter my impression of the progress made by
Naval Warfare 1793-1805- | had really thought it much more exciting and
adventurous than the film depicted it- The ships and the sea seemed to be
much too wooden and unreal- A diagram on the blackboard in the lesson made
it much clearer than the film, and descriptions of the sailors' life wore much
more real and exciting than they appearod to be on the film-

The way in which one fleet attacked another was very disappointing and
wooden-  There were no waves and no firing ; in fact the attacked fleet seemed
to take things much too placidly-

Parts of the film were certainly confusing- Most particularly when Naval
movements were shown by dotted and straight liness These conveyed nothing
whatever to my mind, but only puzzled me- The film as a whole seemed too
uneventful, and destroyed my idea of interest and excitement in the Naval
Warfare of that period-

Napoleon and Nelson did not appear as many times as they should have
done, and when Nelson fell, he did it very unrealistically-

There were one or two interesting parts, e-g- the beginning of the film when
modern and Nelson's ships were shown in contrast, adso the Press-Gang, and
the mid-shipmen on the look-out-

The mutiny was decidedly disappointing and unexciting, and was not a bit
like | had pictured it- Taking the film generally it destroyed rather than gave
interest to the period of Naval Warfare-"

The teacher reported :—

" (1) CRITICISM OF EXPERIMENT WITH FORM IVA- The film, though
confusing, contained interesting scenes which were appreciated by these
girls, who have made a study of thisperiod in preparation for the Matricu-
lation examination, 1930- | feel it will help to sustain their interest in the
deeds of the navy, and that they will always remember the press gang and
cold midshipman-

(2) CRITICISMS AS A TEACHING AID- Such a film could only supple-
ment a lesson, and even then there is a possibility of its confusing what
has previously been understood- |n afew cases the film roused consider-
ably less interest than the previous lesson, and so would do harm- There
were too many maps for even intelligent children to understand with so
littleand sorapid explanation- Form|V A - areintelligent girls, and they
felt they could not have understood the film at all without previous lessons
on the subject- As aform of illustration and revision there was divided
opinion- To some the pictorial incidents were valuable—to others they
destroyed imaginative pictures already formed, and were dull- Thisfilm
as a teaching aid could have been more valuable if it had been possible to
give fuller explanations during the showing of it- Napoleon's efforts to
draw the British fleets to the West Indies to clear the Channel were not
understood clearly- As an illustration of naval strategy the film failed,
as it was difficult to distinguish the fleets, and the children failed to
appreciate the breaking of the line- A colour scheme is more effective in
a blackboard diagram when flagships can aso be clearly indicated- As
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an illustration of the hard life aboard leading to the mutinies, there was
hardly sufficient detail—but the children enjoyed the sceness The film as
a teaching aid was spoiled in my opinion by the abrupt termination in the
Battle of Trafalgar- Surely it is more important to stress the conse-
quences of this victory and the mistakes into which Napoleon was goaded
by his failure to control the sea"

Twenty-four girls did delayed tests taken five months later- No one
gives anything approaching a clear and connected chronological account of
the film- Twenty remember the first view of the sea, twenty-one the
press gang, eighteen the death of Nelson ; nine contrast the ships with
those of to-day, six mention the mutiny- Of tactics, six give those of the
Nile, five of Trafalgar ; no others are mentioned- Five mention the
English blockade, five the chase to the West Indiess No other matters
occur more than three or four times- Most of the girls say there were too
many maps, too many routes indicated, too many manoeuvres with toy
ships to remember any of them clearly- The teacher writes : " Theresult
of the test seems to me to indicate that the film did not leave any clear
impression on their minds of the Naval Warfare in the time of Nelson-
In many cases the best girls in the form, which isan A form, have written
the worst answers-" |t would be useless to write out the full tale of low
marks-  Three girls only retained their usual grade ; the other twenty-
one did far worse than usual-

296- Experiment 95- Far more oral description was given with subse-
quent showings of this film, however senior the class, so that failure was not
so complete- Twenty-two scholars, the School Certificate Class of aMixed
Secondary School in the West Riding, saw the film- They had studied
the subject in a lower form- On May 16th they had an ordinary revision
lesson on the naval aspects of the English struggle with Napoleon, and
wrote an essay on "The Work of the Navy in the French Revolutionary
and Napoleonic Wars-" The class saw the film on May 28th, and wrote
an essay on the same subject as before on May 29th- The essays were
marked for general grip of the subject- The teacher reported :

" Out of 22, 12 increased their marks—

1by 4
5 by 3
2 by 2
4 by 1
5 remained the same
5 decreased—
4 by 2
1 by 1-
Among those whose marks decreased one (who lost 1 mark) was one of the
most intelligent pupils in the class, and the other four were average- The
one boy said the film muddied him-

The film did not appear to increase the historical knowledge of the

class of the type useful for examination purposes, but it undoubtedly gave
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them background- Thiswas obviousin conversation, though not in their
written work-"

It emerged from the discussion and from the short papers in which
the class gave their opinion of the value of the film, that they felt that the
maps had impressed something of the immensity of operations- % It will
take me a long time to forget the coastline of Europe as it was shown-"
The pictorial method had brought out some points not easily realisable
from oral description- " At the Battle of Copenhagen it showed the town
in the background, which demonstrates the audacity of the English
attack-" But many of the class felt that the film contained too much-
This, and its disconnected nature, made it less helpful, they thought, than
an oral lesson-  Of the delayed test, six weeks later, the teacher wrote :—

" Very badly done, probably partly because it was the last day of
term- At the sametime, even good people give no details- They criticise
the film as being a collection of maps with no clear ' story-' They have
retained an idea of the press gang and of the mutiny, owing to ill-treat-
ment ; some of the D group say they remember clearly the great amount
of coastline we had to watch through seeing maps, and they learned how
guns were worked and understood the Battle of the Nile because of the
film-  Some frankly say they got nothing new from the film- Their written
work in this delayed test is not nearly as good as a delayed test on an
ordinary lesson- They evidently found great difficulty in recalling any-
thing continuous in the film-"

297- Experiment 96- Form |V A -, aged 15, of a Girls' Secondary
School in Leeds saw the film with similar results- The class felt that the
film had helped them- " By seeing the film it gave me a very much more
clear idea of how things were carried out in Nelson's time- Actually
seeing the picture, maps, etc-, | had a much more strong and clear im-
pression than if | had read it from a book or listened to some one else |
could remember this more easily to write an essay on, because 1 had such a
strong base to refer to-  The film also cleared my mind of many muddling
ideas | had-" But the delayed tests, written four months later, again
proved that children do not remember animated maps and diagrams if
any number are shown at once, however telling they may initially appear-
The teacher's report is given in full :—

" PROCEDURE- The matter comprised in this film, generally speaking,
had been taught five months previously- No revision lesson of a formal
type was given- All the class were asked to revise the subject for home-
work, then 15 minutes was allowed for a discussion of suitable headings
for an essay- The next homework period was given up to the writing-

After seeing the film the form were asked to write about it; they
were told to show what additional knowledge they had gained, which
points had been clearest, and which, if any, were confused-

Most points on the film were commented upon favourably- Thirteen
girls thought the view of the ships moving into battle position was
specially good, seven mention life on board ship, plans of campaign, type
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of ship, or dress of soldier ; six comment favourably on the maps of
Europe- Blockades, press gangs, rejoicings on shore, mutiny, recoiling
of guns after firing, clouds of smoke from gunpowder, dates, marking of
towns on map, difference in muskets from modern ones, were all noticed-

Of unfavourable criticisms the only general one concerns the maps
of Europe- The general opinion is that the shading was too similar and
therefore confusing, and that the dotted lines to mark the blockade would
not have been noticed had not Miss Consitt called attention to them- One
girl thought it impossible to learn dates in the time allowed, one was not
satisfied because the ships did not appear to fire ; for one the death of
Nelson was not at all realistic, another wished to see more of the build and
the working of ships-

One girl only, whilst claiming that the film was clear, proves by
remarks that she was confused by it; the toy ships moving to position
for battle she took to be blockading the coasts, and the press gang as an
incident to provo the cruelty of the French-

CRITICISM FROM THE TEACHER'S POINT OF VIEW- (1) The film was
too comprehensive to be easily grasped except as an aid to revision—for
thisit was well suited- As ateaching filmin the first instance it would be
far too crowded with factss (2) Maps—I agree with the children that
the shading was too near in tone for the flash maps of the alliances to be
clear- They could, | think, be improved by ignoring the countries which
were, for the time being, neutral, and thus having two grades only-
(3) The film showed greater realism than the one on Roman Britain-
There was not nearly as much feeling of a cinema star seeking the approba-
tion of the onlooker, nor of pageant of the Wembley type- Once only did
it become very evident that this was acting, i-e- Nelson obviously was not
shot unawares but sat down when and as he chose-

THE DELAYED TEST- The essays are not good on the whole- One
girl confused the beginning of the League of Nations film with this one-
Few remembered the maps and plans of battles, and surprisingly few any-
thing about the press gang- Most remembered the Battles of the Nile and
of Trafalgar- The beginning of the film had impressed about three girls-"

The grading was as follows :(—

EXPERIMENT 96: DELAYED TEST—16 GIRLS

Same Grade, 3- Higher Grade, 4- Lower Grade, 1
1 inB+ 1 C+toB— A-toB \
2 inC-f 1 C toB— B+ to C+ i
2 C toB- B toB- I

1

1

1

1 B toC++ i
1 B toC+ j
1 B-toC [
2 C+toC

1 C toC——-;
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298- Experiment 97- Fifteen girls aged 15, of a School Certificate
Form of aBradford Girls' Secondary School, saw the Naval film some time
after a series of lessonss They were then given, without discussion, a
homework question- " What do you think of this film as a help in re-
vision ? Answer with reference to the maps, the mechanical ships, the
scenes of naval fife, the representation of Nelson, and any other points-"
All but four think the film was of use=  One or two are enthusiastic- The
majority feel that the devices used in the film could have been employed
more effectively- With regard to the maps, all liked the showing of
routes by an extending dotted line- It was helpful for only essential
points to appear on the maps, these being thus emphasised- The contrast
afforded by differently shaded portions of the map could be helpful; here
the colouring was not clear and the maps were too numerous- Arrows,
pointing to a town, as at Boulogne, are useful, stressing the name and
position ; they are poor when suddenly appearing to indicate the position
of anaval battle- The girls wished the routes of the fleetsto the place of
battle to be shown- The toy ships made English tactics clearer, but to
avoid confusion the sails of the rival fleets should be differently coloured-
The pictorial parts were interesting, but too short to give any clear idea
of naval conditions- Nelson does not suffer from the film representation-
The actual events shown emphasise his resource, as at St- Vincent and
before Trafalgar- Heis shown as an excellent admiral, as at the mutiny,
and personally brave- But they have to judge from the course of events
rather than from seeing Nelson- They would like him to play a more
prominent part in the film-

The girls felt that too much was attempted so that they were left
confused- The film lacked coherence, " They seemed to just slip off from
one thing to another without an ending or any link-" " It would have
been better if there had been more about each battle or if they had tried
to make one film showing one battle, as in the film about Wolfe-"

299- Experiment 98- In the last two cases where the Naval film
was shown, it proved definitely useful- Strangely enough, one of these
classes was young, the average age 14, and the actual subject matter had
not been studied- It seems that satisfaction with the results achieved
was due to the fact that the children were not expected to remember the
exact details of the film- The class had learned about the Austrian
Succession and the Seven Years' War, and saw the film to get " atmo-
sphere " for naval warfare of the eighteenth and early nineteenth century-
After the film, the children wrote down all they had learned from it of
naval conditions, and their answers formed the basis for a class discussion-
The teacher made this summary of the points which had chiefly interested
the class, a mixed class of boys and girls —

" (1) The slowness of the movement of the shipss Warships were
sailing vessels of wood as compared with the 'ironclad ' of to-day-

(2) The slowness in firing the cannon, partly because they were
muzzle-loaded, and because they had to be dragged back from the gun-
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hole to be loaded. The guns were not of much use for long range. The
guns were on wheels, and fired by touching the hole with a burning rope.
The shot was not explosive, just big balls. The shooting was not regular.
Timing depended on the quickness of the gunners' loading.

(3) The English ships sailed in a straight line one behind the other.
Sometimes they lost ground in tacking, eg. in the Battle of Cape St.
Vincent, if Nelson had not broken from the line, the enemy would have
got away. The closeness of the ships in battle, hand.to.hand fighting,
ships deck to deck, boarding; to-day the ships are miles apart. The
English ships were always on the watch and after the French ships as soon
as these left harbour. The English did the attacking ; they chased the
enemy when these would not give battle. English daring was shown at
Aboukir Bay (shalows) and at Copenhagen (going so near the town). The
ships had high decks and did not look comfortable. The look-outs had
perilous positions, quite unprotected.

(4) To get recruits, the press gang had to be used. The work on
hoard ship was dull, hence the mutinies. The officers were bullies. The
rigging was so low and the bulwarks so high that the men were boxed in.

(5) The uniform of the officers. Snipers had an easy target in
Nelson, who wore all his medals."

Her genera conclusions are : " The film was somewhat spoiled by
the fact that light entered the room from a defective blind. Apart from
this, the clearness of the film appeared to fluctuate. All the children found
it difficult to follow and thought there were too many maps, too few
pictures, and too little ' story," but, judging from their written work and
from their conversation, the film was worth while as it did give them side-
lights on conditions in the navy which they would not otherwise have
acquired. The film could be much improved. It was disjointed, and
the captions were disconnected." A delayed test was given five months
later. Of this the teacher said : " The A group noticed Nelson's tacking
at the Battle of Cape St. Vincent, which was not commented upon by the
others.  One mentioned the welcome of the sailors on their home.coming,
and the press gang scene.

Most children in all groups got the idea of the importance of
blockade. They mentioned the manoeuvres at Aboukir Bay and the
routes to the West Indies, etc., before Trafalgar. Most mentioned dress,
guns, boarding, the mutiny.

The poorer children, C or D groups, remembered more than they
would have done without seeing the film."

This teacher had assisted in Experiments 88, 92, 95, and 98. Her
final judgment was that the film deserved a regular place in the history
course. The time taken for the film.showings was the chief difficulty,
but, in view of thefilm's advantages in giving colour and stimulating dis-
cussion, and the help to the poorer groups, time could well be found to
show each form at least one film a term.

300. Experiment 99. The film proved highly successful as pro.
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viding a basis for discussion for two Matriculation Forms in a Boys'
Secondary School in the West Riding. Thefilmwas shown with a maxi-
mum of comment. The film was stopped not only at the maps but at
every battle and the manoeuvres indicated. A very lively discussion
followed :—

Question.  In what scenes did Nelson appear ?
All theseweregiven quickly.
Question.  What idea of Nelson did thefilmleave with you ?
The boys did not appear to think the film representation poor.
They pointed out that the film showed :—
(a) His disregard for danger—medals worn at Trafalgar.
(b) His power of quick thought and action—St. Vincent.
(©) Hisdisregard of orders—St. Vincent and Copenhagen.

The boys asked what was his position at St. Vincent, and what
really occurred at Copenhagen. Had he the right to continue
action ? Discussion was very animated here.

Question. What information did you get from the film of naval life ?
All the different scenes of life aboard were quickly recalled. The
boys thought these were chiefly useful in emphasising :—
(a) The hard work—the gun scenes.
(6) Severe discipline—use of the whip.
(©) Therelation of the grades, e.g. standing to attention for

inspection.
(d) Dullness.
Question.  Why was there so much dullness ?
Answer. Because of the blockade.
Question.  What is a blockade ?
Answer. The ships are placed round enemy shores.

Question.  Why ?
Answers. 1. To prevent food going in.
2. To prevent enemy ships from leaving harbour.
Question.  How was the blockade shown on the screen ?
Answer. By dotted lines round the coast.
Question.  Isthat agood method of indicating a blockade ?
Answer. No. There were very big gaps left actually, and the dotted line
was continuous.
Question.  How was the blockade carried out ?

Answer. The enemy ports were watched.
Question. How ?
Answer. English warships stood out to sea

Question.  How did they keep watch on enemy movements ?

Answer. By frigates.

Question. Do you remember the sub.title giving the cause of the mutiny as
the dull hardship of watching enemy ports ? Do you consider
it a correct statement ?

Answers. 1. No, bad conditions were chiefly responsible.

2. Yes, but the dullness of blockade made them think more of
their grievances. They forgot them in action, or did not bother
about them.

R
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Question.
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2.

Answer.
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Question.

Question.

Answers. 1.
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Question,

Answer.
Question.
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Question,
Answer.
Question,
Answer.
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How did enemy fleets escape from a blockade ?

In fogs and storm.

When the English refitted.

Another boy asked how many warships watched a base, thinking
that the squadron could refit in sections. It was explained that
it was unwise to split up the fleet too much, and in any case,
storms rather than refitting usually occasioned failure to pre-
serve a blockade.

What battles resulted when the French slipped the blockade ?

St. Vincent, the Nile, and Trafalgar.

What do you think of the method used by the film to portray
tactics ?

All the boys thought it good. One boy asked what was the dis-
tance between ships, for it seemed easy for Nelson at St. Vincent
to sail between ships of his own line. Another asked why all
the lines across the Atlantic were left on during the Trafalgar
campaign. He thought it confusing. This roused a chorus of
agreement. The same boy suggested that this operation would
have been clearer if short, black, moving blocks had represented
the two fleets. The boys thought the film made the sending for-
ward of the frigate very clear. The end of the voyages was most
confusing. After Calder's fleet left England " there were too
many criss.cross lines." One boy wished the map could give
some indication of the time of the Trafalgar manoeuvres, and
asked how long it took Villeneuve and Nelson to cross the
Atlantic. Another boy asked why we did not conquer northern
Africaand so hold both sides of the Straits of Gibraltar.

What did you think of the maps ?

All the class thought the maps, being simplified, far easier to follow
than those in an atlas. One boy said that in following aliances
in an atlas you had to trace one country through perhaps twenty
maps. In the film the changing colours showed the reshifting
of alliances. A second said the idea was good, but not well
carried out in the film. The colours were not clear. There
was a chorus of agreement that it was a good idea badly
executed.

What about the sub.titles ? Is this adequate—" We persuaded
the Baltic countries to form the Armed Neutrality to prevent
British trade in the Baltic " ?

It was chiefly our naval stores that were concerned.

The caption leaves out of account the question of contraband of
war. This point was discussed.

Is the last sub.title good >—" The results of naval warfare. British
merchantmen were free to sail the seas”

They always had been free to sail the sess.

What was Napoleon's next plan against England ?

The Berlin and Milan decrees.

Was the Continental system a success ?

No.

Can you connect its failure with naval warfare ?

Yes ; our navy was pre.eminent.
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Question.  Haveyou any further criticisms on the film ?

Answer. The scenes of naval life were far too short.

Question. Do you think they were poor ?

Answers. 1. No, but there wasn't enough of them.

2. I'velearned more facts about the navy from other films.

Question.  What other films ?

Answer. " Captain Blood." Most of the boys had seen this film.

Question.  What facts did you learn from " Captain Blood " ?

Answers. 1. About sleeping quarters.

2. About living conditions.

3. About the bad food.

Question.  Have you seen any other films on this subject ?

Answer. " SeaBeast."

Question.  Any more remarks ?

Answers. 1. Itisnot so clear as a picture.house film—the photography. (This
is true. My copy fluctuated in clearness and was frequently
criticised on thispoint.)

2. It still leaves naval warfare surrounded with a glamour. This
remark came from a boy doing Higher Certificate work. T
pointed out that the film emphasised the frequent dullness
of a sailor's life, the hard work, the harsh discipline. " Yes,"
said the boy, " but there 's not enough of that, and not
enough of the real horror and suffering. | think all war films
should be horrible."

Question. Do you think filmswould help you to learn history ?

Answers.  All but one thought they would be useful.

1. One boy said that picture-house films were so exciting that you
naturally watched. You got used to fixing your attention on
the screen.  So you concentrated on the film, even when it was
afilmlike this that wasn't exciting !

2. Many boys said the maps were helpful.

3. Only one boy thought it more interesting than an oral lesson.

4. The majority considered that it was useful to fix facts already
studied.

5. TheHigher Certificate boy said that filmswould not get you through
examinations. You needed the text.book for the hard facts,
but the film impressed points. His remark met with genera
agreement.

G. Theonly dissentient (whom the teacher considered very intelligent)
objected that the film gave no time to stop and think things
out. Reading allowed for turning back and getting clear the
relation between new facts and those met earlier. The class
was impatient with him, feeling that they could have both
book and film.

This class was obviously intelligent and trained to think and discuss.
It was interesting to find, first, that with such boys the film could be put
to good use as providing material for discussion and criticism, and in the
second place, that these boys, though by no means effusive, voted for the
film as a help after a very dispassionate survey. It also emerged that
they dissociated the school film from the picture.house film, and were pre.
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pared to accept in school a different type. They considered the pictorial
parts less effective than such scenes in the ordinary cinema, but were
much interested in the possibilities and telling effect of animated diagrams
and maps. The boys' natural interest in the mechanism of such devices
and in general film technique provides a fresh angle for discussion of the
subject matter of the film.

Three months later the boys remembered the film well. Like the
boys of Experiment 89, they gave criticisms of the film and the value
of the method, though only asked what they remembered of the film.
No new points were made. Two quotations will serve to illustrate the
general view on film and method. " The thing which struck me most
in the film was the difference between Naval Warfare in Nelson's
time and Naval Warfare to-day. Very few things in those days were
like the corresponding things to-day." " While you are reading a
text.book you can always refer back and it gives it an advantage, but
when you see the film it impresses the various events on your mind
better than any text.book could do. Thus a combination of the film
and text.book would make a much more instructive and enjoyable
history lesson."

After the lesson, the teacher had commented on the value of film.
showings as training a critical attitude tofilmsin general. In the first
report he says : " For older boys | think that the diagrammatic film has
a great value. In the Nelson film, the battle tactics and the extent of
alliances and blockades were made very clear." On the delayed test he
says . " The essays were written in class without previous warning, so
that there was no revision or use of the book. On the whole, | think the
results are very good. A and A— are only given for what | consider
distinctly good work ; C is definitely poor, so that, as might be expected,
most fall into the B class. It is clear that the average boys have done
better than, or quite aswell asusual. The accuracy of bright and average
boys is noteworthy, for the subject matter of the film lentitself readily to
confusion. Where confusion has occurred, itisin every instance, | believe,
with a dull boy, the sort of boy who produces a muddled account of a
perfectly clear text.book narrative. Another definite result is that while
about half of the bright boys have done quite aswell as usual, all four who
have done worse than usual are in the bright class for their usual history
work. In general, the essentials of the film have been remembered.
Different boys remembered different things. A good deal had been said
in class on strategy, and the strategic points were well remembered. The
film itself, however, clearly made a strong impression, because the battle
tactics are frequently described, and these had not been discussed in class.
Thus the film has, | think, undoubtedly had a good effect, and seems to be
more suitable for class use than | thought at first. The results must have
been better had | seen it before and kept it in mind in previous class
work."
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The grading was as follows :—

EXPERIMENT 99: DELAYED TEST : MATRICULATION FORM.

17 BOYS

Same Grade, 6. Higher Grade, 9. Lower Grade, 2.
2 inA 5 B.}.toA. 1 A toB+
1 inA. 2 B.toB 1 A.toB
2 inB 1 C tofi

1 inB. I C to A.

UPPER VA.—17 BOYS

Same Grade, 9. Higher Grade, 6. Lower Grade, 2.
1 inA | B to B+ 1 AtoB

3 inA 1 B.toA 1 AtoB

3 inB+ 1 B.toB

1 inB 1 CM. to B+

1 inC 2 C.toB.

301. Summary of Results with Naval Film. The Naval film was used
in six cases. In the first test, the teacher thought the experiment an
entire failure. I n four cases the schools considered that the film had been
of assistance, but that the film was not of the kind they desired to use.
In the sixth instance, a Matriculation Class decidedly benefited from use
of the film.

302. Experiment 100. In Experiments 100 to 107 ' The World War
and After " was used, in four cases with children without previous know-
ledge of its subject matter. Experiment 100 brings out two important
points: inthefirst place, the value of thefilm for the teaching of essential
historical concepts; and secondly, the dependence of method on the end
inview. Ifitisdesiredto create ageneral impression, thefilmcan well be
shown to introduce a topic. If detailed knowledge is required, so long a
picture as the League film must follow preparatory lessons. In Experi-
ment 100 the master regretted that he had taken the League film before
lessons on the subject. The League was shown to 45 boys aged 15 in
a London Central School. It was shown straight through without com-
ment, and with a follow.up lesson on the same day. The somewhat
amusing opening to the lesson again shows that familiarity with the melo-
dramatic film of the picture palace does not incline boys to disparage the
much less spectacular school film. Thus :(—

Teacher. How many were bored by the film ?
Answer. None.
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Teacher. How many thought thefilmexciting ?

Answer. None.

Teacher. How many thought it an odd subject for afilm ?

Answer. None. .

Teacher. Well, how would you describe the film ?

Annwer. " It was a useful sort of film "—and with this the class concurred.

The teacher thus summarises his views of the experiment and film :—

" The film introduced the boys to history as dealing directly with the
actions of men. Many facts were taught through picture, diagram, and
map, many useful ideas of conduct through simple facts illustrated from
everyday life. There was definite thought and aim behind the compila-
tion of this film, so that the response was excellent and the subsequent
discussion was both fruitful and lively. The diagrams were understood,
the maps were strikingly successful, the picture of the street fight and the
garden appreciated, and the points grasped. The war pictures were good,
but why not give more of them ?

The League itself was least understood. This portion could with
advantage be treated more fully and with fitting ceremonial. Many hazy
ideas were corrected—' 1 thought the League was a few old gentlemen
sitting round a table. Now | know that it includes quite a lot of people
and that it gets things done." But the continual activities of the League
were not quite understood. The Secretariat, the Labour Council, and
the International work for peace during the time of peace could have been
more fully shown." He points out that the film needs to be taken in
conjunction with lessons, preferring the film to come after the lessons,
and adds : ¥ Films should be mainly pictorial, as dealing with the actions
of men, the object being to stimulate thought and develop understanding,
so that terms liberty, freedom, tyranny, democracy, kingship, empire,
government, industrial revolution, the Middle Ages, toleration, etc., may
not be abstract phrases meaning nothing at all. The cinema interprets
the spirit of these truths." He concludes by saying, " | should like to
have the privilege of periodical visits such as this one," and outlines a
scheme to make film.showings practicable.

303. Experiment 101. FormsV.andV |.of aBradford Cirls' Second-
ary School saw the film. Discussion followed with Form V. The class
had found the film interesting. They liked best the pictorial parts, par-
ticularly scenes in the Aaland Isles and Bulgaria, but were at pains to
make it clear that they found the maps effective. Generally the parts
considered most impressive were the scenes showing the result of the war.
" | was too little to know anything really of the war and what it means."
They were startled at the reminder that men were still suffering physically
from the war. They had not realised the wide extent of the war till
they saw the growing darkness on the screen.  One girl thought too many
scenes of desolation were shown, " Most people know about it." Therest
disagreed. The class thought the parts showing the meetings of the
League, Assembly, Council, etc., dull and confusing. " The Sessions |looked
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so much alike, just groups of people. | can't remember one lot distinct
from the others." The girls were impressed at the speed of the League's
working in the Graeco.Bulgarian dispute.

Form V1., 8 girls aged 17%, gave their opinions on paper. All found
the film helpful. One writes: " The details are dry and boring to read.
The film gave a touch of romance to the League work." In contra-
distinction to the girls a year younger, they found the maps the most
interesting part of thefilm. Thefilm, asusual, imjircssesitslesson, " The
film leaves me puzzled that civilised men should fight" This film sets
children thinking seriously on vital matters. There is a suggestion that
the interest aroused is not merely fleeting. " Schoolgirls have not much
time to study the paper, but | at least will try to keep my eye on the
League in future."

The teacher wrote : " Asanintroduction to adifficult subject | think
a film more stimulating than a lesson of corresponding length. | am
comparing a talk given a few years ago to the Upper Girls on the League
of Nations and its work. | am quite sure that far more real interest was
aroused and a clearer grasp of the work of the League was gained from the
film than from the talk, which was by no means dull. Both formed an
introduction to the subject." It is interesting to note the criticism of an
Upper VI . girl, an intelligent girl who already held the Higher School
Certificate, who said that the League of Nations film taught her more in
an hour of the actual work of the League than she had grasped from all
her reading about the League activities. This comment of a Senior pupil,
an energetic student, on the ease with which a knowledge of the League's
working was obtained, is noteworthy. Work in the Upper Forms of
Secondary Schools makes heavy demands on scholars ; the strain is often
too great for adolescent girls. If information can be acquired with ease,
intellectual freshness is preserved for critical work on the material thus
learned with facility.

304. Experiment 102. The League film was shown to three Fourth
Forms in another Girls' Secondary School in Bradford. There were 29
girlsinlVA.,23inlVB.,14inlV c,theaverage age of all being 14. The
girlshad had no definite teaching on the League but had collected informa-
tion relative to it from such sources as newspapers for four weeks previous
to the film.showing. Discussion lessonsfollowed with each class separately.
IV A. and IVc. were taken in the same way, to judge of the contrasting
effect of the film on bright and very backward children. In view of the
low mental ability of 1V c. avery straightforward series of questions were
asked on the film's subject matter, relating to the causes and results of
the War, the organisation and method of working of the League. A
general discussion on which part of the film they preferred was fust taken,
to set the dull girls talking naturally before the more serious questioning
began. 1V c. much preferred the pictorial parts of the film. They thought
the maps were far too numerous and passed far too quickly. They pre-
ferred ordinary maps to the film maps, for they could spend longer looking
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out and learning the points in their atlasess They would like the film
maps if they could be stopped, because they were bare of all but the
matters under consideration- The class was very slow at answering ques-
tions on the subject matter of the film, which appeared to have been too
difficult, too long, and too quick for them-

IV A - had grasped the film exceedingly well- Their preferences were
thereverse of thoseof 1V c-; they liked the diagrams and maps better than
the rest, and considered the illustrations of John Bull and the garden
disputetoolong- They thought it difficult to grasp the administration of
the League, because " all the assemblies looked so much alike-" The
only one of the class who could remember more than the Council and
Assembly had read a book about the League and " had got an idea " of
the different bodies- She could not have given their names before seeing
the film, but the film had given point to and fixed her ear Her ideas

IV B - wastreated differently- They were asked to provide arguments
against the League from their general knowledge and to discover effective
retorts from the film material- The girls had evidently learned the neces-
sary information from the film and reasoned quickly and well-

The teacher's opinion of the lessons in all classes was that the quick
children were even quicker than usual, but that the dull remained slow-
It is the shorter, more pictorial film that helps the extremely backward
child- But the teacher thought that even the dull children were excep-
tionally interested and anxious to take part when they could- She con-
sidered that their very real interest was due to the fact that they saw in
the film ordinary men and women, so that the subject became " more
human, less remote from everyday life than a text-book picture of
diplomacy-"

| t was decided to give all forms an essay on the lines of |VB-'S lesson,
a dialogue between a supporter and an opponent of the League-

(@ IVA- Theworkwasgood- The general result was average, since
14 had their usual grade, 5 deteriorated, and 8 improved, but again, some
of the brightest wrote poor essays, and the standard of the worst girlsin
the class was raised-

EXPERIMENT 102: IMMEDIATE TEST : IVA-—27 GIRLS

Same Grade, 14- Higher Grade, 8- Lower Grade, 5
2 in 2 BtoA 2 AtoB
11 inB 2 CtoB 3 BtoC
1 in 1 CtoA

1 DtoB
2 DtoC

(6) IVB-—13girls- These girls did far worse on paper than in oral
discussion- The teacher thought that orally the girls helped to suggest to
one another lines of thought- Writing alone, they left whole sections of
the film unexplored, a usual fault-
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Same Grade, 5. Higher Grado, 3. Lower Grade, 5.
1 inB 2 CtoB 1 AtoC
2 inC 1 DtoB 2 BtoC
2 inD 2 BtoD

1

(¢) IVc.—14 girls. The subject proved altogether beyond their
capacity.

Same Grade, 7. j Higher Grado, 1. Lower Grade, 6.
4 inB 1 DtoB 1 AtoB
3 inC 4 BtoC

1 CtoD

The teacher considered that the complete revolution in method left
these girls confused, so that they failed to remember details, but later
lessons with the class suggested that increased use of the film would give
a very different result. " The use of the film stimulated imagination,
made facts more vivid. For more accurate assimilation of facts, the film
would need to be used more slowly and with frequent breaks for interpreta-
tion. In one quick showing they got an overdose of material due to lack
of time."

IVB. and | VA. were tested three months later. The results were
averagefor| V B ., better thanusual inl V A. Again,twobrightgirlsfailed
to maintain their usual level, and many of the weaker improved.

EXPERIMENT 102: DELAYED TEST: IVA.—22 GIRLS

Same Grado, 11. Higher Grade, Lower Grade, 3.
1 inA 3 BtoA 1 AtoB
5 inB 1 CtoA 1 AtoC
4 inC 2 CtoB 1 BtoC
1 inD 2 DtoC

IVn.—13 GIRLS

Same Grade, 8. Higher Grade, 2. Lower Grade, 3.
inA 2 CtoB 1 AtoB
inB 2 BtoC
inC

inD
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The teacher thought that the slower girls would have done better had
they had lines of attack indicated. Without help they failed to focus on
central points. They remembered the general lesson of the film, but gave
little detail, were "* inclined to moralise rather than to recapitulate." She
also notes : " The analogies presented difficulties to many and produced
inaccurate statements, eg. ' a street fight may cause a war." | think a
slowing down and an interpretation of the analogy at the time would have
cleared up the analogies. They are used to them in ordinary lessons and
usually grasp them quickly."

The teacher did not feel that these written results represented the
children's gain from the film. The duller children had acquired " a new
conception of historical reasoning. Since the experiment, the children
have been keener to apply the film method to the text-book facts, and
have been willing to imagine a film. | believe that the whole experi-
ment has been worth while, and that the method is capable of tremendous
expansion."

The suggestions for the first scenario in Appendix C are the result of
the stimulating effect of this one film on the imagination of these classes.
The teacher was talking of the Armada shortly afterwards. " Wouldn't
that make a lovely film ? " said the girls. They were set in groups to
produce one. 1 learned of this when the teacher rose in a meeting of the
local branch of the Historical Association, where the question of filmsin
school was under discussion, to refute the statement advanced that the use
of the film stunted the child's imagination. With her girls, at least, the
reverse had been the case.

305. Experiment 103. The film was shown to a newly formed School
branch of the League of Nations Union. A small FormV | . of three girls,
two aged 17, one 16, were asked to write essayson " Describe the machinery
of the League," to see if girls of this age learned the details of the League
constitution from the film, since younger pupils so consistently failed. It
appears that this Form V1. grasped the details little better. All treat
exactly the same matters, and quite well. They explain in detail how
disputes are settled and expenses met. They give with regret the names
of the countries not yet members of the League. But they mention none
of the administrative organs of the League except the Council. Perhaps
the wording of the essay title was too vague, but even so, it is probable
that had the girls known the matter we hoped to see, thiswould have been
included in their answers. This part of the film is not clear because of
the similarity of scene.

Form |V A ., 16 girlsaged 14, wrote answers on—

(1) Which part of the film did you specialy enjoy ?

(2) Which did you consider the most impressive parts of the
film 2

(3) What was the most important general notion which you carried
away from the film ?
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The answers again showed that children easily grasp the argument of
this film- The pictorial scenes proved for these girls both the most en-
joyable and the most impressive parts of the film- Under the first
heading, John Bull appears five times, the dispute between Greece and
Bulgaria four times, the garden dispute thrice, and scenes in the Aaland
Isles twice- The street fight and the blackened map of the war areas
are each given once-

Under the second heading, eight girls mention the long rows of
crosses, four the scenes of a devastated Europe, four the contrast of the
cost of League and war, three the speedy termination of the Greek and
Bulgarian feud- Mention is also made of the picture of soldiers blinded
by poison gas, of the scenes behind the battlefield, and of the long line of
ambulances transporting the wounded-

The girls give as the predominant notion gained from the film the ease
with which war is started, its cruelty and cost, '* the absolute necessity of
the League-" One child has evidently taken the lesson very much to
herself and her peers, the chief idea she has gained being " how easily war
could be prevented if only the middle-class people would back up and be
determined about it-"

Nine of the sixteen mention John Bull and all understand this illus-
trationperfectly ; the street fightisunderstood, but the three who mention
the garden dispute have not realised that a ¥ frontier " is in question-

The teacher's appreciative criticism of " one of the most impressive
and instructive films that we have ever seen " is given later- The usual
delayed test was set the Fourth Form after three months- The school
report is given : " Three months have elapsed since the above film was
shown to a large assembly of girls and Staff—amongst these being girls
in the Fourth Forms whose average age is about 14 yearss They had no
preparatory lessons on the subject, and no discussion followed the showing
of thefilm, asit was entirely divorced from the period then being studied,
which was the Stuart Period- Consequently, this delayed test was a
severe one, and the results of it reveal, 1 think, the merits of—

(a) The usefillness of this type of film in the teaching of history-

(b) The film as an advertising agent for the League of Nations
Union-

(c) Thevalue of the film in teaching the history of the Great War and
the origin, usefulness, and methods of working of the League of
Nations-

Certainly | feel, after having read the delayed test papers, that the children
have remembered the essential facts, viz-:—

(1) The causes of warfare in general and of the Great War in par-
ticular-

(2) The disastrous effects of the war and its almost world-wide ex-
tension-

(3) The costliness of war compared with the comparative cheapness
of an instrument of peace such as the League of Nations-
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(4) The extent of the League and the desirable completion of the
chain-
(5) The settlement of recent quarrels-

| was amazed and interested to find that these young girls remembered
how war was averted between Sweden and Finland and on the Graeco-
Bulgarian frontier, in the latter case in record time- It must be remem-
bered that no class history test imposes such severe conditions as the
above; lessons have been given—discussions held—essays written and
text-books used—therefore the average work in such a test should be
higher, and statistics prove it to be so, for out of 26 papers marked—

17 girls reach a higher average in a class test-

7 girls reach the same average in a class test-

2 girls, only, reach a lower average in a class test-
However, it is my opinion that the results of this delayed test are much
better than they would have been had the girls simply had an isolated
hour's lecture on the subject three months ago- So, in conclusion, | feel
that the showing of this film has had really beneficial results, and | did
not feel that to be the case from the results of the test after the showing
of the film of ' Naval Warfare.'* One point | have omitted—the value
of the film is shown more especially from the duller girls' papers, as they
either reach a higher average than in a class test or the same- Some of
the dull girls have done surprisingly well in this test-"

The actual grading was :—

EXPERIMENT 103: DELAYED TEST : FORM IVA-—17 GIRLS

Same Grade, 4- Higher Grade- Lower Grade, 13-
2 inA A toA-
1 inB+ A toB+
1 inB A toB
A-toBHk-
B+ to B
B+ to C+
B toB-

FORM 1VB-—9 GIRLS

Same Grade, 3- |  Higher Grade, 1- | Lower Grade, 5-
1 inA- 1 BtoA 1 A-toB+
1 inC+ i 1 B+toB++
1 inB i 2 B toB-

1 B toC+

* Experiment 96 was carried out in this school-
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306. Experiment 104. Inthe remaining four experiments the League
film was shown to classes already to some extent acquainted with League
activities through the meetings of School branches of the League of
Nations Union. In the first of these cases, the film was shown to the
Upper Forms of a Girls' Secondary School in Leeds. Inthefollowing dis-
cussion, the Headmistress aimed at discovering whether the girls had
gained anything from the film impossible or difficult to convey in other
ways. She came to the conclusion that this was the case. The girls felt
that they had actually known beforehand most of the subject matter of
the film, but it had brought home to them, as nothing else had done, the
fact of the close interdependence of nations.

307. Experiment 105. The Upper Forms of another Girls' Secondary
School saw the film. Two forms were tested without any oral lesson,
31 girlsfrom IV. Middle and 11 girls from VI. Upper. This was the first
experiment with thisfilmin a Secondary School where the immediate test
was a free essay on the film. Hence the exercises are examined in detail.
Boys and girls in a good average Elementary School from the age of 11 +
learn and remember the general argument of this film and some detail
from one showing. Can these girls do more ? The Fourth Form was
only alittle older than the Senior standards already examined*; the girls'
ages varied from 13.f to 14.).. The film was too long for these Middle
school girls to learn exact details, though they grasped the film well. For
instance, all speak of the causes of the war, but few mention the dispute
between Serbia and Austria. A typical treatment is: " We were first
shown how the war started by two small boys quarrelling, and how other
lands kept gathering up and helping in the war until nearly all the world
was taking part." Most refer to the wide extent of the war, describe the
havoc of Central Europe, this far less fully than younger children, the
formation of the League and its work in settling boundary disputes. The
majority describe the dispute over the Aaland Islands and the Bulgarian
frontier at some length. These girls devote more space to the work of the
League than the results of the war, though such sentences as this are
common : " Thisfilm was agreat eye-opener to some of us who were only
born during the war. We had only heard of the awful starvation and
loss and devastation, but everything was shown to us fully and clearly by
this film" There are only three essays which are not fairly comprehensive.
Of these, two writers expend all their time in explaining the League's
objects and in giving detail of the two disputes depicted at length on the
film. All are concerned at the broken links in the chain of peace. They
have received a notion of the expense of war and of the resultant burden
of taxation, but have confused the various figures given. They do not
seem to remember the table showing that each country helps to support
the League. One thinks the League is helping the several countries to
repay war debts. Only two girls attempt to deal with the organisation
of the League. One of these mentions the Assembly and the Court, the

! supra, 136, 139, 175, 177, 179.
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other the Council and the |.L.O. The majority lay no stress on the
analogies. When mentioned, these are understood except in three cases.
They realise that the war caused changes of frontier, though they give no
details of the new countries formed. The teacher needs to give such
precise information of numbers, places, lists of committees, lists of new
countries beforehand, or drive it home later, or teach it by using one reel
at atime slowly and with stops. No teacher would expect to teach any-
thing like this amount of material with precision in one hour's oral talk.
The film, to reach its maximum effect, must be used in combination with
other lessons. Unaided, it can convey the ideas of the wrong of war and
the concreteness of the League, essential notions given quickly, impres-
sively, and thoroughly.

The eleven Sixth Form essays naturally exhibit the same grip of the
subject with a more exact knowledge of detail. Three fully describe the
constitution of the League, and four others mention two or three sections,
and say that there are " other committees." Three of these girls quote
all the new countries formed in Europe after the war. They have under-
stood the figures better, realise, unlike the younger girls, how the League
obtainssupplies. Onewrites: ® An interesting chart was also given illus-
trating the amounts which members of the League of Nations pay towards
its expenses, according to their size and wealth."

Too few Senior girls remained for the delayed results to be given,
but 23 of the Fourth Form wrote the usual delayed test five months later.
The teacher wrote of the delayed tests : "* The children have, on the whole,
remembered it well, though some are not clear as to the street fight, do
not realise that it was not an illustration. These people had not time to
finish all that they remembered, but | think there is enough to illustrate
their grasp of it. On the whole there is no great divergence between the
mark in this and the usual mark, though | should say the mark here is on
the whole a little below the usual one. But the same type of inaccuracy
occurs, eg. ' The League settled a dispute between two countries.'! Many
children do not attempt to say what two countries." The teacher con-
sidered that the slightly lower general mark was probably due to the large
amount of matter dealt with in one hour, the absence of oral discussion,
and the lapse of time. She differentiated between the helpful and less
helpful parts of the film:—

" Helpful, (a) The maps illustrating the rapid spreading of the war
area struck me as particularly good and clear. The blackening.in was
very effective—much more so than a single map or series in a text-book.
This type of illustration struck me as being of great value.

(b) The illustration of the disputes and the appeals to Geneva were
good and effective. The arrows driving to Geneva were clear and
forceful.

(c) The preliminary illustration of the street brawl was clear and
simple, but it struck me that the transition from the settlement of the
dispute to world war was somewhat sudden. The slow child would hardly
find the connection between that and Serajevo.
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Less Helpful-  There seemed to be a waste of time over John Bull's
expenditure- It went on for too long and was not clear- The packages
were not easily comparable because they were always being moved, and
the figures were not very clear-

Girls' attitude to the films- The girls found the films interesting-
Most of the older girls enjoyed the League film better than the Wolfe one-*
The older girls were tired, for they had just completed their School
Certificate examination, so perhaps the League was a greater change-
Several of them said that they thought the postal packages were a waste
of time-" On the other hand, | heard privately of one girl in the Middle
school who enjoyed the Wolfe film, but was " thoroughly bored " with
the film on the League-

308- Experiment 106- After a similar mass showing to the Upper
Forms of another Girls' School, 21 girls aged 16, in the School Certificate
Form, wrote an essay : " From the information given by the film, justify
the existence of the League "—as their mistress remarked, K A normal
School Certificate question-" The teacher reported : @ Very few knew
any detail about the League before- The girls have certainly grasped the
essential points, and on the whole the stupid ones have gripped far more
than usual, arc, in fact, practically equal to the good oness The dull were
certainly stimulated- All seem to remember practically the whole of the
film- | think it is a great aid to teaching, but it should be shorter, and
the Constitution of the League part would be better all in writing-"

The grading is :—

Same Grade, 5- | Higher Grade, 14- Lower Grade, 2-

3 inB+
1 inB
1 inB-

to A 1
to A ! 1
to B | |

to B - |

to B |

to B -

to Bf i

-- to B |
I-to A -

to B+

A-1toB
B toB-

O wwX>
+

RPRRPRPRRENRREPN®W

[elelel-Nekd

The teacher discussed thefilmswith all the forms present, found that
in general the film had been well understood, but that some of the younger
children present, aged 13, had not understood the analogies- In the form
below the one tested, the girls were told casually that the teacher would be
quite interested to read their opinions on the film if they cared to set
them down- The teacher was pleased to receive, among others, a paper
from " an average child, usually apathetic and uninterested," another

* Qupra, 291- Experiment 91 was performed in this school-
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mark of the interest that a film often succeeds in arousing in backward
children-

Several of the mistresses saw the film and discussed it with their
classess Experiments 10, 111, and 112 were aso carried out in this
school- The staff who had taken part in the experiments came to the
common conclusion that films used from time to time were a useful aid,
and that the best and worst girls profited the most, many of the dull being
stimulated to an unwonted interest, the clever to criticism-

309- Experiment 107- Finally the film was shown to 150 girls in a
Public School- The teacher's very full report is appended :—

" (a) PERSONAL OPINION- I thought the film was very good indeed-
It gave an excellent resume of the causes and results of the war and the
need for the League- The analogies were clear, and the pictures showing
the working of the League also straightforward- The maps and diagrams
were mixed in cleverly with the pictorial parts, so that all tastes were
catered for- The map showing how the war became a World War seemed
to me to be particularly effective- | aso liked the arrangement of the
subject matter-

(6) REPORT ON TESTS- | have had written tests from 60 children
ranging from 12 to 10 in age, and have carried out oral tests in other
forms as well-

(c) MARKS- In most cases the marks were higher, or the same,
than the average mark obtained by the child for ordinary work- Only in
nine instances were the marks below average- This seems to prove that
the film made more impression than an ordinary lesson- In several
instances the cleverest children, who usually head their form lists, did not
do as well in proportion as the duller children ; whereas one particularly
muddled-headed girl wrote a clear answer and remembered most incidents
of the film in their right order-

(d) SPECIAL POINTS OF INTEREST- In nearly every case the map of
the world showing how the war became a World War made a deep im-
pression- This seemed a most effective method of explaining what may
otherwise be a dull recital of names- Only in afew cases were the other
maps and diagrams noted and remembered- The most impression was
made by the pictures of the war and its effectss The lesson of these
pictures appears to have been fully grasped in every case- The pictures
of the war, of hospitals and cemeteries, etc-, were carefully noted and fully
described afterwards-

(® ANALOGIES :—
(1) Out of sixty papers only one mention was made of the analogy
of jealous neighbours-
(2) Most children noted the street fight; it amused them and
interested them, and they grasped the analogy- One or two of the
duller children failed to grasp its meaning, but these were quite
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definitely the children who are slow to grasp any new fact, or follow
a chain of reasoning.

(3) Seven made special mention of ' John Bull's burdens,' and
four others made references to war debts. This analogy appears
to have been grasped.

(4) Twelve references were made to the ' chain round World
Peace,' and whenever mentioned it appears to have been under-
stood.

(5) The Garden Dispute—as for No. 2. Analogies taken from
everyday life certainly seem the best method of explaining situa-
tions, judging from the above.

(/) ESSENTIAL POINTS. The essential points were remembered —

The evil effects of war )
The creation of the League ¢ grasped and remembered.

The work of the League  J

() GENERAL REMARKS :—

(1) The pictorial parts of the film were better remembered than
the maps and diagrams.

(2) All except one of the audience had already heard about the
League of Nations, and had attended a Model Assembly. Whether
the results would have been so good had this not been the case is
questionable. However, most of them mentioned the quarrel be-
tween Sweden and Finland over the Aaland Islands, about which
they had no previous knowledge.

(3) No one of them knew they were to be tested afterwards, so
did not make any special effort of memory.

(4) The film was a novelty in school, and therefore aroused
interest. Were films to be used frequently for history lessons, |
doubt if the same results would be attained.

(5) A film in conjunction with ordinary history teaching, or, as
in this case, shown at an interval after the lesson on the subject,
seems an excellent method of fixing facts in children's minds, but |
doubt its efficacy as a sole method of teaching.

Tests
ANALYSIS OF MARKS
First Test—* The World War and After "

Form. | Ago. Asgrlgg\;l‘tla. Average.  Above. ] Verdict.
VB. Upper. 15h 16 3 6 7 Above
VB. Lower.j 15, 13 1 3 9 Above
IV A . Upper.| 14 16 3 5 8 Above
IVA.Lower. 14 14 2 7 4 Aver age

[72]
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REMARKS MADE BY THE GIRLS THEMSELVES ABOUT THE LEAGUE
OF NATIONS FILM

School Certificate Form {Age 16). Unanimous opinion on the excel-
lence of the diagram showing how the war became a World War. (The
world going black on the film.) Why was the quarrel between the Greek
and Bulgarian sentry so vague ? Which killed which? Which was in
the wrong? Why were the Aaland Islands given to Finland? Was the
dispute really settled as easily as the film would lead one to suppose ?
Analogies grasped clearly by the whole form.

IVB. (Age 12.13). 'The film was lovely '—unanimous chorus from
the form.

Film considered most interesting and clear.

Analogy of boundary of gardens grasped by most.

VB. Lower (Age 15.16). 'It was very clear the way the countries
were blackened.in to show which were fighting.'

' Too much was made of the hospitals.'

KWhich waskilled ? The Bulgarian or the Greek sentry ?'"

310. Summary. All the teachers concerned in these eight tests with
the League film were impressed with its value as a teaching aid, even with
the oldest scholars.



CHAPTER X 11

GENERAL CONCLUSIONS ON THE USE OF THE FILM
IN SECONDARY SCHOOLS

311- Reason for Separate Consideration- The general question of what
advantages may be looked for in the use of the school film have been dis-
cussed in Chapter | X- It was decided to review separately the tests taken
in Secondary Schools, for it was found during the enquiry that many
teachers, unless they had had some experience of the film in school,
inclined to the view that though the film might be useful for young
scholars, in schools with little library equipment, or in those where the
children came from illiterate homes, there was no need for it and no time
in the Secondary School- The tests have shown that thereislittle warrant
for such views- It is proposed briefly to consider how far the chief con-
clusions reached in Chapter | X- apply to the Secondary Schools-

312- The Film in Junior Forms- Those conclusions were based on
work with children up to the age of 14- Comparatively few of the testsin
the Secondary Schools were concerned with children of this age, but in
those taken results are very similar to those earlier found- Three of the
first experiments with equated groups were taken with the Junior Forms
of Secondary Schools- In Experiment 8 with boys of 12, and Experi-
ment 10 with girls just over 13, the Wolfe film was used- There was
little difference in either first or second tests between the groups, but
three of the worst boys of the film group did far better than usua in
the delayed test in Experiment 8- In Experiment 17, though again
the grading varied little from normal, the standard in the delayed tests
was a little higher than usual, taking the form as a whole, and the nine
girls usually lowest in the class all improve- The teachers thought the
films valuable for their depiction of background- " The children realised
far more clearly the life of those times-" " The settings are extremely
valuable-" Experiments 73 to 77 were informal tests with films a, b,
and c-

All the teachers remarked on the children's eager discussion and the
better realisation of conditions given by the film- In Experiment 75,
children of 10+ learned from the film many points which had escaped
their notice in the pictures in their books and in the classroom- This
brings forward the point made by one teacher in conversation that,
whether or no the film way is intrinsically better than other ways, being
the modern way it is more suited than others to the modern child- A
generation ago, children looked eagerly at the infrequent illustrations
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with which they were supplied. Nowadays, children's books are so pro-
fusely illustrated, and all save the poorest children have so many picture.
books, that they give less attention to the detail of a still picture by the
time they are of school age. Although the teacher should certainly train
the child to use a still picture properly, in these circumstances the film is
all the more an aid. The movement in the film attracts attention to
matters not clearly realised in astill illustration. Although children may
have many books and a wealth of illustration, the filmis not a superfluous
adjunct even for the teaching of detail, and, as the mistress in Experiment
75 says in her report, for these children, as for others, the film seems to
have power above other means to bring the people of history to life.

313. Comparison of Film and Lantern. This is an aspect of the
subject insufficiently realised by many Secondary School teachers who
have not seen the film in use, and who judge it solely by its potential
powers of imparting information. They consider that for this the lantern
would be of moreuse. One teacher, in hisreport, dealswith this question.
His form, a Second Form aged 11+, saw the first reel of the Roman
Britain film and also the Wolfe film, when these were projected for older
classes. His views are based on his own following discussion with his
class :—

" The most effective films would appear to be those concerned mainly
with biography and incident, where history can be shown to be concerned
with the lives of men and women, and where events and episodes can be
woven into a story. Of the two films seen by the boys of my own form
the ' Taking of Quebec ' was better appreciated. This was largely because,
as the boys said, there was * more story 'init. Good acting and dramatic
episode will always appeal to the children and will help to give them
lasting impressions. The boys seem to have been impressed by the film
portraits of Wolfe, Montcalm, and the Governor.General, as much as by
the representation of how Quebec was taken.

Given characters and incident—dramatic incident—I think such films
will be most helpful in the teaching of Lower Forms. While it is, of
course, desirable that details of costume, environment, and of the general
background in the scenes should be accurate, or as accurate as we can
make them, it does not seem to me that we can rely on the film to teach
these things. These things to be studied would require a slowing.up of
the film, and probably some commentary by the teacher. In that case
the teaching might be quite as effective with the aid of lantern slides and
also less expensive. The important thing is to convey to the pupils a
general view and impression of a subject by the film. If the film awakens
interest and arouses the sympathy of the pupils for the persons shown
and conveys accurately the broad ideas, it will serve its purpose. The
purpose of the film should be somewhat akin to that of the historical novel.
It should enthuse and inspire."

| decidedly agree that the film is of more value for the rousing of
interest and the giving of life than for the teaching of detail, yet the sense
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of actuaUty created by thefilmlargely inheres in its detailed presentation
of setting- It is, of course, true that details of costume, architecture,
and so forth can be equally well studied through the lantern slide as
through thefilm, or by means of still illustrations- In Experiment 2 of
the formal tests, children learnt the dress of the Bronze Age better from
a large black-and-white illustration than from the unstopped film*; in
Experiment 4, children who saw still pictures of the Roman soldier as
well as the film obtained better results in the drawing tests than those
who merely saw the film, though frequent stops were made-> We need
all our aids- But, though details may be learnt from motionless pictures,
they give no composite picture of the agee " The general view and
impression " which is felt so important in the report under consideration,
and is so well conveyed by the film, is not attained- Moreover, the film
at one and the same time teaches detail and brings people to life-
The matter is pertinently put by another teacher, who says, after an
experiment with the last two reels of the Roman Britain film: ¥ The
pupils have got much more than mere facts from the film, and such facts
as they have are more living than they would be if got from verbal in-
struction or motionless pictures- The soldier isreal aswell as his armour,
and he is immediately real : a good teacher may be able to make her
subject live, but at the expense of much time and ingenuity ; the film
does it at once-"

314- Questionnaire to Junior Forms, Sat F and Set G, on the Value
of Films- Set F of the formal tests, girls aged 12 years 11 months, in a
Secondary School, and Set 0, boys aged 12 years 8 months, answered
questions on the value of the film after the completion of the five formal
experiments- Amongst the sixty-six girlsonly one says+ " Y ou can think
the people more real," but a large number say that they can understand
things better from the film than from lessons, and that the film is more
interesting and more clear, so that " the dullest would take more in-"
" It gives a better picture than imagining," is a common view- Two or
three again like the film because " | know it isright-" Most refer to the
interest in the details of dress and custom given- All the girls found the
film helpful for some one of these reasons- The boys were unanimously of
the same opinion- They give much the same reasons as the girls, but
seem more impressed with the reality of the film presentation- " It looks
asif youwere with the people-" " Itisjust asif we were walking round
ourselves-" " If you were told what the Romans were like it isn't as good
as actually seeing a Roman in his armour-" Many mention the topo-
graphical detail they learn- " The film would show us what kind of a
place the battles were fought-" They are interested in the everyday life
of the past- " When we s the costumes and ways of the people, their
habits and manners, their homes, the life they lead, their features, their
weapons and implements, their livestock, we enjoy it very much indeed-"
The film for them, too, " clears things up if a boy is a bit doubtful-"

! Qupra, 54, 56, 69, 75. 2 qupra, 90 (1)-
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Many say frankly that the film is " more enjoyable " ; one argues, " and
this makes people want more to learn history . . . and people who think
history lessons are dry will change their minds." Junior classes and all
their teachers who took part in an experiment felt that history would be
better learned from the use of the film.

315. The Film in Middle Forms. Another important group of pupils
are those at the next stage, aged from 14 to 15 yearsold, the Middle Classes
of the Secondary School and the oldest scholars of the new Senior school.
Thirteen tests were made with pupils of this age.! In one of these cases,
Experiment 8, the Wolfe film was used with approximately equated
groups for both immediate and deferred tests, the film group excelling the
control group in the deferred exercise. In Experiment 2, divided groups
were only used for the immediate test, and there was little variation from
normal results in either first or second tests. But in this case, as in the
others with the Wolfe film,? the teachers felt that the tests showed the
value of the film. In Experiments 78, 80, 85, and 92, heightened interest
was shown in the discussion. The teachers make the point that the
papers convey no idea of the children's briskness in the oral lessons. More
than usual is remembered in the delayed tests in Experiments 78, 81, 83,
and 92. Many backward children have improved. The teacher felt that
the very slow girls of Experiment 83 had been decidedly helped. Their
imagination had been stimulated. They gave undivided attention to the
screen, which could perform the function for them done by the reading of
ballads, contemporary accounts, and novels for the more literary child.
The teacher in Experiment 86 wrote : "The film has been of use in that
it fixed the main pointsof thestory moreclearly, e.g. the value of sea.power
in the struggle and the control of Pitt in England. It certainly helps to
stimulate interest in a backward class much better than an ordinary
lesson."  On the other hand, the results quoted again show that the usually
bright children do not alwaysdo well infilmtests. Theteachersin general
feel that the Wolfe film had created an impression and suggested detail
impossible to give in words. The Nelson film was used for Experiments
94 and 98. In the first test the film proved of no use. In the second
case, the film succeeded in the object for which it was used, the giving
of colour to lessons on the naval aspect of the wars of the eighteenth and
early nineteenth century—an effect, the teacher felt, not procurable save
through the film. In Experiments 102 and 103 the League film was used.
In the first case, the teacher was chiefly pleased with the stimulating
effect on the imagination of her girls, backward and clever alike. In
Experiment 103 the teacher was delighted with the amount the weaker
girls learned and retained.

316. The Opinion of Set H, Boys aged 14 years 10 months. Set H of
the formal tests belong to this age.group. Like Sets F and G, at the end

! Qupra, 103, 106, 107, 278, 280, 281, 283, 285, 292, 295, 299, 304, 305.
2 Qupra, 278, 280, 281, 283, 285, 292,
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of the tests they answered a questionnaire of which one item was: " Do
you think films a help in the learning of History ? Give full reasons
foryour answer-"  Of 67 boys taking part, 64 were pro-film, one gave no
answer- One preferred to reserve judgment; the value of the film depended
on the pupils' powers of observation which, in general, he did not feel to
be great, but which might improve with practiceinfilmlessonss One was
opposed to the use of films on the grounds that it was impossible to give
a convincing film representation of important, historical figures- The 64
in favour of the method express, a little more maturely, the same views
as younger folk- The strongest impression left from reading their papers
is that they appreciate the detail of film presentation, in that it makes
events more convincing and interesting than does the usual text-book
outline- Their imagination is stirred- " By means of a film you can
imagine that you are back in the Stone Age or Bronze Age, as the case
may be, sharing the joys and pleasures and sports of the men and children,
while one never can have this impression in a sunlit classroom, no matter
how good their teacher is- - - - The dress of the people, their occupation,
manners, housework, what they have in the house, how they made things,
different kinds of animals—all these things which | have seen in the film
create a picture in my mind which no History Master could-" The film
gives clearer conceptions- " Although Caesar accurately explains the
Britons' mode of waging war from their chariots, | never had a clear con-
ception of the actions until | saw them inthe fiim- All Caesar's explana-
tion does not portray to us the speed, agility, and movements of the
ancient British charioteers-" A large number claim that because their
initial motion is clearer, they the longer remember film sceness " Toread
about a battle and to see it are two very different things- Al these scenes
are flashed on to the screen and they imprint areplica on your mind to be
remembered for a long time-" Again, many distrust their own imagina-
tion- " Y ou cannot picture things properly because you think of modern
thingswhich are vastly different."” " No matter how carefully the descrip-
tion may be writtenin a book, it is most difficult to get the right impres-
sion-"  Some cannot picture events sufficiently quickly from the teacher's
words- " To some people the effort of picturing what is being told takes
longer than he or she is hearing the next few words- Therefore they
either picture some of the lesson and leave the rest, or just obtain a vague
vision or idea of it- Now, when the film is shown to you, you are saved
the expense of imagining it in your mind, and can thus spare your thoughts
towards' takingin'thepicture-* Some claimthattimeissaved- " Much
more knowledge can be conveyed in a short time by a film than can be
conveyed in awhole ordinary lesson- During a three-quarter-hour period
| learned more about Roman Britain than | ever learned before by the old
method-" (He saw Reel I1-, 15 minutes film, 30 minutes discussion-)
Another boy thinks that while less material is presented it is more firmly
impressed- " The film impresses the subject on the mind and the recol-
lections remain far longer than the facts from books- Though the films
cannot deal with the subject on a very large scale, and do not do as
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much as is done in one ordinary history lesson, the ground covered, if
carefully explained, will go much further." Many note that they needs
must concentrate, since theroomisdark. Inany casethey are interested,
"and one learns better when one is interested." The Senior History
Master wondered how far the boys' appreciation was liking for a " soft
option," but the fact that the film lessons were followed by tests had not
diminished the boys' interest, and results showed that they had learned
much.! In general, these papers strengthen the impression gained from
the other experiments that the conclusions reached for younger children
hold in all particulars for pupils of from 14 to 15. For them, too, the
film supplies background, gives life, stimulates interest, and helps the
backward in an unprecedented way.

317. TheFilmin Senior Forms: The Film as an Illustration. There
remain twenty-six experiments with pupilsranging in agefrom 15+ to 18.
It is not easy to generalise on results. Two masters, judging from work
with their classes, felt that for boys over 14+ films might be of occasional
service as illustrations, but not in other ways.> A third felt that, merely
as an illustration, the use of the film from time to time would be justified,
for other types of illustrations were " relatively inexpressive."

318. Some Senior Students felt that the Time could more profitably be
spent with Books. Scholars of 15+ and over have reached the age when
they need less formal instruction. When school equipment allows it,
their history work can increasingly become a matter of guided reading,
and the historically minded enjoy the new freedom, the delight of dis-
covering material for themselves. Consequently, the film method, to such
pupils, isareturn upon childish things. A teacher told me about a formal
debate in a class of 31 girls of average age barely 15, as to whether they
would like regularly to sec historical films. The most popular statement
against the film was that it was better to spend the time on reference books;
contemporary accounts and such things were more interesting and made
the period more real than the film. These girls had seen the Nelson and
the League films, disliked the first, but appreciated the second. The
motion that films were a help was finally carried by the narrow majority
of 17 over 14. In another case, where 16 girls aged 15J saw the Wolfe
film, 6 of these thought that they could more profitably have employed
the time with books, though the rest of the class felt that the film had
given them a clearer idea of the campaign.*

319. Senior Scholars and Character Portrayal on the Film. The dis-
sentient group in the last case considered that the film, far from giving
actuality, conveyed a false impression, for Wolfe was unrealistically por-
trayed. | do not think that with these older forms the function of the

! > Supra, 0, 70, 72, 73, 77.

2 Qupra, 102, 107, 108, 111, 279, 281, 282, 286, 291, 293, 296.8, 300.3, 305.9.
3 Qupra, 281, 289. Supra, 282.
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film is to make the past live, aswith the younger child. Certainly, even
older scholars can be carried away by the historical film as by the ordinary
cinema picture. It wasa School Certificate girl who " could almost have
cheered " when the scout ship at Quebec proved to be English. But
older pupils critically regard the film as a reconstruction. Does it in
general travesty their notions of historical personages and so produce an
effect of unreality ? The answers of the boys of Set H on the value of the
film in some cases illustrate the danger ; in spite of the boys' esteem for
the film method, several criticise the portrayal of Wolfe and Pitt. * The
film, however, does not show the type of men who have led England.
There was no sternness nor any indication of the personality of Pitt shown
by the film, which may be misleading. His features were very unlike
Pitt." Knowing this, a good deal of attention was paid to the question
in discussion with Senior Classes, but the large majority of pupils felt that
the Wolfe film gave them a closer insight into the personalities of the
leaders. A Matriculation Class of boys discussed the film delineations
with interest. Scholars even welcomed the infrequent appearances of
Nelson in the Naval film.?

320. The Value of Detail. In general, teachers and Senior scholars
felt that the value of the film for them was the presentation of events in
detail. Two quotations from teachers' reports will suffice to put this
point of view. " Thereis so much to be dealt with in history teaching
that important movements are often taken very broadly ; and afilm such
as the Wolfe one readjusts the balance between broad outlines and
detailed teaching. As proved by the opinion of the children, the details
make the story more interesting, whereas the broad outlines are necessary
to show the forces at work. These were not ignored in the Wolfe film,
which emphasised the importance of sea.power and pointed out therivalry
of the French and English." " In the Upper Forms there is less use for
this narrative method. We are more concerned with the discussion of
the meaning of events and movements, the growth of ideas and ideals,
and the presentation of the outlook of the times. But even hero there
might be a profitable and very occasional use of the film if critical events
in the history of a people could be presented. The impression made
would be deepened, particularly because of the contrast of this method
with the usual classroom methods." The detail learned from one film
carries interest over to other topics. One teacher writes : " It is inter-
esting also to note the correlation of details seen in the film with facts read
in books. Soon after the seeing of the Wolfe film, 1 was reading with
the same class selectionsfrom Hakluyt's Voyages, where mention was made
of the need in time of difficulties for one ship to signal to another by .lights.
Immediately, one girl compared it with the use of fights in the Wolfe film
as a signal for the ships to start.”

321. The Pictorial Film with Senior Classes can be used not only as an
 Qupra, 285, 286, 292, 293. 2 qupra, 298, 300.
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Illustration, but asa Definite Teaching I nstrument to train Critical Ability-
One mistress who took discussion lessons with her School Certificate
scholars after they had seen first the Wolfe and then the Nelson film,
reported in both cases that the films had been valuable for these classes
as providing a basis for discussion-* Experiments 93 and 99, two tests
with Matriculation Classes, one in a London and one in a Yorkshire
school, show that the pictorial film can be so handled with Senior Classes
that it becomes an instrument for training a critical judgment both on
historical events and onfilmsin general- The racy, spontaneous criticisms
of boys aged 16+ on the battle scenesin the Wolfe film in Experiment 90,
and those of the boys of Experiment 99 on the devices and technique of
the Naval film, indicate the existence of the boys' critical interest, pro-
viding for the teacher a line of approach to his own ends-

322- Even with Senior Classes Films stimulate the Imagination-
Though the training of acritical outlook is the best result to be anticipated
in the use of the cinema in Senior Forms, there has been plenty of indica-
tion that here, too, the imagination will be stimulated by the increased
capacity of thinking of history in terms of living men and women- For
instance, some members of a Sixth Form, working for the Higher Certifi-
cate examination, saw the League film- They had been studying the
eighteenth century- " Wouldn't it be a help to have a film on the
Industrial Revolution? " they said- It was suggested that, in default of
a film, they should write their own scenario- The result is given in
Appendix C-

323- The Diagrammatic Filmin Senior Classess Several teachersfeel,
wrongly, | think, in the light of such results as those considered in the last
three paragraphs, that the pictorial filmis of little use for Senior Classes
In only two cases out of the nineteen tests taken is this the view of those
who have taken a discussion lesson with Senior Forms after the showing of
a pictorial film- The suggestion is frequently made that diagrammatic
films might prove useful for Upper Forms : " | n Senior Forms where ideas
are more important than things, the film can be of little assistance except
for the portrayal of maps, plans of action, etc-, which would alter to
illustrate development of a campaign, the results of a treaty, the effects
of the Industrial Revolution, intensity of population, etc- ; in these cases
the film could render valuable assistance to the teacher, but more particu-
larlyif thefilm could be run parallel to the oral work-" Another teacher
suggested short filmstaking not more than from 5 to 10 minutes, preferably
5, at the end of lessonswith Senior Forms, giving animated diagrams show-
ing interrelated connections like those used by H- G- Wells in his Outlines
of History- This view of the value of the diagrammatic film for Senior
scholars is borne out by the success of the League film in the Upper Forms
of schoolss Pupils over 16, asked which parts they prefer in this film,
invariably say the maps and diagrams- A class aged only 14+ once

! Qupra, 292, 296; infra- 393-
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unanimously gave this reply. Girls of 15, while often preferring the
pictorial portions, took an intelligent interest in the diagrammatic parts.
Al scholars pass favourable comments on the animated maps in the Wolfe
film. The genuine enthusiasm of the Matriculation boys of Experiment 99
for the animated diagrams and maps of the Nelson film led their master
to comment in his report on the evident scope for films of this kindin the
Upper School.

324. Suitable Films are of Value in the Most Senior Forms. " My
impression of the films, and of the children's appreciation of them, is that
they are very helpful for the visualisation of social conditions, e.g. dress,
housing, and of definite action, but greater care is still necessary to secure
the elimination of error. A great part, however, of history does and must
consist of study of cause and effect on too wide a scale for the film to be of
value in this part of the work, at least until still greater improvements
have been made." The last criticism of this teacher is frequently made
by many who, like her, realise the value of the film for infusing life into
topics of social history. It is generally passed without this critic's open.
minded, qualifying rider. The criticism is allied to the view that the film,
being episodic, can be of little use for older pupils. The film dealing with
one episode can be of much value, worth the time for older pupils, if it is
an episode typifying many other similar events; Form V. would see the
Wolfe film, not so much to learn how Quebec was taken, but to get colour
and atmosphere for the dreary and interminable wars of the eighteenth
century. And, in any case, films need not be merely episodic, even apart
from the film of social life. " The World War and After " already stands
as disproof of this charge. The League film was shown seven times to
the Upper half of a Secondary School, once to boys aged 15+, and in a
Central School. In every case the School Certificate Form or older pupils
either did written exercises or took part in a follow.up discussion ; in
some cases they did both. The results showed that the oldest scholars
can be stimulated to active thought on vital matters through the medium
of a suitable film. This has been shown in the detailed accounts of the
experiments" ; the whole question of the capacity of the film for the
treatment of relations of cause and effect in history and for the teaching
of the ideas which have actuated men is dealt with in a later section.?

325. Among Senior Scholars the Best and Worst Groups derive most
Benefit from the Film. Again, the grading quoted shows that many of
the weaker children respond to the film lesson better than to the purely
oral lesson, and that, though less often, a few bright children lose their
position.®  On the whole, however, the teachers considered that in Upper
classes the clever and the dull groups derived the most profit from the
films. The advantage to the bright appeared in the discussion classes,

! Supra, 108.10, 302, 304.10. . Infra, 400.
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281, 287, 290, 292, 299, 300, 308, 309.
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when these girls wanted to discuss and criticise the film in the light of
previous knowledge, a reaction which shows that thought has been
wakened, and which can only lead to deeper grasp of the subject. The
duller children often showed in their papers an unusual knowledge of fact,
and in their lessons increased desire to take part. In the one case critical
thought has been stirred, in the other, interest roused.

326. The Method of Using the Film : The Oldest Pupils need accom-
panying Lessons. These tests have amply confirmed the earlier con-
clusions on the method of using the film, especially the view that the film
should be used in conjunction with oral teaching ; the higher the form
the more is this necessary. If we are looking for development of sound
habits of criticism in usingthefilmwith older children, we must naturally
allow time for free play of expression after the showing.

327. Use as Introduction and Summary. The many tests where the
League film was used with somewhat older children have especialy illus-
trated the value of a combination of visual and oral methods and the
varying ways in which the film can be put to use. In the first place, the
tests with the League film have particularly illustrated the value of the
film as an introduction to the study of a difficult subject. In using the
purely pictorial film along with lessons, it seems that usually the function
of the oral lesson is to provide an outline of events, that of the film to
supply detail. When the League film is used as an introduction, the
reverse process becomes necessary. From one showing of the film the
children learn the general arguments and a certain amount of detail, really
a prodigious amount, but by no moans all in the film. Older pupils
realise that much has escaped them. The interesting point is that they
feel aggrieved that they missed, say, the names of some of the European
States newly made in 1918, or of the different bodies of the League ; they
are anxious to make these deficiencies good. The film gives a vivid
general impression.  Precise detail is then learned in ordinary lessons, and
the task of learning the detail isattacked with vigour, for thefilm has made
the children really want to know. Five tests with the film were taken
with children who had no preliminary knowledge.> Only one following
lesson was taken in each case, but these illustrated the decided advantage
of the film in arousing strong interest as a preliminary to detailed study.
On the other hand, the film can equally well be used after lessons. In
this case, oral teaching will have given the requisite knowledge of detail.
Then, the film will effectively clinch what is already to some extent known.
The detail learned, the film gives meaning to cold facts, shows more
graphically and realistically than oral teaching can, the scenes of devas-
tated Europe, the frontier trouble in the Balkans, and leaves afinal strong
impression, a synthesised view of the whole. In Experiment 15 one set
of girls had a lecture on the League, saw the film, then wrote an essay
giving their views on the value of the film. They wrote : " For actual

* Qupra, 302, 303, 304—3 classes tested.
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facts and dates a lecture is easier, but for pictorial scenes and scenes con-
taining action the film is most helpful-" " The film made the subject
matter rather more interesting, but the lecture gave the more important
details in a clearer way-" " | do not think | learned anything more from
the film as far as facts were concerned, but it was more realistic and
interesting-" " | learned the facts from the lecture, and thefilm amplified
them and made them clearer and more interesting-" This is the general
view ; the value of combination is clear- The use of the League film has
plainly shown that, according to the object in view, a film may be used
either asan introduction or after some previous lessonss  So long as a child
is not expected to remember all the detail of along film from one view,
in the absence of previous acquaintance with its subject matter, and so
long as the film is not the last lesson of all on a topic, the presentation of
the film at any point during the study of a wide subject can be made by
skilful use to yield valuable results- In most of the tests in the Secondary
Schools the films were taken after lessons- |n one case the Wolfe film
was most successfully used as an introduction to the study of the Conquest
of Canada- In the following lessons on the whole subject, the interest
may be described as exuberant-! Two other tests seem particularly
interesting, Experiments 88 and 98, when the Wolfe and Nelson films
were successfully used, not to teach any series of events with precision,
but to give colour to lessons on the eighteenth-century wars-

328- Comment helps even Senior Scholarss Comment proved helpful
even with the oldest classes The scholars' opinion on this point was
enquired- Group A in both Sets F and G had film lessons with the film
shown in silence, and one with a stopped film and a running oral com-
mentary-  Of the girls, 15 of the 20 preferred explanation with the film ;
amongst the 18 boys present of the group when the query was put, 9 pre-
ferred explanation, 8 the film in silence, 1 was undecided- In Set H,
aged 14 years 10 months, all the 68 boys tested had seen films shown in
both ways; 38 preferred comment, 30 the silent film- In all sets the
same reasons affect decision- Some children feel that the commentary
destroys the sense of reality ; always there is a small majority for the
group that appreciatesimmediate removal of possible difficulties by accom-
panying explanation- In the Secondary Schools the improvement in
results with the Naval film according to the amount of oral help given
points the value of comment even with School Certificate classess The
boys of Experiment 99, who received the maximum of explanation,
achieved by far the best results-

329- Freqguency of Use of the Film- Few teachers in the Secondary
Schools think that the film should be very often used-> They feel that
its function with the younger forms in arousing interest in history as a

* Qupra, 278.

2 gqupra. The master in Experiment 93 felt that he could well make use of a film
three times a term-
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living subject concerned with very human people can be accomplished
from occasional showings- Once the idea has captured the imagination
of the child through the film presentation of one topic, other subjects
take on fresh life though studied in the ordinary way- Detailed presenta-
tion of critical events or of social conditionsisvaluable from time to time
for all scholars up to the age of 15+, but exigencies of the syllabus forbid
too frequent use- And if the films are chosen wisely, one or two films
can suggest conditions of social life true in their broad features for a
long period-

330- The Relation of School History Teaching to the Public Cinema-
Perhaps here may be considered the relation of school history teaching
to the public cinema- Teachers in Secondary Schools seem to feel even
more strongly than those in the Elementary School that the school film-
showing should help to resist the harmful effect of frequent picture-going-
" Isthere not the need to counteract the tendency to develop the ' cinema '
mind and ' cinema ' intelligence ? Can the film be used not merely for
the purpose of historical teaching but also for correcting some of the
faults of mental attitude and reaction to circumstances which are the
product of frequent attendance at cinema shows ? " That this can be
combined with atraining in historical criticism has already been shown-
On the whole, however, teachers appear to think that the historical films
of the picture palace have been a help to history teaching rather than
the reverse-  Children ask questions at school about the films they have
seen elsewhere, a mark of the power of the film to arouse interest- The
danger lies in the inaccuracies that so frequently occur- Children were
interested in the Robin Hood film, but acquired from it peculiar ideas on
the use of the long-bow- Films such as " Sea-Hawk " made the contrast
between English sailing ships and galleys in the Elizabethan period plain-
Many teachers have referred to their children's questionings on the Ben
Hur film- One master said every child in the British Islands appeared
to have seen that film ; it was inaccurate, the equipment of the soldiers,
for instance, not being in all points correct, but he found his attempts to
explain the trireme much facilitated by his boys' knowledge of the film ;
and his pupils had certainly acquired from the picture a strong impression
of the might and power of Rome- The same teacher found when dealing
with Ancient History in Lower Forms that the names of the Gods and
something of the hierarchy of heaven were known to many of the class
from a film recently in the town burlesquing the deities of Olympus-
He thought children remembered a good deal from the ordinary cinema
picture, and later wrote in his report on tests with his boys : ' Whether
we like it or no, the commercial cinema has a strong influence already,
and many boys are first introduced to certain historical characters and
events by the film- Itis for the teacher to see films with historical back-
ground and make what use he can of them- If the cinema should win a
place in the school it can gain much from the commercial cinema- Out of
the Topical Budgets the films of some historical events are worth pre-
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serving, and teachers of history should be able to make good use of a
National FilmLibrary such asis, | believe, already in existence-! Historic
events like the founding of the Roman Empire and the Commonwealth of
Australia would probably be filmed nowadays- Captain Scott's expedi-
tion and General Allenby's entry into Jerusalem seen on films have left
lasting impressions on my mind- It should be possible from the great
output of to-day to select many films or parts of filmswhich would be of
great value in schools, to add to those that are produced definitely with
educational purpose- | do not think that the supply of suitable films
would be the greatest of our difficulties-* Other remarks on the point
are . " They (cinema films) have introduced names and epochs, cf-
Richelieu, Three Musketeers,- Notre Dame, and given a vivid and, on
the whole, good impression-" " Ordinary picture-house films with his-
torical settings are generally popular- The children come and say that
they have seen so-and-so at the pictures, and are full of the details, which
seems to show that there is areal need for good films-" 1 had interesting
letters from one teacher who, since 1926, has been in the habit of taking
his scholars to suitable films shown in the local cinema- He writes :
*' The result of film-showing to pupils of mine has almost invariably been
good- It has been my custom to prepare the children beforehand by a
talk relevant to the film and afterwards to give them an opportunity to
express the views they have formed, sometimes in notes, sometimes in
continuous narrative, and also at intervals in criticism-  In this way |
think they have derived very nearly a maximum of good from the film-
Of course, individual tendencies and characteristics will always cause the
same film to produce various results, sometimes almost opposite- | have
become convinced that usually too much is crowded into a short film, and
children are unable to retain more than a few facts unless the piece is
made so sensational as to become almost impossible and objectionable
from an educational point of view-

War films, of which ' Wings' is typical, excite in children just those
feelings which the League of Nations and Education arc trying to kill-
Many of the children who saw thisfilm felt that the men who take part in
war are heroes, and wish to imitate them, and they express a desire to be
able to go and do likewise- They were so impressed with the wonder,
the pageantry, the magnificence, and the marvel of war, that they did
not see the horrors of it-2

However, | found that ' Chang ' and ' Simba ' have created a keen
interest in Nature and in the people and animals of foreign lands- The
educational value of such films is high- Another type of film which |
have proved to have high educational value is that which portrays the
life of great musicians and which is accompanied by selections from the
works of the composer whose life is portrayed- This has impressed more

1 Unfortunately this does not seem to be the case-

2 A detailed enquiry into the effect of war films on children elicited that in general war
films have on children the reverse effect; the children are impressed with the horror of war-

See the Educational Survey (League of Nations), July 1929, Children and War Films,
C- M- Wilson-



288 THE VALUE OF FILMS IN THE TEACHING OF HISTORY

deeply upon me what | felt three years ago, that the biographical film
usually makes the strongest appeal-

But | am convinced that films not constructed expressly for school
children and educational purposes will be absolutely useless unless they
are produced with the guidance of educationists who will see that details
are correct, that ambiguity and false impressions will not be created, that
pure sensationalism is not allowed to play any part, and that there is
excluded anything which would warp or adversely impress the plastic
adolescent mind-"

The conclusions this teacher reached on the sort of historical film
desirable in school, conclusions based on his continued observation of the
effect of the picture -house film on children, are set out in the next chapter-*
In general, it would seem that what teachers have noticed of the effect of
the picture-house film with an historical setting inclines them to feel that
the accurately produced teaching film would be of value-

Y Infra, 443 n.



CHAPTER XII1
THE TYPE OF FILM USEFUL IN SCHOOL

331. Scope of the Chapter. Is it possible from the results of the experi-
ments to frame deductions as to the most desirable type of educational
historical film? To do so, it will be necessary to examine critically each
film in turn in relation to the results ensuing from its use. Certain
common features in regard to the children's response to all the films must
first be noticed. What sort of thing strikes the child when first he sees
thefilm? What sort of thing is constantly recalled ?

332. The Interest Tests in the Formal Experiments. The tests on the
formal experiments included some such questions as, " What did you
find interesting in the film ? " It will be remembered that in these cases
the reels were shown without comment, save for the one special test of the
efficiency of a running oral commentary with the film. An analysis of
the answers follows. It should be borne in mind that the answers refer
to what interests the child, not to what he remembers. The results from
all groups, children aged 10 to 13, were markedly similar.

333. Interest Test : " People of the Axe." Inthefilm" People of the
Axe" the visit of the pedlar receives the most frequent mention. Few
children omit all reference to his visit. The episode receives emphasis
on the screen.  The pedlar knocks on the stockade, the villagers rush to
let him in, all collect around, and chaffering proceeds amid bustle and
excitement. Next favouriteisthe " barrow " scene, the juxtaposition of
schoolboy and " skeleton " being responsible for this. Hunting and
cooking attract interest, the latter as much from the boys as the girls.
It was a boy of 12 who wrote: " And how they cooked their meat with
no fat or lard." Reference to dress, houses, or the more commonplace
occupations of herding sheep and scraping skins are infrequent.

334. Interest Test: " People of the Lake." In " People of the
Lake" the most dramatic and humorous episodes connected with the
Scout were seized upon. In every group but one, the reverence paid to
the Scout by the Warrior upon the blowing of the whistle receives most
comment, but many children also mention the dugout canoe in which
Warrior and Scout paddled to the village, and the smith at work. Curi-
ously enough, few mention the fight, in spite of the buzz of excitement
that the scenes of the attack aroused.

T
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335. Interest Test: " Roman Britain,” Reel |I. In Reel |. of the
Roman Britain film the cornfield is frequently mentioned. Otherwise, the
children notice the scenes connected with the illness and death of the
Chief, the coronation of the new ruler, and also the druidical ceremonies
round the altar. The human story moves the children, and apparently
they are too young to feel distaste at the melodrama of the scenes.

336. Interest Test: " Roman Britain," Reel I 11. In Reel I11. these
things, given in order of most frequent reference, are mentioned : the
quick step of the Roman soldier, the disregard of a soldier who falls out
on the march, the Britons' war chariot, the contrast between armed
Roman and wild Briton, the Celtic woman watching the battle, the
Britons waving torches at the call to arms.

337. Conclusions. (1) Action is noticed: Need to exclude from the
School Film non-essential Detail of Spectacular Effect. That is to say,
the child, in looking at the screen, is attracted by action and primarily
by spectacular action, as one might expect. Too much attention should
not be paid to these results, for the children learned far more than they
mentioned in answer to this particular test. Y et they emphasise the need
for rigid exclusion from the school film of the non.essential detail of spec-
tacular effect. The more spectacular, the more necessary the exclusion.
The child is likely to remember longest what first attracts.  For instance,
one teacher, discussing a delayed test on " Roman Britain," writes: *'Un-
important points, eg. letting down hair for mourning, or the appearance
of the dandy in the forum, are noted quite as often as the working of the
drawbridge, and much more frequently than any other phase of town
life." The child's interest must consequently be directed to essentials,
not to foolish fops and posturing queens.

338. (2) Value of Artistic Settings: Need for Comment on Inanimate
Objects.  The interest in the cornfield was due largely to its aesthetic
appeal; the value of the film from this point of view has already been
noted.! The lack of remark on costume save in relation to the equipment
of Romans and Britons in war is strange, since children constantly advance
as an advantage of films that they show " the dress " of the different
periods. Houses, buildings, are little mentioned. The interest of these
things is subordinate to that of action. These results reinforce the con-
clusion already reached 2 on the present need for oral commentary on the
static features of the film.

339. Delayed Tests: The Need for Unity in the School Film. " People
of the Axe." The results of the delayed tests have brought into promi-
nence the need for unity in the school film. An examination of the answers
in the deferred tests of the formal experiments will make this clear. All
groups, A to G, in recalling " People of the Axe," remember it as a day

 Qupra, 238. 2 Qupra, 245.9.
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inthelifeof theboy, Fleet. Although the barrow excited so much interest
at first, few notice it some weeks later, nor do they recall the early scenes
in the film, the men of the New Stone Age crossing the Channel and
wandering on the hilltops. They tell of Fleet rising in the morning, his
appearance and dress, his home, and then of. some few of his activities ;
commonly, they write of his breakfast of shell.fish, bartering skins with
the pedlar, his hunt, kill, feast, and the evening story. Those pictures of
primitive life unconnected with Fleet, the making of pots and baskets,
scraping skins, herding sheep, are far less often remembered.

340. Delayed Tests: " People of the Lake." The same features recur
inthe tests on the Bronze Agefilm. The point has already been made that
in recalling " People of the Lake " interest centres in the activities of the
Boy Scout,' something of a disadvantage when our primary concern is
recall of Bronze Age life and itsindividual atmosphere. But the value of
grouping incidents round a central figure again appears as in the first
film, for the doings of Brown are vividly recalled in film sequence.  Chil-
dren recollect less frequently those scenes in which he was more or less a
spectator, the pottery.making, spinning, and weaving. The smith is
remembered, for the smithy scene with the smoking forge, the smith and
his hammer, the firelight on shield, swords, and leaf-shaped spear.head,
has specific interest of its own, especially for boys.

341. Children remember Detached Scenes as a Connected Narrative.
Delayed Tests: " Roman Britain," Reel |. The results of the delayed
tests in the formal experiments on Reel |. and Reel I11. of " Roman
Britain," when these reels were shown at different times, areilluminative
on this point. InReel | ., the scenes are disconnected without any neces-
sary sequence. Each is presented as an isolated representation of a
typical sceneinBritaininA.D. 43. Thecaptionsgiveno hintof continuity
between the scenes, yet in a few instances such continuity exists, asin the
successive scenes showing the interior of the Chief's hut, the women
mourning, the Chieftainess assuming the crown.? Scholars seize on the
connection despite the impersonal sub.titles. The youngest children,
Sets A and B, aged 10+ to 11, and Set G, boys of 12.f, who had the
longest interval of seven months between film.showing and test, recall
the film as the personal drama of the Chieftain's family. They turn these
scenes into the story of a particular tribe.  Selected items of the reel are
given by the children on this pattern. The cornfield is described, then
the village. This leads to mention of the Chief's house. The interior is
described with some detail, everything turning on theillness of the Chief ;
the Chief tainess is sad as she spins ; the minstrel plays a sorrowful tune.
The children trace this story of the Chief to the coronation of his wife.
They then take amental leap to the Druid, who provides alink for another
sequence, culminating in the wild religious celebrations in the forest.
Where there is a thread between events it is followed. A few children

! Qupra, 61. 2 For detail, see infra, Appendix A, 9.10.
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even connect the religious scenes with the story of the Chief- They
become part of the mourning for his death, or part of the rejoicing over
the coronation of the new ruler- One boy even imports from Reel | || -
the scene of the solitary rushing chariot (he must have been trying un-
consciously to rationalise this purposeless incident) as the means by which
the Chieftainess notified the surrounding villages of the coronation festival-

342- Scenes irrelevant to this Story are overlooked-  The unfolding of
this scheme includes reference to a certain amount of detail on homes,
furniture, dress, manners, custom, government, religion, but the scenes
which do not fit into this story tend to be overlooked- Basket-making
and hunting are infrequently mentioned, for instance, because these scenes
are isolated from the rest- Pottery-making is remembered rather more
often, probably because it was shown in some detail on the film-

343- Teds of Older Groups on " Roman Britain," Reel |- The other
Sets, C, 1), and F, older than Sets A and B, and with not so long an
interval as G, remember the film more completely- They are less con-
cerned with the dramatic, remember better the occupations of the people-
Group C, girls of 13+, forget little- But in every group the scenes con-
nected with the Chief and the Druids receive most frequent mention, for
they are not only spectacular but have continuity-

344- Delayed Tests: " Roman Britain," Reel I 11- Reel I'l1- givesa
series of typical scenes of the Roman and British army- In the same
way, scholars remember it as the account of a particular march and battle,
the story of a specific revolt and its suppression-  Sets A and B remember
the fight ; the younger the children the more do the dramatic portions of
the film stand out ; but in describing the battle they give the equipment
of each sidee Few say anything of the march- These younger children,
as well as the older, retain avivid impression of the mad rush of theill-
armed British army hurling itself in vain against the Roman shield wall-
The greater continuity in the scenes in this reel is reflected in the delayed
essays of the older groups- Sets C, D, F, G tell the story of the film in
film order and, on the whole, with surprisingly few omissions- The marks
for Set C, girls aged 13+, and for Set G, boys aged 12 years 11 months,
are high-! The boys of Set D do well; they would have scored higher
marks if their method of writing had not been over-cryptic- In their
anxiety to give a full account they resorted to short phrases, eg- " |
remember the shield, its shape, design, how carried-" Such statements
could not receive credit, though, taken in conjunction with the general
standard of the essays, it is probable that they often indicated definite
knowledge- The girls of Set F do relatively less well, since a few of the
younger girls, as in Sets A and B, concentrated on the battle to the
exclusion of the incidents of the march- Sets C, D, and G remember
practically all of the reel, but, taking the sets as a whole, it is again the

* Qupra, 89-
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more spectacular incidents which are best retained. Few mention the
camp, for no action of note occurred there, and surprisingly few the
standard, in spite of its picturesque elevation at beginning and end of
the reel—probably, again, because it is not connected with significant
action. Thatisto say, inthisreel, asin others, itisaction that is remem-
bered, and the children have been helped to remember by the continuity
of the scenes.

345. Lack of Continuity leads to Confusion of Scenes and to Dis-
jointed Memories. The danger in the lack of continuity in Reel I. and
Reel | | . of the Roman Britain film is apparent in the delayed exercises
of the informal tests, where all the film was shown. Some teachers have
expressed regret at the disconnected nature of their pupils' replies.!  One,
writing both of delayed tests on the Roman Britain and Nelson films,
writes . "As most children saw one film only and no one saw more than
two, | am surprised that there is not a greater difference between the
standard gained in this test and in other history tests; 1 should have
thought the unusual circumstances would have created a deeper impres-
sion. The unexpected announcement of the test in all cases j)roduced
consternation. In all classes the children declared they remembered
nothing ; but, when set quietly to work, all recollected so much that few
had finished when the 40 minutes allowed had elapsed. Unfortunately,
the disjointed nature of most answers proves that separate points were
remembered rather than general connected impressions ; the separate
points are not always the most important. In writing of ' Roman
Britain,' girls generally used 'they ' without distinction as to whether
Britons or Romans was meant ; in some cases this is merely poor expres-
sion, in others definite confusion of fact, eg. the feast and the litter are
put down in the British part of the film; British chariot displays before
battles are attributed to Romans." These girls were aged 12+. Other
young children have confused the scenes of the two feels!. Disjointedness
and confusion disappear when the film itself is an artistic whole. When
many of the informal tests were taken, experience had shown the value of
oral commentary on dress and so forth, so that finally these are remem-
bered in addition to action ; in one case a teacher notes that his boys had
remembered more of these things than of the march and battle in the
last reel.?

346. The Unity of the Wolfe and League Films ensures very full
Recall. With thelonger films, it isevident that the same principle applies.
The formal tests showed that when the film was shown apart from oral
teaching to scholars aged 10+ to 13 years 3 months, little was remembered
beyond the incidents connected with Wolfe ; the orally taught children
remembered the same episodes® The informal tests show that when this
film is accompanied by oral teaching, pupils of from 12+ upwardsvividly

! qupra, 151. 2 gypra, 180.
3 Qupra, 148. 4 Qupra, 72.3.
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remember the whole story.® The definite argument running through the
League film secures retention of its subject matter. Scholars of 13+
reproduce the argument and some detail after seven months.> Y ounger
pupils of 11 + after six months have forgotten the detail, but remember
some few episodes which are sufficient to keep in mind the general thesis
of the film.®> A central figureis not necessary if unity is achieved in some
other way. The Nelson film was not well remembered,* only in one case
was real success obtained,® because it lacked this essential unity. That
is to say, the delayed tests have clearly demonstrated that the school film
must be an artistic whole.  The more detailed criticisms passed by teachers
on the individual films follow. It has been sufficiently shown in the
preceding chapters that the teachers well appreciated certain excellent
features in the films, that their use in general enriched the history teaching
on their specific topics. The criticisms here dealt with are in the main
destructive. From their consideration, in the light of results achieved, it
is possible to formulate constructive suggestions as to the type of school
film most likely to be of use.

347. Detailed Criticism of the Films : " People of the Axe." Absence
of Dogmatic Assertion. For young pupils of 10 to 12 the conception of
this film received little but commendation. One teacher, seeing it, ex-
claimed, " | 'm sure that 's the only way to teach the Stone Age," pointing
out the skill with which it is suggested to the children through the excava-
tion of the barrow that our knowledge of these times is based on archaeo-
logical research, and that little can be dogmatically asserted ; the Pro-
fessor tells his story only as a probable tale.

348. Typical Reviews. These are two typical estimations of the film
by teachers =—

(1) " The film was a great asset to the lesson but was not a lesson in
itself. It brought to the children's knowledge facts that could not possibly
have been obtained from good oral lessons illustrated with suitable pic-
tures. It gave a very vivid picture of the men of the Stone Age, their
dress, customs, and mode of living. On the other hand, the film would
not have had much educational value without the preceding lesson, which
grouped the matter into definite sections and gave the children an idea
of the most important points to notice."

(2) PEOPLE OF THE AXE. " A film with a great appeal; brought
home to the boys something which it is difficult to achieve with the spoken
word—a realistic picture of life as it would meet a boy in a day when
there were none of the trappings, surroundings, and experiences such as
boys associate with civilisation and life of their own day. It is difficult
to give boys word pictures of the day when what they understand (im-
plicitly) by 'civilisation' was absent. This film undoubtedly brought
home to them the conditions of life when were missing most of the common

! Supra, 134, 157, 1G0, 1G2, 163, 278.94. 2 Qupra, 136.  ° Supra, 138, 172, 174.
4 Qupra, 141, 142, 295.8. 5 Qupra, 300.



THE TYPE OF FILM USEFUL IN SCHOOL 295

implements of everyday utility, and the ordinary assumptions of cause
and effect- | feel that many boys lived the life of Fleet, and reahsed his
difficulties, and stared with the same wonder or the same perplexity at the
strangeness and newness (and mystery ?) of the emergencies which faced
him- Concerning the scenes representing the discovery, choice, and
sharpening of flints, the killing and the feasting, | heard many remarks
such as 'Did they really do——?"' 'My!* 'Did you se 20
never thought of that-' "

349- Freshness of Actors: Length- The freshness of the youthful
actors, in contrast with the artificial acting of some of the other films,
received favourable comment- Teachers also commended the shortness
of thefilm, in that it allowed time for discussion after its showing in the
space of one lesson period-

350- Adverse Criticisms: Introduction of Modern People- On the
other hand, it has been shown that children of 9 and younger are some-
what confused by the appearance of modern and ancient people in the
samereel-' Thispoint did not usually trouble children of 10-]- and older,
but one teacher whose pupils were aged 10+ writes: " The only criti-
cism one could level in the case of these two films, ' People of the Axe "'
and * People of the Lake," was the introduction of modern people- To an
adult, a master and pupils in the one and a Boy Scout taking part in the
other, was distinctly annoying- One felt they had no business there, and
to the children it may have been very confusing- In any case it might
lead them to lose the idea of the tremendous length of time which has
elapsed since there were lake dwellings in Britain-"

351. A Reconstruction based on Inadequate I nformation- One teacher
objected to the depiction of men of the Stone Age as altogether unkempt-
Why presume that primitive man was dirty ? One or two, while not
objecting to historical films per se, deprecated the reconstruction of scenes
of this time on the grounds of our insufficient knowledge of the period-
Personally, if the subject is taught at all in school, T do not see the force
of this objection- We tell the children about these times, show ample,
ordinary illustrations, set scholars to make models of primitive tools,
encourage them to form mental pictures- Why not, then, show afilm ?
It can be made clear in oral lessons that our knowledge of the period is
highly inferential- If the film is feared as giving a too clear-cut picture
of the time, it were surely best to omit the subject from the syllabus
completely-

352- Photography- The fairly numerous complaints regarding the
dimness and the " crudity " of the film were generally withdrawn when
the teachers realised that it was the first of a series of films produced by
schoolboys as a school experiment-> The point is mentioned because

! Qupra, 256-7, 260- 2 Infra, Appendices A and B-
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teachers are emphatic in declaring that, while the school film need not be
in the nature of a super-film, " | do not believe that perfect production is
necessary before filmscould be useful-  An imperfect picture might convey
much more to a child's mind than perfect words," yet in such matters as
easy clearness to the eye it must be unimpeachable-

353- " People of the Lake": General Criticisms, Fugitive Scenes
The length of this film was also approved- Shown at natural pace, it
takes about 20 minutes- It is open to the same criticism as the first,
as a reconstruction of an imperfectly known period- Several teachers
complained that the scenes showing the occupations of tho people did not
remain on the screen for sufficient length of time, that the spinning and
weaving was unconvincing, and gave no proper understanding of the
processs One teacher writes, for instance : " The film itself left little
impression on my memory- The oral description of how spinning and
weaving were done by the Bronze women, illustrated by working models,
and the improvements in weapons, illustrated by diagrams, is still, how-
ever, clearly remembered- |In the film you just saw these and quickly
passed on without dwelling on any one thing for any length of time-"

354- The Scout Motif: Pupils' Opinions- In general, criticism turned
on the question as to whether the use of the Scout Motif was wise- Pupils
who saw both the Stone Age and Bronze Age films generally preferred the
latter-* The humorous incidents appealed, and the fight at the close-
Tho children claimed that the presence of the Scout amongst the primitive
people points the contrast between ancient and modern times- Yet
children of 10 to 13 often did not realise the meaning of the episodes
apparently intended to emphasise this contrast- The Warrior was merely
frightened of the whistle ; no idea of primitive man's superstitious terror
of the unknown was conveyed- The Chief cut his finger with the Scout's
knife, while the Scout with impunity ran his finger down the edge of a
Bronze Age dagger- The class laughed at the Chief's chagrin, and enjoyed
the Scout's remedial ministrations- By no means all realised of them-
selves the implications of the scenee " People often do cut themselves
with knives if they play about with the blade," is their fine of thought-
Nor do they understand the scene where the Bronze Age child steals the
Scout's book- Instead of the illiterate nature of the period, it conveyed
to some children the reverse and wrong idea- They assumed that the boy
could read since he troubled to purloin the book-

355- Teachers Opinions on the Introduction of the Scout- One or
two teachers agree with the children's opinion- " The introduction of the
Scout was an admirable feature- It enabled the twentieth-century boy
to throw himself more easily into the past, and on more than one occasion
to witness the contrast in civilisation as represented by the people of the

! Qupra, 132, 260, 267-
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lake and the people of the present day." The majority of teachers
dissent. One Headmaster considered that the comic element in the Scout's
adventures was to be deplored in school, since there is too much cheap
humour in the ordinary cinema; it rather degraded the educational film.
Other comments are : " The setting of this film was no doubt justified if
the film is intended solely for very young boys. The introduction of a
modern Boy Scout among the Ancient Britons and the humorous incidents
of the film were, to my mind, rather beyond the point." " If a story or
film isto be the means of introducing some period, let it be atrue historical
story." "I think it incongruous to introduce the Boy Scout. The aim
of the historical film should be to give as true a picture as possible. |
think the sense of reality is weakened by the introduction of the twentieth
century into the Bronze Age, and consequently the picture becomes rather
a* Once upon atime ' story." One teacher sent the following interesting
comparison between the two films on early man :—

" The film on the Stone Age was most instructive, and the boys
grasped it and found much to confirm hazy ideas, and to give some con-
structive idea of the life of these far.off days—new ideas of * settled life,’
"primitive man,' ' hunters and fishers,' that such men were 'real." The
film on the Bronze Age was equally instructive, but the raid of the hill.
men is so realistic that it modifies the more pedestrian but more important
episode when the Chief conducted the Scout round the encampment. The
introduction of the Scout has its advantages in making contrasts vivid,
but it has some disadvantages which the film did not qualify. The Chief
changing hats and using the Scout knife with childish glee is apt to create
in the juvenile mind atendency to look down upon the folk of old time.
The superior mind that findsin the past only inefficiency is to bo combated.
The transition from the rough.hewn flint to the polished flint was an
achievement. The story of History is man's adjustment to, and often
his conquest of, his environment. In whatever age man is to be found
he must be dealt with sympathetically, his difficulties appreciated, his
progress marked, and the debt of the present to his achievements recog-
nised. But the presence of the Scout was well thought out, and the only
point that | feel should be noted is that he should be relegated a little
more to the background. The Chief should have been the central figure,
and if the Scout could have been omitted from the fight the impression
of the Bronze Age life would have been better balanced. The interest
shown in the first film of the Stone Age proves that there is little need to
import extraneous excitement, as in the Scout in the fighting episode,
when he uses his own axe so theatrically. His behaviour elsewhere,
except in the hat episode, was praiseworthy and useful in comparing notes
of to.day with the past, dress, etc., and in the evident interest shown in
his tour of inspection.”

My own opinion, after assisting in several follow.up lessons with this
film and marking 400 papers written on it, coincides with that of the
teacher who wrote: " Avoid mixing the present and past for younger
children, as the modern seems to hold the attention of the scholars."
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356- The Roman Britain Film: Advantages The film " Roman
Britain" was shown to many more and to older classes than films a and b-
In every case where it was used the teachers considered that their scholars
had profited considerably- The teachers find admirable its arrangement
in 15-minute reels, each with its separate but related theme, so that the
film can be shown as a whole or in parts- Each reel, apart from the
quality common to all pictorial films of bringing the period shown to life,
has a peculiar advantage- The first reel shows that the Britonsin A-D- 43
were not mere hairy huntsmen without knowledge of agriculture or of any
industries, a false notion that seems to prevail widely- The picture of
Roman and British town lifein Reel | | - helps to drive home the fact that
the Roman occupation of Britain lasted between three and four hundred
years, a fact children find difficult of realisation, since the pages devoted
to it in their text-books are so few- Reel |11- brings out well certain
aspects of the Roman army- " The equipment of the Roman army was
most convincing, no words could describe it so well, and to illustrate by
pictures of the ordinary type the various formations and movements would
be next door to impossible-"

357- The Film lacks Unity- But the film fails to reach the teachers'
standard of what a film on Roman Britain should be- One teacher con-
cludes his criticism: " While the film undoubtedly achieved much more
than the ordinary lantern, it fell far short of the standard expected of the
cinematograph as an educational medium-" Most appreciations were
accompanied by considerable criticisms- The first are on those grounds
of lack of unity which have already been shown seriously to affect the
delayed results-> " In my opinion the film would have been far more
valuable if a story had been built round it instead of there being shown
so many apparently unconnected events and scenes" "1t lacked the
stimulus of a connecting narrative which would have doubled the value
of the film" In this connection the irrelevance of many scenes must bo
noticed- The screen gives all episodes equal value- An important inci-
dent can only be marked by emphatic sub-title or length of treatment-
A stupid dandy fills the centre of the screen as effectively as does the
Roman Governor- A teacher may without loss, indeed with positive gain,
develop a side-issue, make a humorous aside ; he can immediately, in a
phrase, readjust the balance between central theme and less important
matters-  Thefilm has no such power of differentiation- Henceirrelevant
scenes, distracting attention from the main sequence of events, should
not appear-

358- Reel | | - isobscure on Important Matters: (1) The Topography is
not Clear- The lack of unity is allied to other faults, the most grave
being a lack of clear historical perspective, especially with regard to
Reel 11- Essential matters are left entirely vague- Where does the
Roman town lie geographically ? The Roman occupation of the north

* Qupra, 341-5-
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was military ; the towns were forts, centres for barracks, women being
excluded ; their settlements lay outside the gates.  The occupation of the
south.east was civil. Presumably the town in thefilmisin this quiet area,
for many Roman women chat idly in the market.place. On the other
hand, the drawbridge, in itself an excellent piece of reconstruction, is
surely of the highly defensive type more appropriate to the castra of the
north. One can only ask on what authority is such a drawbridge shown
except in relation to a definite camp, and a drawbridge, too, that is raised
by slaves at the wheel.

359. Lack of Clear Chronology. Further, what period of the Koraan
occupation is the reel supposed to represent ?  The chronology throughout
this film is confusing to an unwarrantable degree. Many teachers com-
ment on thiswith disproval. One writes: " No chronological setting was
attempted.” Another says : " When dates are given, a form of ribbon
to give the time relation is useful. A date figure of itself is useless. The
whole period of the Roman occupation could have been shown in this
way." Even from pupils comescriticism: " There should have been more
dates." In the first place, in the film the date A.D. 49 is used to mark the
beginning of the Roman occupation. It were more suitable to give the
usual dateof A .D. 43.

360. Confuson of Period occurs. Later, the Governor receives a
letter from the Emperor, Nero. Hence, apparently, the central reel pur-
ports to give a picture of life in Roman Britain in the mid first century,
but again one queries whether at that date young Roman girls would be
found wandering about the streets of Britain, as they do in the film, or
such figures as the Roman dandy be seen. That would be more likely in
the third or fourth century of Roman rule.

361. (3) Falseldeas of Local Government are suggested.  Again, what
type of town is this, colonia, municipium, ancient tribal centre still
administered by British magistrates ? The problem of local government
is raised by the obscurity of the caption introducing the Governor. He
can only be the Governor of Britain, yet children naturally assume that
he is the Governor of the particular town shown on the film, and so get
completely wrong ideas of local administration. Apparently, this town is
not the Governor's headquarters, yet no particular reason appears for his
presence there. The only plan to save a class from complete bewilder-
ment and historical misconception is to stop the film and explain that this
is the Governor of all Britain. He is here to take assizes or to put down
rebellion in the district. Such enforced stops should not be necessary ;
an educational film should be immediately clear in all its historical
aspects. It was felt when first the film was acquired for use that it was
open to this charge of obscurity, culpable in that it confuses the child on
important aspects of the Roman occupation, topographical, chronological,
and administrative. Since we were unwilling to criticise without fullest
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justification, advice was sought- A scholar, distinguished for knowledge
of this period, kindly saw Reel I'| - and Reel 111 - of the film- He con-
firmed the tentative view of the false impressions likely to be derived from
the film on the above grounds, unless its showing was accompanied by
careful oral explanation by the teacher- He called attention also to much
peculiar detail in the film, which could not be accepted as true unless
definite authority for its inclusion could be quoted-

362- There are Serious Omissions in Reel || - To these criticisms is
added that of serious omissions in Reel 11- " The film only gave the
aggressive side of the Roman occupation of Britain, and almost nothing
of the constructive, useful, civilising side-" A1l teachers echo this com-
plaint- | give examples of the criticisms received :—

(1) " A- Certain features of Roman civilisation were omitted :—
(a) no view of awalled (stone) town ;

(b) ” ., Roman road;

(© " » . house;

(d) " " .,  theatre;

(C)] " " .,  baths (save massage scene)-

B- No indication was given of —
(a) the influence of Latin on the development of our
national language ;
(6) the influence of Roman law ;
(c) the reasons for the departure of the Romans from
Britain ;
(d) the real details of Roman dress and military
equipment-
C- Owing to the omissions noted above, the film doesnot convey
an accurate picture- A child using even a good text-
book and seeing this film would get a wrong impression-"

(2) " The Romans were builders : but, apart from the hurried view
of the drawbridge, the basilica, the baths, and the supper-room, their
achievements in this direction were done faint justice- The British potter
was shown at work, but Roman developments in this art were entirely
omitted- There were no roads, no walls, no villas, no mines, no ships, and
but one very obscure castra. These omissions were fundamental- The
impression that the Romans were anything but soldiers and slave-drivers
was not attempted- The economic exploitation of these islands was com-
pletely ignored- Apart from the gossiping dandy and his lady friends
and the guests at supper, the only Romans shown were soldiers- Though
an early caption drew attention to the attractiveness of the pre-Roman
harvests, not a merchant, not a corn ship was shown-"

(3) " The reel showing the Roman town was the weakest of the three-
The pictures of the defences were good, but those of the interior of the
town were so hurried that even an adult could get little idea of what life
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in Roman Britain was like- A plan of atown would have been helpful-
The exterior and interior of a Roman house, one or two mosaics, several
rooms at the baths, methods of heating, could usefully have been shown-
The making of the famous roads, bricks and cement, all interesting to
children and important, were not included- It seems to me that these
things are more important than some of the things shown-"

(4) "1 am sorry there were no diagrammatic maps in thisfilm to
show which parts of Britain were occupied by the Romans, to show where
they built their roads and walls- A film showing the Romans at work
doing this would have been valuable-" Twice this last suggestion has
been made by pupils- A girl of 15 said: "I should have liked to see the
Romans doing something, making the roads-" A boy of 14 wished
that the film had shown the Romans building their camp, not just given a
picture of one corner with the mound already raised-

363- Teachers' Suggestions for Diagrams to be included in Reel |1 -
*Severd teachers felt that an occasional map or plan would have much
increased the value of thisreel on civil life- Amongst the most frequent
suggestions occurred :—

(1) An animated map showing the roads " shooting " across the
country-

(2) A map showing which parts of Britain were occupied by the
Romans-

(3) A map of the Roman Empire-

(4) A plan of a Roman town-

(5) A plan of a Roman camp-

364- Photographs of Existing Remains- Another common sugges-
tion was that photographs of existing Roman remains in Britain might
profitably be introduced- Such still pictures might be shown at the
beginning or end of the reel without spoiling the illusion of reality in the
reconstructed scenes-

365- Omissions in Reel |- and Reel 111- Omissions in the first and
third reels are occasionally noted- One teacher writes : " Much could be
done to improve the subject matter of the film- The picture of the actual
village was good, but more might have been made of the occupations of
the people- The process of spinning was not explained, and it would
have been helpful to see weaving- The smith, a very important person,
was not shown-" InReel | || -, several teachers haveregretted the omission
of field engines, and the showing of but a small portion of the camp-
The delayed tests showed that children aged from 10 to 13 did not under-
stand this scene  Not having seen the camp in process of construction,
and remembering the one corner shown, some imagine that a pit was dug
to hold the tents, rather than that a mound was raised- Thus, they say,
“ The Romans made their camp in a deep hole,” or " The soldiers kept
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watch on top of the pit they made." These omissionsin Reels|.and | |1 .
are relatively unimportant. Those in Reel || . are fundamental, since
they leave a false impression of the period of Roman rule.

366. Reel | 1. givesaWrong Impression of Roman Character. They
are related to another criticism, that the film leaves the child with an
erroneous notion of Roman character. Reel | | . isdefinitely useful in that
it shows the Romans otherwise than as soldiers and law.givers. Severa
times classes have made appreciative comment on this. Even the dandy
has almost justified his existence, in that his introduction, which teachers
rightly deplore, has led the children to realise that the Romans were very
human people like ourselves and of varying temperaments. One girl of
15 opined after seeing the film, " The Romans seem more like us than the
Victorians do." When asked to expand her statement, she explained,
" The Victorians never gossiped, but those Roman ladies did." The
village children of Experiments 62 to 65 were delighted at the new
outlook on the Romans as ordinary folk, with homes. But, whileitisa
good thing to show the Romans as human, itisapity to suggest that many
of them weretrivial. A boy of 14, for instance, presumes not unnaturally
from the film that the Romans in Britain, when not fighting, " led very
lazy fives," and that, in particular, " the women had nothing to do but
stand about and talk." It were better that he should retain the old idea
of a somewhat statuesque and unbending, but dignified Roman matron.
General opinion is expressed by one teacher : " | n the civil life section,
it seems a pity that the picture the children get of a Roman who is not
a soldier is the dandy, useful as he is in throwing new light on Roman
character. And the triclinium scene, which would show excellently the
Romandining-room,issimilarly spoiled. One wantsto make the Romans
live, and perhaps one should not conceal the foolish side of them, but itis
a pity to make it so prominent without providing an antidote other than
the soldier." The teachers object strongly to the banquet scene. It is
obviously not a particularly respectable feast. No women are shown,
for instance, with a high head.dress, the low coiffure being correct if all
the women were flute girls, but only so. The Governor is present, but
this could only be an unofficial revelry, yet the caption represents the
feast as a normal occurrence, which is quite misleading to the child. One
teacher writes: " Since ladies were not often invited to respectable feasts,
is it desirable to show a banquet of the type portrayed on the film ? "
Later, she recounts her impression that her pupils gained a great deal
from the film, and concludes : " This makes it all the more necessary that
there should be a minimum of error. | should not like my girls to think
that, as one of them says, ' the behaviour of the dandy showed you what
Romans would be like at home,' or that Roman ladies habitually behaved
in such a way at feasts ! "

367. Reel | 1. is Incoherent. The general incoherence of the reel
destroys much of the value of such useful scenes as do appear. One Head.



THE TYPE OF FILM USEFUL IN SCHOOL 303

master said, " The scenes were too fugitive " ; another teacher, " Different
aspects of the subject were introduced without much evident plan"; a
third, concerning the whole film, " The scenes were good and full of interest,
but the film, as a whole, seemed to me seriously to lack coherence-"

368- Reel |- does not re-create a Correct Atmosphere in all parts- The
middle reel fails to create a true impression of Roman and British civil
life and of Roman character- The atmosphere of parts of Reel I- is as
unmistakably false- The Chieftainess with her languid airs is the absolute
antithesis of a semi-savage ruler, capable of leading her tribe to war- The
teachers complain, " The actors, or perhaps one should say actresses, were
too obviously aiming at success as film stars rather than at reverting to
inhabitants of Ancient Britain," and " The spinning in the Chief's hut was
most unconvincing- Did the actress know how to spin ? " Her behaviour
in general was untrue to the character she was portraying- As a child
asked in class, " Why was the Queen spinning and not taking anj" notice
of her dying husband ? "

360- Many Scenes throughout the Film are Unrealistic- \a other
respects the film is open to this charge of " stageyness," and the child, as
has been already shown, is the first to criticise if ever likelihood has been
sacrificed to the obtaining of stage effectss " The chariot seemed to be
going on and on to no destination," says the boy of 12, instead of thrilling
to speed of horse and flash of knives in the sun- Teachers severely
criticise the battle scene- " The battle between the Romans and Britons
was very stagey- The forces in each army were totally insufficient, and
made the battle look like a skirmish- A battle in those days must have
been far more fierce than that shown-  Although the chariots were shown
prior to the battle, they were not shown during the battle-* " On the
whole, the militaristic aspect of the picture was its success—but the battle
would have been better omitted, for sham battles are rarely realistic-
Whether the Britons fought in line and relay, as shown, is surely open to
guestion-" " The battle was most unconvincing ; after all, Caesar often
writes ' acriter pugnatum est,’ and it took roughly 35 years to conquer
the portion of Britain which corresponds to modern England-" Probably
this battle scene is not less realistic than many others shown upon the
screen- A boy of 12 comments, " Wars should be more natural- There
should not be so many dead on one side and so few on the other; " but,
on the whole, representation of the battle appears to have value for
children up to the age of 13-f- The Senior Monitor of a Boys' Ele-
mentary School was one day helping to pack the apparatus- He was 14,
just about to leave school, and had seen the Wolfe and Roman Britain
films that day in the capacity of operator's assistant- | asked which
film he preferred, and was surprised at the reply of " Roman Britain-"
"Why ? " | asked- " It made it so clear why the Romans overcame the
Britons- The Britons hadn't a chance-" From his tone it was obvious
that the inevitability of the conquest had for the first time really pene-
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trated his understanding. To older pupils the battle is, of course, un-
convincing and laughable.

370. Further Criticismsof Reel | | | .: The Armies. Other features of
this reel are faulty. The Britons were expert smithsin A.D. 43. It is
unlikely that their weapons were quite so ramshackle as they are repre-
sented. " The film hardly did justice to the Romans in the way of
military discipline and soldierly bearing, and over-emphasised the barbaric
features of early Britain. These are weaknesses which particularly strike
boys who witness the film." The straggling nature of the column on the
march is often criticised.

371. The Film presents Unusual Matters as Typical. A further objec-
tion to thefilmisthat, while purporting to give a general picture of Celtic
and Roman life, it uses untypical material. A child, reading the im-
personal captions, and seeing such things as a Chief tainess ruling a tribe
and calling them to war, must be forgiven for thinking that such con-
ditions were common. And unless the Druids' altars were usually dome.
topped, why choose to make one so in afilm? Hundreds of children have
written in the course of this enquiry, " The Britons made altars like toad-
stools," or, alternatively, " like mushrooms," and, in general, this was
surely not the case.

372. Inaccuracies in the Film. Teachers and scholars noticed many
inaccuracies. In addition to those already mentioned, many boys have
remarked on the Britons' use of what were apparently well.groomed and
highly.bred horses, " like a race.horse,” not animals resembling the
sturdy British ponies of the time. Children wonder why a Briton signals
from the watch.tower of a Roman tower, consider that the British men
were somewhat over.manicured. There seemsto be no authority, literary
or otherwise, for placing S.P.Q.R. on a standard of this period, neither is
there literary or archaeological evidence for placing knives on the Britons'
chariot wheels. Thefilmerrsin the last two particulars in common with
many text.books, however. The Romans should not be shown as of far
more strapping build than the Britons; the reverse was likely to be the
case. The General mentioned in a sub.title should be correctly styled
" Suetonius Paulinus," not given the one name. Al sorts of detail raise
queries. Would aGovernor be likely to open anewly received letter from
the Emperor in public in the basilica? Would the Governor's secretary
also be his bathman ? Was the Governor in the basilica attended with
sufficient state ? A teacher asks, " Would it usually be necessary to use
fansat afeastin Britain ? " The question has been raised what authority
there is for—

(1) The General to be shown marching at thefront of his troops.
(2) The fitter to be given so high a roof.

Y Infra, 473 (2, d), 485.
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(3) The particular type of inscription on the letter from the Emperor
to the Governor ; it begins simply with the word Nero, an
unusual style for documents of the kind.

(4) The ceremonial on the reception of the Emperor's letter. It is
decidedly reminiscent of that associated with the elevation of
the host in the Roman Catholic Church.

373. Sub-Titles. Several teachers have regretted the length of one or
two of the sub-titles, notably that introducing the Governor, and the use
therein of words, such as basilica, unfamiliar to the child of 12.f.

374. Summary of Criticisms. In short, the film lacks unity, coherence,
and historical perspective. Its confusions and omissions are such as to
create serious historical misconception in the children's minds unless pre-
ventive measures are promptly taken by the teacher. It is in many
places avoidably artificial and theatrical. Its accuracy with regard both
to historical atmosphere and concrete detail can be impugned. The cen-
sure it has received is in large measure complimentary. It is because it
in some sort approaches the type of film that could be valuable, giving, as
it does, pictures of social life that oral description cannot achieve, that
the teachers are severe. The attitude is, " We can use this kind of film
to advantage, but films conceived far more thoughtfully and produced
in their detail with far more care."

375. An Educational Film cannot be successfully made from " Cuts "
of Picture.House Films. The faults in the film seem largely due to the
method of its assemblage. It consists of a series of cuts from a long
feature film, " Boadicea." Only the scenes already in existence could be
used. The result affords evidence that the true educational film cannot
be made from a synthesis of cuts; a purposive film cannot be created in
this way. Thereis a fairly common notion that this can be done. Let
holders of this view examine critically as many feature films with a
historical setting as come their way for a year, as | have done, and they
will find that such pieces of detail as are useful are often inextricably
interwoven with inaccuracies, and that the historical element is so thin
that little is left after its separation from romantic episodes irrelevant to
the teacher's purpose. In this case of the Roman Britain film, the un-
typical scenes, the flagrant omissions, are due to the method of production.
A criticism from a teacher who knew nothing of the production of the
film illustrates this point. She writes :—

" This film seems to me thoroughly bad, as a whole, because it is 0
confused and confusing. In detail it is in many parts excellent. The
general criticism that | feel inclined to make is that it seemsto aim at two
incompatiblethings: (1) Giving ageneral picture of Roman life in Britain
and of British life under Roman dominion. (2) Giving some account of
Boudicca's revolt.  For instance, increase of taxation by tithing was not
a normal part of Roman Imperial administration, and Nero's name is

u
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actually mentioned, thus suggesting that the film is aiming at giving an
account of Britain in Nero's reign. One naturally supposes that the
rebellion led by a woman is that of Boudicca, and moreover a Chieftainess
was not usual in British tribes. Yet, if it isan account of this particular
revolt, one expects some geographical details, and one expects the
Governor's name to be mentioned, and his expedition to Anglesey which
gave Boudicca her opportunity to raise the country behind him. Another
serious criticism of the basilica scene and Nero's demand for money is,
that one is not told clearly that thisis the Governor of Britain—he might
be the Governor of the town, which is apparently any town, not the head-
quarters of the ' legatus Augusti propraetore." It seems also to be a town
in ayet unpacified region, to judge from its defences, and it is unlikely
that the Governor would have his headquarters as civil head of the
province there.

This is my main criticism of the film: | think that what is wanted
is either a narrative, e.g. that of the rebellion of Boudicca, with as correct
chronological detail aswe possessin our sources ; and the campaign should
in this case be made clear by maps, and the extent of Roman civilisation
in Britain in A.D. 64, similarly indicated. In this case 'background/
camp, equipment, town life, etc., would all come in by the way, though a
teacher could stress it as much as she chose.

If this is not aimed at, merely typical scenes should be given, and
no names or actual historic facts that one can date, at least if they
are as peculiar as the facts used in this film. The relative value of these
two types of filmis discussed briefly, later. My point just now is that,
in the interest of clarity and truth, they should not be confused. Nor is
it a criticism of this objection that children who have never read Tacitus
and know nothing of Roman provincial administration would be less con-
fused ; one wants the best in films, as one does in ordinary teaching.” *

376. Conclusion. The confusion of which this teacher complains
obviously arises from the adaptation of the Boudicca feature film into a
general school film of Roman and British life.  This film, then, indicates
that a school film must be an original first.hand creation. It aso points
to the need for collaboration between producer and teacher, that the
teacher's viewpoint may be known, and, in view of inaccuracies, for minute
and detailed criticism by historical experts before photography begins.

377. The Film " Wolfe and Montcalm." The Subjects filmed should
be Typical of many Incidents. The use of thisfilm raised several important
general questions with regard to the type of film desirable in school. In
the first place, the teachers' view of the value of this particular film
depended entirely on the different ends they had in view in its use.
Teachers of younger pupils, particularly teachers in the Elementary
Schools, gave thisfilm commendation. |t treats of an episode with which

* In spite of this criticism, this teacher felt that her pupils had learned much from
the film. See infra, 480.4.
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they naturally deal at some length, and the film tellsthe tale more vividly
than is possible by oral description- When the children meet the subject
again in the Secondary School, their knowledge of the picturesque story
is more or less taken for granted- The teacher refers only shortly to the
episode- Hence, there are afew who feel that, even in the Middle School,
"It involves considerable time for an episode which in the ordinary
course can be dealt with only briefly-"  Showing the film is to them only
awaste of time- Most of the teachers of older scholars who used the film
considered it worthwhile, evenwith examinationforms,* because the repre-
sentation of this particular episode can stand as the type of battles of that
period- We have seen that the surprised comments of the majority of
scholars from 10 to 10 years of age, showed that it was needful for the
contrast between warfare of the eighteenth and twentieth century to be
pointed- The third group, then, considered that the film illumined the
whole period of eighteenth-century history, in which much attention must
necessarily be devoted to military and naval affairss Two points emerge :
first, that the value of a film, as of all educational instruments, depends
largely on the teacher by whom it is used and the manner in which its
potential benefits are exploited; and in the second place, that if a long
film is devoted to one episode, not generally treated with Senior scholars
at length, the episode must be typical in its setting of many other
such events-

378- Realism in School Films-  Discussion on this film has raised the
question on the amount of realism possible in a school film- How far
should life in its darker aspects be presented to children in the film ?
Several teachers refused to allow their pupils to see the Wolfe film, not
because the fighting was horrible, but because it was not horrible enough-
Several, whose classes saw it, criticised it adversely, because it did not
sufficiently strip war of romance- They consider that if war is shown
at all it must be shown in all its stark brutality- The danger of not
doing so was illustrated by the case of one girl aged 12, who said, after
seeing the Nelson film, that she was glad to have seen it because she had
previously imagined naval battles to be dreadful, and now she saw that
they were not so bad- She would like to see a film on the French Revolu-
tion, because that, too, might turn out to be not so terrible as sheimagined-
Realistic treatment of warfare is scarcely possible on the screen-  Since
the wisdom of showing the children the nearest possible approach to it is
doubtful, and the danger of presenting glamorous battle pictures obvious,
it would seem best in general to avoid militaristic subjects- This, | think,
is the view of the majority of teachers- Their pupils, boys, would read
this statement with annoyance- | asked a class of 60 boys aged 12+
what historical filmsthey would recommend for making, and was answered
with one roar of " Battles, Miss-" Any lists given by pupils in response
to such enquiries contain many names of fights- They make other sugges
tions, however, which are considered later.

1 Qupra, 278-94.
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379. Criticism of the Battle Scenesin the Wolfe Film. This film, then,
is criticised on the general grounds of the unsuitability of warfare for
filming. "1 do not approve of the fighting in such films being shown in
such a picnic manner. A glamour is thrown over war—which does not
exist. Those who have been in a war, particularly the last one, know
that it is a horrible mess, and a sensdless mess too. The League of
Nations will not succeed until that point is brought home. Better tell a
boy vividly what it is like to shovel up bits of your own pals into sand-
bags than give him the idea that war is a glorious adventure." " Many
of the scenes appear unrealistic and even unnatural, eg. the interview
between Pitt and Anson and the actual battle. The representation of the
battle was a source of merriment rather than anything else” " The
battle scenes tended to give a wrong idea of actual warfare. The general
impression was something between a fancy dress parade and a ' Wild
West ' show." Boys of 16 were scathing in their criticism of these scenes,
of " wooden soldiers,” the infrequent casualties, and the like.> Younger
boys, aged 12 to 15, are not excited to laughter at the battle, and girlsin
general are far less critical of this aspect of the film. One or two teachers
did not consider the actual battle operations clear. "As a whole, the
film would have gained in unity and coherence if long.distance views could
have been shown of the Heights of Abraham and the battle, instead of
these being shown in sections." " The military details were less clear—
the masses were somewhat confusing." Most classes complain that it is
not easy to distinguish English and French soldiers, for in each army
both dark and light uniform is worn.?> No doubt this is technically
correct, but scholars are confused unless oral help is given.

380. The General Criticism was Favourable. If the impossibility of
convincing battle representation was accepted, the criticism of the film as
a whole was favourable. Teachers comment approvingly on the unity of

the film, the " very clear thread throughout." It has been shown that
this quality ensures the film's ready recall by scholars.® Teachers
appreciate the fact that Pitt is shown as organiser of victory. "1 liked

the planning of this story, particularly as it begins and ends with Pitt;
this helps the teacher to show the importance of Pitt as the directing mind
behind the adventure." The sword metaphor is considered helpful.
" Pitt's description of himself, Anson, Saunders, and Wolfe as parts of
the sword, crystallised the whole narrative—a very good teaching point."
The story itself is graphically told. " This largely satisfied what may be
required for a school film. It dealt broadly with ahistorical topic of first
importance in a vivid and informative way, and contained the first
essential—action."  The maps were thought very useful, though the first
was criticised for a somewhat vague indication of French territory, and
the second as being " too much like the atlas." The maps showing the
routes of the armies and the blotting in of English territory were generally
found effective.  Several teachers have commented on the fact that their

* Qupra, 290. 2 Qupra, 279.
% Qupra, 346.
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pupils could reproduce these maps after one brief showing, a feat impos-
sible to them from the same time spent on an atlas.*

381. TheFilmistoo narrow in Scope: Other Military Operations and
the Importance of Control of the Sea should be indicated. But many
aspects of the film, apart from the battle scenes, received constant criti-
cism. Teachers feel that, for all save the youngest children, the film was

not sufficiently broad in conception. " The faults were that it took no
account of any other simultaneous operations, of Amhurst's campaign, for
instance." " The capture of Quebec stands out as too important. It

would be better if its plan in the threefold attack could be hinted at."
This criticism was almost universal. The work of the navy is not made
sufficiently clear. " The first scene between Pitt and Anson was mis-
leading, for it made it appear that the naval strategy had in view the
capture of Quebec in 1759, whereas the plans were laid in 1757, and the
capture of Quebec was only one step in the conquest of Canada." " The
question of sea.power entered the story, but all mention of Lord Hawke's
part in the matter was omitted." " The last part of the film showing the
wait for thefleetisgood. It corrects the majority of text.books. Ttisa
pity that Quiberon Bay is not mentioned." Many point out that it isnot
at all evident that on the night of September 12th the fleet lay west of
Quebec, and that the boats rowed downstream to the Foulon.

382. The Hostility of Montcalm and Vaudreuil is over.emphasised.
Several teachers thought that in one matter, the relations of Montcalm
and Vaudreuil, accuracy was sacrificed to dramatic effect. " The differ-
ences between Vaudreuil and Montcalm arc over.emphasised, especially
when one teaches that one advantage which the French held over the
English colonies was unity of command. This, after all, is more generally
true than the impression conveyed by the film. It illustrates the point
that the film, unless extreme care is taken, is likely to sacrifice historic
accuracy in an attempt to secure interest." " Is the quarrel between
Montcalm and the Governor not stressed to the point of suggesting that
there was the chief reason for the French failure, with a danger of obscuring
the wider causes ? "

383. The Representation of actual Historical Figures. The use of this
film has raised the further important issue as to whether real historical
figures can fittingly be shown on the screen. Shall we keep our school
films impersonal like the first three considered, or stage the national leaders
operating amidst national crises1 The bearing of the question on this
film isevident. A very poor delineation of Pittisgiven. Teacherswrite:
" Pitt is far removed from my concept ion of him as the great.hearted
patriot and energetic War Minister." " The representation of Pitt is un-
satisfactory—almost petty." Even pupils find the first scene between

1 Of. supra, 280.
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Pitt and Anson unreal. The use of a model ship strikes them as ludicrous.
The weaker children of 12 and 13 do not follow the dialogue, which is
not clear, and so fail to appreciate Pitt's position. It is a pity that the
weakness of this scene almost nullifies the advantage already noted, the
attempt to emphasise Pitt's importance as the controlling force in the
English campaign. Yet, though many children are at a loss over this
first scene, it does not seem that the majority of children up to the age
of 15 feel any lack in this portrayal of Pitt. Pitt generally remains a
vague figure to children. He does not strike their imagination, being a
man of thought rather than of action. He is more real to them after the
film's unsatisfactory depiction than before. Children are not easily
affronted by weak film presentations of great personages, for they think
in terms of action rather than of personality, and certainly do not argue
from feature to character like an adult.

Teachers have cavilled at the drawing of Pitt and of Wolfe in this
film, like the teacher who says that " Wolfe is a morbid figure rather than
a leader capable of firing his men with courage and enthusiasm." But,
while it is proper that the teachers should insist on the importance of
worthy representation of leading historical figures, it remains true that the
film made these people more vital to the majority of children. Much
attentionwas paid to this point in thefollow-uplessonswith children of all
ages. The majority realise the direction of Pitt, and Wolfe appears
thoughtful of others, magnanimous, a skilful leader. Injudging afilm, as
in choosing a text-book, teachers should put themselves into the place of
the child. After all, we do not use the children's text-books for our own
edification or relaxation. (Scholars of 15+ are approaching a maturer
point of view ; it is natural and right that they should criticise and find
weaknesses in the film's character delineation. Most teachers feel that
the film suffersin parts from over.sentimentality. " Several scenes might
have been omitted without detriment to thefilm, e.g. Wolfe's handing over
of his fiancee's locket to the Captain, and the death.bed scenes of Wolfe
and Montcalm, which were not necessary to the success of the film."
Discussing this point, | was one day reminded that the film is dealing with
the mid.eighteenth century, when the people of these islands were not to
outward view cold and self.contained ; the strong, silent Englishman only
came in with Wellington in the nineteenth century; the somewhat
emotional representation of Wolfe is not, therefore, amiss. Regarding
the other characters, Anson appears for too brief a space and plays so
passive a part that he is not well remembered. It is a pity that his com-
petence was not better underlined. A schoolboy of 14 writes: " Tt seemed
that all Anson did was nod his head, but surely the leader of the navy
would have had something to say on this matter," i.e. on plans for
Canada. Few children learn Saunders, the blade, by name, unless this is
given oral stress. Since a point is made of the sword metaphor, it is a
weakness that Saunders in person does not appear.

! Cf. C B. Firth, The Learning of History, p. 109 ; Essays on the Teaching of History,
od. Acton and Archbold, p. 82.
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384. Minor Criticisms. Teachers have criticised several minor points.
Though the film dispels the false notion of many children that the battle
was fought on the cliffs immediately above the landing.place, the frequent
appearances of the English on the march suggest that the field of battle
was more distant than its actual position just over one mile eastward of
the Foulon. Children confuse the scene in Pitt's study with the similar
scene in Wolfe's cabin ; similarity of scene should be avoided in the school
film. Pitt receives Anson, himself standing. Wolfe drinks from a very
modern-looking water bottle. The portrayal of the " revival of the kilt "
is commended, but several teachers wonder whether the Highlanders are
given sufficient prominence.’ The conversation of Pitt and Anson is not
easy for children to follow.

385. Omissons. A few teachers regret the omission of certain pic-
turesque happenings such as the recital of Gray's Elegy, perhaps better
omitted in view of the controversy on the authenticity of the incident.
Classes frequently remarked with regret that such familiar matters were
not shown. One such opinion from ateacher is quoted : " The Montcalm
film was to me a disappointment—what a lot of opportunities for real
historical detail were wasted! Incidents like the historical recital of
Gray's Elegy during the advance, the challenging of the boats by a
French sentry, with the Highlander's ready reply in French, the notable
work done by the French nuns of Quebec in nursing the British wounded
during the later siege—all these were omitted. For educational purposes
it would have been well to postpone the release of thisfilm until the makers
could have procured and incorporated in it views of Wolfe's home, ceno-
taph, and monument from Westerham, England, and a view of the modern
Plains of Abraham, with the Wolfe monument which stands on them
to.day. The good points of the film were to my mind overshadowed by
these and similar omissions."

38(5. The Film is too long. On the other hand, the majority of
teachers find the? film too long for practical use in English schools. It
cannot be conveniently fitted into a 40 minutes' or even a 45 minutes'
period, and films, however useful, cannot have a regular place in the
schools if their use involves the upsetting of the usual time-table.

387. Summary. All the criticisms, to which full weight has been
given, do not hinder a common opinion of the general attractiveness of
the film and of its value for showing in school, chiefly to children of from
12+ to 15. From its length, it is best used after lessons with the 12+
groups, though in two cases successful results were obtained when it

* The criticisms received from masters of the use of high.explosive shells and the
breach.loading musket, from boys of " cannon balls that burst," appear to be unfounded.
The troops have the correct arms ; it is merely that one of the actors, from force of habit
no doubt, goes through the motions attendant on firing the breach.loading musket of later
use.
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was taken as an introduction.® With children of this age it is of little
value unless taken in conjunction with lessons, as the formal experiments
showed. Average scholars of 14 and upwards grip the story from one
showing ; this was the case with Set H.? Used along with lessons with
younger children, or taken by itself with others, it is well remembered
from its unity, coherence, and vividly presented action.® Its use has
raised discussion of many general points :(—
(1) Is there time in school for the detailed showing of one such
incident ? The answer seems to be
(@ Yes, with younger children, if the story is living, so that
interest and imagination are aroused.
(6) No, with older pupils (13 to 15), unless the incident portrays.
features typical of many other episodes.

(2) Should scenes of warfare be filmed for school, since realistic battle
scenes are both difficult to present and of doubtful wisdom ?  With thisis
connected a problem latent in all schemes of film reconstruction of history
for children, i.e. how far may young pupils be acquainted with the harsher
aspects of life.

(3) Should important historical personages be depicted ?

(4) The teachers' criticism of some narrowness of conception, lack of
realism, theatricality, and so forth in a film generally approved, indicates
the standard they demand for the school film.

388. " Naval Warfare." The School Film should mainly present Scenes
of Actual Life. In the making of this film, the function of the cinema in
school has been misunderstood. Even those people teaching history with
httle love for the subject can adequately give an outline of events to their
scholars and see the facts drilled home. On the other hand, the most
enthusiastic teachers do not find it over.easy to clothe the skeleton of
facts with flesh and blood, to feed the child's imagination with sufficient
detail to enable him to make for himself accurate imaginative reconstruc-
tions of the past.  This latter function the film can perform consummately
well and with speed. The two reels of " Naval Warfare" practically
ignore the possibilities peculiar to such a film of showing vividly life
aboard in the Nelson epoch. The scenic element in the film, the element
a teacher's descriptive powers cannot hojie to rival, is reduced to a
minimum, and the film resolves itself into a chronological summary taught
by sub-title, maps, and diagrams, of naval events from 1782 to 1805.
This the teacher could do equally well on the blackboard, better, for the
class would participate all the time in the building-up of the summary,
or in the drawing of the blackboard diagrams and maps. These they
would remember for a period because of their participation, while the
delayed tests show that children do not recall the diagrammatic matter
of this film.* Teachers, in electing to show their pupils this film, antici-
pated a representation of naval matters which would infuse real life into

* supra, 133, 197. . Supra, 72.
3 Supra, 340, footnotes. 4 1bid.
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the formidable lists of related facts that Senior classes studying this
period must inevitably learn- Instead, they found another summary, and
were correspondingly disappointed- A teacher whose class was divided
between film and lesson groups writes : "So small was the pictorial
element in the film that the test became rather a contrast of the relative
value of sub-titles and summaries than of the relative value of pictorial
and oral methods- It seems that the most suitable films are those which
give pictures of social life, for here there is most difficulty in giving an
adequately detailed background- In this case the film should show life
in a sail-driven battleship, both on the quarter-deck and before the mast,
methods of handling such ships in fair weather and in storm, the routine
duties of blockade and the excitement of battle, and should not attempt
to give a complete and connected account—by photographed words—of
the wars of 171)3-1805- This last is the teacher's duty-" This gives the
general case against the film-

389- Scholars Views- The eleven tests with the film have been de-
scribed in detail-*  The scholars' criticisms were that the pictorial element
was too small and scenes of life aboard too short- There were too many
maps, so that none could be clearly remembered- The outline maps were
helpful in their bareness of irrelevant detail, but their number caused
confusion- The animated, shaded maps were splendid for the study of
shifting alliances, if their shading had not been too near in tone for clarity-
Similarly, the use of model ships for showing tactics might bo an excellent
device if only one battle was in question ; when several conflicts were
shown, confusion resulted ; nor was it easy to distinguish the rival fleets-
The film attempted to teach too much by diagrams not very clearly
explained- One girl suggested that the depiction of one naval engage-
ment would better have illumined the period for her-> Scholars did not
complain of the personation of Nelson, save for his unnatural fall when
shot on deck ; his resource and bravery were made evident ; but he
appeared too little for them to learn anything of value about him- The
film was disjointed-

390- Delayed Results When delayed tests were taken results were
far below normal,® except in the one case of a class of Senior boys- Initial
ideas, being hazy, naturally did not persist- The pictorial parts, for
which children in their first answers generally expressed a preference,
though the indication of routes was often approved, are the only scenes
which remain clear-

391- Teachers Reportss One teacher's views on the film have just
been cited,* and others have been given in the text-°> The remainder,
short and given verbatim, have the same outlook :(—

(1) " The film contained too many maps and diagrams- The boys

! supra, 107, 141-3, 1724, 295-300-

2 Qupra, 298 3 Cf- supra- 295, 297-
4 Qupra, 388 ® Qupra, 143, 295-7-
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lost interest.  The maps were good, but they should not have been shown
so frequently. The battle scenes with model ships explained Nelson's
tactics clearly. | thought that the acting was very poor. The salors
moved like film supers, not like sailors. The actor who took the part of
Nelson made him a ridiculous figure—simpering like a film actress."

(2) " This film seems to me to be valueless for teaching purposes.

(a) It was crowded with poor maps. Faint dotted lines kept
appearing, marking in routes, etc. These could scarcely
be seen.

(b) Too much was attempted.

(c) It was not at all thrilling or interesting.

(d) Nelson could have been left out for the good the children
got. In the film he was not outstanding."

(3) "A poor and disappointing production, very disjointed, and the
pictorial part most indiscriminately disposed throughout the film. The
sham battles were very inadequately presented. It appeared as though
the French fleet invariably stood stock.still and allowed Nelson to make
rings round them.  The actual diagrams showing the routes of the various
expeditions and the coast lines blockaded by Nelson were good, especially
that showing the fast frigate racing the French fleet home from the West
Indies."

(4) " The maps and diagrams in this film were its best feature, the
tactical movements of successive miniature model fleets leaving a sense
of mechanical repetition and lack of action. The boy who proposed a
vote of thanks put this in a sentence, ' he would have liked to s some
fighting.'

Criticisms—

(@ The ' Nelson touch '—a la Rodney—could have been re-
stricted to one of the battles in the way done.

(b) Napoleon (or any Frenchman) did not appear.

(c) The statement that Napoleon was making for Constantinople
has no historical foundation. His letter to Citizen Tippoo in Tndia
and his own statements refute this.

(d) Generally speaking, although its mechanical aids were helpful,
the film was unconvincing. It lacked action and a broad historical
view ; it was not free from inaccuracy, and confined itself too
much to naval battle tactics."

(5) " Useful only as a revision film, not as an introduction to the
subject. Children found the colours, black and grey, very confusing—
black and hatched would have been much clearer. Much of the pictorial
element (apart from the diagrammatic) seems rather purposeless. There
is not enough of it to illustrate the points which, according to the text, it
is supposed to illustrate, eg. the mutiny of 1797. The diagrams showing
the journey to the West Indies prior to the Battle of Trafalgar are useful ;
but the diagrams showing naval tactics did not help the children much.
It was difficult to distinguish which were English and which were French
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ships, and the children could not understand why the French ships stood
apparently still and waited for the attack of the English- A little more
written explanation on these points would help- | think a film based on
Nelson would be more valuable- It would give a personal interest and
unity to the whole, and at the same time would bring in all the important
aspects of the naval war- It would justify the Nelson and mutiny part of
the film which, as it stands, shows very little of either Nelson or the
mutiny-"

392- Reasons for the Film's Success in Experiment 99- With the
boys of Experiment 99 successful results were obtained- The boys
were of the right age for the film and knew the subject well beforehand,
but these conditions also obtained in Experiments 12 and 94 to 97-
Possibly something may be due to the fact that this experiment took
place near the end of the enquiry- Everything which had been noted
in other cases as confusing, in this instance received oral explanation-
This full verbal description and repeated stops helped to carry the film
through-  Further, the other Senior classes, save in the case of the mixed
group of Experiment 95, were of girlss Boys are more interested in
naval affairs, and far more intrigued than classes of girlswith the ingenuity
of the mechanical devices of the film- The girls were more concerned
with pure history- The boys, in recalling the mechanical contrivances
which bad interested them, remembered the subject matter-  Their master
reports more favourably on the film : " This film was well liked by both
forms-  The scenes of life on board ships of the time were interesting, but
rather distracted attention from the diagrammatic part- The latter
showed that there are great possibilities in this type of film for furthering
serious history-  One felt that opportunities were missed in this particular
film ; the strategic position of Gibraltar commanding the entrance to the
Mediterranean and standing between the chief, French naval bases could,
and 1 think should, have been shown : aso the prime importance of
bases in naval warfare (and for that matter maritime command) might
have been indicated without overloading the film, for the British gains in
1815 show how conscious of this was British policy- The relation of the
sites of naval battles to the political situation was, however, well shown ;
and the progress of events leading up to Trafalgar was admirably clear
and conveyed a lasting impression-"

393- Comparison of Wolfe and Nelson Films by a School Certificate
Class A mixed School Certificate Class who saw both the Wolfe and
Nelson films were asked to compare the two- All preferred the Wolfe
film- A resume of their opinions follows: " The Wolfe film told a clear
continuous story, Nelson was ' choppy-'" "I n the Wolfe film the story
was seen in picture form from beginning to end ; in the Nelson film the
pictures were few-" There were too few scenes in " Naval Warfare " of
life in the navy- " There ought to have been close-up views of the
fighting- There was not a single view of a British ship from a French ship
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or viceversa-" " Pictures arefar moreinteresting than maps or diagrams,
and in the Nelson film maps and routes were shown more than actual
warfare-" " The map of Europe was shown so many times as to make
one thoroughly fed up at the sight of it-" Most of the Nelson film con-
sisted of " maps and words," but even so there was not sufficient explana-
tion to make the development clear- The model ships were interesting
for tactics, but Nelson's plans were not shown in detail like those of Wolfe,
nor were other people co-operating in the struggle shown, as in the Quebec
film- " No organiser was shown like Pitt- Things seemed carried out at
random-" The Wolfe film showed the leaders and plans of the enemy-
Nothing of this was pictured in the Nelson film- " It was too short, more
like a series of dlides than a film-" Its ending was abrupt- These views
coincide with the opinion of most other students on the film-

394- Concluson- Use of this film appears to have established that

in general :—

(1) Confusion is caused by attempting to summarise a big topic in
two short reelss A more useful supplement to oral teaching
can be provided by the detailed, pictorial treatment of selected
items within the topic-

(2) Films should give scenes showing life in movement rather than
diagrams- Teachers can produce diagrams tolerably well on
charts and blackboard- Their descriptive powers cannot com-
pete with those of the film-

(3) Shaded, animated maps are useful for showing the growth of
alliances, but their colour treatment should be bold-

(4) Animated maps are clear, since only a few essential points are
shown, but such maps and moving diagrams are not generally
remembered if many are shown on one film-

395- " The World War and After-" Tests with this film have
emphasised many points, two of special interest, first, more than any of
the other films, the need for co-operation of film and lessons, so that the
final result is better than could be gained by either visual or oral means
alone ; secondly, and in this the film has performed a special function in
the enquiry, the film has been a standing witness that the cinema can
fittingly deal with thought and motive as well as with action-  Considera-
tion of detailed criticisms and results will make the second contention
plain ; thefirst has already been dealt with-*

390- Weaknesses in the Film- The film has patent weaknesses as a
classroom film, due largely to the fact that it was produced primarily for
mass showings to large audiences, and this not only in school, but for such
occasions as Saturday morning showingsin alocal cinemafor all the school
children of the district- Consequently, it needed to be fairly long, for
organisers of such shows could not collect the children for much less a

! supra, 327-
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period than an hour, and to cater for many tastes and ages. The fact
that it is well adapted for such purposes is the very cause of its defects as
a classroom film. It is too long, both for the practical reasons of time-
table already discussed and for the learning of all its detail, save by the
Senior pupils of a Secondary School. A teacher writes, for instance,
" Undoubtedly a tremendous help, but too long ; it would require a dis-
proportionate amount of time for practical purposes.” Further, its
mingling of pictorial and diagrammatic matter makes it admirable for
showing to a whole school; all ages of scholars will find something that
appeals ; but it is not specifically suitable for detailed study by pupils of
any given age. Thus, teachers of older scholars, and older scholars them-
selves, complain that the simple examples from daily life illustrative of
political affairs are given at too great a length. Teachers of young pupils
think that thefilm contains too many and too difficult diagrams and maps.
A further and less to be expected difficulty comes to light when we find
that many of these younger pupils miss the point of those " parables"
included for their special delight and edification—the street fight, the
garden dispute, John Bull. Young children enjoy them, remember them
better than the rest of the film, but do not in many cases understand them.
Thisistrue of many children of 12+ * and of the duller children of 13.f .2
Details of the children's failure in comprehension of these analogies have
been given in the accounts of the particular experiments. This finding
tallies with results for tests on the understanding of fables set forth in
Terman's exposition of the Binet.Simon tests in his Measurement of Intelli-
gence. In one test children of 12 are told five fables and asked to say
what lesson each one teaches. They score 2 if they interpret the fable
correctly and state its lesson in general terms; they score 1 if the inter-
pretations stated in general terms are fairly plausible but not exactly
correct, or if the interpretation is perfectly correct as to substance but
not generalised. A child of 12 is considered to have passed this test, to
be of normal intelligence for that age, if he scores 4 marks out of the
possible 10 ; thatis, heisonly expected to interpret two out of five fables
correctly, or to have one correct and two answers deserving half credit.®
The " average adult,” that is a person of 16 or older, should score 8
marks.® Teachers make much use of such simple examples in oral
teaching, but it has already been pointed out that they carefully dis-
tinguish between the real and the fictitiousevent.® Thefilm cannot with
the same ease differentiate. The weaker brethren among the scholars
accordingly take theillustration as an actual event, and confusion follows.
It is possible that oral comment might make the matter plain. One
teacher suggests stopping the film for explanation of the analogy.® It
seems to me that if this is necessary these illustrative examples are a
clumsy expedient, better omitted.

! Eg. supra, 137. . Eg. supra, 177.

3 L."M. Terman, The Measurement of Intelligence, p. 290.

* Ibid., 324, Record Booklet for the Sanford Revision of the Binet.Smon Tests, p. 9.
® Qupra, 137. ® Qupra, 304.
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397. TheFilm'sField of UseisLimited: (1) Survey of Testsin Schools
in Poor Districts. These defects limit the film's field of use. Whereas
given results seem to show that a picture film can be shown with advantage
to children of all ages and abilities from 11.]. to 15.1, this film is too
difficult for the comprehension of the slower children of 13+ and 14+.
A brief survey of resultswill make plain this narrowing of the field. Take,
first, experiments with children from poor districts in the towns. In
Experiment 56, with a Senior mixed class, though the essays of the
children reached average standard, and showed fair grip of the essential
features of thefilm, the class teacher did not consider that this type of film
was nearly so helpful to her scholars as the more purely pictorial type.
The class had not enjoyed the film ; it was, in their words, " too difficult,”
" too political." The teacher felt that the Wolfe film, aso seen by these
children, did far more to help the children look on history as a living
subject. In Experiment 54, with Senior boys, the masters felt much
the same. The boys had learned a good deal from the film, but they had
not enjoyed the lesson. The length and impossibility of learning many of
its parts, e.g. the constitution of the League, the maps of the new countries,
wearied the boys. The teachers considered this serious, for in such schools
a big function of thefilmisto increase interest. The Headmaster thought
the film admirable in itself, but not the best type for his school. The
Standard V I | . master thought the first part of the film far too harrowing
for children. He especially deprecated its showing in schools where the
children were poor. His boys came up early against the hardship of life ;
it was a pity to introduce them to vicarious misery. This is again the
point as to how much realism should be allowed in the school film. The
Standard V | . master, perhaps influenced by seeing the film from the point
of view of the children, found the film boring. He writes: " Like all
propaganda—boring. Though | am a strong supporter of the League of
Nations idea and think war should be abolished, 1 was so bored that I
would have been delighted to see the Bulgarian and Greek sentries set
about each other as a diversion. The little links in the chain arranging
themselves were more interesting than the facts they represented. The
John Bull postman scene was far too long—and very badly acted."

The Senior classes of the corresponding Girls' School saw the first
three reels of the film (Experiment 55). The Headmistress, who after-
wards discussed the film with the girls, thought the Upper class had liked
and grasped the film ; their exercises bear out thisview. It was, however,
beyond the capacity of Standard V1. In Experiment 57, an average
class of Senior girls aged 13+ responded well in the film's follow.up
lesson, but a class of slower girls of the same age had gathered little ;
both had had a short previous lesson on the film.

398. Survey of Tests in the Average Elementary School. In the
average Elementary School, Senior scholars proved both interested and
able to grip the film.> In one case the Headmaster disapproved of the

* Qupra, 136.40.
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film. " The League of Nations film seemed to me much too artificial
and got up for the occasion," and the History teacher criticised " the
non.historical character of John Bull, and the fact that much of the
material could as easily, and perhaps with more effect, have been presented
on a blackboard or by means of still pictures." He continues : " Further,
it is probably true to say that, except for the Secondary School boy or girl
of 15 or 16 years or so, the meaning of most of the phrases and quotations,
and the significance of the maps, would be lost. | feel sure our boys did
not grasp many of the details and much of the meaning. The maps,
e.g. the blackening of the portions marking the newly entering combatants,
and the pieces rearranging themselves into the new boundaries, were
certainly highly effective to the adult mind and to some of the boys, and
such tricks as the showing of tables and chairs on the occasion of the
settlement of disputes. But, personally, | doubt very much whether
these would be treated by the boys as part of the whole, or as more than
pleasing little film tricks, to be noted with delight and then to pass on."
However, his boys aged 12+, and another class aged 11+ , showed by
their papers that they had both understood and learned the greater part
of the film material, though the full meaning of the analogies eludes them.*
Al the other teachers concerned felt that, though the film certainly made
demands on their scholars, that was all to the good. It was within the
scope of the Senior classes and was an attractive method of approach to
a subject unavoidably difficult, if not dry, when handled orally with girls
and boys aged 13 to 14. Most teachers in Elementary Schools, however,
felt that films giving far fewer diagrams and presenting chiefly scenes of
actual life were better suited for general purposes for even their Senior
scholars.

399. The Film with Classs over 14 years of age. In the Secondary
Schools, the film was generally shown to the Upper half of the school or
to the branch of the League of Nations Union.? It is perhaps unfortunate
that in the only two Boys' Secondary Schools where it was shown, it was
given out of school hours to such a society, and no testing of the boys was
possible. The masters in charge of the branch at each school give severe
strictures on the film, the point of view in each case being that the film
is by no means a sufficient antidote to the natural glamour war holds for
the boy. Their criticisms relate to the film as a means of teaching the
aims and methods of the League. One teacher writes : " The general
impression was that the film was too orthodox : the points made were not
challenging enough ; 1 felt that the audience did not go away angry or
pleased or even with large question marks on their minds. In the dia-
grams, | think more use should be made of the grotesque ; for example,
the dancing about of the links of the chain of peace, and other quaintnesses
might be increased : the result would be to increase the amusement and
interest of adolescents. The close.ups of Geneva could well be greatly
reduced in number. As regards the actual war scenes, more could be

! Qupra, 137, 138. 2 Qupra, 108, 302.10.
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made of the horrors, the actual trench life, the attack. If possible, actual
death might be shown, but, if death, it should be shown on both sides,
German and English. Some people deprecate horrors : if a proper idea of
war is to be given, then it must be shown in reality, stark naked, not
wrapped up. Nobody can talk or think about war unless they know what
it is: for example, the phrase ' he was blown to bits' means nothing
practically, except to those who have seen it. It isridiculous to expect a
generation to hate war if it doesn't know what itis. | think also that the
great problems of disarmament might be dealt with. First, the insanity
of the naval situation might be brought out : it could be shown how
capital ships only balance other capital ships, and if they were all wiped
out (by some Felix the Cat method possibly), that the resultant position
would be the same. Also, on land, the idea of enormous land forces all
trained for defence only might well be ridiculed by some cartoon system,
and the idea of armaments for police work only would very fittingly make
a finale."

| would say, in considering thiscriticism, that | do not know how the
film affects older boys, but boysof from 12 to 15 leave thefilm, if not angry
or pleased, yet certainly thoughtful, and convinced of the futility and
criminality of war. The film, for instance, was shown with good results
to boys aged 15.f in a London Central School. The boys were interested,
the chief value in the film in this ease seeming to be the conveying of
the notion that the League was something very actual and definite, to be
taken into account, a body that achieved results.® A representation of
the unhappy results of war may fall far short of the reality and yet be
sufficient to arouse conviction of itswrong. Here, again, is the question
of the amount of realism possible in a school film.

400. Films need not deal only with Superficialities nor be purely
Episodic. The second criticism runs: "A's the League of Nations Union
is an ' out.of.school ' activity, membership is open to Forms Upper Four
to Upper Six, ages 14 to 18, and of very varied intellectual ability)
criticismsfrom the point of view of response would be valueless. My own
criticism, probably equally valueless, would touch on subject matter,
which, in the absence of a previousinterest in the subject, did not strike me
as particularly interesting, and on form, in that, while maps and diagrams
are necessary for the scientific interest of an interested adult, they have
not the same appeal for the boy. Besides, | am not sure the fiim is a
desirable adjunct to education in this particular sphere, hi nature study
and descriptive geography it must be invaluable. In history, eg. it does
not appeal as, say, the Aldershot Tattoo, though its function here may be
developed as experience is gained, but peace is, or ought to be, an appeal
to the reason, and the film seems to me to have as much place here asin
a discussion of the equation " — — 1.

The views of the cemeteries and the countless crosses, representing
spots * that will be for ever England ' (why not quote the line as a sub.

* Qupra, 302.
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title in the film ?), strike me as the most impressive.  In general the film
appeals to the converted." Therelative value of maps and diagrams and
pictorial matter is discussed later. It is questionable how far the remark
anent the mathematical equation is meant to be taken seriously, but it
opens the way for consideration of a very general and, | think, wrong
attitude to films, as being a medium capable of dealing only with the
lighter side of history. That the film in general has power to appeal to
the reason is amply demonstrated by the results gained from the use of
this particular film.  The film was well tested with older scholars in eight
Girls' Secondary Schools. | n every case the film roused real interest and
discussion. The success of this film in awakening serious thought on
fundamental issues is one of the most important aspects of the enquiry,
since it rebuts such criticisms as that under consideration and the allied
view that the film can only deal with the more superficial aspects of
history, customs, dress, dramatic incidents, the actions of men as apart
from underlying motives. A concatenation of events in human affairs,
subtly linked together in an endless ramification of cause and effect, can be
given a unity and coherence for children through the film medium that it
is difficult to achieve in words. Orally, all the connections are difficult
to grasp, thetaleis so longin the telling. Cause, result, and the result of
result, jealousy, war, the collapse of European civilisation, the need for
the League and its inception, are shown in their relation in the League
film. The method is capable of infinite expansion. The film need not be
purely episodic in the narrowest sense of the word. | can imagine, for
instance, a film on the Peasants' Revolt, showing not merely certain
picturesque events of the rising but the condition of affairs in various
parts of the country, suggestions of one contributive cause after another,
bringing about the seething discontent which underlay the final upheaval.
Many of the criticisms applied at present to the use of films are true only
of films as they chiefly are, not at all of films as they might be. " The
World War and After," at least, shows that the cinema is an appropriate
medium for the effective presentation of relationships of cause and effect,
and, beyond the teaching of concrete detail, a medium for the indication
of ideas which have been far.reaching, like those lying behind the in-
auguration of the League.

401. School Report in Support of this View. The following report is
given in support of the contention that the film can, since this film does,
deal with a sequence of events united in causal relationship and can
successfully make an appeal to the reason. The results of written tests
confirmed the views expressed in the report.  Scholars of 14 grasped the
film argument and retained three months later a definite impression.*
" This film was shown to the School Branch of the League of Nations
Union. Amongst the large audience of nearly two hundred were members
of Staff and girlsfromFormsV|.,V.,and1V. Every oneexpressed delight
at the end of one of the most impressive and instructive films that we have

* Qupra, 305.
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ever seen- | feel that both the youngest and oldest members of the
company found the film equally enjoyable and helpful- Why ? Firstly,
there was such variety of scene, incident, and action that every one's
interest was sustained throughout the hour, which seemed but five
minutes- The first series of pictures showing the causes and horrors and
extensiveness of the Great World War—1914-18—were most impressive-
Every one must have felt the impossibility of another war- The next
series of pictures showing the drafting of the treaty and the organisation
of the League of Nations illustrated aptly not only the difficulties of re-
arranging the boundaries of Europe but the inevitability of future dis-
content- Thereupon followed naturally the need for a League of Nations
to avert future trouble- From this the interest was aroused in the
machinery set up and its methods of working—and its cheapness set
against the burden of warfare- Every one was impressed by the appear-
ance of millions of poundsin figures- Finally, and what | consider to be
the keystone, so to speak, of the film, we were shown two actual disputes
in process of settlement- The children will not be likely to forget the
scene on the Bulgar-Greek frontier during the forty-eight hours preceding
the expiration of the ultimatum, nor will they ever forget the marvellous
speed with which the officials of the League hurried to Paris by air and
rail to avert war- The common sense in resorting to arbitration rather
than to fighting was most simply and vividly expressed in the scene of the
quarrel of two gardeners about their boundary line- | have much
pleasure in expressing the gratitude of all the Staff and girls present to
the film- It has made the need for and work of the League of Nations
very clear, and has been a means of recruiting new members-"

The teachers in the eight remaining Secondary Schools expressed
their opinion that the film was helpful, though its subject matter proved
beyond the capacity of the backward girls of 13-f- and 14 in Experiment
151 It has, then, been shown to be of use in the Upper classes of the
average Elementary School, and in the Secondary School- It remains to
consider in more detail the various sections of the film-

402- The Maps- Children of 12 to 14, and many of 15, preferred the
pictorial parts of the film- Older girls preferred the maps and diagrams,
as did the boys aged 15+ of Experiment 100, but even older pupilsrarely
learned the detail of the maps- In the delayed test, the maps were little
referred to, except that blotting in the countries at war-  This again seems
to indicate that the animated map is not remembered if several are shown
at once- Moreover, the children were not content with the general i m-
pression they received- The teacher can appreciate the importance of an
impression of vastness and so forth being achieved- The pupil is conscious
of the presentation of much matter which he has not fully realised- A
series of follow-up lessons would use that desire for more precise knowledge
to fix the subject matter in oral lessonss To take such a series was not
possible during the enquiry, but it was very evident in the one discussion

1 Supra, 108



THE TYPE OF FILM USEFUL IN SCHOOL 323

lesson which several times followed the film, that the desire to give exact-
ness to the knowledge glimpsed was there; the film has fulfilled its
function in rousing interest. The necessity for accompanying lessons has
already been fully discussed.

403. The Pictorial Parts of the Film other than the Analogies. On
the whole, this was exceedingly well remembered. One or two sections
needed follow-up lessons to fix the detail. Most scholars, for instance,
find the section dealing with the organisation of the League both difficult
and dull. The pictures are uninteresting, as the features of the statesmen
are rarely distinguishable. The picture of one conclave is very much like
that of another ; thus these scenes do not help to differentiate the various
committees. This part of the film lacks action. It is not clearly re-
membered. But it has been noticed that the children retain afeeling that
there are many folk participating in the work of the League, and they refer
in their delayed tests to the League buildings. The undeniably dull
pictures of this section help to make the child's idea of the League less
visionary. Several teachers have suggested that a written table of the
five, chief organs of the League should be flashed on the screen, and the
scenes themselves cut out.  Figures are rarely remembered with accuracy.
This is the case however they are taught, but the film leaves girls of 14
completely perplexed as to the League's methods of obtaining and ex-
pending supplies. They realise, however, the gigantic cost of war and
the comparative inexpensiveness of the League—the impression desired.
For more, lessons are needed.

404. Minor Criticisms: (a) The Causes of War. Though there was
general and strong agreement amongst the teachers on the value of the
film for average scholars of 13+ and upwards, many other minor criti-
cisms were made. The most serious were in connection with the opening
scenes on the causes of the war in 1914. Practically every teacher who
saw the film complained that its summary, " One blow may start a street
fight," and the street fight followed by the caption, " One murder may
start a world war," and an account of the Sarajevo incident, gave the
impression that the murder was the real cause of the war, not merely
the excuse. The difficulty was usually met during the enquiry by a brief
5 minutes' talk on the origin of the war, but the film should not need
to rely on oral help in such an important matter. The film was revised
while the enquiry was in progress, and new scenes inserted to suggest the
national jealousy which lay behind the readiness to take up arms. The
caption, " When neighbours are quarrelsome," preceded scenes of wrang-
ling neighbours, placed before the street fight. Additional sub.titles,
" When nations are unfriendly one murder may start a world war " and
" In 1914, when armies and navies were bigger than ever before, the heir
to the Austrian throne was murdered," carried over the lesson into the
sphere of European politics.® It was not possible to use the revised

' For fuller details s infra, Appendix A, 26.
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version in many schools, but a certain number of teachers saw the new
matter apart from their scholarss The Headmasters of three Elementary
Schools thought the new opening satisfactory for their pupils- The
following opinion represents that of the greater number of teachers who
saw the film- " The new opening provides a very poor analogy in the
scenes showing the quarrelling women and the greedy child-* They afford
no help to the understanding of the general circumstances leading to the
European conflict- The original opening ' the blow ' was not satisfactory
by itself ; there ought to be some introduction to show why one murder
led to war, but the method used is very unsatisfactory-" One teacher
asked Fourth and Fifth Forms what they felt about these introductory
scenes, and found that none of them had really understood their force-
Another mistress enquired of girls aged 12 to 18, and thought most of
them had certainly been helped by these scenes

405- (b) The Garden Dispute- The garden dispute is occasionally
criticised as so great a simplification of the settlement of frontier disputes
as to be misleading- Most teachers do not agreee Matters must be
simplified for children, and this particular garden settlement does not
seem to pupils cursorily despatched- A teacher writes, for instance, " |
think the incident of the quarrel about the boundary lines was good-

(1) A real difficulty was obvious-

(2) There was settlement by agreement with help from outside-

(3) It was settled by a ' scientific ' method (the area of the gardens
was found by measurement)- Also, | thought that it was an
interesting point that the actual dividing line did not come
exactly where it might have been expected-"

406- (c) Miscellaneouss Another criticism is that in the first reel
there is little difference between the state of Poland before and after the
war- Some children feel that the effect of reality is spoiled by the intro-
duction of still pictures, but it is noticeable in the essays that the still
picture of " Soldiers blinded by Poison Gas " creates a deep impression-
Everybody is irritated by the recurrence of the same picture of Geneva
" The picture was almost perfect," writes a girl of 13+, and continues,
" In fact, the only thing | have against it is that 1 do not consider it
necessary to learn the picture which showed the clump of trees repre-
senting Geneva off by heart-" Some teachers criticise the showing of
scenes in the Aaland Islands, and of views of the cities visited by the
delegates, as side issues, but the majority of teachers consider these one
of the most interesting aspects of the film, as an indication of how the
film can lessen the severance in the child mind between the closely allied
subjects of History and Geography- One teacher writes: " It is helpful
to have a view of Paris, London, Stockholm, etc., when these places are
mentioned ; it makes the child realise that they are not merely names-"
The views of the Aaland Islanders at work are, of course, necessary to
suggest their prosperity, the reason for the covetousness of Sweden and

! These soenes do not appear in the latest revised version of this film-
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Finland- A brief question or two leads most classes to see the connection,
even if it has not been initially perceived- Most teachers of Senior
scholars think the last two reels dealing in detail with the settlement of
disputes the most effective and useful part of the film- Many adults,
myself included, " muddle am- and p-m-" in the showing of the last
dispute, but children do not appear to be similarly confused- Girls
frequently ask, however, whether it was a Bulgarian or Greek sentry that
was killed, Bulgaria or Greece that began hostilities and crossed the
enemy frontier- The film is not clear on these points-

407- Conclusons drawn from Use of the League Film- The use of
this film has called attention to the following points :—

(1) The school film must be short-

(2) The clear development of an argument is sufficient to give unity
to a film- Such an argument is grasped and reproduced in its essential
sequence by average children of 11 + and upwards-

(3) Children up to the age of 13+ do not readily understand analogies
presented on the screen- Fact and fiction are confused-

(4) Confusion arises from similarity of scene, cf- the Wolfe film- In
the League film deficiency of action may aso explain lack of memory of
certain scenes-

(5) Asin the Wolfe and Nelson films, the question has been raised as
to how far school films should be realistic in their presentation of the dark
side of human existence-

(6) Asin the Nelson film, animated maps are not remembered if many
are shown at once, except particularly bold maps of the blotting-out type-
Other animated maps are permanently useful only if employed in con-
junction with closer study of similar, still maps in the atlas or on the
blackboard-

(7) I'nthe Elementary School, the film needs to be in genera pictorial
in form, i-e- to deal mainly with scenes of actual life-

(S As in the case of Experiment 99, where the Naval Warfare
film was used with Senior boys, the use of this film suggests that there is
definite scope in the Senior forms of Secondary Schools for the diagram-
matic type of film, asan introduction to, or summary of, more precise study-

(9) This film must be used along with lessons ; it is equally useful as
an introduction or summary-

(10) The film can deal successfully with serious issues and causal
relationships, and is not necessarily episodic-

(11) The teachers' attitude over the details of a film which, on the
whole, they rated highly, again indicates the standard that they demand-*

408, Teachers Views on Form and Subject of Films : Questions
Posed- Apart from arriving at conclusions through consideration of the
individual films and results obtained through their use, data was obtained
from the answers of teachers who helped in the experiments, to the

! Theopinionsof the Producersof thefilmson thesecriticismsaregivenin Appendix A, 32-
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following question : " What type of film would you prefer for use in your
own particular type of school, both as regards

(1) Form, eg. mainly pictorial, or to consist largely of maps and
diagrams.

(2) Subject, eg.' dramatic incident' films depicting definite historical
events and people, or films dealing mainly with social back-
ground ? "

Many teachers confined themselves in their reports to criticisms of the
particular film seen and results gained, but 61 sent in answers to the
above question, 38 being teachers in Elementary, 23 in Secondary Schools.

409. Form of Film Desired. On the first point unanimity was abso-
lute. All the teachers feel that the school film should be predominantly
pictorial in form, maps and diagrams being introduced only when they are
necessary for clear understanding. Naturally, the same reasons recur in
the reports. It is a waste of time for the film to give what the teachers
can otherwise present with adequacy. Animated maps shown many at
once are not easily remembered. The appeal of films is narrowed if they
consist largely of maps and diagrams, since, in the Elementary School at
least, only the Senior classes can appreciate such work. Representative
opinions follow. The first three are from teachers in Elementary Schools,
four and five from Secondary teachers : —

(1) "Asthe essential feature of the film is motion, it would seem that
the showing of maps and diagrams would be merely to lose valuable oppor-
tunities in other directions. In the geography lesson, aerial photographs
would be instructive, but as history is primarily concerned with action
and achievement, even aerial photographs without such action would be
comparatively useless. Certainly, there is opportunity to bring the in-
accessible places of historic interest within the four walls of the class-
room, but in so far as the film isrestricted to views of buildings and ruins,
the same purpose is equally served by the ordinary lantern. To justify
itself, the film must present such material as is incidental to the action
portrayed."

(2) " | should prefer films that are mainly pictorial, as the animated
maps and diagrams would only be of use to a Senior class, whereas the
pictorial films showing general background would be useful at all stages
and could be used in revision with the oldest pupils.”

(3) A Headmaster writes from a country school: " Films should, |
think, be mainly pictorial; scholars of this age (Senior class, 12.14)
particularly rural scholars, need much help with maps and diagrams.”

(4) " It seems to me that there is more scope for films of this kind
(socia background), and that the preparation of them would be more
worth while than films giving many maps and diagrams, for the latter can
be shown on ordinary maps or on the blackboard, when pauses can be
made for explanations. It is not really necessary to have a * moving
diagram," whereas a ' moving picture ' makes an impression on the mind."
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(5) " Whilst maps and plans are useful, | do not think the film should
consist ' largely ' of them. Maps which develop under the eye leave very
little subsequent impression, especially if more than one or two are
exhibited on a single occasion."

410. Appreciation of the Occasional Map. At the same time, there is
very genuine appreciation of the effectiveness, and even for the necessity,
of occasional animated maps, as they are used, for instance, in the Wolfe
film, in due subordinationto ascenically told story. " Mapsand diagrams
are essential, but should not be too frequent. They also must be distinct,
and must show in a striking manner what is desired to be seen. In this
respect the map of the St. Lawrence was too 'atlasy." In '"Naval War-
fare,' the maps showing blockade and movements of the fleet were very
good indeed, but those showing the countries over which Napoleon
obtained power were not sufficiently striking ; the black approached too
near the grey." " Maps or diagrams are effective aids in any historical
film, and especially so where these are ' movies ' aso, eg. :—

(a) Colour changing to show expansion of territory. (' Wolfe.")
(b) Variety of colour, eg. Alliances. (‘' Naval Warfare.")
(c) Arrows and Pointers. (' Naval Warfare.")

| should say mainly pictorial, but with maps and diagrams to ensure
proper grasp of the subject and its time relation." Another report, after
expressing an opinion of the value of " filmsillustrating costume and
general life of different ages " proceeds: " Mapsand plans, yes, asthey are
used in the League film to illustrate Treaty changes or to illustrate cam-
paigns (moving blocks for armies crossing maps which show physical
features)." Another says: " Inthe League of Nations film, the diagrams
and maps were excellent, but not in the ' Napoleonic Struggle' film. The
danger with maps and diagrams is that they may change too quickly to
be grasped fully. | think that a film should be mainly pictorial, but |
think that some maps are useful. The children liked the moving pointer
in the Wolfe film." Teachers, then, think that the pictorial, rather than
the cartographic and diagrammatic element, should prevail.

411. Films for Senior Forms. But the value of the diagrammatic
film for Senior Forms has already been noted,® and many teachers in
Secondary Schools add a rider on this point. " The films to be generally
useful would be better in pictorial form. If the film could be reserved
for special stages in history teaching, | should like for the Senior Forms a
combination of the pictorial and diagrammatic as in the League film."
" The type of film most helpful depends very largely on the age and
attainment of the form. Those for Seniors should consist largely of maps
and diagrams with some social." " It is impossible to say whether the
film should be mainly pictorial or diagrammatic ; it depends on the sub-
ject. Both types are useful and both appeal to children. | found that

! Qupra, 323.
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the older girls and more intelligent were very interested in the diagrams.
Special comment by Form V I . was made of their value in the League of
Nations film and by other formsinthe Wolfe and Naval films. Particular
comments were made of the effectiveness of the black.out maps in showing
the extent of the World War ; this could not so easily be grasped without
a map of this type. The less intelligent children realised the value and
helpfulness of diagrams, though, naturally, both they and the younger
children are more interested in the pictorial film."

412. Subjects best treated in the School Film. Thereisless unanimity
over the sort of subject most profitably filmed, but no doubt on the pre-
ponderating view. The film dealing with social life is more generaly
considered helpful than any other type. Twenty.three teachers feel dis-
inclined to use any other kind. Of these, six taught in the average Ele-
mentary School, nine in schools in very poor districts. Only ten teachers
feel that the dramatic incident filmis essentially the best. The remaining
twenty.eight feel that they could advantageously make use of several
types, but among this group, too, the social background film holds pride
of place. This sort of film would solve a serious difficulty. " | consider
that the dramatic incidents, if well told, will easily be remembered by the
children. The social side is far more difficult to teach since it requires a
wealth of illustrations not always of easily obtainable type. Herethe aid
of the film would be most valuable, to show people actually doing the
things described and living their everyday life." This gives the gist of
nearly every report on this matter, and the primary reason for the strongly
expressed preference. Further, " Costume, arms, implements, impedi-
menta are certainly best seen in use and motion. Customs, tribal and
national, are far easier and better portrayed than described.” " The film
can show much more effectively historic sites, manners and customs and
dresses than by words only from the teacher." " Scenes or incidents
giving social background would supply the details as to dress, customs,
architecture, which are difficult to explain, and require the exercise of
much imagination." Another teacher points out that " Films dealing
with social life are desirable as this side of the subject is often neglected
in an elementary text.book." " In using such filmsthere is less danger of
false emphasis, fewer unrealistic battle scenes to portray." One teacher
says : " Surely the film can be most valuable as an aid to the teaching of
history. My own feeling is that on the whole the ' social background '
film will be more valuable than the incident film, unless the latter has
value beyond the mere incident. ... | think that the incident film tends
to stress the military aspect, as often, though not always, the most
emotional incidents are connected with military history. Also, | think,
too, that there is the danger of trivialities looming too large." One
teacher, discussing the Wolfe film, says: " It is difficult to get a film
which will emphasise the more important points and at the same time
retain interest. How far, therefore, will films of this kind encourage
superficiality of thinking and lack of true historical perspective ? Some
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corrective, | think, will be needed." Hence he concludes: " This experi-
ment strengthens me in the opinion that the sphere where the film can be
most useful and least harmful to the cultivating of the true historical sense
isthat of social and industrial history." Finally, filmsof social life avoid
the difficulty of weak representation of leading figures ; a teacher says :
"1 should like filmsillustrating costume and general life of different ages,
eg. (1) Pageantry of a mediaeval town, (2) Elizabethan scenes, rather than
films attempting to depict definite people, unlessthe actor can beguaranteed
to look like, and to be worthy of, the character he isrepresenting. A weak
imitation ruins the effect.” To sum up, the film on socia life fulfils a
function difficult for a teacher to achieve by usual means, and at the same
time avoids many dangers latent in the use of historical films.

413. The Value of the Dramatic Incident Film. The consciousness of
such dangers, however, does not deter more than half of the teachers who
reported on the type of film desired, from readiness to use the good
incident film, though only ten teachers actually prefer these to other
types. It isinteresting to notice the composition of this group, which is
made up as follows :(—

(1) Secondary Schools . . 2 Boys.
(2) Average Elementary School . .2 Boys.
(2 (3iris
(3) Schools in poor town districts . . 6
14 Boys.

All these masters felt that the incident film possessed a stronger
appeal for boys. In the first case, the master whose use of the Wolfe
film is described in Experiment 93, felt, that with Senior boys in a
Secondary School, a good incident film could be made the basis for
critical work on the topic with which the film is connected, the subject
having been previously studied by the boys in books. The view of the
second master has been discussed in the preceding chapter.! He valued
the film for showing history to be concerned with the lives of men and
women, for awakening the sympathy of his pupils for the persons shown,
for creating interest, and thought that this could best be done through
biographical or incident films. In the two, average Elementary Schools
the standpoint is the same; the incident film is more appreciated by
boys of 12 to 14, and so is capable of arousing greater, permanent interest.
I'n one case, the class had seen the Wolfe and the League film. In the
other, the master had seen the effect on his boys of film a, b, ¢, d, e

414. Special Value of the Incident Film in Schools in Poor Districts.
The remaining six cases are from schools in poor areas where special
difficulties exist. The teachers felt that a film portrayal of the well.
known events in English History, the Norman Conquest, Becket, Magna
Carta, and so on, would be invaluable, as far more likely to dissipate the
lethargy of their pupilsthan the quieter action of films on social life. The

Supra, 313.
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teachers, in approving of dramatic incident films in their particular type
of school, are not encouraging an easy reaction to the sensational. In
four of these cases, an experiment with the Wolfe film showed that the
interest roused was real; the boys were unusually ready to take part in
the following discussion. One teacher felt very strongly that filmsshould
deal with definite historical figures, to make them more than a text.book
name to the boys. Of the Roman Britain film, he says : " | t missed the
opportunity to make definite impressions of persons and events. The film
failed to utilise the facts familiar to most children. Naturally, the boys
expected to see Julius Caesar, Boadicea, and other famous characters of
the period. Caractacus in chains would have made a great impression, as
would the story of the first landing, but the film was utterly impersonal
and thereby lost a great opportunity to fix definite facts about definite
people."  Scholars certainly appear to look forward to the representation
of people of whom they have learned. Several times, when criticisms of
the Roman Britain film have been asked for, children have said, " Why
was not Julius Caesar shown ? " " Why couldn't the landing of Julius
Caesar be putin ? " The master of the set of very backward boys with
whom Experiment 41 was taken, wrote: " With a class like this,
dramatic films would appeal more than films of social background."

415. Other Opinions from such Schools. Twenty.two reports were
received from such schools. The six cases of preferences for dramatic
incident films refer in four cases to boys of 12 to 14. The others were
made in reference to girls of 8 and 10. In four cases where the boys'
standards of similar schools are in question, the masters report that both
types of film will be helpful, but one lays special stress on the value of
films onsocial life :—" Thetype of filmshouldinclude, first, all those things
not so readily described for pupils by the text.book, such as dress, manners,
habits, justice, work and play, buildings, castles, monastery, etc. Some
dramatic films for each period might also be included, giving salient his-
torical stories, but not overdrawn." One Headmistress and one Head-
master suggest that simple social background films would be useful for
the Juniors—" A Day in the life of a Saxon " was the example given by
the master ; and dramatic incident films for the Seniors. Eight reports
stress the value of filmson social life. Three of these, from a Girls', Boys',
and Mixed School respectively, are made in reference to the needs of a
whole school, two to classes of Senior girls, four to classes of Junior boys.

416. Filming the Historical Novel for Schools. The remaining report
from these schools suggests that scenes of social life and historical novels
should be filmed. Several teachers have put forward this suggestion
during the enquiry. Apart from the difficulty of finding accurate his-
torical novels, experience does not suggest that such films would meet the
needs of the history teacher. Attention would centre on the fictitious
action, not on the background, while attempts to make the film more
directly an instrument of history teaching by means of stops for the
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examination of detail, would ruin the dramatic effect of such a film. The
action in a school historical film needs to have historical significance
initself.

417. Suggestions on Subjects from Average Elementary Schools. Of
the reports from thirteen average town schools it has been noted that six
teachers prefer filmsdealing with social life, two, dramatic incident films.
In one report a distinction is made according to whether the scene is
laid in England or abroad. " In the case of history taking place in the
homeland, asin the Stone Age, Bronze Age, and Roman lifefilm, the need
is for social life apart from pictorial effects. In the case of history
occurring out of the homeland, local colour should predominate over
social conditions, although the latter are essential. In this respect the
Wolfe film was excellent and enabled children to visualise the conditions
under which events took place." One teacher asked for,"" subjects dealing
with social life, thrilling narrative, and history in the making—current
events." Four teachers suggest that use can be made of topical films.
One teacher suggests that, in addition to films on social life, biographical
films would be of use, and also films that could be used for special " Cele-
brations " ; films on Joan of Arc, the Pilgrim Fathers, Livingstone, and
Edison are instanced. This suggests an interesting variation in the use of
the film. Presumably the whole school would attend and the film take
at least afull period. Itisan attractive idea, but, so far as | know, few
schools work on the lines of these celebrations. The time.table is too
sacrosanct for more than an occasional jettisoning ; the claims of any one
subject of the curriculum must not be undue, and to obtain the maximum
effect from the film it must form part of the regular series of lessons, be
shown only at the opportune moment in the syllabus, and be followed by
discussion. Yet, though | would deprecate in general this school use of
the film as a special " show," there is one recurring occasion when such
use would be valuable and helpful. Many schools celebrate Empire Day.
It is no easy task annually to devise some method of marking the day
which is free from bombast and jingoism, that calls for recognition of the
heroic past, whilst stressing the note of responsibility in the present rather
than that of overweening pride. Empirefilms of the right kind, perhaps
longer than those advocated for classroom use, would splendidly meet the
occasion. But all the schools would want the copies at once!

418. Suggestions on Subjects from Rural Schools. In the three rural
schools, all the Headmasters say that they could well make use of both
types of film, and one adds that thereis also scope for the biographical film.

419. Suggestions on Subjects from Secondary Schools. It has been
noted that of the twenty.three Secondary School teachers who reported
on this matter, eight wished to use exclusively filmson social life, and two
preferred dramatic incident films. Of the rest, three thought socia films
most generally useful, but one of these suggested in addition, story films
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for Junior Forms of boys, another, diagrammatic films for Seniors, the
third, the use of some incident and biographical films. Onethought films
dealing with Constitutional history would be as helpful as those more
purely social: " Scenes illustrating mediaeval methods of justice, early
colonisation, also contemporary events—Ilocal, British, or Imperial—could
be shown, cf. Empire News Bulletin." Two considered social and incident
films of equal value, another social and biographical, a third social and
film versions of the historical novel. Two differentiated according to the
age of the form, allocating films of social life to the Juniors, dramatic
incident films to the Middle School, diagrammatic films to the Seniors.
One of these makes several interesting points under this heading in his
report. He writes: " Some historical subjects, of course, lend them-
selves to film treatment much more than others. The value of a strongly
marked unity was shown by the conspicuous success of the Quebec film.
| think that the unanimous preference of the younger boys for the Bronze
Age film against the Stone Age one was due to the unity provided by the
Boy Scout. For Junior work | suggest that the imaginative story can
justly be applied to the historical film, those written by Miss D. M.
Vaughan (published by Longmans) would make admirable films, if the
costs of production were not too high. Thus a picture of lifein a Roman
house is likely to make a stronger impression if introduced as part of a
story than in isolation. The film of ' Roman Britain' lacked unity or
" plot," and this is, | think, one reason why the written work on it was
not so good as | expected. For older boys | think that the diagrammatic
film has a great value. In the Nelson film the battle tactics and the
extent of alliances and blockades were made very clear. When dramatic
incident is shown, care must be taken to avoid false emphasis. Mention
of the French Revolution in class nearly always provokes a reference to
the film of the Scarlet Pimpernel, or similar films depicting the Reign of
Terror." Another teacher varies this distribution of the type of film,
suggesting films of socia life and dramatic incident films for Juniors,
films of social life for the Middle School, for Seniors, maps and diagrams,
with some social history. Another teacher writes : " The film has un-
doubted value in some directions. It appears to me that it could give
most valuable aid at present in—

(1) Tours of archaeological survey—Egypt, Babylon, Assyria, Syria,
Rome, Athens, etc., etc. An alluring prospect.

(2) Depicting life, customs, methods, etc., eg. mediaeval arts and
crafts, cottage industries, old transport, etc.

For the dramatic narrative, it appears to me that without professional
perfection of apparatus, staging, and dramatic skill, the film is, unfortu-
nately, inadequate. At present our hope would seem to be to secure
the co.operation of the big film corporations. Pictures of the type of
' Quo Vadis,' * Ben Hur,' ' Nelson," ' A Royal Divorce/ ' Captain Blood '
(I have not seen it, but | believe it gives the Spanish Main flavour quite
well), etc., if produced with full attention to historical accuracy, can have
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sound educational value akin to that of the historical novel- If our
Government would help to produce a series of Imperial films with the
same accuracy and sincerity that is possessed by some of our war films
(" Mons," ' Q Ships,' ' The Somme," etc-), a very great service could be
done to history teaching-"

420- Children's Views on Type of Film desrable- The teachers' views
have been considered- Can the children's opinions on the subject and
form of film be of help? They have been discovered both from oral
guestioning and written test- Many of their points have been discussed
in the sections devoted to criticism of the different films- It there
appeared that the majority of scholars prefer films dealing with definitely
scenic matter ; girls and boys of 15+ and upwards are interested in the
diagrammatic film- Younger pupils are pleased at the ingenuity of
moving maps, if only afew are shown, and in these circumstances remember
them, especially those of the blotting-in type- It seems that the dramatic
incident film makes a strong appeal to children, and itsfield of use, from
the point of view of the age of the scholar, is ailmost as wide as that of the
film dealing with socia life, for children up to the age of 15 enjoy the
portrayal of actual characters of whom they have heard, and gain an access
of reality from their presentation on the film, not the reverse ; pupils
become critical of the film's character delineation at about the age of 15,
but the majority even of Senior scholars felt that the Wolfe film gave
them greater insight into the personality of most of the people portrayed-

421- Films suggested by Boys aged about 13- Boys of about 13 think
of filmsin terms of incident films- The sixty boys of Set |), boys aged
13 years 3 months in an Elementary School, and the sixty boys of Set G,
pupils aged 12 years 8 months in a Secondary School, were asked what
films they considered would be " helpful-" Emphasis was placed on the
fact that " helpfulness " was to be their criterion, not excitement or enjoy-
ment- The lists from the two schools are very similar- Every boy gives
several battles; " The Great War " is most often called for, then Hastings,
Agincourt, the Armada, Blenheim, the French Revolution, and Napoleon's
battles- Next in favour are " voyages of discovery-" The number of
biographical films given is large; lives of men of action, Raleigh, Drake,
Columbus, Clive, Cook, Nelson, Alexander the Great, Richelieu, Napoleon,
and Joan of Arc, are popular- Many ask for films on " Inventions,"
“W The Making of Machinery,” or " The Industrial Revolution-" Then,
strangely, a recurring entry is, " Life in a Monastery-" Severa say,
" Scenes from everyday life at different times,"” or some such phrase-
" Lifeinthe Middle Ages " recurs, and " Life in Elizabethan times-" We
are not likely to give the boy the surfeit of battles for which his young
soul cravess We can argue from the list that he is ready to be interested
in any type of well-constructed film- | think, also, we should take note
of the number of times Monastic Life is mentioned, and the obvious
interest for boys of this age of the biographical film- Such films would
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frequently need, however, to deal only with the public career of their
subjects, or to be so selective as to give no true view-

422- Films suggested by Boys aged 14 years 10 months- The boys of
Set H, in answer to the same question, show an almost equal fondness
for " Wars," again the Great War in particular- These are all the sugges
tions apart from the names of battles or wars- The number of times a
suggestion was made, if more than once, is given in brackets-
(1) Biblical happenings-
(2) Life in an Ancient Greek City-
(3) Augustine and the Conversion of England-
(4) The Life of King Arthur-  (2-)
(5) Reign of William the Conqueror-
(6) The Crusades-
(7) Magna Carta-
(8) The Political Life of Edward I- and I | -
(9) Life in a Mediaeval Town-  (2-)
(10) Ordinary life in different periods- (4-)
(11) The Reformation-
(12) The Renaissance-
(13) The Conquest of Mexico-
(14) The Life of Mary Queen of Scots (to show the houses, customs,
and dress of the time)-
(15) An Elizabethan Theatre with a Play in progress-
(16) Elizabethan Sea Dogs- (3-)
(17) The Pilgrim Fathers-
(18) Charles |- and Parliament-  (2-)
(19) Naval Development under Rlake- (2-)
(20) The Development of the Navy and the Founding of Naval
Tradition-  (2-)
(21) The Development of the Army-
(22) The Plague- (2-)
(23) The Fire-
(24) Commercial and Colonial Rivalry of France in the Eighteenth
Century- (2-)
(25) Indiain the Eighteenth Century- (2-)
(26) Clive in India-
(27) English Society in the Eighteenth Century-
(28) Proceedings in old Government Systems- The Parliament, the
Cabinet, different Meetings and Courts held-
(29) Parliament in Walpole's Time-  (2-)
(30) Transport in the Eighteenth and Nineteenth Century-
(31) Thelndustrial Revolution- (2-)
(32) The Life of Napoleon-
(33) The Development of Architecture- (3-)
As might be expected, there is far less stress on the biographical side ;
there is the same catholicity of interest-
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423. Films generally suggested by Pupils. Similar questions have
been frequently asked in oral lessons.  Children give the matters in which
they are interested. Few general tendencies are discernible, but the
primary interest of boys lies in warfare and in inventions ; afilm on the
industrial changes of the eighteenth century seems called for. Al ages of
scholars, boys and girls, suggest both incident films and films of social
life, though naturally definite episodes are most frequently suggested.

424. Children's Criticisms of Films A, B, C, and D. The boys of
Set G were also asked to criticise the films they had seen in school. Few
criticisms were given, the most common being that the filmswere too short.
Those given, however, show that quite young children notice faults of
construction. A boy of 13 writes : "I think one of the chief things |
disliked in Roman Britain |. was, that the actors in it did not give the
film the atmosphere of the ancient times. They seem like mechanical
dolls, moving arms and legs mechanically. Again, it did not depict any-
thing of historical value. | think that we do know how the Ancient
Britons hunted, and that something of more value could have been put in,
for these films are intended to give us knowledge." Another boy thinks
that the Roman Britain film " switches off from one part to another too
quickly." A third waswanting portrayal of definite facts of the conquest.
k' Roman Britain' may have been improved by telling more of the
Britons than their customs." One criticism runs, " ' Roman Britain'
could be improved by having a story of the same time, and so it would
explain it more."

425. Children's Preferences between Films A, B, C, D. Twenty of
theseboyswhohad seen" Peopleof theAxe," Reelsl.and| I | . of ™ Roman
Britain," and " Wolfe," were asked which they preferred, and why. Two
preferred " People of the Axe," " because it is about a boy of my own age."
One liked " Roman Britain " Il1.—it was exciting. Seventeen preferred
" Wolfe," mostly as being the longest and most thrilling. One, however,
said, " It was a story and the others only gave examples," and five others
expressed much the same view. Of twenty who saw "People of the Lake"
and the first and last reels of " Roman Britain," seven preferred * People
of the Lake " ; they found it exciting. The others liked the last reel of
" Roman Britain," and for the samereason.  In suggesting improvements,
two of this second group want the film shown more quickly, one a larger
screen, one films that are " longer and livelier." The only two other
suggestions run, " ' Roman Britain ' would be improved by showing a day
or two in the fife of one person," and " They would be improved if there
was a main character in them all, as in ' People of the Lake."" Of
seventeen girls aged 12 years 11 monthsin Set F who had seen " People of
the Lake " and the same two reels of " Roman Britain," eleven preferred
" People of the Lake," but they give no reasons beyond that it was more
interesting. Eighteen girls of the same school had seen " People of the
Axe," the two " Roman Britain" reels, and " Wolfe." Six preferred the
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film on the Stone Age. Twofound it interesting. Onesaid, " | preferred
the film of the Stone Age because it had astory running through." Three
are interested in the fact that a child of their own age was the central
figure, and one of these, the girl with the highest I.Q. of the sixty tested
in Set F, felt that the simplicity of the film was helpful. She said, " |
preferred the film on the Stone Age because in it we were shown a boy of
about our own age, and it aroused my interest more than the Roman
Britons fighting and other crowds of people, because there was one person
in the Stone Age on which we could fix our interest." Many childrenin
the course of the enquiry have expressed pleasure in the films on the
Stone and Bronze Ages for this same reason, the attraction of a child in
the leading part. Six of this group preferred " Wolfe " because of its
length and excitement, three Reel | | | . of " Roman Britain," two because
of the fight and one because she was shown this reel with frequent stops
and full oral commentary so that she easily understood. Three found the
subject matter of Reel I. of " Roman Britain " " more interesting " than
that of the other films. That is to say, such criticisms on form as girls
and boys of 12+ are capable of consciously making, suggest the need for
unity and simplicity. A few children in the course of the enquiry, when
asked to criticise the films, have suggested the use of a larger screen, a
few, the introduction of " Talkies."

420. Conclusions. In this search for the most useful type of school
film the following conclusions have been reached:—

(1) Films should be short; if used for introductory purposes when
exact knowledge of detail will later be expected of the class, they should
not be of more than 15 minutes' length. This gives as much material
as scholars can easily assimilate at once, and more than sufficient to supply
the basis of discussion for the rest of a lesson period of 40 to 45 minutes.
It will sometimes be difficult to give the detail of an incident film, the
detail which makes the film more interesting and valuable than the
spoken story, in this time. |n no case, however, should the film take
longer to show than 30 minutes, to allow for its easy use in the 40 minutes'
lesson which is usual in many schools. Films depicting social life should
have related short reels of 15 minutes' length, like those of the Roman
Britain film, so that these may be shown separately or together.

427. (2) The Films must be an Artistic Whole. Unity will naturally
appertain to films of many historical incidents. It must also be achieved
in films of social life. Children do not retain a vivid impression of life in
Roman Britain as a whole when shown all three reels together, because
of the disconnected nature of the scenes. Reel II1. of this same film is
well remembered, for children seeit asthe narrative of onerising. All the
action must have historical significance and irrelevant scenes be avoided.
The League film shows that the presentation of ideas in logical sequence
gives unity to a difficult subject, and that children of 11.|. can reproduce
without further help the line of thought presented. To attain this end
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of unity the imaginative story as used, for instance, by Miss Eileen Power
in Boys and Girls of British History might well be applied to films of
social life intended for Juniors. The use of the boy Fleet as the central
figure of the Stone Age film in large measure provided the necessary unity
for this film. The grouping of incidents in afilm on social life round the
figure of a child appeals strongly to pupils up to the age of 13. It is,
however, an artifice inapplicable to many topics, narrows to some extent
the scope of the film, and confines its appeal to Juniors. Consequently
it is an unwise form to adopt until the stock of films is so wide that
younger and older pupils can be separately considered.

428. (3) School Films must be Primary Creations, not a synthesis of
<juts from longer films, if they are to possess this essential unity.

429. (4) The Historical Film should be mainly Pictorial. The film
should aim at providing what is impossible to the teacher by other means.
The Naval Warfare film is of little value, since it is practically a chrono-
logical summary of events, such as is easily worked out with the class on
the blackboard. A full.length picture of one naval engagement of the
period, with detailed scenes of life aboard, would have been a far more
useful supplement to ordinary lessons, since a teacher cannot give an oral
picture of conditions in such detail nor so vividly as the film. Thus, the
historical film should deal mainly with scenes of actual life, so supplying
the background a teacher cannot easily suggest.

430. (5) Scenes should not be Fugitive. Such pictorial scenes should
not be too fugitive. Teachers have found that some of the scenes in
" People of the Axe " and " People of the Lake " which show the occupa-
tions of primitive man, and thosein Reel I | . of " Roman Britain," passed
too quickly from the screen for the children to realise properly what was
taking place. The scene should remain sufficiently long on the screen for
details of settings, houses, dress, and so forth to be noticed, as well
as action.

431. (6) Maps should be of the Animated Type and Bold. The
minimum number required to elucidate the geographical aspect of the
.subject under consideration should be shown, as otherwise—

(& The maps are confused in the children's minds, though they make
an impression at the time.

(6) In adramatic film they break the story. A lasting impression is
made by the use of one or two animated maps. Children re-
member the two last maps of the Wolfe film showing the move-
ments of the opposed armies by dotted lines and the drawing
of a black sheet over the territory gained by England. For the
creation of a general impression of vast extent, and so forth, as
apart from the teaching of precise details, animated shaded maps
are very effective. |t seems that the film can perform a very

Y
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special function in combining the use of mapswith the depiction
of events in their correct geographical setting. Events cease
for children to take place " in the air," and the close connection
between History and Geography becomes plain to them.

432. (7) It is undesirable to picture Modern and Earlier Peoplesin the
same Reel, asin " People of the Lake," for

(@) The attention of the child seems to focus on the familiar modern.
(b) The dull child confuses the manners and modes of the different
epochs portrayed.

This suggests aso that the portmanteau film proposed by some
teachers, " Dress through the Ages,” " Ships through the Ages," would
leave confusion and not clarity in its wake.

433. (8) The Presentation of the Material must be extremely Direct.
Many children under 13+ failed to understand the analogies in the
League film.

434. (9) Sub.titles must be Short and Simple, terms unfamiliar to
children being avoided. Young children did not understand some of the
terms used in the Roman Britain film, eg. basilica, and did not follow the
dialogue between Pitt and Anson in the Wolfe film.

435. (10) Similarity of Scene must be avoided, for like scenes are con-
fused, e.g. the study and cabin scenes in the Wolfe film, the different parts
of League organisation in " The World War and After."

436. (11) The Scenes should not be Overcrowded. Many pupils aged
12 to 14+ find difficulty in following the massed movements of the
Wolfe film.

437. (12) Accuracy is Essential not only in archaeological detail but
in historical atmosphere. In showing concrete detail, the forms shown
should be not only true but typical, eg. things like the mushroom.shaped
altar in Reel I. of " Roman Britain " should be avoided. The creation of
the right atmosphere in part depends upon the acting. It is very neces
sary that this should be simple and sincere, and consonant with the times
portrayed, e.g. the affected languor of the actress in Reel 1. of " Roman
Britain" is entirely false to the spirit of Britainin A.D. 43. Accuracy
and likelihood must on no account be sacrificed for the sake of heightening
dramatic effects, eg. as in the quarrel of Montcalm and Vaudreuil, or of
obtaining the spectacular, eg. the solitary race of the war chariot in
" Roman Britain." Of such things children are the first and keenest
critics. Reconstruction must not be attempted on inadequate know-
ledge. On this ground, some teachers oppose the filming of scenes of the
life of primitive man.
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438. (13) Generally, it will be well to avoid Scenes where it is scarcely
possible to obtain an Effect of Reality, eg. battle scenes. The question &?
to how far the unhappy side of life can be depicted for children has been
raised in the enquiry. In general, no conclusion has been reached, but
the majority of teachers, men and women, feel that warfare must not be
pictured unless it is shown stripped of glamour.

439. (14) Representation of Important Historical Personages. His-
torical figures should not be shown unless the actor bears some physical
resemblance to the man he personates, and gives of him a not unworthy
presentation, e.g. Pitt, as shown, in the Wolfe film, suggests a character
almost of triviality. Inthisconnection the criticism of one teacher should
be remembered: " Close.ups, particularly of persons representing some
particular historical personage, are hardly convincing ; long shots are
better and more hel pful."

440. (15) The Films should be well produced and particularly clear to
the Eye. Some teachers have feared at the outset of an experiment that
the children would compare the films unfavourably with the super.films
which many of them regularly see. They generally found that their
pupils were very ready to appreciate the simpler film. But teachers
expect artistry as well as scholarship in the school film, as a very definite
aid in training their pupils' aesthetic sense.  The poorer the district the
more valuable a contribution can the film make in this respect. Many
times in the enquiry the deer scene in " People of the Axe " and the corn-
field scene in " Roman Britain," have called forth the children's admira-
tion from sheer attractiveness of setting. The remark of one teacher that
an imperfect picture may very likely help the children more than perfect
words has been noticed, but generally the view is taken that the school
film must be as perfect as possible. One teacher writes, for instance :
" Only films which have something definite to teach and are perfect in
construction and historical accuracy should be shown. To show anything
less than the perfect is fatal." Another closes his report : "1t will be
interesting to see if such films will ever come into use as aregular aid in
the teaching of history. If this is so, then films will be standardised,
eg. one film on the Ancient Britons, one on Cromwell. If this happens,
then these films will have to be next to perfect, and a great deal of money
spent on them." When bodies of teachers have seen the films—such
meetings have been held in Leeds, Bradford, and Bedford—this point has
been invariably raised: " How isthe money to be acquired to obtainreally
excellent school films? " The teachers always opine that no forward
policy is possible without government subsidisation—but in England
individual initiativeis morecommonly the motiveforcein such enterprises.

441. (16) Various Types of Films can beuseful. Of sixty.one teachers
who reported on this point, twenty.three wished for filmson social life, ten
for dramatic incident films; the rest felt that they could advantageously
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use either type, but most of this third group gave the social background
film prior place.

(@) The first need, then, is for a series of films dealing with social
life. They would supply a definite lack, since text-books often deal
briefly with such matters, and the teacher requires both much time and a
wealth of illustrations to create an adequately detailed background.

(b) Films showing actual historical events have peculiar disadvan-
tages, the difficulty of portraying leading historical figures, the danger of
bringing minor but spectacular episodes into over-prominence. They are
also less necessary since, while it is difficult to ensure that events are seen
in a correct setting, it is comparatively easy to suggest action to the child.
Y et many teachers feel that their children profit from seeing films of
momentous events dominated by well-known historical figures; these
people thus come to life. There seems to be real scope in the schools for
films on actual events, particularly with pupils up to the age of 14+ or 15.
In Senior Classes in Elementary Schools in poor districts, particularly in
boys' schools, itislikely that the necessary creation of interest and stirring
of the historical imagination can be better achieved by the dramatic
incident films than by those of other types. The time demanded by the
film-showing and the necessity of avoiding false emphasis dictate that
such films shall deal only with the most important events or with episodes
that can stand as type for many others—as the Wolfe film illumines the
whole of eighteenth-century warfare.

(c) In the Upper Classes of Secondary Schools short films making use
of animated maps and diagrams, chiefly to clinch work already studied,
would seem to be both attractive to the scholars and useful.

(d) There appears to be a place for the biographical film. Several
teachers think they would be helpful, and as many boys of 12+ to 13+
suggest them, they would appear to be psychologically sound to that extent.

(e) Several teachers have suggested that good topical films might be
used, e.g. extracts from the topical budget.

(f) Itisinadvisable tofilmthe historical novel for purposes of history
teaching. Many such novels are marked by gross inaccuracy, and, in
any case, interest would centre in the fictitious plot rather than in the
setting.

442. (17) The Film need be neither Episodic nor Superficial. The use
of " The World War and After " has shown that the film is not necessarily
episodic or concerned only with the more superficial aspects of history,
but that it can be made the vehicle for serious teaching on serious issues ;
it can be in many respects an effective medium for the teaching of cause
and effect, of man's motives and of his generative ideas as well as of his
actions,

443. (18) Co-operation of Teacher, Expert, and Professional Producer
needed. The school film, which must be appropriate to the age and attain-
ment of the child, and have historical accuracy and technical excellence,
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can be produced only through the co-operation of the practical teacher,
historical expert, and professional producer.®

L It is interesting to note that a teacher who has for some time been watching the
effect of the cinema-house picture on school children came to the following conclusions,
which he kindly sent to me. " With regard to historical films | would always emphasise
the following points. First, the facts and the background must be absolutely authentic
and reconstructed with extreme care.  Secondly, thefilm should not be too long nor include
too much. Thirdly, it should be brought as nearly as possible into line with films shown
merely for entertainment by being largely narrative. Fourthly, there should not be too
many maps and diagrams ; otherwise the large amount of matter to be assimilated causes
the impressions in the pupils' minds to be hazy. But | would ring the changes as often as
possible between maps, charts, contemporary cartoons, and continuous pictorial narrative."



CHAPTER X1V

PRACTICAL CONSIDERATIONS

A SCHEME OF FILMS FOR HISTORY TEACHING—THE INSTALLATION
OF THE APPARATUS IN SCHOOLS

444- Regular Use of the Film is justified by Results Many teachers in
Secondary Schools, sincere in their appreciation of the value of the film,
feel that scholars should not see them frequently in school, certainly not
oftener than once a term- Most teachers to whom | have talked in the
Elementary Schools would welcome the opportunity of more frequent
use, and there is no doubt but that the film can be of particular assistance
to the non-specialist teacher- | should like any classes that | was teaching,
whose ages fell between 12 and 15, and in any type of school, to see
suitable films twice aterm- It is comparatively easy to interest scholars
in history in the sense that they enjoy history lessons, like to listen to
what the teacher has to say, and to find answers to the questions put ;
it is less easy to get a whole class, aged perhaps 13, all the children, not
one or two of the brightest among them, eager to ask questions themselves-
The film has this power- The capacity of the film to rouse interest and
provoke thought, particularly to give the backward a genuine apprecia-
tion of the subject as concerned with human beings like themselves,
justifiesitsregular use=  The historically minded grip the subject however
itistaught; a method that patently helps the backward child should not
be one of only very occasional resort- For this reason | think that in the
type of school considered in Chapter 1X., schools in poor areas where
teachers and scholars labour under specia difficulties, it would not be
amiss to show films three times a term-

445- Practical Reasons preventing frequent Use of Films- But at
present there are many practical difficulties to solve in using the film ;
the history teacher will not have the monopoly of the projector ; as yet
there is no supply of suitable historical films, and it will probably be long
before such films exist in any numbers- It is unlikely that each class
will be able to see historical films oftener than once a term even if the
schools acquire projectors- Allowing for one film a term, what twelve
topics are most suitable for filming to help the teacher with an outline
course of English History, the usual four-year course with scholars
aged 11 to 15?

446- Subjects : General Reasons underlying Choice- Probably no

two teachers would have identical views- Twelve subjects are proposed
342
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below- It seems useless to relate them to a definite syllabus, since the
periods covered in a year vary considerably from school to school- The
films suggested deal in the main with Social History, in accordance with
the consensus of opinion amongst teachers who have assisted in the
enquiry, but, equally in accordance with general opinion, other types of
films are aso proposed- In any case, none of the films are a mere collec-
tion of details on dress, houses, or customs- Choice has depended on the
value of the subject for study- The underlying notion has been to avoid
spectacular fighting, to deal with the life of the people, to choose topics
which interpret their period or indicate the emergence of the present from
the past- And, naturally, the nature of the medium has to be considered ;
not all the important topics of English History are suitable for presenta-
tion by the film-

THE SUGGESTED LIST IS :—
(1) Roman Britain-
(2) Lifein and around a Norman Castle-
(3) A Norman Manor-
(4) Life in a Monastery-
(5) A Mediaeval Craft Gild-
(0) Chivalry-

MODERN PERIOD

(7) The Renaissance and Reformation in England-
(8) The Rise of the Middle Classes in Tudor Times-
(9) Oliver Cromwell-

(10) Imperial Expansion-

(11) The Industrial Revolution-

(12) The League of Nations-

447- Reason for Selection of the Individual Topics (1) Roman
Britain- Indealingwith thistopic, British History isrelated to the wider
story of World History, and it is very necessary to impress on the children
the contribution of Rome to world civilisation, the meaning of such things
as Pax Romana and the Roman love of Law- Further, though second-
arily, many Roman antiquities are to be found in all parts of England,
and we have postulated that the interest of our pupils should be aroused
in these-

448- (2) Life in and around a Norman Castlee The remaining five
films on the mediaeval period are chosen in an attempt to interpret for the
child the structure of mediaeval society and the mediaeval spirit- The
framework of society from the tenth century onward was feudal- In the
twelfth and thirteenth centuries feudalism is " the basis of local Govern-
ment, of justice, of legislation, of the army and of all executive power-" *
We do not try to explain all this to the young school child, but it is

L H. W. C. Davis, Mediaeval Europe, p. 88.
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essential that he shall have some understanding of the system. Thisfilm,
while giving a picture of the daily life of the baronial class, will give
concreteness to lessons on the feudal regime, and, in picturing the strength
and importance of a great feudatory, will illumine the mediaeval conflict
of crown and baronage. It is assumed that the relations of the owner of
the castle to superior and tenant will be indicated, his responsibilities as
well as his pleasures.

449. (3) A Norman Manor. (Theworking of theland.) Thisfilmis
complementary to the preceding one, giving further completeness to the
children's picture of social conditions at this epoch. A film on the
manorial economy and system of husbandry will help to give clear reaisa--
tion of the daily life of the greater proportion of English people for many
centuries. A film on one " generalised " manor, true to type for one
specific period, need not create a false impression that each manor was as
like the next as two peas, nor that details of manorial organisation re-
mained unchanged through successive generations.  Such matters can be
made clear in oral lessons. Granting the difficulty of reconstructing for
the film a typical manor, even a typical Norman manor, it remains true
that such afilm would give the children a picture of rural England, true,
in its broad features, for many centuries. And, in seeing the demonstra-
tion of the three.field system in working, children would learn something
of the distinctively co-operative methods of mediaeval times, as contrasted
with the individualism of our own.

450. (4) Life in a Monastery. Much of the work on the mediaeval
period is devoted to leading children to understand the power and influence
of the Church, though it may never be stated to them in any set terms.
They should realise the rivalry of Church and State, as they do that of
King and Barons. They should know that the Middle Ages were devout,
religious aspiration leading folks to go on pilgrimage, to crusading zeal, to
the founding of mendicant and monastic orders. This film is suggested
in that the monastic life is the fullest expression of mediaeval religious
idealism, without some sympathetic feeling for which, the period will be
to the children as a closed book.

451. (5) A Mediaeval Craft Gild. As the film on the manor gave a
general background for country life over many centuries, so a film on a
craft gild, though it will necessarily deal with the features of gild life
true of one definite period, will, in its general form, illumine industrial
life and town life throughout the mediaeval period. It is far less gild
pageantry that should be indicated than the gild's control of industry.
Treated broadly, to include, for instance, the travelling of craft brethren
in search of raw material and to sell goods at fairs, it will include a picture
of mediaeval travelling conditions and of trade. Indication of such
matters as gild concern for sound workmanship and of the spirit of co-
operation and brotherhood will further help to create respect for the
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mediaeval outlook. There is, of course, in all these films, no question of
painting an ideal picture, but of approximating to the truth.

452. (6) Chivalry. A film on chivalry deserves a place as presenting
the system of education and the code of conduct of the knightly class over
a long period. Though it was a narrow code applying only to one class
and but imperfectly practised, it gave some slight mitigation to the
brutality of the feudal period. Further, " at the worst it had the merit
of investing human relationships and human occupations with an ideal
significance. In particular it gave to women a more honourable position
than they had occupied in any social system of antiquity. It rediscovered
one half of human nature. But for chivalry, the Beatrice of Dante, the
Laura of Petrarch, Shakespeare's Miranda, and Goethe's Marguerite could
not have been created, much less comprehended.” * It has remained an
operative ideal down to the present day.

453. The Modern Period. The films on social life suggested for the
mediaeval period illustrated distinctive features of the time. Similar
films do not so readily suggest themselves for later times. A series of
films, e.g. Elizabethan scenes, London in the time of Pepys, London of
the Coffee House period, though attractive, would advance us little in our
understanding of English History, apart from the fact that such films
would probably be confused in the children's memory as being insufficiently
dissimilar. The well-marked strands to be studied in this modern era are
those of the Renaissance and Reformation, with the long, ensuing religious
struggles, the development of the constitution, Imperial expansion, later
the Industrial Revolution, the growth of democracy, the Great War with
its causes and results. The film should deal with some of these topics to
help to direct upon them the children's interest and thought.

454. (7) The Renaissance and Reformation. Obviously these move-
ments should be marked. Their influence is still directly active. It is
difficult to decide how the film could best be employed to illumine them.
I't does not seem that the film can render easy assistance in dealing with
the Reformation, the doctrinal aspect of which, in any case, is unsuitable
for children's study. For the Renaissance a whole series of films could
be used—Columbus' enterprises, or a film dealing with some of the English
sea-dogs, the establishment of printing, the English humanists. A film
on Sir Thomas More would seem to be an excellent supplement to oral
teaching, for the influence of both movements is seen in the story of the
life of one person, and that person, too, one of the most charming and
noble characters in English History.

455. (8) The Rise of the Middle Classes in the Tudor Period. This film
would need a more attractive title; its subject matter is interesting

1 H. W. C. Davis, Mediaeval Europe, p. 107.
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enough. Though the rise of a prosperous middle class is one of the most
important aspects of the Tudor period, and the influence of this class
marked in the struggles of the Stuart reigns, the ordinary text-book, more
engrossed in political matters and religious developments, passes it over
with scant mention. Children refer to the fact of the rise of this class
glibly, but the words frequently mean little to them. A film could make
good this lack of explanation. The scenes suggesting the new develop-
ments in agriculture and the expansion of trade would at the same time
give a picture of Tudor England in town and country far more valuable
than the unrelated scenes of Tudor Pageantry and Elizabethan life that
some teachers have suggested. Moreover, many of the developments to
be treated, eg. the formation of the East India Company, had conse-
quences still very obviously affecting the modern world.

456. (9) Oliver Cromwell. Among the series of films should be one
suggesting the struggles that have attended the gradual development of
our democratic constitution, the forthrightness and sacrifice of the many
who have resisted tyranny. A film on Cromwell, eschewing the actual
battles as much as possible (Drinkwater has shown how it can be done for
the regular stage), would well illustrate the Stuart phase of the develop-
ment of limited monarchy.

457. (10) Imperial Expansion. The schools need a series of films on
thegrowth of theEmpire. Children should understand how the Dominions
were severally established and developed. Such a series of films would
lead to greater understanding of existing problems and greater sympathy
with Dominion aims. Colonial History, moreover, frequently receivesin
the schools somewhat one.sided treatment. It is not that a biased repre-
sentation of events is given, but the first journeys of the emigrants are
described, and thereafter little attention paid to the development of the
settlement, unless wars of aggression or defence are in question or matters
of revenue arise. The film would seem peculiarly fitted to make far more
definite the children's knowledge of actual colonial life through successive
generations.

458. (11) The Industrial Revolution. The industrial changes of the
eighteenth and nineteenth centuries completely metamorphosed English
social and industrial conditions. The England of to-day is incompre-
hensible without a knowledge of the change. Again, one film of one or
two reels cannot cover all the aspects of this topic ; a series would be
valuable, but one short film could deal with some essential phase, as the
existing scenario on the Woollen Industry treats of the change from the
domestic to the factory system. One Headmaster of a large Boys'
Secondary School wrote to me : "I think an urgent need of the Northis
a good film of the Industrial Revolution, and whatever expense it cost
would be amply compensated.”
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459. (12) The League of Nations. The League of Nations' spirit is
the most significant development of our times. It is essential that
scholars shall understand the need for the League's inception, its organisa-
tion, and aims.

460. Teachers Suggegtions of Film Topics. Some teachers, in re-
porting on the type of film desirable, suggested one or two actual subjects
for films. The list follows, the number of times a proposal was made
being indicated in brackets if it was offered more than once. Suggestions,
similar but not exactly identical, are grouped together. Thelist cannot be
considered as fully representative, since such definite suggestions were not
asked for, but it gives some indication of the general outlook.

461. Filmson Social Life.

Primitive Man in Britain.
Tours of Archaeological Survey—Assyria, Egypt, Greece, Rome,
etc. (2)
Films of Antiquities—Hadrian's Wall, Caernarvon Castle, Foun-
tains Abbey. (2.)
Social Lifein Egypt, Greece, Rome.
The Life of an Egyptian Princess.
Roman Britain. (2)
Saxon and Danish Conquests. (2.)
Saxon Life. (2)
| The Manor. (8.)
(Agricultural Processesin the Middle Ages.
Lifein a Castle. (5.
Life in a Monastery.  (12)
The Coming of the Friars.
Pilgrimages—Chaucer's Canterbury Tales.
[Life in the Mediaeval Towns—apprenticeship, craft gild, etc.
Pageantry of a Mediaeval Town. (2.)
Gild Pageantry.
JMediaeval Artsand Crafts.
| Primitive Trades.
A Mediaeval Fair. (3.)
Old Transport. (2.
[Lifein Different Types of Houses.
Mediaeval Methods of Justice. (2.)
Chivalry (Life and Training of a Knight, Squire, Knighthood,
Tournament). (4.)
The Peasants' Revolt. (2)
The Renaissance.
The Reformation. (Connected social changes, English martyrs.)
Elizabethan Scenes. (3—with theatre.)
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Social Life in Stuart Period.

James |.—his Progress to London.

Scenes from Pepys.

(Elizabethan Seamen—not only defeat of Armada, but first voyages
to India, beginnings of overseas trade, the galley and the

J sailing ship.

The History of British Commerce.

Commerce—Trade Routes of the Middle Ages : Joint Stock and

% Regulated Companies : Voyage to the Levant.

A scries on the Building and Growth of the Empire. (7.)

London of the Coffee House Time and Type. (2.

[The Industrial Revolution. (12.)

Old Cottage Industries.

From the Domestic System to the Cotton Mill.

| The Development of Machinery.

Changes in Houses. Growth of Towns.

Power—wind, steam, oil.

Furniture—antiques and modern workshops.

(Conquest of Space by Rail, Sea, Air.

The Navy, Warfare and Strategy, e.g. Battle of the Saints.

Episodes of the Napoleonic Wars—ships, soldiers, etc., shown.

The Growth of Parliament. (2.)

Scenes such as the Opening of Parliament (for young scholars in
the provinces).

The Development of Local Government.

The Development of Education in the Nineteenth and Twentieth
Centuries.

A Civic film, showing such things as the opening of Parliament
and an ordinary session there, judges going to the assizes and
an ordinary trial, a nursery school or babies' welfare, and so
on, an example of huge modern manufactures, etc.

The League of Nations.

462. Incident Films.

The Norman Conquest. (3.)
The Crusades.

Magna Carta. (3.)

Voyages of Discovery. (2.)

The Spanish Armada.

The Pilgrim Fathers.

The Struggle of Charles and Parliament. (3.)
The Fire of London. (2.

The Siege of Gibraltar.

Bonnie Prince Charlie. (2.
Scenes in the French Revolution.
The Year of Revolutions.
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A film showing how England helped Greece, Italy, Belgium, etc.,
in the nineteenth century.

463. Biographical Films.

Charlemagne. Sir Isaac Newton.
Alfred. (4) Louis X1V.
Harold. Richelieu.
Hereward. Chatham.

Joan of Arc. (4) Captain Cook.
Rienzi. Napoleon. (2)
Caxton. Bismarck.
Columbus. Mazzini.
Savonarola. Shaftesbury.
Luther. Livingstone.
Drake. Edison.

464. Installation of the Apparatus : School Projectors should allow
for stopping the Film. It seems somewhat beside the point to discuss the
apparatus since rapid strides are being made in the perfecting of pro-
jectors. One or two points deserve mention. When the room was well
darkened the reports agree that the machine used gave admirably clear
projection. The teachers are unanimous in commending the fact that
the projector allowed for regulation of the speed of the film and for stops ;
they feel this to be essential in a machine for schools. Representative
comments are : "I particularly enjoyed the section of thefilmwhich was
taken more slowly and stopped at certain points for explanation. This
makes the film far more valuable " ; and " The stoppage of the film at
particular points was most valuable, and is, | consider, essential for
teaching purposes."

465. Need for a Quiet Machine. The school projector needs to be as
silent as possible. The buzz of the machine is distracting, and the
teachers' comments are not always heard above it easily.

466. Size of Screen.  The screen should be as large as possible.  There
is little effect of reality when small pictures of historical subjects are
shown ; the people look like pigmies, and details of costume, architecture,
and the like become almost undistinguishable. The size of the picture
usually obtained during the enquiry, five feet by six, is adequate, but an
even more convincing effect was achieved when a larger screen was used.
Further, the larger the picture the more easy is it to arrange that every
child has an undistorted view.

467. Difficulties of Cogt, Room, Ventilation, etc. The present cost of
such apparatus as will give an adequately large picture seems prohibitive

! Cf. Appendix D, 18, 19.
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to many. | quote the most pessimistic of the reports that | received on
this point. This History Master had not seen follow-up work with the
films of the kind later developed in the enquiry ; he saw " People of the
Axe " and the Wolfe film projected for two of the formal experiments,
when the children did written tests afterwards without intervening dis-
cussion ; he fairly sums up the advantages of the film as he sees them, in
giving detail of costume, custom, topography, in presenting ideally the
narrative type of lesson—" The very best teacher cannot compete here if
the film is well made." He then proceeds to count the disadvantages, as
follows :—

" The film is decidedly not economical of—

(1) Educational Expense. The epidiascope will be compared very
favourably with the projector in this respect.

(2) Space. The film demands a history.room with the projector a
fixture, i.e. this means one projector for the one subject. Pre-
sumably Geography, etc., could make the same demand.

(3) Time. The film is only practicable if it can be turned on,
generally only for afew moments, just whenitsaidisrequired.
Long films, to my mind, are not worth the time expended.
And boys would not very willingly stay over school hours.

(4) Energy. At first sight the film seems an economy. But unless
ideally organised as in (2) (i.e. a fixture), it consumes far too
much energy in arrangement and organisation."

He finally concludes, in consequence, that " The age of thefilmisnot yet."

Another teacher, who had helped with Experiments 73, 80, and 99,
involving eight classes of boys in a Secondary School, writes : " For the
best use of a cinema as a normal instrument in schools | think it is
necessary either that it should be usable in any classroom, or that,
if a private room is required, it should be available without dis-
possessing another class. . . . History teaching needs constant illustra-
tions of all kinds; extracts from contemporary writers, pictures, and
lantern slides are all in regular use. All are, however, relatively inex-
pressive. |s the amount of benefit to be gained by the use of the cinema
in teaching History proportionate to the expense ? Not, | think, if itis
used for History alone ; the money could be better spent in books. But
it seems to me that the cinema has great possibilities and value for other
subjects as well—Geography at once suggests itself, and the film of the
cancer campaign showing the influence of radium emanations on cancerous
growths, suggests that the cinema has an indispensable part to play in
biology. History will be able to take its full sharein using a cinema that
has won its place in the school on these wider grounds. A careful and
convincing reconstruction of manorial life, for instance, would be of
great value."

Even more representative of the general opinion amongst teachers
who had seen definite follow-up work is this comment from the History
Mistress of Set F of the formal tests; she had also helped in Experi.
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ments 85, 86, 97, and 101, involving six classes aged from 13 to 18:
"1 think there are great possibilities in the use of films in schools,
either to supplement or revise work already done or to introduce a
new subject- | think the installation of a projector would be of great
help in the teaching of history once the initial expense is overcome-"
Several teachers have outlined schemes whereby the schools of a district
could have a joint-projector- It is probable, however, that the cost of
the apparatus would decrease if there were any large demand- Some
system of ventilation will need to be arranged for in the film-room other
than that by door and window until the day of the large daylight screen,
for windows are necessarily closed to darken the room- Teachers, in
general, felt that such practical obstacles were surmountable-

468- Projector and Screen should be Fixtures- It is, however, neces-
sary that projector and screen should be fixtures, so long as the heavy
type of machine used in the enquiry is employed, to economise time and
the teachers' energy, and to ensure that ease in use without which all but
enthusiasts are deterred from handling such school apparatus-



CHAPTER XV
THE FILM AND LATIN TEACHING

469. Type of Test. Five experiments were undertaken, using the
Roman Britain film, to test the value of thefilmin giving colour to the
reading of a Latin text. The teachers sent in very full reports, and since
already many lessons have been described after use of this film, it seems
best merely to quote these reports in full. In every case Reel |1. and
Reel 11 I . were shown with frequent stoppings of the film for explanations
and with a running commentary. In these explanations things were
referred to by their Latin names.

470. Experiment 108. This was the least detailed of the experi-
ments, discussion lessons following the film but no written work being
done. The girlswere aged 14, and had taken L atin for two years, one year
of two lessons a week and one year of four lessons a week. The teacher
wrote : "I found that the especial points noticed by girls were—

(1) The making of the camp.

(2) The actual battle.

(3) The display of weapons before battle.
(4) The armour.

(5) The method of carrying the kit.

One girl noticed the word agger, which was a new word. Others had
not remembered the word, but when they heard it again, they remembered
itsmeaning. Onegirl said that the film was too quick, particularly where
the chariot race was introduced. Some girls said a film of this sort would
be helpful as a setting for reading Caesar. Others said they thought
films with some sort of story would be more useful. Other girls said they
had quite as clear ideas from the pictures in their books and did not think
they learned anything new. These were mostly older girls. From the
point of view of language teaching, | think a film of this sort would be
extremely useful if from time to time a list of words could be put on the
screen—| mean names, etc., of things shown. Apart from vocabulary, |
think the film would be excellent to give colour to the reading of Latin
texts. | think children would get better ideas of things from one film
than from hours of talking."

471. Experiment 109. Boys aged 14+ saw the film. Before the
showing half of them wrote accounts of what they knew of the Roman

army, the other half made sketches of a Roman camp and of the equip.
352
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ment of the Roman soldier. After the film and following discussion the
same tests were repeated. Two reports were kindly given, the first from
the teacher actually taking Latin with this class, the second from the
Senior Classics Master.

472. |. Report from the Teacher of the Class. " (1) The film was
definitely of use in giving a vivid picture of things before known to the
boys merely by names and rough sketches on the blackboard. In class
the boys showed keen interest and responded well to the invitation to
ask questions and make criticisms.  Some intelligent questions were asked
by boys whose work is of a poor standard. | do not think the film stimu-
lated discussion except in that it provided points upon which definite
information could be asked for and given. Questions arc readily asked in
class, but take the form of wild guesses reminiscent of English History.
The British behaviour and actions excited more interest than the
Roman ; this was especially so in the second part of the film. The
form unanimously agreed that the second reel was more interesting,
because more exciting, and but for one dissentient thought it had been of
real value for their Latin. Criticism of such points as (a) the poor view
of the camp, (b) most unmilitary marching, etc., were common. The
written work and sketches showed a tendency to forget rapidly what had
been seen.  For instance, the Roman sword would be drawn to resemble
(a) a stiletto, (6) a sabre.

(2) Personally, | think a much better film for the purpose of giving
definite instruction would be obtained if the soldiers could be seen
(a) putting on and taking off a sword, (b) displaying their various equip-
ment, (¢) building a vallum, etc. The intention of instructing should be
more definitely kept in view. There might also be a film to illustrate
the civil life of the Romans ; naval matters also might be explained.

(3) The film was clear and good in itself.

(4) It is trying to combine lecture and projection. Stopping the
film is definitely jarring—starting again almost as much so. The lantern
has been described as the ' grave of good lecturing,' but the film is even
more inconvenient to mix with oral instruction. The time taken to put
up the instrument and dismount it is a factor that many would object to.
A lantern takes only a few minutes."

473. 1 | . Report from the Senior Classics Master. " (1) The class had
had some previous instruction (verbal and blackboard) on the subject.

(2) Thefilmitself seemed open to criticism on the following grounds:
(a) Incoherence, especially in Part 1. Different aspects of the subject
were introduced without much evident plan. In one place the captions
appeared to have been mixed up. Forum in the caption was followed
by soldiers marching under trees. (6) Irrelevance : there were many
irrelevant episodes that confused the attention, (c) Omissions: in
Part I'I1., which was otherwise better adapted to its purpose, several
omissions were noted. The camp was rendered unintelligible to many by

z
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the fact that only a small portion, a close.up, was shown. There were no
field engines, catapulta, etc. (d) Thefilmhardly didjusticetothe Romans
in the way of military discipline and soldierly bearing, and over-empha-
sised the barbaric features of Early Britain. These are weaknesses that
particularly strike boys who witness the film, (e) It tried to show too
many things too hastily. If it had given us more time to take in what we
saw and shown us fewer things we might have learnt more.

(3) On the other hand, the response of the boys to the film was
decidedly good. They showed evident interest in the subject matter,
which appealed to their age, and were quite ready with their questions
about it afterwards, though they were aso very ready with criticisms of
what they regarded as weak spots. It did not appear that the duller boys
were specially benefited. It was evident, however, that previous instruc-
tion was an important factor in intelligent interest. Subjects on which
they already had some notions were more attended to and better absorbed,
while matters not previously discussed, though appearing in the film, were
neglected, e.g. the very prominent signa were never alluded to, though the
lecturer stopped and pointed them out in the course of the demonstration.
Comparing their work before and after seeing the film, it is evident that
they were very vague in their ideas on many details beforehand. Their
written work did not always reveal this, but the drawings did. After
seeing the film, the definiteness of their mental pictures as evidenced by
the drawings was quite marked. But it was also noticeable that many
boys failed to express on paper new knowledge which it was evident from
the discussion they had acquired : so that their paper knowledge may
not always be an adequate key to their real knowledge ; or we may doubt
if the less intelligent really grasp what they are shown on the film and
orally until after repeated instruction.

(4) It left me personally with the belief that the film is a valuable
means of stimulating interest and making the background of a Latin
author more real. | do not, however, think that it is necessarily superior
to the use of Lantern Slides, except possibly for reaching the very un-
imaginative."*

474. Scores @ Experiment 109.
s FOR WRITTEN TEST : EXPERIMENT 109.

Before Film. After Film.

1 C+ B.t.
2 B B

3 B B+
4 B B+
5 B B+
6 B B+
7 B A

8 B+ B+
9 B+ A

* Cf. supra, 313.
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MARKS FOR DRAWING TEST : EXPERIMENT 109.

Before Film. After Film.
1 A. A
2 B+ A
3 B A.
4 C+ B+
5 C+ B+
6 C+
7 & B+
8 c B
9 c B

More boys were present at the film and lesson, but it was impossible
to compare work before and after the film, for they mistook instructions
in some cases, and did first a written answer, and later drawings.

475. Experiment 110: Form Upper VA. The teacher's report is
given in full:—

" (1) Drawings were made by the girls of Upper V A . (School Certifi-
cate Form), age 15.f. Before seeing the film the girls were asked to draw
a Roman helmet (officer's and private's), the scutum, the pilum, the
gladius, and the lorica. After seeing the film the same objects were
drawn. The following table shows the result (classified with A, B, C, D)
according to correctness and amount of detail :—

Boforo Film.  After Film. Before Film.  After Film
1 D A 9 D B
2 D C 10 C A
3 C B 11 D C
4 D A 12 D B
5 D A 13 D B
6 D B 14 D C
7 C A 15 D C
8 D A
SUMMABY.

DtoA 3

D to 1

C to 2

D to 4

D to 4

C to 1

(2) Previous acquaintance with the subject matter of the film.
The class had read Caesar's ' Gallic War ' for one term. Little direct in-
struction had previously been given on the equipment of the Roman
army, but the text.book used contained pictures of the objects they were
asked to draw. They had a general idea of the organisation and adminis-
tration of a Roman province such as Gaul in the time of Caesar, no know-
ledge of the later Imperial system.

(3) The film was undoubtedly of value. The children were eager
to talk about the subject of the film both immediately after and in subse.
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quent lessons where reference to it has been possible- Opinion was
divided on the question of which part they hked best, some preferring to
see what they had already some vague impression of, i-e- military activity,
others the iinfamihar civil life- (Numbers were 7 for the civil, 8 for the
military part-)

(4) Pupils' questions and answers :—

1- Was tho film helpful ?  Yes—(15)-
2- How did it help ? (a) Now possible toimagine the Romansfighting-
(b) 1t made clear the discipline and order of the
Roman army-
(© It cleared up details, eeg- Roman nightly
camp ; the bridge-
(d) It gave a new conception of Roman civil life,
especialy of the baths-
(e) It gave a new conception of the Romans
themselves, derived from the picture of the
Governor and procurator and the place of
ceremonial, thus leading to
(f) The idea of a highly civilised people, and
giving
(g) Some insight into Roman character-

(5) Suggestions and criticisms made by the girls themselves :—

(a) There was no picture of a Roman road and soldiers marching
onit, though theroad istypical of Roman civilisation-

(6) Couldthe soldiers be shown doing tilings ? e-g- building walls,
throwing up the mound-

(c) One girl wanted to see the ditch the other side of the mound-
All agreed that the chief value of afilm of this kind would be in
making the whole subject more alive-

(6) Films most useful for Latin teaching-

(&) The ' Reconstruction ' type, dealing with various aspects of
Roman life- It seems to me that it might sometimes be possible
to combine these with literature, e-g- in afilm dealing with a day
in the life of a Roman senator it might be possible to read before,
and again after, passages from Horace, Pliny, Martial, etc., treating
of the same subjects- Films of the * dramatic' incident type
would, | think, be less valuable, as the primary concern of the
average teacher of Latin is to give an introduction to literature
and the * dramatic incident' in literature will speak for itself if
only the pupils' mind is already equipped with the correct and
adequate mental pictures that the words should call up-

(b) Films for this purpose should be largely pictorial-

(c) Projection- Sometimes the subject seemed to change just
when it was becoming most interesting- At other times a closer
view would have been desirable, e.g. soldiers resting after the
march-
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(d) If °Latin’ films were used in school under the direction of
the teacher of Latin, it would probably be a decided help to have
titles and sub.titles and all explanations in simple Latin. This
would serve atwofold purpose —

(i.) Word and object would tend to be more easily associated,
(i) Desireto beinformed fully on the subject of the forthcoming
section of the film would act as a stimulus to translation !

476. FormVA., averageage 14+. Number 29. This class had previ-
ously read some passages dealing chiefly with History and Mythology.
They had no detailed knowledge of military things, and no knowledge
of Caesar. Their answers about the film included the following : 18
preferred the socia life film, 11 preferred the military life film. The
18 gave as a reason the fact that the individual was more clearly differ-
entiated in the civilian picture. Military life tends to standardise things.
Several spoke of 'reality," actuality, the lifelikeness of the picture, and
suggested that they would see more in their reading afterwards. One
formed a general picture of Roman life as a whole, instead of the
" snippets ' in her mind before. Roman life was seen to be impressive :
the contrast was brought out between the civilised Romans and the
uncivilised Britons: the meaning of Roman disciplinewas now clear. One
girl was struck by the likeness of the Romans to ourselves. They were
not nearly so remote as she had previously supposed.”

477. Comparison of Film and Still Picture in the Learning of Latin.
One or two points in connection with this experiment are particularly
interesting. It appeared that in the case of some older girls, as well as
younger ones, the detail of still illustration is overlooked. In discussing
why the film was helpful, one girl said that previously she had always
thought of Roman soldiers as wearing flowing robes. She was asked to
get out her text-book and notice at the front the pictures of a private, a
centurion, and a standard-bearer. Had she not seen these before ?  She
replied, " Yes, | know | have looked at them several times, but in spite
of that | thought of them in robes till | saw the film" Another child,
coming to the rescue, explained that the soldiers did not become real till
they were seen onthe film. The classwas asked if ordinary pictures could
not make them so. The general opinion was that tins was not the case :
" They are not real till we see them moving." One girl said : " | never
think of anything but the words in a Latin lesson. The film makes me
wonder." This is surely a tribute to any method. She was asked if she
did not picture the scenes when translating, and replied, " No, | only think
of the words as words, and never make pictures at all." The class
chorused agreement.

478. The Film makes the Romans more Human. The teacher ex-
pressed surprise after the lesson with the younger form at the reasons
given for their preference for the reel on civil life. They always thought
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of war in connection with Rome; it was pleasant to see another side
and realise that there were different types of Romans, that not all were
soldiers. The teacher pointed out that their texts had been on social life.
" Yes," replied agirl, " but all our sentences are about war." The most
marked fact that emerged was that the film made the Romans far more
human. " | always thought of them as law-givers, never chatting and
smiling." " | think of them in camps, not in houses." The teacher's
private comment was, " That is most humiliating." She herself had
always felt starved as a girl at school of details of ordinary Roman life ;
she had consequently aimed at giving a picture of Roman home life to her
pupils, avoiding a too exclusive use of martial texts. Yet all the class
had said that they did not realise these things until they saw the film.

479. Experiment 111. An experiment was conducted in exactly the
same way with another School Certificate Form of 17 girls whose average
age was 16 years. The report runs :(—

" RESULT OF DRAWING TEST
Form—School

Certificate ire Film. After Film.
2 D B+
3 0 B.h
4 D B
5 D B
7 E A.
8 > B
9 C A.
11 E C
12 E B+
13 B A
14 c B.h
15 B B
16 C B+
17 D A

" (1) GIRLS' PREVIOUS ACQUAINTANCE WITH THE SUBJECT MATTER.
None directly. In their first year's Latin they discussed certain aspects
of socia life, eg. Roman house, Roman dress, life in a Roman city, but
no time is given to this side specifically—only as it enters into their
reading.

(2) CRITICISM. This film is very good as a stimulus to discussion, with
obvious weaknesses in the battle scenes. It is particularly helpful in
explaining Roman equipment more vividly than by a dry catalogue of
facts. The military filmis an excellent accompaniment to the reading of
Caesar as a set book, especially where children, being engrossed with the
language difficulty, do not visualise sufficiently. The stimulus given by
the picture may very possibly assist with language, by putting the whole
subject in a more intelligible light and thus giving added confidence.
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Response in Class. This was very satisfactory. The film was certainly
of use. It provoked a good discussion, and the interest it aroused was
not spasmodic. Constant allusions to it have been made in a helpful
way in subsequent lessons. The majority were interested particularly in
the military part of the film. A verbatim report of the lesson is enclosed.

(3 TYPE OF FILM HELPFUL FOR LATIN TEACHING :(—
(@ Military.
(b) Pictorial, i.e. showing Roman sites, Roman camps, Roman

temples and houses in their present condition and as they
would be restored.

(4 ANSWERS AND CRITICISMS GIVEN BY THE CLASS :—
Was any one bored ? No.
Did any one find it entirely
unhelpful ? No.
How wasit helpful ? I'n showing
1. The formation and equipment of the
Roman army.
2. The shield wall.
3. Details of armour. (This came unanim-
ously.)
. Calling attention to things unsuspected
heforc, e.g. wearing of trousers.
. The carrying of baggage.
. The chin-guard to the helmets.
. Chariot manoeuvres.
. The forced march.
. The agger of the camp.
10. The ornamental character of the standard.

(5) POINTS IN SOCIAL LIFE FILM WHICH WERE COMMENTED UPON :—

(a) The dandy.
(b) The different view of Roman character—the more emotional
sde.
The social life film was preferred by only seven girls. The reasons given
were i—
(a) It explained things of which wc knew less.
(b) It was more human.
(c) It was more real than the battle scene, i.e. more convincing.
(d) Town life is more difficult to imagine, and therefore such a
film is more helpful.

The battle film was preferred by the remaining ten girls. The reasons
given were \—
(a) It was more useful.
(b) It was more exciting.
(c) It makes reading more vivid.
(d) It shows a more characteristic side of the Romans, the side
which had greater influence upon us.

N

©o~NO Ul
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The film as a whole was appreciated because—

(a) It gives a clearer idea of Britain under the Romans.
(b) It is stimulating to thought.
(c) Seeing has more dramatic effect than reading.

The film was criticised as a whole because—
(@) The battle scene was weak.
(b) The marching was not very smart,
() The battle formation was sparse.”

480. Experiment 112. Another mistress from the same school re-
ported on results with another School Certificate Division. She discusses,
the question of film lessons in detail; some of her valuable comments have
appeared earlier in the report:—

" The experiment was taken with the School Certificate Form, 14
pupils of average age 15 years 10 months. They are the Lower Latin
Division of School Certificate, and their Latin is not very good, nor, with
only one or two exceptions, is their general intelligence particularly high ;
most have to work hard to reach even an average standard. They have
been reading Caesar, B.G., i., in which the Roman tactics with spear and
sword are described in detail, and | had, when we came to this passage,
laid some emphasis on the manoeuvres, and had referred them to an
illustration of a Roman legionary in their text.books. (In fairness to the
film, it should be noted that | had already seen the film and so had had
my attention drawn to the interest that attaches to equipment and tactics.
| think that, if | had not known of this enquiry, and had never seen the
film, | should probably have passed over Caesar's description without
specia attention.) Apart from this, and from some little knowledge
about the camp, its rectangular form, and the avenues that divide it up,
the subject matter of the film was quite new to them.

481. " The Response of the Class. | shall first give the results of the
written work. The test took the following form. On the day previous
to the showing of the film the pupils were asked to write what they knew
of the Roman army, under the following heads :—

(@ A Roman soldier—his equipment, weapons, armour.

(6) The sort of tactics used by the Romans—how they used their
weapons.

(c) The army on the march, their camps, etc.

(d) Anything else you know.

This was done in class, in 20 minutes. After they had seen the film
and had a discussion lesson on it with Miss Consitt, they wrote answers to
the same questions, this time without limit of time ; this, however, would
hardly affect the result, as none of them wanted longer than 20 minutes
for the first test. There was improvement in every case, in some cases
very considerable. | marked in three classes—A, B, C (A over 65 per
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cent., B over 40 per cent., C below 40 per cent.). There were six C's,
seven B's, and only one A in the earlier test, no C's, five B's, and nine A's
in the later. | give a list of the marks, with the percentage which the
girls gained in the last terminal examination :—

Beforo F'ilm. Aftor Film. Eigmci%rgfitl)ﬂ.
1 B (low) A 55
2 C A 49
3 A A 79
4 B (high) A 49
5 B A (lowish) 02
0 B A 49
7 C (poor) A 43
8 C (poor) B (not very high) 31
9 B (low) B 52
10 C B 58
1 C B (high) 67
12 B A 58
13 B A 73
14 C (fairly high) B 17

It is noteworthy, | think, that only two of the C's reached A in the
second test (No. 2 and No. 7), and that neither of these is good at L atin,
one being rather weak all round, and the other good on the scientific side.
The other rather remarkable case is No. 9, but here, although the class
remains the same, there is actually about 15 per cent, of difference in the
quality of theanswers. Thereis, then, marked improvement in every case.
But there would have been improvement after an oral lesson, so the con-
clusion cannot be drawn from this alone that the film is valuable. Proof
of this is got otherwise, and | come to it later. What | have noticed in
nearly all the papers is that there is less addition of completely new
information than filling out and making clear information previously
acquired but only in a sketchy inaccurate fashion. Thus, the helmet is
merely mentioned in the first attempt—in the second nearly every girl
mentions its five parts; the spear is at first ' long ' or ' fairly long," after-
wards 'six or seven feet long." So with the sword and the cuirass,
which some knew as part of the equipment but none could describe at all.
After the film most had it clear, though one or two were confused between
the leather tunica and the leather foundation of the cuirass. (The lorica
squamata is not mentioned at all, although an example was shown and
commented on in the film.) The standards were never mentioned before,
and though several mentioned them after, not all did so : only one or two
got the standard.bearer with his bearskin, and this was a point that was
not known by any one previously. So with the centurions' torques and
coronae ; only one or two mentioned them after the film, none before.
The camp becomes much clearer, and new points are added : agger, fossa,
intervdllum, almost every one gets these, and most with great accuracy.
In the section on tactics the spear and sword manoeuvre is clearer to those
who had not remembered it before, and in addition many mention the
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shield wall, cuneus, and testudo, which are very bad on the film, but which
were explained clearly by Miss Consitt as they appeared on the screen-
Even so, some confusion is apparent, due, | am sure, to the badness of the
film at this point-

482- " General Conclusons from Resultss | would draw two general
conclusions from the results:—(1) That the pupils gain most if they are
warned what they should watch for : what sticks most firmly is what
they have already known something about- This is only an illustration
of awell-known psychological truth, but it deserves notice if the utmostin
information is to be got from the film- (2) That merely seeing the film
does not impress details of information on the mind—verbal explanation
accompanying the film makes the points go home- And it seems evident
that an oral lesson with illustrations such as wall-pictures, postcards, or
lantern slides, would serve the purpose equally well from the informative
point of view- On the other hand, the pupils have obviously (it appears
even in the informational test given) got much more than mere facts
from the film, and such facts as they have are more living than they would
be if got from verbal instruction or motionless pictures- The soldier is
real as well as his armour, and he is immediately real : a good teacher
may be able to make her subject live, but at the expense of much time
and ingenuity ; the film does it at oncec The agmen is how a moving
living picture, not a mere ' Column on the march '—words have acquired
colour and new significance in a way the value of which it is almost
impossible to assesss Many remark on the abandoning of the fallen
soldier; that vivid detail, which rather terrified some, makes the relent-
lessness of the Roman in pursuit of his duty or of any end to which he has
directed himself clear in a way that no amount of talking would do—and
with an infinite saving of time- By moving pictures, then, life is put into
details of information-

483- " The Follow-up Lesson- To turn now to the lesson which fol-
lowed the showing of thefilm, and was taken by Miss Consitt- (The other
division of School Certificate pupils was also present, so that some of the
remarks quoted will not belong to the division of which | have hitherto
spoken-) All agreed that the film was interesting and helpful; every one
found that the equipment was much clearer than before- Some had not
known about the cuirass, and one girl had been especialy struck with
their wearing trousers-  The balteus, the caligae, the details of the helmet,
the shortness of the sword (one girl had previously imagined it to be long),
the officers' medals, were all new to some, and in other cases an entirely
new conception had been given- The shield wall and wedge formation
were clearer to some- (But my written results show confusion in some
caes) It was a matter of amazement to most that such an elaborate
camp should be fortified each night—they had never realised before
about fossa and agger ; and one girl in particular was struck with the
height of the agger- They would hardly believe that such precautions,
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involving so much work, were taken for one night- The most interesting
point that emerged was that only seven (out of about thirty-five) preferred
the part dealing with civil life- The reason for their preference was,
generally speaking, that they were glad to sse the Romans more human
than they had imagined them—the forum scene was mentioned by one ;
the dandy made her realise that Romans had emotions and temperaments
differing one from another ; till then, the soldier and law-giver, rigid,
conforming always to a pattern, had been her idea of all Romans without
exception-  Other reasons given were that ' the battle looked silly," and
they got ' tired of so much marching '—a criticism of this particular film-
One girl gave the reason that ' she did not like battles '—a good reason for
providing alternatives, for girls at least, to Caesar in examinations and
as an introduction to, and in many cases the only example of, Latin prose
authors- Of the majority who preferred the military part of the film,
some gave as a reason that it illustrated their texts better, and made their
ideas about warfare clearer- One very thoughtful reason was that the
Romans as fighters are of more importance to us, and that it shows their
characters better- (Perhaps the reason that operated half-consciously
with most was that in the battle part of the film there is more approach
to continuity, and moreactivity-) Onegirl felt that seeing things signified
by a word helps one to remember the word, and that this sort of visual
lesson makes one think more about the Romans as living people- She
also liked to sec the Romans in Britain, feeling that their life and work
there is of more interest to us than their work in Italy- The same pupil
candidly admitted, also, that she remembered better what was not pre-
sented as a proper lesson !  The criticism of the film was that ' the battle
was silly," and that there was too much marching, and that looked
straggling- Some questions were asked, e.g. ' Would they have thorough-
bred horses? ' and ' Would the horses not be protected by armour ?*
There was no evidence that seeing a film makes children passively accept
anything : those who question and criticise in class were still unwilling to
accept what seemed peculiar- So they questioned the possibility of the
camp being so carefully made every night—' how had they time ? ' and
so on, and they wondered if the Romans would destroy the agger each
morning before they marched on- The questions about the horses point
in the same direction-

484- " General Conclusion- There can be no doubt, then, that there
is much value for the teaching of Latin in films—particularly in putting
life such as children can understand into dead bones-  For the difficulties
of the subject prevent all but a few from advancing far enough to feel
thatitisalanguage living throughitsliterature, and lack of timewith the
present curriculum and examination system prevents one doing much in
the teaching of Roman social history- Thefilm could be most useful from
the earliest stages—Roman houses, Roman towns, Roman dress, all that
one takes so long to tell about, and that are so dryly pictured even on
lantern slides for young people, would be immediately realised from a
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film- Thetypeof filmthat, from my talk with girls about those they saw,
| gather to be most useful is discussed in the next section-"

485- Criticism of Film- This teacher's criticism of the Roman
Britain film has already been extracted for use in the general discussion
of the film's merits and defectss It is she who makes the point that the
film is an inharmonious mingling of the Boudicca story and typical scenes
of Romano-British life ; it should be either the one or the other- Having
made this general criticism, she proceeds to minor matters :—

" Other minor objections are obvious, and some were raised by the
pupils : the small number of Britons and Romans and the ridiculous
inadequacy of the British defence; the display of chariots and cavalry
seemed foolish because the armies looked so tiny- Again, it should not be
possible for one pupil after another to say that the ' agmen straggled/
The wedge formation, shield wall, and testudo were confused and too
hurriedly done, and the number of men employed too small to give areally
adequate picture- | n the civil life section, it seems a pity that the picture
the children get of a Roman who is not a soldier is the dandy, useful as he
isin throwing new light on Roman character- And the triclinium scene,
whichwould show excellently the Romandining-room, issimilarly spoiled-
One wants to make the Romans live, and perhaps one should not conceal
the foolish side of them, but it is apity to make it so prominent without
providing an antidote other than the soldier-

486- " Type of Film wanted- | have said that the film should be
either a historical narrative, as accurate as it can possibly be made, with
maps and so on, or merely typical sceness | believe thereis some valuein
the former, but it could bo mainly for pupils studying Roman History in
detail, and these would normally be so far advanced in school that the
film, though it might be a pleasant way of summing up a series of lessons
on, say, Boudicca's revolt, is of less value than it is to younger pupils-
Moreover, the principal use of the film for the teaching of Latin seemsto be
togive ' background' andlife, and thisisbest got, it seemsto me, by merely
typical scenes But | think that detached scenes, however vivid and
excellent in their detail, are dull for children, and not so easy to remember
as a story- The League of Nations film was shown in our school just
after the Roman Britain one, and many preferred the latter, though it
is a much worse film from the teacher's point of view, because it had more
life in it, and something resembling a story- It is the background one
wants, but | think it must be brought in as the background to some story,
even if the story is only rather a thin thread of narrative, for the sake of
helping the children's memory and holding their interest- This is especi-
ally the case with younger children- Perhaps pupils of 14 and 15 would
quite enjoy detached scenes, provided there was plenty of life in them,
and for this purpose of the Latin class the order of the scenes is less
important, but younger children (and I think first and second year classes
ought to have this opportunity of interesting themselves in the fife and
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manners of the people whose language they are learning) perhaps need a
story to stimulate interest and increase retentiveness-  For the Latin class,
then, social background films are wanted, | think—at least it is the back-
ground one wants to be learned ; dramatic incident films seem more useful
in History, and, unfortunately, Ancient History is not as a rule taught
concurrently with Ancient Language, so that the value of filmsin teaching
it falls outside the scope of this report- And as it is background that is
needed, maps and diagrams are of less use than pictures, although, again,
if one could teach something of Roman History, the expansion of the
empire could be excellently shown by maps like those in the League of
Nations film-

487- " Practical Congderations | think that it would be neces-
sary for the teacher to know her film thoroughly beforehand, apart from
knowing her apparatus- She would then need always to be able to put
the reels through the day before teaching from the film- Some sort of
printed summary of the reel, like the descriptions issued with lantern
slides, would also be useful- The apparatus used in the enquiry is much
too heavy for moving about : it would then have to be fixed in a special
lecture-room, or a lighter projector devised- The length suitable for one
lesson would be onereel, | think, and that would contain as much material
as could be readily assimilated at once- This 20 minutes' picture would
allow time for discussion and questioning after, while the picture is still
fresh in the pupils' memory-"

488- Conclusion- These reports scarcely need comment- It seems
that the film can really help the child haltingly stumbling over Latin
translation, by suggesting that the stories concern very real people, by
relating words to objects, and by giving adequate background for his
personal reconstruction of the scenes described-

489- Interest of Tetsin General Enquiry- Withregard to the general
enquiry, perhaps the most interesting aspect of these tests is that four
were taken with Fifth Forms, three of these being School Certificate
Classess The reports show that the film was of use to these older girls,
one teacher definitely noting its value "as a stimulus to discussion-"



CHAPTER XV

THE FILM AND THE ADULT STUDENT
TRAINING COLLEGE : UNIVERSITY : WORKERS' EDUCATIONAL ASSOCIATION

490- An Indication of a Further Line of Enquiry- Tests with other than
school children were entered upon more as an indication of a possible line
of enquiry, asavery preliminary exploration of the field, than in the hope
of arriving at conclusions- Time did not allow of sufficient work with
adult students for that- Nothing was attempted beyond the discovery of
the general opinion of the value of the medium in the classes concerned-

491- TheQuestionnaire Used- Tothisend thefollowing questionnaire
was used :—

FILM ENQUIRY QUESTIONNAIRE

Name . . . . ... Society L

1- Do you think that films would help you in the study of history ?
Cross out the inapplicable word-  Yess No-

2- In what ways do you think films would be of assistance to you in the
study of history ?

3- Do you consider that educational historical films should be

(@ mainly pictorial, or
(b) contain many moving maps and diagrams ?
Cross out the inappropriate phrase-

4- What particular devices do you consider the most effective for his-
torical films ?

5- What sort of historical subjects do you consider could be most usefully
treated infilms? E.g. dramatic incidents, films giving social back-
ground, etc-

6- Please make any further remarks you care to regarding historical films
and the adult student-

It was not easy to frame unambiguous questions, but in each case it
was possible to explain orally to the classes the point it was desired to
reach- Thus, in regard to Question 3 it is probable that any films for
adults would contain maps, diagrams, and scenic matter; the question
is merely which kind of material should predominate- Question 4
refers to the most effective type of animated diagram and map ; for
instance, is cross-hatching or entirely black shading preferable in an
animated map ? What is the value of animated numerals or blocks of

relative size for the teaching of statistical points? Many such methods
366
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are adopted in the League film, part or all of which was in all cases
shown.

492. Experiment 113 : Answers to Questions 1 and 2. Success with
the League film in the Upper Forms of Secondary Schools led to its
showing to the students of a Women's Training College. It was shown in
September to all the students, 108 first-year students newly up from
Secondary Schools, and 90 students at the beginning of their second
collegeyear. Allthe League filmwas given, and the first reel of " Roman
Britain" to illustrate a film of a more purely pictorial type than " The
World War and After." The League film provoked applause, " Roman
Britain " laughter. Actually, first and second year papers were separately
analysed, but since there proved to be no essential differences between
the two groups in the replies to Questions 1, 2, and 6, results are given
for those points from the students as a whole. Of the 198 students,
195 felt that films would help them in their study of history. Of the
three dissentients, two are first-year students. One of these thinks films
could be useful " only in giving social background, because historical
events cannot be filmed accurately." The other gives no reason for her
negative. The second.year student writes, " Films would limit, 1 think,
the imagination of the adult history student by being too definite."

493. Reservations made in stating the Value of the Film. A few
students make reservations in declaring the value of the film for them-
selves. They feel that only modern scenes should be presented. This
seems to be because they had been repelled by the unreality of the Roman
Britainreel. " Filmsshould show present-day events which can be taken
from real happenings; ancient history on the film is not real." " The
film isof very great value if it dealswith modern or comparatively modern
incidents. But to attempt to film a distant time such as Ancient Britain
is not of great value, because we are apt to be amused rather than
interested at attempts to reproduce men and matters which, when filmed,
appear ludicrous rather thanreal."  One student prefers her own imagina-
tive pictures. " Films would only assist me in helping me to understand
and picture the towns and countries of the present day. | should prefer
to read history.books dealing with more ancient history rather than see
a film which attempts to depict the life of that time. Half the appeal
made by history to meisin trying to imagine for myself how the people
livedin oldentimes. Filmswould spoil and probably disillusion mewith
regard to the pictures | had already formed in my mind, e.g. the film on
Ancient Britain."

494. The Film makes History far more Real to the Students than
before. Two impressions were uppermost in my mind after reading the
answers to Question 2 on the reasons for the helpfulness of the film. The
first was a depressing realisation of the number of girls who leave the
Secondary Schools disliking history. It has never become a human



368 THE VALUE OF FILMS IN THE TEACHING OF HISTORY

subject to them, but is envisaged, in the words of one student, " as a
collection of dry.as.dust facts." The most constant reason advanced for
the helpfulness of the film to the students themselves was its power to show
history as the story of living people. " The films make one realise that
history is a study of man and his neighbours rather than facts and figures
in a history-book." " They make history not a matter of lists and dates
but a real account of people who came before us." " |t creates a great
interest in the characters as people who have really lived ; they are not
just names attached to dates." " History becomes much more interesting
and memorable to those who are not lovers of history. Actual incidents
in history are brought home and arc made credible." " Films make
history a living thing, for without films it tends to become a subject of
mere dates and isolated events." One student thinks that the film has
both more interest and humour than lectures or books, and adds, " One
rarely finds humour in a history.book ! " 57 students say that the
film is more realistic than other methods, 33 that it is more vivid, 34
that it is more interesting. Practically every student records the same
fact in some way. Several students attach ultimate values to this greater
sense of reality given by the film. " They assist in creating sympathy
with people and things of thepast." " Filmswould help meinthelearning
of history because they enlarge one's sympathies; they help one to
sympathise more than a text-book does." " By giving interest in stories
of the past and by making the past or affairs of other lands live to us,
they help history to perform its proper function, i.e. to promote social
imagination."

495. Appreciation of Films' Correlation of History and Geography.
This leads to the second noteworthy point in the replies to Question 2, the
students' appreciation of the film in relating history and geography, both
by showing actual scenery and, through the maps, relative position.
50 remark on the advantage of seeing events in their proper setting,
54 of being given the geographical background. " Thefilm gives aunity
which should be the purpose of education, since it brings in many things
beside those it actually aims at, eg. geography." " Films give a more
complete realisation of the connection of history and geography." " One
of the main ways in which filmswould be of assistance in the teaching of
history is by providing a sound geographical and social background for
the story." This combination of scene and map is helpful. " The film
gives a better idea of the different countries and their relationship with one
another." They help " realisation of when and where the events took
place, the relative significance of each country, the effect of its history
on other countries, and they arouse sympathy for other peoples." Several
make this point of the possibilities latent in the film of showing eventsin
their international aspects, and so of creating an international outlook.

496. The Value of the Animated Map. The effectiveness of the maps
for actual learning of fact receives much comment. " The maps are a
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great help, and the shading of the countriesisimpressive and more striking
than a stationary map." " Such maps and diagrams as were shown in
the League film are helpful because of their clearness and simplicity."
" History depends so much on geography that maps and diagrams are
essential. In a film such as the one presented, the maps and diagrams
appear more vivid and therefore of more value. The countries are shown
so clearly that the situation of eventsis easily understood.” " A history.
book map does not leap to your mind like a map presented on the film"

497. Dangers|Inherent in Use of the Animated Map. Three comments
show the dangers inherent in the use of animated maps. " A limited
number of maps are essential if an accurate idea of places is required, but
films containing too many maps and diagrams tend to confuse one." " It
is not easy to grasp the significance of the maps in the historical films, as
they follow one another too quickly." " Films containing maps would
help to impress facts on students, but they would not teach the facts.”

498. Presentation of Statistics. Pictorial representation of statistics
was almost as much appreciated. The diagrams " give a meaning to
statistics." Such phrases recur. " The diagrams and statistics, which,
when printed, seem so uninteresting and worthy of only a glance, become
real and full of significance when shown on the films in such a manner as
occursin ' The World War and After.' " Again, one student feels differ-
ently : " People do not want too many statistics. £70,000,000 does not
convey anything to the average adult."

499. The Film gives Coherence to Wide Topics. A third, though
somewhat less marked, feature of these answers was the students' realisa-
tion of the value of the film in showing the connection between a series of
events. " Filmshelp to givetheidea of history growing out of itself and
not being merely a string of incidents concerning heroes." " Films give
you main facts and a broad outlook and touch all points of view in a short
time." " Infilmsthe sequence of events can be better understood.”" One
student remarks : “ By the use of maps and diagrams difficult political
situationsaredrivenhome." Another : " They also serve as a connecting
link between social and political history." Similar remarksare : " Films

give a connected and coherent picture." " Films connect facts together
more clearly." " After having a course of lessons on a certain subject or

reading round it widely, to see afilm would make a clearer impression and
help to fix the knowledge gained in the mind. It would gather together
the important and outstanding facts or events and leave one with a
definite idea of the subject which has been studied." Many feel that the
film can give a broad view of historical subjects. " By the film every
possible aspect of the subject, especially the difficult ones, such as statistics,
visualisation of countries, etc., were made much clearer and far easier to
understand." "It is possible that these films will present events in a
new light and enable the student to view world history from fresh stand.
2A
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points and so create a wider outlook on the world as a whole." It is
evident that these students regard the film treatment as the reverse of
shallow or episodic.

500. Other Advantages. Many other points are made, which must be
treated briefly. The film gives an impression known to be correct, and
" aclear and definite picture " instead of those " blurred and imaginary.'*
It is remembered because of its impressiveness. Since the film quickly
covers a great amount of ground, it is useful for revision. It creates the
right " atmosphere " for past events. It provides an interesting variant.
Learning is " less fatiguing " and " more pleasurable." Visualisation is
helped. It is noteworthy that 3 think it will " limit" the imagination,
10 that it " aids" and 14 that it " stimulates " the imagination. One
says, " Films might tend to overstimulate the imagination."

501. Value of Filmto Intending Teachers. Three, second-year students
think of the value of the film to themselves as future teachers. " Pictorial
historical films, if carefully prepared, would be of great value to students
and would help them enormously in teaching children. These films give
one the atmosphere of the time and the sense of the duration of time which
text-books fail often to give." " Films could be of great use to students
who are to be teachers and have no means of travelling and hence can
only give knowledge from stories and text-books. They would help to
overcome the difficulty of presenting false material to thechild." " Films
give the student a clearer conception of the incident or incidents and so
make it easier for the student to transmit the facts to others.”

502. Answers to Question 3. In view of the two chief reasons given
for the helpfulness of the films, actuality and the relation of incident to
place, it is not surprising that in answering Question 3, the students are
fairly evenly divided between those who prefer the diagrammatic and
those who like the more purely pictorial film. The figures are :—

Ist Year. 2nd Year. Totals.

The largely diagrammatic film . . 55 39 A
The mainly pictorial film 44 44 88
Both types, according t o subject . 5 3 8
N o answer P 4 4 8

503. Answersto Question 4. In answering Question 4, many students
begged the question, simply saying " Animated maps and diagrams "
instead of giving some indication of the particular type of map which was
most effective. Tabulated results of the more exact replies follow :—

Ist Year. 2nd Year.

Darkened map of World War . . . . 23 14
Analogies . . . . . . . 14 6
Shooting lines e 4 2

Animated numerals . . . . . 2 3
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1st Year- 2nd Year

John Bull: Relative szes for statistics 2
Clock device - - - - - 1
Cross-hatched maps- - - - - 1
Constant repetition - - - - 1

Routes by moving dotted line -
Labels o n maps - - - - -
Narrative form desirable - - - -

P, PRrwNMDWO

504- Answers to Question 5- Most students felt that a great variety
of subjects could usefully be treated in the film, both social life and actual
political eventss The analysis of replies gives :—

1st Year-  2nd Year- Totals-

Films on Socid life 14 19 33
Films on actual events 37 3 40
All types 50 63 113
No answer 7 5 12

Probably the special circumstances affected the replies-  The students, no
doubt, had in mind not only the sort of film that would help them to
learn history, but also those that would help them in their teaching ;
it would be an advantage to see on the film the stories they would later
tell the children-

505- Answers to Question 6- Question 6 elicited further elaborations
of personal opinion, but few new points were made- " | think that
historical films should be dramatic- One could gain more useful and
lasting knowledge from a good lecture followed by reading than from the
League of Nations picture-" " Historical films are a great help at the
end of a lecture to make one memorise history-" " Films give no general
outline of history, which is, after all, what the adult student needs most-
Nevertheless, they transform what is usually classed as a dry subject into
a wonderful story-"

506- Criticism of Films- Pertinent comments on the particular films
and on film construction in general were also provoked- " Roman Britain"
was freely criticised as unreal; afew considered the League film too long-
" It does not appear to me useful to include much data, as this, if itisto
be absorbed, must be done so by repetition-" A few constructive sugges-
tions were made- " The films should be clear, concise, and to the point-
Unnecessary scenes should be avoided-" " The film should be more of a
complete whole than a series of incidents-" " The subject matter of the
film should aim at containing material which cannot be found in books-"

507- General Conclusions. Experiment 113- The test confirmed the
view (a) of the attractiveness of the animated diagram and map for older
students, while suggesting that there is no need for the exclusion of
the pictorial element, and (6) of the suitability of the film method for
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Senior scholars in Secondary Schools and for students, given the proper
film. It is indubitable that the students appreciated the League film as
an illuminative treatment of a wide and difficult subject.

508. Experiment 114. Many of the Training College students took
History as part of their college course, but as one subject amongst others.
The question remained whether the film was likely to be of any use to
more advanced students of history. Consequently, the League film and
Reel | I . of " Wolfe" was shown to the Historical Society of alocal Uni-
versity, and the members of the History School invited to give their im-
pressions of the value of the method for themselves. Insufficient replies
were, however, received for the views expressed to be quoted as repre-
sentative, though all remarked on the value of the animated map for
illustrating the course of a campaign, treaty changes, and the like. Itis
questionable to what the paucity of response was due—to profound con-
tempt for the whole idea that films might possibly be of assistance to so
advanced a group, or merely to negligence of an entirely optional task.

509. Experiment 115: General Value of the Film. The two final ex-
periments attacked the problem of the value of the film to the average
adult evening class, to the members of W.E.A. classes, the extra.mural
classes of Universities, and the like, people with little formal knowledge
of history at the commencement of their evening work, and little training
in habits of study. The League film and the second reel of the Wolfe film
were shown to a W.E.A. class in a small industrial town in Yorkshire.
The object of the meeting was briefly explained before the projection of
the films. Immediately after the showing, the class was invited to fill in
the question papers. 15 minutes was allowed for this. Then the papers
were collected and discussion followed, this having been postponed that
the papers might reflect the spontaneous opinion of each individual. 70
people were present. Only 29 returned papers. All the writers were
convinced of the value of the film for such classes. They think the
film gives a clearer notion than books, so that the impression will the
longer remain. Three write that they have a better visual than auditory
memory. One says, " Thousands learn more quickly by demonstration
than by either word or print." They are interested in the geographical
aspect of the film. Such films will be useful " in helping one to realise the
surroundings of incidents and the difficulties." Here, again, there is a
feeling that for adults fairly recent and contemporary history might be
portrayed. " For adults, the film should show important political, re-
ligious, and social happenings of the day."

510. Answers to Question 3. 22 people answered Question 3. The
figures were :—
The largely diagrammatic film . . . .10
The mainly pictorial film. . . . . 2
Both types, according to subject . . .10
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511. Answers to Question 4. Only 4 felt competent to give an
opinion on the relative effectiveness of the devices used. The results
were :—

The darkened map of World War . 2
Shooting lines . . . . . . . 3
Stopping the film . . . . . . 1

512. Answers to Question 5. For replies to Question 5, the analysis
was i—

Films on social life . . . . . .15
Films o n actual events . . . . . 1
All types . . . . . . . 8

513. Answers to Question 6. Under Question 6, two suggest that the
films should be shown more slowly. " Films place the scene more vividly
than word pictures, but they need to be slowed down considerably if they
are to drive home the salient points. There is far too much to grasp in
what we have seen to.night, particularly for one who knew nothing of the
subject before. Such filmswill be more useful for revision of work than
for teaching from the outset."

514. The Discussion. Discussion was somewhat desultory, though
the feeling of the meeting was decidedly in favour of the helpfulness of the
film. More was said after the meeting had been formally declared closed
and members of the class gathered round the projector. Two points were
raised similar to those raised by the Training College students. In the
first place, one member pointed out that reconstruction of past scenes
must be extremely well done to satisfy the adult. The Wolfe reel struck
her as humorous and unreal ; the soldiers looked spick and span ; nobody
looked anguished ; it was obviously artificial and therefore a pity for it to
be shown. The value of the film in making the affairs of other countries
less remote was also remarked, one member saying : " When | read the
newspaper, 1 pass over Balkan disputes. They 're always having them,
and they usually don't affect me. When | saw the film, | began to feel
that 1 ought to bother more about what was happening to these people."
The film induces in the adult, too, that sympathetic insight into the lives
and problems of others that history should train.

515. Experiment 116: General Value of the Film. The last experi-
ment proved extremely interesting. The League film was shown to 50
students of aW.E.A. group in an industrial city. The papers were filled
in, as before, immediately after the completion of the film; they were
enlightening. 36 members gave in papers ; 35 felt the film would prove
of decided help ; the solitary opposer explained that he was very short-
sighted. The expressions of approbation on the film were frequently
enthusiastic and very varied. They turned on this power of the film to



374 THE VALUE OF FILMS IN THE TEACHING OF HISTORY

invest distant happenings with meaning. It is proposed to give fairly
full quotations.  The film is helpful—

(1) "By removing what may sometimes appear to be a sense of un-
reality and remoteness concerning historical episodes. By making one
realise that we are living a piece of history ourselves, and by showing our
interrelation to the whole social and historical fabric. By proving to one
that human nature is pretty much the same the world over and that
other people have their loves and hates and difficulties and points of
view."

(2) " Films would make things more vivid and clearer. The life of
people in different ages and different countries would be more intelligible
and one would be able to see how events affected ordinary people and not
only statesmen and rulers.  This would make things seem of real moment
to everybody, and so should make people take a keener interest in present.
day problems and ways of solving them and enable them to use their vote
to some purpose.”

(3) " The film would be of assistance:—To make the unfamiliar
familiar, eg. reduce disputes to realities, e.g. the street fight and the
Serajevo murder. To encourage impartiality—by showing exactly parallel
cases of war refugees in all countries. To visualise social conditions in
other countries or in our country at earlier periods of time.  To keep events
in perspective—there is a world elsewhere—destroy insularity and preju-
dice. To face minds with stark realities—the blind soldiers, war graves,
destruction, etc. To point the fact that ' folks are folks '—the Aaland
Islands as a moral fact and as a political row."

(4) " Films would make everything in the past be really a part of
the present. One is apt to regard things which happened years ago to be
finished and to have little connection with life to.day. Seeing people in
past times actually going about their work and doing everyday things
makes them more human, and one is able to realise how different laws
gradually changed their lives. Certain figures and events stand out in
history as isolated people or facts. Films would show them in true
relation to their period, and a better judgment could be formed of their
value. Important but undramatic events could be shown as sowing the
seed of later events. Foreign affairs become more interesting when
one has seen the people of those lands in circumstances akin to one's
own."

516. Combination of History and Geography. Again, it is noticeable
that the members of this class are impressed by the combination of
history and geography. Interest is aroused in people of other lands as
well as of other times. " Pictorial illustration gives one a much clearer
idea of other countries' architecture and dress, and also creates atmosphere.
Maps shown on the screen give a more vivid impression of location and
area occupied by various nations." " The flash map at the beginning of
the League of Nations film showing the extent of the war and the nations
concerned was arevelation." " The hatched diagrams and growing black



THE FILM AND THE ADULT STUDENT 375

shading are exceedingly good in helping the average person, child or adult,
to grasp the significance of territorial changes." " A film with a geo-
graphical setting gives substance or reality to places of historical interest;
hence the appeal becomes wider and deeper. The maps are very useful
for enabling one to fix the position of the places in question.”

517. Presentation of Statistics. The presentation of statistical facts
appealed to this group. " The diagrams help in the understanding of
statistical reports. Reading masses of figures from a book is apt to leave
one with very vague ideas as to what are the facts which the figures are
intended to convey." " Tedious details of, eg., balance sheets, are made
interesting and more easily understood."

518. Miscellaneous Points.  The film's value as aresume and grouping
of the partially known is stressed. " Films are useful as a revision of a
period in which a series of events needs to be linked into awhole." "% They
serve as a means of driving home facts with which we are already
acquainted, and so help the memory. To most people, pictures are more
interesting than words, and the impression is deeper.” Two people
express the following view : " After a day's work the film is easier to
grasp than the ordinary text-book if one is fatigued." One member
writes: " The study of history would be speeded up." Another explains:
" The adult student's brain is not fresh when he starts his work, and also
he is often working against time. Many points that would take hours of
study alone or perhaps much of a teacher's time could be shown on the
films and be instantly grasped by an adult student. Many an adult
student who wishes to take a course in Modern History is handicapped by
his lack of knowledge of the past, but does not wish to spend a long time
in studying this. A short course by means of the film would bring the
past and its lessons before his mind in an attractive and effective way."
Further, " they help out the imagination by making general reading seem
more particular." One student points out a fresh aspect of the relation
of the film and imagination. " Constant reading may tend to dull the
imagination. We sec things through a maze of words. The pros and
cons of Sergjevo are interminable—the fact is a stupidity followed by
a crime."

519. Answers to Question 3. Again, the members appreciation of
the value of the map and diagram appears in the answers to Question 3.

The largely diagrammatic film . . . .21
The mainly pictorial film. . . . . 3
Both, according to subject . . . .10

No reply 2

One student seems to express the general view when he says that the
film should be mainly diagrammatic with some pictorial scenes for
" leaven."
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520. Answers to Question 4. 20 replied to the question on the most
effective devices, as follows :—

Darkened map of World War . . . .16

Cross-hatched map 10
Shooting lines 2
Animated diagrams . 2
Statistical d|agrams (relative 51265) 2
Analogies . 2
Have short fil ms. 1
521. Answers to Question 5. 35 replied to Question 5 :—
Films on social life . . . . . .10
Actual events . . . . . . . 2
All types . . . 23

The opinions expressed in the last answers obviously depended on the
balancing of two ideas in the minds of the class. Their predilections, as
in many W.E.A. groups, are for Social History, but they have realised
from the League film the value of the cinema in showing the interconnec-
tion of political events and the interdependence of nations. Hence, replies
after this nature are given : " Social background and complicated political
events to make clear their connection, as in the League film."

522. Answersto Question 6. Question 6 drew forth interesting obser-
vations, mostly on the type of film. Some comments are : " Almost
anything filmed would be clearer." " Might | suggest historical films to
interest adults could range round industries, showing the development of
an industry from its inception and giving some details of the work which
has been put in both by employer and employed to make the industry
what it has come to." " We need films that do not work on one's
emotions, so that intellect is not dominated by them." " | consider that
historical films will probably prove themselves of even higher value to
adult students than to children, as the adult student will in most cases.
have assimilated a fair amount of book knowledge on the subject. The
film shown to.night made me realise as never before from mere reading,
and seeing occasional British and American war films, the real meaning of
the World War. Never before have | realised how little of the whole
world was not involved at some time or another in the great struggle. Of
course, the pictorial representation needs elucidating by a good deal of
book work and ordinary lecturing and so forth, but, nevertheless, the film
will, I think, prove invaluable in causing the dry bones of history to come
together to form a really living picture." " Films for adult students
should try to avoid the conventional presentation of history and afford
food for discussion.” " The film's main object should be to put history
in a way in which it cannot be forgotten. Therefore, too much should
not be attempted in each film and a thorough discussion should take
place." "I think that to make problems pictorial they have to be
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simplified somewhat, and that this simplification might be misleading—
but the advantages exceed, | think, the danger of simplification, if it is
one. Films might be made by propagandists, but this also applies to
books." " The lecturer to-night was careful to point out that the League
of Nationsfilm was prepared originally for children, but | feel that it was
not too elementary for most adults, and to my mind it is a great danger
to assume that people know too much, especially about history. |
cannot help but feel after what | have seen to-night that the film can be a
splendid medium in education. Impartiality is most important and
simplicity." " War isreally an impossible subject to depict in film form—
atmosphere cannot be achieved." " The tutor or any student should be
at liberty to stop the display at any point desired for the purpose of
elucidating, emphasising, or questioning points."

523. The Discussion, After the papers had been collected, a keen
discussion was carried on for 45 minutes. Few points not already men-
tioned in reviewing the papers were, however, made. The League film
itself was criticised as being "* good propaganda but bad history," on such
familiar grounds as that the murder of the Archduke Francis Ferdinand
was presented as the cause of war (this defect has now been remedied);
and that the garden dispute was a false analogy, the settlement being too
simple. Two members felt that biographical films would be helpful;
when a class was studying a subject from books, biographical sketches of
the leading people concerned might be shown on the film, to make these
persons more than names and to give colour to the whole period. The
difficulty of selecting subjects so as to avoid injury to the students' sense
of historical perspective and proportion was mooted. " If we film a few
things, shouldn't we have to film everything ? " There was a general
feeling that filmswould need far more careful editing than text.books, for
the former possessed a more compelling appeal. The remark of one
member appropriately summarises the final conclusion of the meeting :
" | think that, in the hands of capable people and given at a proper time,
there is not a doubt but that filmswould be helpful."

524. Summary: Experiments 115 and 116. Though, as was said
above, general conclusions on the value of the film for adult classes cannot
be founded on so few tests as these, there is certainly a suggestion that
the film might be of more than alittle assistance. Filmsfor such purposes
should be simple and not too long, containing an admixture of pictorial
scenes with maps and diagrammatic matter ; in this connection the
spread of dark shading and the shooting line or arrow were considered the
most effective of the devices used. It would seem that filmson social and
industrial fife, or those of the League type, dealing with a series of inter-
connected events, particularly those of international concern, might help
to give reality and coherence to the subjects studied.



CHAPTER XVII

SUMMARY OF CONCLUSIONS ON THE VALUE OF THE
CLASSROOM FILM FOR TEACHING HISTORY, AFTER
INVESTIGATION IN VARIOUS TYPES OF SCHOOL, ETC.,
WITH SIX AVOWEDLY EXPERIMENTAL FILMS

1. Type of Evidence. Evidence must be secured from the personal in-
vestigation of an enquirer, from practical teachers of all types, and from
the children, students, etc., to whom the films are shown. (18, 119, 122,
123, 490, 491.)

2. Judgment on the Value of the Historical Teaching Film. Judgment
on the value of the historical teaching film must necessarily vary with the
conception of the aims with which history istaught. (Chapter I | ., 252.)

3. Attitude of Teachers towards the Use of the Film in the Classroom.
A remarkable change in attitude was noticed among teachers who took
part in the enquiry and saw the results obtained in follow.up lessons.
(124, 214, 252 ; Appendix D, 7 ; Appendix E, 12)

4. General Effect of the Historical Teaching Film.
(a) It gives life to the past as nothing else does by

(i) portraying lifein movement. (218.20.)
(ii) giving a background with full detail. (215.17, 310, 320;
Appendix D, 4.)

(b) It arouses interest that stimulates the children to further mental
effort ; this is shown in their readiness to ask questions, in desire for
books, and in other forms of self.activity. Itisafallacy that the historical
teaching film encourages mental passivity. The interest aroused seems
to be permanent. (227, 231, 233, 234, 278, 292 ; Appendix D, 3, 7.11 ;
Appendix E, 4, 5)

(c) It stimulates imagination. The children realise the past, gain
some sympathetic insight into the lives and feelings of the men and women
of the past, and get a fuller and clearer picture of the environment; thus,
they can the better imaginatively reconstruct for themselves other scenes
of the same period as those seen on the films. (204, 221.3 ; Appendix C ;
Appendix E, 7.)

(d) It helps children to assimilate; they gain both in grip and
atmosphere.  (212; cf. quoted reports and analysis of marks, passim,
eg. 202.)

378
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(e) It helps children to remember, judging by the results of the de-
layed tests. (213 ; Appendix D, 3; cf. quoted reports and analysis of
marks, passim, eg. 162, 207.)

(f) It forces children to find their own words to express opinions and
describe scenes, not merely to borrow those of the teacher or text-book.
(162, 235.)

(g) It presents a point of view to the children in addition to that of
the teacher and the text-book. (162, 249.)

(h) It affords pleasure to the children, not merely because it is a
change from ordinary routine. Hence, it tends to lead children both to
enjoy history more and to desire a better type of film. (232, 314; cf. 127,
179; Appendix E, 11.)

5. Value for Audiences of Various Types and Ages.

(a) Junior Schools.  Children below the age of 9+ derive less advan-
tage from the use of historical films than from oral lessons. (Chapter X.,
especially 254.60, 262.)

Children of 9 to 11 like and respond well to the film, but a need for
the historical teaching film in the Junior School has not been established.
(74, 184.7, 192.3, 261, 263.4.)

Informal.  Formal.

No. of Experiments with children of Junior School

age . . 11 10

(b) Senior Schools.  The film is peculiarly valuable in this type of
school (126.43). This is especialy true of schools in poor districts in
towns (Chapter V 11., 219, 238), and in rural schools, where opportunities
are restricted in certain directions. (Chapter VIII., especially 182, 189,
209 ; Appendix D, 5).

Informal.  Formal.

No. of Experiments with children in schools of

Senior School type . . . . . 18 13
No. of Experiments with children in schools in Poor
Districts . . . 22
No. of Experimentswith childrenin Rural Schools—
6 with Senior scholars N
2 with Junior scholars P J

(c) Secondary Schools. Even in Secondary Schools with their academic
bias the film is useful. In the Upper Classes the film servesfor revision,
as a basis of discussion, and for critical appreciation, historical and
aesthetic. (Chapters X1..X11, 289.93, 300, 308.9, 321, 324.5.)

Informal.  Formal.
No. of Experimentsin Secondary Schools.
History . . . . . . . 46 15
Latin e 5

(d) Training Colleges. The one experiment carried out in a Training
College produced striking results. For intending teachers of history,
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particularly for the non-specialist, the historical teaching film might be
of the greatest value. (491.507.)

(e) Adult Classes. The few experiments carried out show that adult
students might find the historical teaching film valuable in a variety of
ways. Further enquiry appears desirable. (509.23.)

6. Effect on the Backward and the Apt Pupil.

(8 Many backward children noticeably profit by the historical
teaching film ; they take more part in oral lessons, show a greater grip of
fact and sense of atmosphere in essays after the films, and remember more
than usual. (237.8; cf. quoted reports and analysis of marks, 129, 132,
145, 156, 158, 163, 281, et passim.)

(b) On the other hand, some children usually near the top of the class
do less well after seeing a film than after the ordinary type of lesson.
(239.40 ; cf. quoted reports and analysis of marks, 138, 164, 165, 271,
et passim.)

7. Value of Historical Films for Language Teaching. A few experi-
ments tried with Latin classes seem to show that the interest in learning
the L atin language could be increased by afilmwhich madereal andliving
the peoples of another civilisation and otherwise gave significance to what
often seems to remain mere words. There is room for experiment with
films specially constructed for this purpose in the teaching of both
classical and modern languages. (Chapter XV ., 5 tests.)

8. The Technique of using the Historical Teaching Film with a Class.

(a) The teacher should see the film beforehand ; he should also be
provided with a synopsis of its contents, and know what he expects the
childrentolearnfromit. He canthen briefly induce theright atmosphere
by afew, preparatory words. (246, 249 ; cf. 184.)

(6) Occasional, oral comments are useful during the showing of the
film, particularly to direct attention to inanimate things, but such com-
ments should remain subordinate to the film. Asthe quality of the films
improve, the necessity for comment may disappear. (205, 245.6, 328,
338: cf. 154, 259.)

(c) Occasionally, the film may be stopped to emphasise some important
point or to examine detail, especially when the film is not well con-
structed. It is better to study a new topic by usual methods and to show
the film with few or no stops, than to spend time in giving the film with
frequent interruptions for explanation. (90, 96, 247.8.)

(d) When the film has been shown, the children should be encouraged
to ask questions and start a general discussion ; this serves to help the
children to organise the new information gained, to allow for correction of
misapprehensions, to satisfy the curiosity aroused and give vent to the
interest created, in fact, to make the knowledge gained from the film a
more permanent possession of the child from the exercise of his thought
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upon it. Without this follow.up discussion, the historical teaching film
loses a very great part, if not all, of its value, as a teaching medium in the
classroom. (224, 229.33, 326.)

(e) Some teachers recommend showing the film twice to backward
children, but if time is short, it is better to spend time in discussion than
to show the film twice. (96 (c).)

(f) The historical teaching film can be used either as introduction or
during the course of the study of a topic or for purposes of revision.
(241.4, 327 ; Appendix E, 10.)

9. Conditions for Successful Showing. Unless the apparatus used
is simple and light, the historical teaching film should be shown in a
special room where the apparatus is fixed. In such a room, particular
attention should be paid to the complete exclusion of light and to ventila-
tion. Each child should have a clear and undistorted view. The larger
the picture and the more silent the machine the better. (464.8;
Appendix D, 18.19 ; Appendix E, 16.)

10. Type of Film required.

(@ The quality of the photography should be reasonably good.
Children do not expect in school the standard of the super.film. (440;
cf. 153, 170.)

(b) One reel, or at the most two reels, are the most suitable for
teaching purposes. (426 ; Appendix D, 16.17 ; Appendix E, 13)

() The film must be an artistic whole, not a mere collection of cuts
lacking in logical sequence. (339.46, 427.8, 139 ; Appendix E, 15)

(d) The film should consist mainly of scenes of actual life, maps and
diagrammatic matter being subordinate to these. (388, 408.9, 429.)

(© The reproduction of historical atmosphere is of the first import-
ance ; as complete accuracy as possible should be achieved in archaeo-
logical detail. Battles and other scenes where it is almost impossible to
obtain an effect of reality, should be avoided. (378.9, 437.8.)

(f) The utmost care is necessary if well-known historical characters
are introduced. Close-ups of such persons are unconvincing. (319, 383,
389, 391, 420, 439.)

(g9 Modern and ancient people should not be portrayed in the same
reel. The dull child is confused, and all pay most attention to their con-
temporaries. (61, 350, 354, 432)

(h) The presentation of the material should be direct; children below
the age of 13J years do not readily understand analogies presented on the
screen. (137, 177, 396.)

(i) One or two animated maps are valuable additions to a film, com-
bining, with the showing of natural scenery, to give that geographical
background for events which is often not clearly realised by children, and
serving to break down the artificial barrier so harmfully erected in the
children's minds between the closely allied subjects of history and
geography. (138, 406, 410, 495.6.)
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(i) Experiment is needed in the preparation of various types of
teaching film. The majority of teachers prefer films on social life, but
many feel that events of vital, historical importance could advantageously
be shown on the screen. There is scope with younger children for tho
biographical film, and for the film with a child as the central character.
Thetopical budget might also be used. In the Upper Forms of Secondary
Schools the predominantly diagrammatic film would seem to be valuable.
It would be a mistake to film the historical novel for purposes of history
teaching. The tests have shown that interest centres on action rather
than on setting ; in such films, therefore, children would concentrate on
the plot, whichwould have no real, historical significance. Similarly, the
expensive spectacular film is not likely to prove of value for this purpose.
Films can deal with causal relationships, ideas, and motives, cf. the
League of Nations film. They need be neither episodic nor concerned
merely with concrete detail and the lighter side of history. To sum
up, the film should provide scenes arranged in a definite sequence and
selected for the definite purpose of history teaching. (Chapter XIII.,
especially 441 ; 323, 324, 332.7, 400.1, 408.25, 460.3 ; Appendix D, 12, 15;
Appendix E, 5)

11. The Production of the Historical Teaching Film.

(&) The school film can be satisfactorily produced only through the
co-operation of practical teacher, historical expert, and professional pro-
ducer, these contributing severally acquaintance with the needs of the
child, scholarship, and technical knowledge. (376, 443.)

(6) Sincerity and simplicity should be the keynote of the production.
(332.7, 368.9, 437 ; Appendix D, 14))

(c) The scenes should not be overcrowded, nor sub-titles difficult and
long. There should be no such resemblance between scenes as might lead
to confusion. (190, 373, 379, 434.6.)

(d) Each scene should remain sufficiently long on the screen, when the
film is shown at its normal pace, for the children clearly to realise the
significance not only of action but of surroundings, buildings, dress, etc.
(257.9, 353, 367, 430.)

(€) Maps and diagrams should bo bold and of the animated type ;
few should be shown in films intended for general school use. (167, 380,
407 (6), 409.10, 431, 497.)

() 1tisnot suggested that experiments in the production of this type
of film are at the present time likely to provide adequate financial returns
to the producer. The use of the same films throughout the English.
speaking portions of the Empire would obviously increase the market.



APPENDIX A

DETAILED ACCOUNT OF THE SUBJECT MATTER
OF THE FILMS USED

1. "People of the Axe." Production. "People of the Axe" is a short, one.
reel film acted by the boys of the Altrincham County High School. It gives a
picture of lifeinthe New Stone Age.

2. Sources suggested : Immigration. The film opens with the title, " The
Professor digs," and shows a Professor of Archaeology and schoolboys of to-day
excavating along barrow on a hillside. A skull is found and examined, and
"an axe-head of polished stone." Follows the caption, " The Professor's
Story." The Professor talks to the boys, who listen closely. Then we read,
" More than six thousand years ago they came across the Channel," and sse men
paddling dug-out canoes arriving on the coast. " For centuries they wandered
over thehill-tops, tending their flocks and hunting." A Stone Age family clad
in skins slowly advances across the skyline of ahill. The leader, staff in hand,
leads a horse. They drive with them afew goats and sheep.

3. Occupations of the New Sone Age. Next comes the story of the boy,
Fleet, first seen adeep, apparently at one side of a pit dwelling. He wakes,
yawns, and is then seen creeping out of the low entry of the hut, the exterior of
which is plainly shown. He climbs the rough stockade of the village and runs
down the hillside to a pool in the wooded valley. He drinks, looks up, and
listens. " There were bears in the forest in those days." A bear is seen
amongst the tree branches, and Fleet creeps cautiously away. " Sometimes
Fleet would visit the flint-mines." He watches two men engaged in surface.
miningwith antler pick and bone shovels, and picksup a flint. " Or inspect the
deer.traps." He examines a trap of loosely interwoven branches laid on the
ground, whether over apit or nois not very clear. " He would often go down
to the sea for shellfish." Fleet looks for shellfish in shallow pools and sits and
eats them upon the rocks. He then returns to the village, of which first a
general view is given. " They were busy folk up at the village." Close-up
scenes of people engaged in various occupations follow. " They tended sheep "
—aflock of sheep isdriven within the stockade. " They shaped weapons from
flint "—a man chips flint weapons. " And polished them "—he polishes an
axe-head against a large stone and tries its fit in a wooden shaft. " They
scraped skins "—two children scrape a skin stretched on the ground. " And
sewed garments "—a woman sews a skin with a bone needle. " They made
pottery "—a woman moulds a clay pot. " And baskets "—another weaves a
basket of willow. " They even wove rough cloth "—two people operate a
primitiveloom. " Oneday apedlar of flints came to the village." The pedlar
raps at the stockade. Boysse whoitis, andtell the news. The villagers flock
to welcome the pedlar. He becomes the centre of an excited group, who watch
him open his bag and display spear.heads and arrow-heads. Fleet's father
offers skins to the pedlar ; oneisrejected in exchange for an axe-head ; another
is added to it to effect an exchange—" Fleet's father bought a fine axe.stone.™

383
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The exchange is made. "And Fleet bought an arrow-head." The pedlar
accepts, after some examination, the tooth necklace that Fleet wore, giving him
the arrow-head.

4. Hunting Scenes. Fleet is*then seen alone outside the hut with astraight,
slender branch for arrow-shaft. He cuts a notch at the top, inserts the arrow-
head, and bindsit to the shaft with sinews. " So Fleet went hunting the deer."
Fleet is in the woodland, equipped with bow and arrow. He stalks a herd of
deer, and finally climbs a tree and shoots. " This was his first kill." The
villagerscrowd round Fleet onhisarrival home. " Themeat was soon cooking "
—a fire of bracken and wood on an outside, stone hearth is seen, the meat
suspended on araised horizontal branch and tended by awoman. " Fleet told
afine tale that night." Fleet is seen standing in the firelight telling his story
with gusto. This fades into the title "So Fleet became a mighty hunter,"
when the Professor and boys are shown again, " and perhaps thisis one of his
axe.heads." The boys look interestedly at the flint, and the reel ends.

5. " People of the Lake." A Scout visits a Lake Village. Thisis a some-
what longer reel, dealing with the Bronze Age. Under the caption " Scout
Brown was fond of archaeology, anthropology, ethnology, and—" a Scout is
shown reading a history.book and drinking ginger beer amongst the sand dunes
on a summer's afternoon. He goes to deep and wakens to find a man in tunic
and horned helmet, armed with around shield, hurling a spear at him from the
top of a neighbouring dune. A second spear follows. The Scout interestedly
examines its leaf-shaped head, then rises to confront his enemy, who, however,
has disappeared. Book under arm, the Scout walks across the sand and finds
himself on the shores of alake. On an island in the middle of the lake is a
settlement. The Scout ssesthat itislike the picture of primitivelake dwellings
shown in his book. As he looks, all is alarm in the village. Who is this
stranger ? A tall warrior puts out from the villagejetty and paddles acrossthe
lake. « This time the paddle is carefully shaped, the canoe made with pointed
prow. The warrior reaches the shore, and, cape flying in the breeze, stealthily
advances on the Scout, feeling the edge of his socketed axe. The Scout finds
his axe ; the two weapons are compared by alternate appearance on the screen.
Just asthe warrior seems about to cleave the Scout's skull, Brown blows ashrill
blast on his Scout whistle. The Bronze man, terrified, kneels before him.
Then " Scout Browninvestigates." Thewarrior and Scout paddle back to the
village. The villagers curiously gather around them at the landing-stage, some
wearing leather, some skins, and some cloth garments. The Scout is taken
between the huts to the Chief, who inquisitively examines the boy's garments.
The Scout, seeing the Chief's interest in his hat, hands it to him. The Chief
dons it, and struts up and down in pride. Friendship being established,
the two sit down outside a hut and each continues his examination of the
curious equipment of the other. The Scout examines a Bronze Age dagger, the
Chief the Scout's knife. " The Chief was agood Scout, but he hadn't passed all
his tests." He cut himself on the sharp blade and had to be bandaged up by
theboy. Meantime, aboy of the village picks up the Scout's book, wonderingly
examines it, apparently upside down, and steals away with this new treasure.
The Scout retrieves his property by lassoing the child in the midst of the
laughing tribesmen.

6. The People at Work. Thenfollows" A tour of inspection.”" The Chief

takes the Scout to see the strong stockade and points to the protective water.
Again, villagersare seen weaving, spinningwith distaff and spindle, and making
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pottery ornamented with straight-line patterns. The Scout peers inside the
smith'shut. Inthefirelight, he is shown making a spear-head with a bone for
a hammer. Round him are placed shields, swords, and other weapons. Re-
turning to the centre of the village, the Scout takes out a box of Swan Vestas ;
a close-up is shown. When he strikes a match, the villagers in awe salute him
withraised spears, " Hail to the God of Fire."

7. Warfare in the Bronze Age. Then comes a shout from the sentinel at
the stockade, " An enemy." A warrior appears silhouetted alone on the crest
of a neighbouring hill. He winds his bugle, and beside him stand his clan.
" The hill tribes are onthe warpath.” In the village, hurried preparations are
made. The men run to the fencing. The enemy rush down the sope, wade
through the water, attack the stockade. The Scout, at the fence, waves on the
villagers to the defence. A breach is made, but the Scout fells the invaders as
they push through one by one. Hisaxeiswrested from him, heisdrivento bay
between hut and stockade, a spear about to pierce him. At the crucial moment
he awakes, to find fellow.Scouts prodding him with Scout poles.

8. " Roman Britain," Red |. General Village Life. Thisfilm, ascriesof cuts
from the picture-house film " Boadicea," was produced for school use by
British Instructional Films Ltd. Reel I. is entitled " The Britons at Peace."
The first sub-title runs, " When the Romans came to Britainin A.D. 49, they
found the Britonsliving in villages of mud huts thatched with reeds." A long
shot of an almost deserted village is shown, round huts grouped around the
rectangular house of the Chief, the settlement fenced by a stockade. " At the
approach of danger all the villagers rushed within the palings and the gates were
shut." Two women are approaching the village carrying baskets full of ears
of grain. A man comes running from behind, pointing excitedly outward.
They all rush inside the gate, where other people are calling to them, and the
gates are closed. " The Britons were acorn-growing people. It was partly the
rich harvests of the Britonswhich tempted the Romans." Inthe cornfield, men
in loose tunics and long baggy trousers are cutting the corn with curved iron
sickles. Women are gathering the grain into baskets. " The Britons got food
in another way." A man warily advances through aforest. He sightsawild
boar, of which afearsome close-up is shown, and hurlshisspear. Other occupa
tions are then pictured. Thetitle, " The Britons were highly skilled in such
primitive arts as basket.making," precedes a close.up of a basket-maker working
at a half-made willow basket, and that of " and pottery.making " is before a
close-up of apotter. Herolls the clay into spirals, coils them one above the
other, then smooths out with his hands the inside of the bowl.

9. Life and Government of the Chiefs. The interior of the Chief's house is
then given—" The houses of the Chiefs were spacious, and vessds of gold and
silver wereused." Theroomislarge, the wallshungwith skins. The Chief lies
i1l on alow couch at theleft of theroom. A circlet of gold binds his forehead ;
histunic isembroidered. Hisdaughter gives him adrink from agolden goblet.
Before we s his wife, we are told, " The women of all ranks occupied them-
selves with spinning." The Chieftainess is seated, spinning, on a high, throne.
like, wooden chair against the arm of which rests her distaff. She wearsalong
white gown and dark mantle, and her hair is arranged in two long plaits drawn
over the shoulder. At the back of the room, on a low stool, sits a minstrel
mournfully plucking his harp strings. The caption, " Like their descendants
the Welsh, the Britishloved music,” precedes a close-up view. Then the Chief
dies. " Onthe death of the King, his successor, inthis case the Queen, crowned

2B
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herself in the presence of the elders of thetribe." The Chief is seen lying onthe
ground. Hisdaughter kneelsbesidehim. The Queenstandsimmobile. Women
enter, hair streaming, and kneel, wailing and beating their breasts. A Druid
enters and other indistinct figures. The Queen stoops, takes the circlet from
the Chief's head, and slowly places it upon her own. " Asasign of mourning,
British women unplaited their hair." The Queen, trance-like, unfastens her
hair.

10. Religion of the Britons. Here the story changes. The next sub-title
reads, " The Britons worshipped spirits which they believed toinhabit the trees,"
and the Chief's daughter is shown casting flowers before a tree and kneeling in
worship, while a young Roman, or so he seems, leading a horse on loosely held
reins, watches her. The caption follows, " The Priests, called Druids, were
treated everywhere with the greatest respect,” and the people kneel while the
Druid spesks to them, or prays, from the steps of the Chief's dwelling. They
form a procession—" The stone altars of the Druids were always built in lonely
places "—and are seen filing into the clearing round asmall, stone altar formed
of upright stones placed in acircle and covered with a domed top. " The chief
Druid mounted the altar to pray.” This second Druid is an old, bearded man,
with white hair, wreath.circled. He carries what is presumably mistletoe in his
hand, and prays with much dramatic fervour, standing on the altar top. The
people dance wildly around him—" The ceremonies included dancing and sing-
ing to primitive drums "—and a human victim appears to be bound and
wounded in the midst of the melee.

11. " Roman Britain," Red I | . Outdoor Soenes: Gates and Forum. This
reel is shorter than Reel | ., and the scenes themselves more brief. It is called
" Roman CivilianLife." Wearetold, " The Roman occupation of Britain was
amilitary one. For nearly 400 years Roman soldiers were a common sight in
Britain." A pose of Roman soldiers preceded by an officer march along aroad
bounded by thick hedges and trees. " The Romans stationed in Britain lived
chiefly in large walled towns, entered by a drawbridge over the moat." The
inhabitants of the town are stationed on each side of the roadway leading to the
bridge, to greet an important Roman official on hisfirst arrival. The walls are
very dimly seen, but the curved wooden drawbridge with its twin towers is
admirably clear. The townsmen raise their arms in Roman salutation as the
dignitary iscarried by inhislitter. Thisheadsthe cavalcade, which is brought
up inthe rear by aguard of soldiers. " The centre of the life and business of a
Romantownisthe forum." A doubleline of soldiersfileinto the market.place
from the arch of the surrounding colonnade. " On one side stood the Temple
of Victory." Thefront of the templeis seen, and then a close.up of the winged
statue of Victory over the entrance. "A Roman dandy followed by his
attendants, a source of great amusement to theless civilised Britons." A dandy
with tunic and toga and very affected manners greets a Roman lady who is being
carried through the forum on alitter. Two or three wild.looking Britons,
middle-aged workmen with pots and bundles, laugh at the scene, and a lad
imitates the attitudes of the Roman. The Britons are jostled against the
Roman, who angrily turns, but " Roman soldiers are always ready to act as
police and quell disturbances," and two or three soldiers rush forward and bear
off the unruly Britons into custody. " Little knots of Roman women would
gather to exchange news "—and groups, mostly of young girls apparently in the
early twenties, chat in a corner of the forum, while " Strings of daves heavily
laden threaded their way through the throng." These daves are bent beneath
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the weight of baskets on shoulder and back, and are harried forward under the
lash of Roman soldiers.

12. The Badlica—Government. Theinterior of the basilicais next shown.
"In the basilica all the important business of state was performed. The
Governor sat in state between the statue of the Emperor and an altar." We are
given a brief glimpse of the length of the hall, with its pillars, and with many
Romans again ranked at sides as if leaving passage for a visitor. A close-up is
given of the Governor, with purple bordered toga, seated on a raised dais,
attended by alictor with fasces and by one other person.  Smoke rises from the
low altar behind him. The personage already seen in the litter approaches the
steps—" the arrival of ordersfrom the Emperor." The Governor rises, the two
salute, the newcomer hands aroll to the Governor, who turnsto the altar, backed
by the statue of the Emperor, and bows deeply, raising the roll a oft between his
hands. He then turns, waves the newcomer to a seat, and resumes his own to
read the message. The letter, printed in roman capitals, purports to come
from Nero, and orders the Procurator to collect adouble tithe of corn from those
parts of the province which have hitherto paid only one. The messageisthrown
large uponthe screen, firstin Latin andthenin English. Wo leave the Governor
looking balefully upon the messenger. The identity of this official never
becomes clear. Personaly, | turned him into the Procurator, and used the
obvious displeasure of the Governor to illustrate the cool relations between
Governor and Procurator usua in the Roman provinces.

13. Social Life. Scenesinthe baths and a Roman house follow—" After
business was finished and before supper, a Roman usually went to the baths and
was massaged." This scene gives merely one corner of the baths where the
Governor reclines upon a couch while daves massage him. The attendant
formerly with him in the basilica here appears in the guise of barber, handing
a looking.glass for the Governor's judgment on the success of his operations.
" The guests assembled for supper outside the dining.room.”" The Governor,
togadoffed, greets his guestsinthe open corridor, where pleasure is momentarily
interrupted by the hasty arrival of a centurion with some urgent message.
Thenfollows atriclinium scene, and " at table the company is entertained with
music and garlands are placed on their heads." Two guests, a man and woman,
drink together from one goblet, " A friendly custom—two people share one
cup." Saves in the background waft fans. The scene is hilarious and
convivial.

14. The Defence of the City at Night. " Meanwhile, at nightfall, the
sentries|eft the bridge." " The bridge was then raised by the labour of slaves,
who turned agreat wooden wheel." As the half.naked daves turn the windlass
they are lashed by Roman soldiers. " From the towers of the bridge signals
were made at night by torches"—aBriton waves alighted brand from the watch.
tower. " At night within the gates a guard was stationed to keep watch."
Two Roman soldiers sit beside a brazier at the gates.

15. " Roman Britain," Red | | | . Romansand Britonsat War: TheMarch.
The letters S.P.Q.R. are flashed on to the screen, and give place to the phrase at
length, " Scnatus Populus que Romanus," and then to the English translation,
" The Senate and People of Rome." This is followed by the title, " The
famous standard of the Roman legions, feared throughout the Ancient World,"
and a divisional standard is shown being borne forward, though the bearer is
not seen. The letters S.P.Q.R. appear beneath its metal disc. Then " A
Roman General reviews his troops " gives a long shot of a detachment; the
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soldiers salute when the General rides into view. Follows, " The Roman Army
on the march." The General, on horseback, and other officers lead the column
over open down country. Mid-views of different companies are shown as they
march, so that a general view of equipment can be gained. " Roman soldiers
did not carry their kit on their backs but on sticks "— a body of troops with
packs on sticks over their right shoulder, some with helmet hanging on the
chest, toil up aslope. Next comes " A brief halt to rest/' along shot of the
regiment resting on a hillside. They return to the march, and we are told of
" The famous short step with which Roman soldiers covered great distances in
unbelievably short time. Any who fell out on this march were left." One
soldier falls and is ignored by the others, who scarcely bend their line to avoid
his prostrate figure. One shot merely shows the lower half of the soldiers' legs,
so that sandalled feet, straps round calves, toe meeting heel in the pace, are
clear. Thearmy has marched the allotted distance. " At night Roman soldiers
aways protected the camp by ahigh earth wall onwhich sentinels were placed.”
Only one small corner of the camp, near a gate by which the column enters, is
shown. Officers, in long cloak, talk in front of atent.

16. The Britons in Rebélion. The scene shifts to the Britons. " In
conqguered provinces such as Britain, Roman soldiers were often called out to
quell disturbances and to act as police." Three Roman officers stand on the
steps of alarge building. Their accoutrements—one wears the lorica squamata
—arc plain. A close.up of the head and helmet of one isgiven. He shouts an
order. A bugler gives a call. Soldiers fall in, fastening their chin-straps as
they run. They march off, and arc seen approaching a British settlement. At
the gate of the village the standard.bearer, in skin head.dress, steps out of line
and stands by the gate. The villagers stand inside the gate and do not resist
the Romans' entry. The soldiers march to a clear space outside the Chief's
house and stand in ranks. A house of British " corridor " typeis here plainly
shown. The officers ascend the steps to talk to the Chief and Druid. This
scene dissolves into a view of a cordon of Roman soldiers, arms linked to keep
back a crowd of angry Britons. A close.up of two or three soldiersin the line
gives an excellent view of the dress of the private soldier. The cordonis broken.
The Britons surge through.  The caption, " Inthefirst ten years of the Roman
occupation the Britons frequently rebelled against foreign domination. The
British signal for war was a flaming torch," leads to another view of a British
village. A crowd stands round a bonfire. The Chieftainess of Reel I. speaks
to them ; they raise their arms and cheer, and crowd forward to receive lighted
brands from their ruler. " Secretly the British fighting men would gather in
the forest." The Chieftainess and her daughter stand in their war chariot in
the woods, a Druid near. Tribesmen, in tunics, without helmets, but with
shield and long spear, gather. A torch is waved.

17. TheBattle. Weread, " Thefamousweapon of the Britons, their knife.
wheeled war chariots," and the chariot rushes wildly from the glade and over a
hill slope, to emerge between an avenue of trees, the horses still flying at un-
abated speed.  The knives glint in the sun asthey turn withthe wheel. " The
British women and children accompanied the army to the battle.field to encour-
age the warriors." The women, hair unbound, bid farewell to their menfolk
ere these fall into rank. The Britons are armed in haphazard fashion, many
with asort of scythe blade fastened to unsmoothed branches. Thelast men go.
Old men, women, and children are shown watching the battle from their rude
carts, calling and gesticulating. " The Britons always began a battle with a
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display of chariots and cavalry that was intended to frighten the enemy.”" Two
lines of Britons stretch across a narrow valley. A Chief, with horned helmet,
rectangular shield, and long tapering sword, heads each line. They shout an
order, raising their swords. The ranks divide to allow four or five chariots
to rush through. These dash quickly up to the front line of the enemy and
then turn round and as rapidly retreat. The Romans are shown standing
unmoved. Twice a handful of cavalry repeat a similar manoeuvre ; then the
Britons charge the Romans, advancing in three relays. The Romans maintain
their defensive attitude, shields interlocked—" The Roman wall of shields, a
formation reintroduced by the Roman Governor, Suetonius." " Against this
wall the Britons dashed themselves in vain." The Romans hurl their long
javelins, and advance. Some suggestion of a testudo is shown, and the forming
up to effect a breach in the enemy ranks. " The Romans would then advance
in their famous wedge formation." The Britons are put to flight, the Romans
run onward till all stragglers are cut off. It is " A triumph of discipline
over* untrained courage." The reel ends, as it began, with a close.up of the
standard raised aloft, " The Sign of Victory."

18. "Wolfeand Montcalm," Red I. Pitt, Director of the Campaign. It has
already been explained that this is one of the Yale Chronicle of American
Photoplays kindly lent to the Historical Association by the Yale University
Press for the purposes of this enquiry. The first reel opens with a scene in
Pitt'sstudy, " William Pitt, England's Great War Minister, whose policy wasto
strengthen the American colonies." A servant announces Anson, " Lord
Anson, able Chief of the Admiralty." They discuss the plan of campaign,
examining maps. A map showing the disposition of territory in North America
on the eve of the Seven Years War is shown. Pitt enforces his remarks on the
navy by pointing to amodel ship which stands on atable at the side of the room.
The conversation is given in sub.titles. " We must build up a Navy that can
sweep our enemy from the Seas" " First of all, we must free our American
colonies from every trace of the French menace." " Britain's sword must cut
new boundaries, Admiral. You areits hilt, Saunders with his Canadian fleet
the blade, and General Wolfe the point."

19. The British and French Commanders. Thenext title reads, " September
12th, 1759. On board the British Flagship, Sutherland. General James Wolfe
in command of the expedition against Quebec." Wolfe is seated at his desk
examining papers. His surgeon visits him, and is told, © Y ou have done your
best, Doctor. Y ou have kept me practically without painfor the last two days,
and if | have 24 hours more, | shall be content." Vaudreuil and Montcalm are
each introduced by a full-length close-up on the screen—" Vaudreuil, the
Governor, Canadian.born, jealous of the General sent from France," and simply,
" General the Marquis of Montcalm." The two are then shown in angry con-
clave at Vaudreuil's headquarters. The names of the speskers are not given.

Montcaltn. Heavy firing has been heard in the Heauport district.
Vaudreuil. To bo sure. It is the English screening their retreat.
Montcalm. Retreat! Onthecontrary, | believe they are preparing anow attack.
Vaudreuil. We have defeated them at every point. Where could they make
another attempt ?
Montcalm. You forget. The danger point is whero wo land our convoys from
Montreal—tho Foulon.
(A map of the St. Lawrence is thrown on the screen, with Montcalm's ringer
pointing to the Foulon.)
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Vaudreuil- Do you think tho English have wings to fly up those inaccessible
cliffs ?

Montcalm- | want an entire regiment to guard the Foulon- We can't rely on
the abilities of Captain Vergor- Besides, his forceis too weak-

Vaudreuil- Captain Vergor is my choice, but since you are so timid, | will
attend to the matter mysdlf, to-morrow-

Montcalm stalks furiously from the room-

20- English Preparationsfor Attack- Meantime, the English are perfecting
their plan of action- We arc told, " Onthe night of the 12th the British fleet
keeps up a constant bombardment," and see sailors training guns on the coast-
" 1700 picked men gather in small boats round tho flagship-" In his cabin
Wolfegivesto Jervis hisfarewell | etter to his mother, his notebook and will and
the portrait of hisfiance'e—explaining that he has a premonition of disaster-
An officer comes with a messsger Wolfe takes cloak and hat and descends the
ship-side into one of the boatss Two lanterns are slung into the main-top
shrouds, and the boats at this signal set sail down the river- The simultaneous
bombardment on the Beauport coast is indicated by the hurried entry of an
officer into Montcalm's room, and his announcement: " There is no doubt tho
English plan to land here at Beauport, and soon." Montcalm replies: " Keep
the entire army on the alert- We can do nothing more-"

21-"Wolfeand Montcalm,"” Red | | - Actionspreliminary totheBattle-''At
daybreak, September 13th, 1759," the English boats are coming close inshore-
" Wolfe's landing-place was the very spot that Montcalm knew to be poorly
defended-" The soldiers land on a small beach under the cliff and form ranks-
Wolfe speaks to his First Division, the " Forlorn Hope-" " Gentlemen, itis a
desperate chance, but we must go up-" Twenty-four volunteers, among them
many Scots, lead theFirst Division uptheHcights,whichtheremainder wait bel ow-
Thecliff faceiswooded, thickly covered with spruce and fir- The men clamber
up hardily, clingingto big rootsand branches- Theforemost, on nearing the top,
tiesaropeto the trees, and some of therest haul themselvesup by itsaid- Atthe
top of the cliff is " The post commanded by Captain Vergor," but slack watch
is kept- Vergor is sleeping in his tent; the sentry doses against atree- The
English overpower the sentry and rush forward- Hearing the noise, the French
hurriedly seize arms and give fight- Vergor gamely fights with his men, but,
thus surprised, they are soon put to rout and flee towards Quebec- " The sound
of cheering told Wolfe that the way was open for his main force to go up the
Foulon Road-" We have a close-up of Wolfe smiling at the English shouts of
exultation, and then see him marching at the head of his men up the path
circling round the cliff facee However, still to be reckoned with is " The French
battery at Samos atop the Heights with an excellent range for checking Wolfe's
second line of boats-" The French, from their entrenched battery, fire upon
the boats, wrecking some, but are surprised by a rear attack from a British
contingent, and flee without offering resistance- But Montcalm has heard the
sound of the Samos guns-  Looking excitedly from his window, he says to De
Levis: " That new note in the bombardment means that the battery at Samos
is defending the Foulon-" Meantime, " Vergor's men reach the St Louis
Gate " of Quebec, while Montcalm is leaving his headquarters exclaiming, " |
must make sure what this means-" At Vaudreuil's premises " The Governor-
Genera enjoys his breakfast-" An officer enters with aletter- Impatiently
Vaudreuil opensit, then says thoughtfully to the officer : " From the Com-
mandant at Quebec- A handful of mad English have landed at the Foulon-"
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The officer asks: " Shall we tell Montcalm ?" " No," replies the Governor,
"1 am quite able to handle this with my Canadians—later-" We leave him
continuing his repast, to sse Montcalm riding hurriedly towards Charles River-
He draws rein and gazes dumbfounded across the plain where he sses the English
marching- Returning, hell for leather, he calls out the French army- " On
the plains of Abraham, September 13ths 1759, nearing ten in the morning," the
English advance, Wolfe still leading- Then a map of the Quebec region is given,
the march of the English shown by an extending dotted line- We have a
glimpse of the French crossing the Charles River over a bridge of boats, and
their line of advance is aso indicated on the map- Outside the St- Louis Gate
Montcalm addresses his massed ranks : " On your conduct to-day the last hope
of New France depends," and the men march to the attack-

22- The Battlee The English are drawn up two ranks deep facing Quebec-
Wolfe passes along the line giving the order : " Remember- Y ou must not fire
until the enemy iswithinforty paces" Indians are in ambush amongst bushes
on the flanks, " Indian Allies of the French-" Two or three momentarily
appear asthey choose cover- English soldiers place a cannon in position, with
powder-bucket near and a pile of balls, " Captain Yorke's six-pounder, the only
field-piece of the British-" Wolfeis shot in the wrist, apparently from a shot
by an Indian- He pulls out his handkerchief, and an officer adjusts it round
the wound- The cannon is twice fired at the approaching enemy, then is seen
being hauled away to another position- Reel | | | - continues with the action of
the battle- The opposing ranks are close=  The English fire their devastating
volley; aline of Scots are seen taking aim- Wolfe lifts his sword, gives the
order to charge, and is wounded as he leads on the right- Men and officers run
to his aid- He is carried aside and tended- The English are scattering the
French, " The Languedoc regiment is the first to break-" " The Royal Rou-
sillon for atime holds fast-" The look-out stationed near Wolfe cries: " They
run- They run-" Wolfe says, painfully lifting his head: " Who run?"
" The French, Sir- Egad, they give way everywhere-" " Then | die content-"
Meantime, Montcalm is trying to rally his men, but is wounded, and his horse
borne in the genera rush towards Quebec- Two soldiers run to support the
General, who is carried through the gates of Quebec bent low on his horse-
" The Genera- He has been killed," cries one of the women who are watching
for the return of their kinsfolk at the gate- Montcalm with difficulty raises
himself erect—" Be not distressed on my account, my good friends-" Now,
" The Governor-General decides to take the field-" Vaudreuil rides proudly
from the gate, becloaked and befeathered- He reins in his horse in horror
immediately outside the walls as he looks out over the plain, turns ailmost at the
gallop back into the town, and the drawbridge creaks upward shutting out tjio
enemy- Montcalm lies in bed, saying to the doctor : " Tell me the truth,
Doctor, have | long to live ? " The Doctor shakes his head in negative reply-
Montcalm turns aside, clasps the handle of his sword which leans at the bedside
—" | am happy not to live to see the surrender of Quebec-"

23- Events of the Winter 1759-1760- " In England two months later,"
Pitt again talks to Anson in his study- He reads a despatch- " Wolfe has
taken Quebec- The point of our sword has penetrated—but we have paid for
ourvictory withthelife of our nobleyoung General, Wolfe-" Seriousdiscussion
followss " And now our fleet will have to withdraw from the St- Lawrence
because of theice and winter at Halifax-  Our army will be isolated at Quebec-"
" And when spring comes, the French will advance from Montreal and attack
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Quebec with all the forces they can muster.” " The first fleet up the river will
turnthe scale. |fitisa French fleet, the enemy will recover Quebec. Ifitis
our fleet—" Then isshown a desolate view of the walls of Quebec, snow piled
up against them, as background for the caption, " Disease and privationthrough
thebitter winter took toll of the small British garrison in Quebec. I nthe spring,
of 8000 men but half remained to bear arms." This dissolves first into " The
last French army in America had surrounded Quebec, and, though unable to
takethe city, held the British withinthe wallsasin atrap” ; and later, "The
armies were deadlocked. Day by day all eyes strained eastward for a sail."
The English watch from the walls of Quebec, the French from the cliff face.
They scan the horizon through their telescopes.  Then slowly comes into sight
the upper rigging of a sailing-ship, shown topping some bushes, apparently as
the ship rounds alower cliff. The French exclaim, " It must be one of ours.
It must be." The news spreads in Quebec. Men rush to the walls. Says the
look-out, " | can't make out her flag." Slowly, " Up the river, stripped for
action, came a fighting ship, scouting ahead of the fleet, not knowing whether
English or French were in command at Quebec." The news reaches " The
Chevalier De Levis, commander of the French forces besieging Quebec." With
aguard of men he arrives on the cliffs, and looks out to sea  From the walls
of Quebec comes a cry, " They are swinging out a boat. We 11 soon tell "—
then the jubilant shout as the small boat draws near and the sailors ship oars,
"English Blue.Jackets," and hats are excitedly thrown in the air. But De
Levis turns to his men grimly—" The enemy. We must prepare at once to
retreat," and immediately his detachment marches away. " The French forces
were now concentrated at Montreal, the last stand in the tragedy of France's
lost causeinNorthAmerica. And at Montreal, September 8th, 1700, V audreuil
surrendered, and the French menace to England's American colonies came to
an end." The English senior officers stand outside their tents. Their soldiers
are drawn up on either side. Vaudreuil and two other French officers slowly
approach. Therivalleaders salute. Vaudreuil half.draws his sword from the
scabbard, hesitates, pushes it back, then reluctantly draws it forth again and
makes surrender. His second in command follows suit, and as he does so the
picture fades out into a map of America, on which a moving pointer draws a
black sheet over the lands that now belong to England. The final caption
reiterates the analogy of the sword. " And thus the point that was Wolfe, the
blade that was Saunders, the hilt that was Anson, and the handle that was Pitt,
had removed the last obstacle to the expansion of the English-speaking race
in North America."

24." Naval Warfare, 1782.1805," Redl |. British Instructional FilmsLtd.
made thisfilm of cuts from a picture.house film, " Nelson," for use for revision
purposes with Senior Forms of School Certificate Standard. It opens attract-
ively with " The Defences of Britain "—waves rolling shoreward; " In the
present day "—a Dreadnought; " And in Nelson's time "—a sailing.vessel.
The caption " Throughout the eighteenth century Britain and France struggled
for the mastery of the sea™ precedes a view of the deck of asailing.vessel, sailors
dealing withrigging and hoisting colours. Thenwe sec something of thework-
ing of the guns, guns smoking at the side of a vessel after firing their recoil.
" 1789. The French Revolution " leads to a map of Europe marked with the
boundaries of its several States. France becomes black. " 1792. Austriaand
Prussia declared war on the French Republic." Austria and Prussia become
lightgrey. " France promptly seizedthe Austrian Netherlands." TheNether.
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lands become black. " The port of Antwerp was opened as a trade rival to
London." The names Antwerp and London are flashed on the map. " The
reopening of Antwerp and the execution of Louis X V | ." —acrowd surges round
the guillotine, on which, dimly, stands a figure. " Made Britain in 1793 join
against France in the First Coalition." The map of Europe returns as it was
last shown, and the lands embraced in the First Coalition become light grey.
" The object of the British Admiralty wasto blockade French ports. No vessel
might leave or enter." Dotted lines extend gradually round the coasts of
France when the last map is reflashed on the screen.  “ 1793. The British
attack on Toulon was defeated." An arrow on the map pointing to Toulon is
reversed. " In 1794 the French fleet escaped from Brest and a battle was
fought on the Glorious First of June." An arrow points to Ushant. " In 1795
Franco conquered Holland and made peace with Spain and Prussia” Holland,
Spain, and Prussia become black. " Thus obtaining new naval stations." The
names Texel, Ferrol, and Cadiz are flashed on the map. " These ports had aso
to be blockaded." The dotted line of the blockade is extended round these
ports. " The extra men needed for the Navy were obtained by the Press
Gang." An amusing scene in an inn follows. Severa tars are smoking and
drinking when a knock sounds on the door.  An officer and his men are outside.
The bustling landlady pushes her clients into hiding.places. The press gang
enter to find a deserted room, but smoke issuing from a hole in the side of a
large cask betrays the refuge of one unhappy salt, who is forthwith taken
prisoner. " In 1797 Sir John Jervis sighted the Spanish fleet leaving Cadiz to
jointheFrench." Another brief glimpse of the deck of a sailing-vessel is given.
The next two sub-titlesare : " He split thefleetin two, but while he tacked they
would have escaped,” and " if Nelson had not left the line and barred their
path." To illustrate this manoeuvre, use is made of the ingenious device of
model ships. " Nelson thusturned askirmish into the brilliant victory at Cape
St. Vincent." Nelson is seen receiving the swords of the vanquished Spanish
officers on the deck of the captured San Josef. " Life aboard washard and dull."
Seamen swab the decks. " Midshipmen on the look-out found it chilly."
" When a British fleet put in for fresh stores." " Wives, mothers, and pedlars
hastened aboard and there were great rejoicings.” The women run down the
quay, are rowed out to the men-o-.war in small boats, and dance with the sailors
on deck. " But the dull hardship of perpetually watching enemy ports led to
amutiny in 1797." Seamen are scrubbing the decks. A petty officer lashes
one of them, who resists and ceases to work. The other sailors watch sullenly.
" Order was restored largely through the efforts of Nelson, now an Admiral."
Nelson inspects the men on this same ship. " Admiral Duncan was thus able
to defeat the Dutch fleet off Camperdown in 1797."  An arrow pointsto Camper.
down. " All England rejoiced over these victories." People run to hear the
news in a London street and demonstratively express their pleasure. A sailor,
the centre of admiring yokels, sits drinking and spinning yarns on an upturned
cak in avillage inn.

25. " Naval Warfare," Red | | . " Napoleon slipped the blockade at Toulon
and sailed for Egypt." A dotted line gradually extendsfrom Franceto Egypt on
amap of the Mediterranean. " Egypt was to be his base for a new Empire inthe
East." A map of the Eastern Mediterraneanisgiven. " Nelsonfoundthe French
fleet anchoredin Aboukir Bay at themouth of the Nile." Toy shipsdemonstrate
the position of the French off the coast. Theline of English shipsis approaching.
" In spite of the dangerous shoals, Nelson sent his fleet between the French fleet
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and theshore." The English model ships sail on both sides of the French ships.
" The French fleet was caught between two fires and their Admiral's ship blown
upinthe Battle of the Nile." This sceneis of great vessalsin the midst of smoke
and of the fire of explosion. " Napoleon marched towards Constantinople,
which was to be his base for a new empire in the East." On the map of the
Eastern Mediterranean the line of march to Acre gradually appears. " He was
unable to take Acre, which was defended by a British fleet, and he had to turn
back." The line disappears. "Abandoning his army in Egypt, Napoleon
returned to France." A white line between Egypt and France gradually fades
out in sections. " He persuaded the Baltic countries to form the Armed
Neutrality to prevent British trade in the Baltic." Onthe map of Europe the
names of these countries are flashed in turn, till all are seen. " A British fleet
therefore attacked the Danish fleet anchored before Copenhagen.” Toy ships
mark the situation of the enemy fleet and show Nelson's line of vessels sailing
in and taking position a cable's length from the enemy fleet. " At this battle
Nelson refused to see the signal to retire, and by continuing the battle put the
Danish fleet out of action." Nelson is shown on deck putting the telescope to
his blind eye, and shaking his head with aslight, sardonic smile as he lowersthe
telescope. " In 1805 Napoleon, now Emperor, concentrates troops at Boulogne
to invade England." On the map of Europe three white arrows point to
Boulogne. " The scheme of Napoleon, the soldier, to raise the blockade and
open the Channel. The plain lines show the course of the French ships, the
dotted lines the course of the English ships." Black lines move across a map of
the Atlantic from the French naval bases to the West Indies, and return. The
dotted line of the English fleet follows from the Mediterranean, but does not
reach to the front of the French solid lines before these return to Boulogne and
turn again towards England. The lines are erased from the map for the sub-
title, " Theresult of the scheme, wrecked by weather and by Nelson the sailor."
Missiessy's fruitless voyage from Rochefort is indicated by a black line which
stretches across the ocean, then disappears. Afterwards, Villeneuve's journey
is shown, Nelson's line later starting. Villeneuve's black line turns back, the
dotted line gaining upon it; in mid.Atlantic the dotted line shoots ahead, to
show the speed made by the frigate to England. Dotted lines put out from
England, divide, and deflect Villeneuve's line southward to northern Spain.
Later, the line moves from Vigo Bay to Cadiz. A view of Nelson being rowed
out from shore to his ship follows, under the caption, " As soon as the French
ships moved from Cadiz, Nelson was after them." " At Trafalgar he bore down
on the enemy in two lines." Tactics are again indicated by toy ships. " The
brilliant victory at Trafalgar was marred by the death of Nelson." Nelson
walks on deck, is struck, and falls. Thefilm endswith aview of amerchantman
after the sub-title, " The results of Naval Warfare. British merchantmen were
free to sail the seas”

26. " TheWorld War and After," Part|. The League of NationsUnionis
responsible for the production of this film of five parts. Part I. begins with
scenes in a London slum. " When neighbours are quarrelsome.” Two women
wrangle over a garden fence, a man laughs derisively as his neighbour lets slip
and breaks a basin of food, alittle girl refuses to share her bag of sweets with
two others. " One blow may start a street fight." A respectable man steers
out of hisway a boy playing in the street. The urchin promptly hits the man
in the small of the back, and is shaken by the shoulders. The child's father
comes truculently forward and abuses the stranger. A neighbour takes the
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other side. A crowd gathers, and a general fight, in which the original antagonists
takelittle part, ensues. Inthe original, unrevised version, used in most of the
experiments, the street fight came at the beginning of the film, without the
preliminary scenes illustrating ill.will.! This serves as an analogy suggesting
the state of affairs in Europe prior to 1914, and of the comparatively small inci-
dent which precipitated the major portion of theworldintowar. "Whenrival
nations are warlike—one murder may start aWorldWar." " In 1914, whenthe
armies and fleets of Europe were bigger than over before, the Emperor of
Austria's nephew was murdered." A close-up follows of the portion of the
Times of the day announcing the assassination—" The Austrian Heir and his
Wife murdered. Shot in aBosniantown." A panorama of Sergievo is shown.
" Where is Sergjevo ? " On a close-up map of Austria and Serbia an arrow
indicates its site. " Austria accuses Serbia." The countries are hatched over.
Then the word "WAR" is flashed on the black screen. The map reappears,
and an ominous, black blot spreads over the two countries. " Other nations
joinin." Onamap of the world the countries partaking in the war and their
dependencies become black in the order of their entry into hostilities, the dates
and names being successively indicated at the foot of the screen. In 1918 the
map turns white while across it flash the words, " The War Ends." A close-up
of Big Ben with the hands at 11 A.M. and above it the date of the Armistice
ends this section.

27. Part || . What the War left behind. " The War left behind nine
million dead "—amoving panorama of white crossesisseen. The fate of others
isindicated by the caption " No grave but the sea" and the view of rolling
waves. " Millions crippled and maimed," " Behind a battlefield," precede
official photographsof thework of theR.A.M.C, engaged i n hel ping the wounded
to safety,—of along line of Red Cross Ambulances; " Bringing home British
wounded,"—a ship steering for home ; " Eight years after,"—hospital scenes of
disabled sailors and soldiers ; " Blinded by Poison Gas,"—Sargent's painting of
afflicted survivors being led back fromthe lines by fellow.soldiers; " Blind for
Life, "—basket.making and such scenes at St. Dunstan's.  Then succeed soenes
in Europe, small towns in north France, prosperous and thriving in 1914, a
deserted waste in 1918, the plains of Poland before and after the war. "The
war left lands laid waste and millions of people homeless." " Farmers fleeing
from Turkey to Greece. They have lost crops, houses, flocks." Peasants are
sctm plodding wearily by carts containing the salvage of their homes. Two
old people pathetically seated at the wayside represent " Peasants who have
lost everything." "Ruined homes in Germany" are pictured, and "German
villagersfleeing from the Russian armies." " They are glad to find refuge in a
dug.out," shows children at the door of a snow-covered hut. At the end of the
reel, results in financial loss and frontier changes are indicated by an animated
diagram of the expenseinvolved—" The World spent seventy thousand million
poundsonthe War " ; and by amap of Europe withfrontiersamusingly swaying
in and out and breaking into fragments after the title, " The War left the
countries of Europe broken up."

28. Part 111. The League of Nations. " Statesmen attempt to mend a
shattered World." A view of the Peace Conference at Versaillesin 1919 is seen,
and a close-up of President Wilson. " Woodrow Wilson, President of the
United States of America, proposesthat all nations shall league together against

! The original opening hes been restored in the latest revision of the film in
1930.
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war." Thenweread, " The Conference accepts the Covenant of the League of
Nations. Itisplaced inthe forefront of each peacetreaty.” A close-up of the
preamble to the Covenant follows, and, repeated separately, the key phrases,
" To promote international co-operation" and " To achieve international pesce
and security." This is succeeded by pictures of the signing of the Covenant,
first," AsSirWilliam Orpenpaintedit," and next, " Asthe camera.man photo-
graphed it," a scene from the contemporary Pathe Gazette. " Many nations
jointhe League." A list of the 42 original members of the League in 1919 is
unfolded, and names of the newcomers added with the date of theyear. Black
linesthrough the names Brazil and Costa Ricaintimatetheir lapsefrom member-
ship. The chain of world.peace rings round the screen, arrows point to the
names of the loose links lying below. " Until all nations are linked together, the
Leagueishandicapped.” The machinery of the Leagueisthen portrayed, with
pictures of the Assembly and Council, of " The World Court for Justice between
Nations" in session, and of the Peace Paace at The Hague. Reference to the
permanent Secretariat is pointed by apicture of Geneva and of the headquarters
of the League. Wc arc told of the International Labour Office, and then see
" The Office of the I.L.O. at Geneva" and " Post-time at the |.L.O.," officials
delivering a stack of parcels for the mail van. A moving diagram shows how
the different countries contribute to the League's expenses in proportionto their
weal th; block mounting on block showsthe shares of " the big countries"; "the
smaller countries" and " the smallest countries" are represented by blocks of
proportionately diminished size. Finally, on comesJohn Bull, to survey apile
of parcels, together labelled " Estimates." He shakes his head at the size of
packages marked " War Debts," " War Pensions," " Armaments,” and com-
pares these with the tiniest parcel, the year's contribution to the League. All
are stowed in the sack stamped “* Rates and Taxes," and John Bull staggers
off with his burden on his back.

29. Part IV. TheLeague at Work. At the beginning of the fourth reel
the disorganised frontiers of Europe shown at theend of Reel | | . sort themselves
out to indicate the new frontiers formed after the peace. " Seven new States
were carved out.” Finland, Esthonia, Latvia, Lithuania, Poland, Czecho-
slovakia, Jugoslavia are hatched over in turn on the map, their names given
in labels at the left of the screen. Thisis " New Countries. New Europe."
" Nations with new frontiers may be quarrelsome neighbours." " Why fight
about it ?"  To emphasise the query, the huge question mark appears by itself
in the centre of the screen.  Another illustration from everyday lifeillustrates
the difficulty of frontier settlement, and at the same time the existence of means
tothat end. Two cottagers on a new estate are gardening.  One unconsciously
encroaches on his neighbour'sland. " My ground," says the other, and affairs
look menacing. A mutual friend, however, produces string. The area of the
whole plot is measured, and thus the dividing line is both reasonably and amic-
ably fixed. So has the League intervened to settle disputes which might have
led to war. The series of ten rival claims peacefully determined from Geneva
in the six years after the war are indicated by lines simultaneously flashing
from Geneva to the contending countries, whose names again appear in labels
below the map. Details of one such quarrel, that between Sweden and Finland
for possession of the Aaland Isles, are given to illustrate the working of the
League. " Sweden and Finland wanted the Aaland Isles, which lie between
them." " The Aaland Islanders at work." They are shown hay-making,
dairy.farming, lumbering, and fishing. Hands come acrossthe Baltic Seafrom
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Finland and Sweden on a map of the district, and attempt to seize the islands.
*' Great Britain exercises her ' friendly right' under the Covenant to inform the
League." " The Council of the League meets in London—at St. Jamess
Palace." London and the Thames are seen, then the Councillors speeding in
automobiles to the Palace. A diagram of the Council Chamber appears, an
oblong for the table, with surrounding semicircles for the representatives, an
arrow pointing outward to the name of each. " Sweden and Finland are asked
to attend the Council; " two semicircles are added, one at each end of the
council table. Then an ordinary, moving picture of the Council is given.
Commissioners go north to investigate matters. The line of their route from
Genevais marked on the map of Europe in moving lines. Scenes are shown at
Stockholm and Hclsingfors. The line of return is given, another Council
indicated. " It is decided that the Islands belong to Finland, but should have
self government." " Sweden and Finland accept the decision." Hands are
shaken across the Baltic. " They have been friendly ever since."

30. Part V. The League Machinery in the Tenth Dispute. Part V. dedls
with the Greco-Bulgarian dispute of 1928. We read, " Bulgariais behind the
mountains. The plain belongs to Greece," and se arelief map of this frontier
district. " Thefrontier runs acrossthe Heights. Greek and Bulgarian sentries
patrol the roads crossing it." A picture of two sentries of the rival countries
avoiding each other as they patrol the same area gives place to a close.up of a
portion of the Times, " Killing a Sentry," and then " Fighting." Captions,
quickly flashed, tell of the Greek ultimatum to Bulgaria, atime limit of forty.
eight hours. " Will it be war ?" Then comes " The sort of thing that
happened "—circling aeroplanes, bombing, a burning village, peasantsin flight.
" In accordance with the Covenant, Bulgaria appeals to the League." Sir Eric
Drummond hears the news. A message flies over the wires to Paris. We se
Monsieur Briand, then President of the Council. " By one o'clock "—thetimes
throughout this episode are marked by moving hands on a big clock.face—the
Council is summoned, all nations members of the League told of the dispute, the
Greek and Bulgarian Governmentscalled upontowithholdaction. Next morn-
ing, at 5 A.M., troops are shown on the frontier moving up a hill for an attack
timed for 830. But at 6 o'clock comes the order, flashed across the screen,
* Ceae hostilities." The troops reverse order and descend the hill. " Thus,
in twenty.four hours, the League prevented a tight from becoming a war."
Then, " The Council of the League assembles in haste by seq, air, and land."”
Again comes the diagram of the Council Table, finally with the disputants
attending. Commissioners visit the scene of the trouble. " They talk with
villagers, soldiers, and officials on thefrontier." " They go back to Greece and
receive more deputations.” " At Geneva, in December, the Council considers
the Commissioners' report.” It should be noted that here, and whenever
Genevais mentioned as the scene of action, the first picture shown of the town
is reflashed for a moment on the screen. The Council " decide the damages
to be paid and suggest how the frontier may be peaceably guarded. Greece
and Bulgaria agree and are now more friendly." Then is announced, " The
League of Nations means to get rid of war." A white map of the World
is shown, with "League of Nations" above, and below, "56 States in

1926." Finally, we read, " ' | call upon my people to support the League
of Nations.'" H.M. The King," and the film closes with a photograph of King
George V.

31. Note on the Congruction of the League Film. The following extract
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from the official pamphlet issued by the League of Nations Union for use with
thefilm is of interest:—

" Whenever possible, the pictures are photographs taken on the spot, at the time
of the happenings they record- Such, for instance, are the oflicia War Office
picturos of the care of the wounded behind a battle-field, the moving photographs
taken by Pathe of the Peace Conference and of the signing of the Treaty of Versailles,
aso the still and moving pictures of refugees and ruined homesin various countries,
including Germany ; of the meetings of the Assembly, the Council, and the Judges
in sesson at The Hague, and of the visit of the League Commissioners to Bulgaria-
Photographs like these are in themselves an historical record-

Two senes are photographic reproductions (taken by special permission) of
famous paintings by contemporary artists, which havein themsalves historical value-
It isinstructive and amusing to compare the still photograph of Sir William Orpen's
painting, ' Signing the Treaty of Versailles,' with the moving photographs of the
same event, taken at the time by Pathe-

For other scenes no contemporary photographs or pictures are available For
example, no cameraman was present when the Greco-Bulgarian frontier was
suddenly shelled, or at the moment when the invasion was dramatically checked by
the League's intervention- In such circumstances a true idea of what happened
can only be conveyed either by a text-book, written in the study, or by a screen
picture, constructed in the studio, from the best available information-"

32- Opinion of Producers on Criticisms-  The Producers of the English films
here described have been asked for their opinion on the investigators' criticisms-
They point out that the films were experimental and made several years ago,
that in certain cases they were cut out of entertainment films, that, in some,
economy was a paramount consideration and that details of historical accuracy
will always remain a matter of dispute among experts-  For this reason, among
others, a central advisory body is urgently needed-"
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A NOTE ON THE PRODUCTION OF CINEMA FILMS AT THE
ALTRINCHAM COUNTY HIGH SCHOOL
BY RONALD GOW, B.SC.

THE main assembly hall of the Altrincham County High School for Boys was
equipped with standard cinema projection apparatus in 1924. It was the wish
of the Headmaster that all our experiments with the cinema should explore the
value of thefilm as ateaching medium, and much datawas collected by the staff
ontheuseand value of many films. In 1926 athorough investigationwas made
of the extent to which the teaching of geography could be helped by the cinema,
and an elaborate series of tests was devised. The report of this investigation
had been published elsewhere, but it is sufficient to note here that the tests were
chiefly concerned with an attempt to evaluate what we have called " stimulation
of interests," it being our opinion that, as a teacher of facts, the cinema is
relatively unimportant. We havefelt justified in using availablefilmsto assist
the teaching of geography, nature study, and industrial science. Apart from
the use of a " Baby Path6 " projector in the classroom as an aid to nature
study for junior forms, all filmshave been exhibited in the main assembly hall,
and have seldom been immediately correlated with the lesson.

The actual production of cinematograph films at this school was originally
aseparate and earlier activity. We had, as early as 1922, made our own films
of life in the school summer camp. These were made on standard stock, with
our own apparatus, and were shown in local picture theatres. As we became
more ambitious afilm play was suggested. It was eventually decided that as
aminor education experiment we should turn our attention to the production
of ahistory teaching.film, of which we had found an almost complete lack in
our work with filmsin school. We had already made one small attempt to
produce ateaching-film, a short reel on the sundew plant, with titles devised to
stimulate the desire for further knowledge rather than to give information.
But in the making of a history film we felt that we should be breaking newer
ground, and that we could, asteachers, give some kind of sketch of what might
properly be expected by educationists in such a film. The real motives behind
the production were :

(2) To provide an entertaining camp activity;
(2) To make the work of production educational; and
(3) To make an experimental teaching-film.

In 1926, therefore, we decided to make a one-reel film illustrative of the
life of a cave-boy. The Neolithic period was chosen, and we were fortunate to
secure the interest and advice of the late Sir William Boyd Dawkins, M.A.,
F.R.S., who thoroughly overhauled our scenario and made valuable additions

and suggestions.
* * * * * *

(A synopsis of this first film, " People of the Axe," has been givenin
Appendix A.)
399
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I't will be evident that the interest aroused among the boys engaged in the
production, with the manufacture of properties, costumes, and huts, was
sufficient in itself to justify the claim of an educationa activity. Of the
educational value of the film itself it is difficult for us to write. It has been
observed, however, that the " People of the Axe" forms a good introductory
stimulus to a study of the Neolithic period for pupils of the ages 9.12.

In 1927 we turned our attention to the Bronze Age, and again we had the
expert advice of Sir William Boyd Dawkins. We wished to show thelife of a
late Bronze or Early Iron Age village, and we chose as our setting an island
settlement of the Glastonbury type. We decided to present a story in a more
connected and cinematic manner. A Boy Scout, interested in a book on
Ancient Britain, falls adeep one sultry afternoon. He awakens to find himself
in the Bronze Age, and is carried across the lake to a village, where he makes

friends with the Chief and his people.
* * * * * *

(A synopsis of this film, " People of the Lake," has been given in
Appendix A.)

After " People of the Lake," we made, in 1928, a three.reel propaganda
film for the Scout movement, in which we temporarily abandoned our historical
motive. The film was commercially released throughout the country. Our
productionin1929," TheGlittering Sword," althoughintheform of amediaeval
legend, with afair accuracy of setting and costume, can hardly be reckoned as
apure history teaching-film. It has, however, a sufficient entertainment value
to allow of its use in picture theatres, and at the moment of writing it has been
booked to a highly satisfactory extent. Asa " U" certificate British film it
is interesting as an essay in children's entertainment, and as such it is chiefly
booked. The theme of the legend is " disarmament."

To add a note on the cost of film production would perhaps be the most
useful contribution we can make. We have found that, in our peculiar amateur
circumstances, the negative cost is in the neighbourhood of £50 per reel, where
no expensive settings are required. In our last film, where we erected a palace
setting and a street scene in a mediaeval town, both in the open air, our ex-
penditure was ailmost double. It should be remembered that we used our own
cameras and apparatus, made our own costumes, scenery, and properties, and
that no salaries were paid. Moreover, agreat dea of the subsequent processing
of the film was done by ourselves. To reproduce the same stories professionally
would cost, at the very lowest estimate, £2000 per reel, and it is improbable
that the very best work could be produced at that figure. When it is realised
that a film made for school use can rarely have any value whatever as com-
mercial entertaimnent, the possibility of a supply of history teaching-films
seams very remote.
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I. SCENARIO OF A FILM ON THE SPANISH ARMADA, WRITTEN
BY FOURTH FORM GIRLS, aged 14

Il. SCENARIO OF A FILM ON THE INDUSTRIAL REVOLUTION,
WRITTEN BY SIXTH FORM GIRLS

THESE scenarios are submitted as evidence that the film does not dwarf the
child's imagination, but the reverse.  Whatever the defects, and naturally such
attempts are not viewed from the point of view of film technique, the writers
are thinking in terms of men and women.

|. Scenario on the Armada. The origin of this scenario has already been
explained.! Theform had seen the League film, and had, their teacher thought,
gained a new outlook on history as being concerned with real people. When
learning of the Armada a little later, they suggested that this would make a
good film, and discussed in general terms in class how the scenes would follow.
L ater, the class was divided into groups, each of which produced one of the four
reels. Of the method adopted, the teacher explained :—
" For books | lent them—
(1) The Sea Kings of Britain, vol. i.
(2) Spain, 1479.1788, Martin Hume.
(3) Hakluyt's English Voyages.
(4) Philip 11., Martin Hume.
(5) Philip the King, John Masefield.
The dress details were gleaned from cigarette cards, old school books, etc.,
as well as books on eostuznc in the reference library. | suggested to them the
four reels into which the film seemed to divide most naturally."
The explanation of each group's procedure and the scenario follow.

"THE MAKING OF THE FILM OF <THE SPANISH ARMADA'

" Group | .—Summary of ivorlc.

(1) In the first place, some girls in the ' Preparations' group had seen
films dealing with this period, and by adding bits of what they remembered
the idea of the film was soon understood.

(2) For the scenery and dress we referred to books which some girls
brought or which were borrowed from the library.

(3) Thirdly and lastly, we had been taught the story of the Spanish
Armada since we were quite small, and therefore it was quite impossible to
forget this famous incident.  (Vice Group leader.) "

" Group Il.—Summary of work.
The voyage of the Spanish Armada was given to Group | | . as their share
in the composing of the film.

! Qupra, 304
2c
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The styles of dress and ships were obtained from books, but the greater
part of the ideas were given by the girlsthemselves. Onegirl wroteall the ideas
on apiece of paper. They were then set in order and made to read sense. These
ideas took agreat deal of time being arranged before every girl in the group was
satisfied.  The map and the scenery were then added, completing the work
of the group. (Group leader.) "

" Group Ill.—Summary of work.

ThegirlsinGroup| | | . worked verywell. After having collected the main
facts that were necessary for our part, we arranged them in the order of their
happening. Variousideaswerethenforwarded and the best were written down.
We drew many sketches to illustrate our meaning, and in some cases, dress.
Before we were satisfied the film had to be rearranged several times, and extra
details were added whilst superfluous ones were omitted. When eventually it
was written out, every one was pleased with the result. (Group leader.) "

" Group IV.—Summary of work.

Group | V. was allotted the part of the actual battle with, and the defeat
of the Armada by, the English.

With the help of a history-book the most essential and important points
were taken and put down. Then they were fitted together, each girl putting
out her ideas, with less important details in between. As we went along, the
story took a very definite shape until we came to the end. Here our imagina-
tion ran riot and an ending was produced which rounded off very ably (so wo
thought) the film of the Great Armada. (Group leader.) "

REEL |

THE SPANISH ARMADA
SCENE 1. Dockyard at Cadiz.
(Morning.) Half-built galleons, with Lordsinspecting. They cannot under-
stand why the galleons should be solight. Slaves are wondering the same thing.
(Night.) Drake's ships slide into the harbour silently, and work havoc
amongst the Spanish ships.
(Morning.) Scene of desolation, Spaniardshorrified.

SCENE 2. Elizabeth's Court.

Drake has returned to Court, and tells Elizabeth that the Spaniards have
built great galleons. He does not know what for. A frown gathers on Gloriana's
face. She springs up, in a violent temper. She realises that it must have
originated from her refusal to marry Philip.

SCENE 3. Philip's Court at Madrid.

Philip is choosing a leader. Close-ups of nobles and their wives. Very
few nobles |eft, asthey are all at the Netherlands. Most of them are miserable.
looking men. Medina Sidoniais chosen. He hasagood name, is afairly good
soldier, but a poor sailor. He is, however, very obedient.

SCENE 4.
Spanishfleet patched up, but ready to go. Few men on board the galleons.
Medina Sidonia arrives.
Philip and his Prayer.



APPENDIX C 403

QUOTATION from Philip the King, John Masefield, p. 321.

Lord, | am that Philip whom Thou hast made King of half the World. Thou
knowest, Lord, how great a fleet | have fitted out to destroy the English, who work
evil against Thee. Lord, | bessech Thee, keep that great Armada, now.

DRESS AND SCENERY
SCENE 1.

Slaves scantily attired. Lords richly dressed. Towers and domes, roofs

and spires of Cadiz in background. Dull, dirty.looking dockyards, and general
atmosphere of grime.

SCENE 2.

Royal gown of Elizabeth. Beautifully embroidered. Heavy head-dress,
no crown. Drake and other lords neat, but not greatly jewelled.

Regal amosphere, absolutely English.  Beautiful furniture, lovely
tapestries.

SCENE 3.
Philip and lords wonderfully attired. Ladies laughing and gay. Beauti-
fully dressed.

Stately court room.  Heavy hangings.  General aspect of wealth and show.
SCENE 4. Same as Scene 1.

REEL 11
SCENE 1.

A map of Europe showing Cadiz, Plymouth, Calais, Gravelines, London, and
Alderney.

. EMWGLISH SHips
_____ SPAMISH SHIPS
MERCHANT MEN
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The Spanish ships setting off from Cadiz—going through Bay of Biscay—
a rough sea The merchantmen crossing the path of the great galeons in
English Channel.

SCENE 2.

The merchantmen arriving at Plymouth and spreading the news of the
galleon to their friends at an inn near the harbour. News reaches Elizabeth,
and the English fleet is sent from Plymouth to follow the Spaniards up the
Channel.

SCENE 3.

The Great Spanish ships waiting at Gravelines for Alva and Parma coming
from the Netherlands with their armies. The English ships arriving at Grave
lines very surprised at seeing the other fleet stationary.

QUOTATION, Philip the King, p. 257.
We were to ship the troops in Cdais Road.
They lay encamped, prepared to go aboard.
To windward still the English fleet abode—
Still asin port when peace has been rostored.

DRESS AND SCENERY
SCENE 1.
The Spanish ships—great and bulky.
Merchantmen, small and low in the water.
Bright and fine day but rather windy.

SCENE 2.

Merchantmen shabbily attired in long robes. The interior of theinn-room
with roughly carved tables and benches. On table jugs—Ilog fire. Men with
rough beards, laughing and talking.

The harbour with English fleet—small.

Brake neatly attired with puffy breeches and ruffle round the neck.
Englishsailorssimilarly attired.

Ships leaving harbour.

SCENE 3.

Spanish and English ships like those mentioned before. Harbour at
Gravelines.

REEL 111

SCENE 1. Boom in Elizabeth's Palace.

Elizabeth is attended by several courtiers and ladies.in.waiting. A
courtier enters and asks Elizabeth to allow Leicester to see her. The Queen
consents, and Leicester begs to be allowed to take an army to help the Dutch,
who are oppressed by the Spaniards. The Queen consents, and Leicester goes
to tell hisfriends and give orders for afleet to be prepared.
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SCENE 2- Two maps-
Map 1-

Thelinefrom Cadiz travels alonetill it reaches Alderney, when it is crossed
by the one from Alderney- Thefirst line continues up the Channel, the second
one goes to Plymouth, and a third one keeps parallel to the first one on the
English side of the Channel, from Plymouth to London-

FRAMCE

PAMISH THIPS
_____ —  WERDHANTMEW

st HIGUSH SebhE

Map 2- A blank map from Europe-

The line representing the Armada sets off, and at the same time one repre-
senting the messenger from Philip sets out to the Netherlands (across country)-
When the second line has covered about three-quarters of its journey, a line
from London sets out and arrives in the Netherlands just after the second line-
In the meantime the first line has stopped at Calais after having been (1) crossed
by aline representing the merchantmen, and (2) followed by aline representing

the English fleet (assin Map 1)-
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SCENE 3. In Spanish Camp in Netherlands.

Alva and Parma, the leaders, are sitting in state. A long line of Dutch
prisoners enter to be tortured. The leader, a handsome young man, is just
being put on the rack when a Spanish messenger is ushered in. HetellsAlva
and Parma that they must prepare to meet the Spanish Armada. Alvagives
orders for the torturing to cease, and preparations begin. When all is ready,
Alvagives the order for departure, but another army appears. It is Leicester
and his troops.

SCENE 4. In Calais Harbour.

Medina Sidonia, the leader, on his galleon, the San Philip, is watching the
Armada cast anchor in Caais harbour. He takes no notice of small English
ships moving among the galleons. He has atelescope and is anxiously looking
over the land to see the first sign of the approach of Alva.

In the meanwhile, Drake is giving orders for fire.ships to be prepared.
It is a dark stormy night and the English lights are twinkling in the
distance. Certain ships are filled with inflammable material and driven into
the harbour. A light is set to thefire-ships, and the others leave the harbour.

When the Spaniards see the fire-ships, panic follows. The sailors try to
steer the galleons into the open seq, but they are big and unwieldy and hinder
one another. Eventually, some of the ships leave the harbour.

QUOTATION, Philip the King, p. 358
Then, as they stood amazed
Others and others blazed ;
Then terror set thorn crazed.
They ran down screaming.
" Fireshipsarecoming! Wako.
Cast loose for Jesus sake."
Eight lire ships came from Drake.
Look at their gleaming !

REEL 1V
SCENE 1.

Missilesfrom Spanish galleons pass over small English ships, asgalleonsare
too highto aim low. Medina Sidoniatriesto recall thefleetto order. There
is so much panic among Spanish ships that there is no need for the English to
fight, for the galleons crash into one another. Lord Howard, Admiral of the
Englishfleet, leavesthe Englishinthelurchto follow astray ship. Draketakes
command and leadsthe English against the Spanish. Little English shipsmake
great holes in the Spanish ships. After six hours, only sixteen galleons are
left out of forty. Of these sixteen, most are terribly battered. The English
ammunition gives out and they have to retire. The Spanish crewsfall down
in prayer.

QUOTATION, Philip the King, p. 355.
King, they died helpless; o\ir unwieldy fleet
Made such atarget to the English guns
That wo wereriddled through like sifted wheat.
We never came to grappling with them once.
They raked usfrom adistance and thenran.
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SCENE 2.

In the Spanish fleet 4000 to 5000 perished, only 60 men being lost in the
English fleet. All left of the Spanish fleet manage to get into the North Sea
Drake and Howard pursue them. Knowing that a gale is springing up, they
turninto the Thames Estuary, |leaving the gale to finish off the Spanish Armada
off the coast of Scotland.

QUOTATION, Philip the King, p. 359.

At dawn the same wind held ; we could not strive.
The English drove us north as herdsmen drive.

SCENE 3.

Medina Sidoniareturns to Spain and is jeered at by small boys calling out,
" Drake is coming." He shakes his fist at them and goes off to wander in the
orange groves and fume at his humiliation. In England, great rejoicings are
held, dancing round the maypole, etc. Inthe docks, at London, Queen Eliza-
beth holds a review of the ships. The river is crowded with gaily decorated
boats. Close.up of Queen Bess, smiling and presenting medals to Drake and
Howard, who, after receiving them, kneel and kiss her hand."

Il . Scenario on the Industrial Revolution. Thegirlsin this case had made
a special study of the Industrial Revolution for the purposes of the Higher
Certificate examination. On seeing the League film, they expressed regret that
there was no film on their set topic. It was suggested that they might indicate
the sort of film that they considered would be useful for girlsin their circum-
stances. Two girls drew up the scenario without any assistance beyond
suggestions of sources from the history mistress. Whether they needed a film,
in view of the excellent piece of work produced, is doubtful, but the scenario
isinteresting as showing that the League film had had a stimulating effect, and
as giving the ideas of Senior Girls on the type of film desirable in schoals.

THE DEVELOPMENT OF FACTORY LI FE

Scene 1. Distance view of a Derbyshire countryside.

Long Shat. Time, late summer, in the evening. A broad valley is seen,
lying between low tree-clad hills. In the valley is a small
village—a mere group of low, white, plastered cottages with
thatched roofs. Each cottage has a* close " attached where
afew fowls are kept.

There are no hedges, but three, large fields stretch round the
village, which arc divided into strips by baulks. Thevillagers
can be seen harvesting in one of thefields, a second field is yet
to be cut, whilst the third is lying fallow.

Behind the village, in the far distance, isthe common where
the cattle, sheep, and pigs graze.

Through the trees, on the right, the chimneys of the Squire's
Hall can be seen.

Scene 2. Exterior of one of the white cottages. It is only one story

Medium Shot.  high and has an overhanging, thatched roof. The windows are
small and have green shutters.
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Sub-title.

Subtitle.
Soene 3.

Sub-title.
Close Shot.

Sub-title.
Close Shat.

ub-title.
Close Shat.

Close Shot.
Medium Shot.

By the low, wooden doorway a woman and her daughter
are spinning—the woman is spinning wool on alarge spinning.
wheel, and the girl flax on asmaller wheel.

WEAVING IN THEIR SPARE TIME TO AUGMENT THE FAMILY
INCOME.

A man advances up the path which leads to the house, carry-
ing a basket of vegetables. The two spinners greet him and
all three go into the house, but the girl runs back to carry in
the spinning-wheels.

WHEN THE DAY'S WORK IS DONE.

Interior of the cottage. A small room with whitewashed
wallsand alow, rafted ceiling. Thefar wall is aimost entirely
taken up with the wide, open fireplace where a wood fire is
burning, whilst hams and bacon hang inside the chimney,
smoking. A lamp is hanging from the shelf. In the fore-
ground is a plain, wooden table from the village carpenter's, on
which are the remains of the evening mea—cheese, oaten
cakes, pottage, and mugs for beer. On the left is a dresser
with pewter and pottery arranged on the shelves, whilst in the
corner by the fireis asimple corner cupboard. Therest of the
furniture consists of a few stools, chairs, and a wooden arm-
chair for the father.

Thefamily are now seated round thefire, working—two boys,
aged about twelve and ten respectively, are carding wool, the
daughter and mother are employed as before (Scene 2), and the
father is sitting in the armchair mending one of his farm
implements. A dog lies at his feet.

A youth enters through a door on the right. He carries a
bundle of stickswhich he throws on thefire, and then goes out

again.

SPINNING WOOL.
The woman spinning wool.

FLAX.
Girl spinning flax.

CARDING WOOL READY FOR SPINNING.

One of the boys carding wool. He has a "stock card "
fixed to astool infront of him, with the wireteeth sloping at a
uniform angle away from him, whilst in his hands is a similar
"stock" with teeth sloping towards him. When he works,
the threads of wool are brushed parallel. The boy, having
carded enough wool, takes it off the " stock card " with a
needle " stick " and placesit by his side on the floor. Hethen
continues as before.

Woman spinning; she finishes a reel and takes it off the
wheel.  She then turns towards the boy.



Subtitle.

Medium Shot.

Subtitle.

Soene 4.
Medium Shot.

Soene 5.
Medium Shot.

1st Subdtitle.

2nd Subdtitle.

Fade out.

Fade into
Soene 6.
Medium Shot.
Camera pointing
lengthways up
the strip.

Fade out.
Sone 7.

Medium Shot.

Close.up.
Close.up.
Medium Shot.

Sub-title.

Soene 8.
Medium Shot.
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TO.MORROW YOU MUST TAKE SOME REELS TO JOHN LEE, THE
WEAVER. BRING ME SOME MORE WOOL.
The boy stops carding and brings her some more wool.
The work continues as before.

AT THE WEAVER S.

Exterior of the weaver's cottage, similar to the cottage in
Scene 2. A loom can bo seen through one of the small
windows.

The boy comes up the path carrying some reels of wool under
hisarm. He knocks at the door, and after ashort pause enters.

Interior of the weaver's cottage. A bare, whitewashed
room with astone floor. A wide chimney ontheright, near it
achair and a small table on which are some reels of wool, and
an unlit lamp.

When the boy enters through a door at the back of the room,
the weaver, who is seated at the loom (left), turns from his
work to greet the boy. He takes the redls, putting them
on the table.

THERE ARE NOT SO MANY REELS THIS TIME.

NO. WE HAVE BEEN HARVESTING.
Scene as before.

View of one of the open fields. Hills can be seen in the
background.

In the nearest strip the two boys and the man are cutting
the wheat with scythes, whilst the women bind it into sheaves.
A small childisaso gleaning.

Other people can be seen harvesting in the other strips.

As Scene 5. The weaver nods, then turning back to the
loom begins to work again. The boy stays to watch him.
The weaver works with both feet and hands, using a flying
shuttle which enables him to weave a double width of cloth.

The weaver's hands working the flying shuttle.

The weaver's feet working the treddles.

The weaver continues his work. The boy says good.bye
and turns to go.

MEANWHILE, IN A HOUSE IN BLACKBURN, HARGREAVES, A
WEAVER AND CARPENTER, WAS TRYING TO FIND A QUICKER
METHOD OF SPINNING. ONE DAY —

Long, bare room in Hargreaves' house.

Three or four women are spinning. A door at the far end
of the room opens and Hargreaves enters.

One of the women jumps up to meet him, and in doing so
upsets her spinnin-wheel, which continues to turn on itsside.
Hargreaves stands still in the middie of the room staring at
therevolving wheel; hepointsatit.
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SEE, IT IS TURNING ROUND ON ITS SIDE-
He nods his head and goes out again, smiling to himself-

A FEW MONTHS LATER IN HARGREAVES WORKSHOP-

A room in Hargreaves' house, a bench runs down one wall
on which are various tools—hammers, pliers, vices, etc-—there
is no other furniture in the low room except two stools-

In the foreground is a spinning jenny- Hargreaves is
demonstrating his invention to a friend, turning the handle to
make the eight spindles work- He turns to the friend for his
approval, who smiles and nods- The friend asks if he may
work the machine, and Hargreaves lets him turn the handle-

HARGREAVES' SPINNING-JENNY WILL DO THE WORK OF EIGHT
SPINNERS-

Woman seated against a black background spinning with
an ordinary wheel-

Another woman spinning against a black background-

Repeat.
Repeat.
Repeat.
Repeat.
Repeat.
Repeat.
Hargreaves' jenny in action.

IN 1769 ARKWRIGHT INVENTED A MACHINE WHICH SPUN
STRONGER COTTON THREAD—A WATER-FRAME-
A bare room containing only a water-frame, which is
working-

BEFORE-

Hands against a black background pulling a thread spun
with an ordinary wheel: the thread breaks-

AFTER-
Hands against a black background pulling a thread spun
with a water-frame : the thread does not break-

AND THEN CROMPTON COMBINED HARGREAVES SPINNING-JENNY
AND ARKWRIGHT'SWATER-FRAME INTOA "MULE-"
Crompton's Mule working in small bare room-

BUT SOON MANY OF THE POORER PEOPLE COULD NOT AFFORD
TO BUY THESE MACHINES, SO PEOPLE LIKE HARGREAVES
AND CROMPTON SET UP SMALL FACTORIES WHERE THEY
EMPLOYED 10 OR 20 WORKERS TO SPIN AND DYE THEIR
YARN-

Along, low room- Ten women and girls are working mules
to spin and other machines to card wool- They are all very
busy-
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Two, small boys are employed in carrying away the spun
yarn, and in bringing more wool to be carded and spun. An
overseer comes round to inspect the work, stopping to spesk
to one of the women as he passes.  She shows him her work.

THE RATE OF SPINNING NOW FAR EXCEEDED THE RATE OP
WEAVING.

BUT AT LAST THE POWER-LOOM WAS INVENTED, WORKED BY
WATER AND THEN BY COAL POWER, IN ORDER TO INCREASE
THE RATE OF WEAVING.

Interior of aroom ; intheright wall is awindow overlooking
a bare, lowland valley. In the room are three power-looms,
one in the foreground and the other two behind, nearer the
back of the room.

Two men of the upper middle-class are standing near the
window, examining the looms carefully.  The taller of the two
calls, and a shabbily dressed man enters.

The tall man orders him to demonstrate the loom ; the power
is turned on.

The loom begins to work, weaving very fine cotton material.
The weaving is very even and good.

The loom working. The tall man turns and spegks to his
companion.

IT 1S SO SIMPLE, A CHILD COULD WORK IT.

The smaller man nods and turns idly to look out of the
window. Suddenly he starts and calls to his friend, who joins
him at the window.

WHY NOT ? . . . THE PAUPER APPRENTICES.

The two look across the valley and nod.

A view across the valley. The valley is bare and bleak ; a
stream flows through it, passing a low, stone mill and a tiny
cluster of houses. On the opposite side of the valley (facing
the camera) is a long, oblong building of grey stone. It is the
workhouse.

The workhouse.

The interior of the workhouse. It is mealtime, and at the long
tables which stretch from end to end of the bare, whitewashed
room sit thin, poorly clad pauper apprentices, all dressed alike
in long corduroys and grey jackets. They seem to be very
hungry and consume their pottage greedily.

PAUPER APPRENTICES.
One of the thin, little boys gobbles up his pottage. When
there is no more, he licks out the bowl.

BOUND FOR THE FACTORIES OF THE NORTH.

View of midland countryside. Low hills can be seen, out-
lined faintly on the horizon. In the middle distance is a small
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village on the banks of a broad river. The fields are now-
enclosed with new hedges and fences, so that the landscape is
cut up by small squares and rectangles. Also, there are one or
two scattered farms away from the village, surrounded by their
own fields. A white, rough road winds up from the village
towards the camera, and up this a cart is slowly making its
way, jolting about on the badly kept road.

As the cart comes nearer, its occupants can be seen.  They
are all children round about the age of nine or ten, dressed alike
in coarse clothes. All look very tired and some of them are
weeping. They are jolted about a great deal on the rough
road and look il and faint.

The cart labours up the hill and jolts past the camera out
of view.

In the distance is a small Lancashire town, situated on the
bare moors. A long, grey-stone mill, with atall chimney, can
be seen alittle to the left of the town, which is amere group of
tumble-down houses by the side of a small river. A rough
road winds up towards it, and the cart of children comes past
the camera and goes up towards the town.

THE DESTINATION AT LAST.

A near view of the mill. Itis alow, bare buildingwith a
great many windows, all of which are small and tightly closed.
The cart of children comes up to the door and halts. The
tired children are made to climb down by the driver of the cart.

Meanwhile, a strong, rough-looking man comes out of the
mill and talks with the driver, whilst looking at the now
frightened children. He orders them to go inside and follows
them in with the driver, closing the door behind them.

Interior of the mill. A low, rather dark room containing
rows of looms.

The children and some men and women are busy working
thelooms. All are thin and seem very tired.

An overseer walks round carrying a whip. He also looks
tired and therefore bad-tempered.

One of the children makes a sign to afriend across the room.
The overseer comes up to him and thrashes him, and the child
cowers down to his work, terrified.

TOWARDS THE END OF THE LONG DAY.

The children all look very tired and can hardly stand up
or keep awake.

One child droops over her loom asleep, but the overseer
comes up and thrashes her until she wakes up again.

Another child falls adeep and is thrashed.

THE NIGHT SHIFT.

A stream of weary, thin children comes through the low
door at the back of the room, and comes up to thelooms. The
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children, who have been working all day, stumble wearily to
their feet and go out in silence. One girl of about sixteen
years of age sits motionless in her place until the overseer
comes and shakes her roughly.

A low, bareroom dimly it by two candles placed on a bench
ontheright. The floor is almost entirely covered with beds
formed of straw mattresses and blankets ; these beds have
only just been vacated by the children who have gone on night
duty, and are still unmade.

About six children enter. They take off their shoes, and
throw themselves exhausted on to the nearest beds. Some
of them are even too tired to pull the blankets over them.
Two more children enter and begin to take off their shoes.

CONDITIONSIN RURAL AREAS GREW WORSE AND WORSE. THE
COMMON LAND AND THE OPEN FIELDS WERE ENCLOSED,
AND PEASANTS, BEREFT OF THEIR LIVELIHOOD, WERE
FORCED TO OBTAIN POOR RELIEF OR TO SEEK WORK
ELSEWHERE.

A Midland scene ; asmall village situated on the banks of a
stream at the foot of a wooded hill is seen.  The fields are now
all enclosed as far as the eye can see except where the woods
still remain. A few scattered farms can be seen amongst their
own fields, and the Squire's mansion can just be seen through
the trees.

(Compare with Scene 16.)

Exterior of a peasant's cottage (compare Scene 2). The
plaster hangs in shreds from the walls, the thatch is overgrown
with lichen and weeds, and one of the windows is broken and
stuffed with a piece of coarse material. A thin, ragged man
comes wearily up the path and calls to some one within. His
wife appears, and they talk together. She aso is thin and
pale ; her clothes are very old and patched and her shoes are
so worn that her feet can be seen through the gaping holes.

WE MUST GO TO THE TOWNS OF THE NORTH LIKE THE OTHERS.

Distant view of aLancashiretown. There are many smoky
chimneys silhouetted against the skyline, and even from this
distance the town looks badly built, ugly, and dirty.

A rough track leads up to the town, by the side of which in
the foreground is a group of tumble-down cottages of grey
stone ; they are low and badly built.

Along the road comes a little group of people—peasants
seeking work in the town.

The ragged man is pushing a small hand-cart in which is a
shapeless bundle of clothes, pans, and boxes, covered over with
a ragged sheet. The woman by his side is aso ragged and
untidy ; sheis carrying asmall baby which is wrapped in an
old shawl. They are accompanied by three other children—
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two boys and a girl—who are bare-footed; they are aso
carrying bundles or baskets.

As the little group advances, it can be seen that they are all
utterly wearied out with the long journey. Indeed, the chil-
dren look asif they can hardly walk another step.  One of the
children begins to cry, but the mother is too tired herself to
have very much sympathy with it.

THE TOWN.

A view of the main street of a manufacturing town. The
road is very narrow and is badly cobbled. Great pools flood
the middle of the road, and steep gutters down either side of
the road serve as drains and refuse pits. The houses are low
and badly built; the dates on the roofs have come off in
places, showing the rafters through ; the windows are badly
fitting, and many of the panes are broken and have been
stuffed with paper or coarse material to keep out the worst of
the rain and the wind. Along the street are afew poor shops
—ordinary houses with grimy wares displayed in the windows.
These also are badly kept and usually dirty.

Many dark passageways and aleys lead off the street
through low doorways and gateways; these are even more
dirty, muddy, and pestilential than the main street.

At the far end of the street can be seen a long, grey factory,
whose tall chimney is pouring forth clouds of black smoke
into the grey sky.

One of the courts leading from the main street. It is
unpaved, and great stagnant pools of filth make walking
difficult. The houses are even more broken-down than those
in the main street; hardly a window is unbroken ; the roofs
are all broken-down, and on the right a broken flight of stairs
leads up to the second story.

A woman comes out on to the broken-down balcony at the
top of the stairs, and throws a bucket of dirty water into the
court below. Then she goes inside again.

A ragged man comes slowly into the court and disappears
down a dark passage which leads between two houses on the
left.

THE FACTORY.

The factory in the early morning. A long, bare room in
which are rows and rows of looms now silent for a brief space.
A dimlight filtersthrough the tiny, closed windows and catches
on the gleaming steel of the looms.

Then the workers begin to come in, quickly and silently,
and take their places at the machines. Soon, every one has
arrived and work begins.

An overseer comes round at intervals, inspecting the work
and reprimanding the weavers if it is not satisfactory. The
weavers themselves are all thin and poorly clad ; small children
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are seen working side by side with adult men and women, for
the work is mechanical and any one candoit.

One of the looms at work.

As before.

A BREAK-DOWN.

One of theloomsworking. Suddenly it dows down, and the
cloth is being woven faultily. At last it stops altogether.

The man who is working it tries to readjust it but he fails.
Then he turns round and motions to some one to come to him.
In a short time a small boy appears, and the man tells him to
creep under the machine and mend it. The boy does as he is
told, and when he crawls out again the machine is in working
order.

The work goes on as before.

WHEN LUNCH-TIME APPROACHES.

Scene as before (Scene 26, the first part), except that it is
now about 12 o'clock and alittle more light manages to filter
through thetiny, closed windows.

A child, who isworking aloom in the foreground, stopsfor a
moment to take a piece of bread out of a paper packet. She
begins to eat although she is too tired to be really hungry.

The overseer comes round, and when he sees that her loom
is not working he tells her to put her food away and to get
on with her work.

YOU ARE WASTING TIME, GET ON WITH YOUR WORK.

The work goes on as before. The overseer goes up to one
man and looks at his work. It is not satisfactory, and he is
very angry with the unfortunate man.

NEARLY TIME TO GO HOME . . . WILL THE WHEELS NEVER STOP ?

The workers all look very tired. Even the men look too
tired to keep awake and the children droop over the looms.
A woman in the foreground is staring before her at the
whirling wheels as if she is in a trance; her hands move
mechanically to work the loom. The wheels seem to go round
faster than before.

The wheels seem to come slowly nearer, until they are huge,
then they recede again until they are very far away, and then
come closer again, whirling round at an incredible speed.

Then only one great wheel iswhirling round, with abright,
whitelight flashing on therim. Only acircle of light can now
be seen revolving, which inits turn recedes slowly until it is
a mere speck of light shining through the blackness.

A view of the room, again slightly out of focus; it revolves
dizzily.

The scene as before ; the woman who was staring at the
machinery fals over on to the loom adeep. The overseer
shakes her roughly until she begins to work again.
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Itistime to go at last; the workers slowly rise to their feet,
and walk shakily out. ~ Some of them speak to their comrades
in low voices, but most of them are too tired to talk much.
One of the childrenin the foreground cannot get up because he
is so tired; a woman comes and lifts him to his feet, but he
collapses onto the floor. She pickshim up and carries him out.

A man comes in looking for his children to take them
home. They come up to him slowly with dragging footsteps
—alittle girl with a shawl over her shoulders and two small
boys—the man picks up the smallest boy and they all go out
“ogether.

A mean street in the town. Many workers from the mills
are seen hurrying through the gloom, and amongst them is the
little group which were seen in the mill—the man carrying his
little boy, and the two other children who can scarcely walk.
They go slowly up the street, often treading in the filthy pools.

The girl falls over a broken brick in the middle of the road,
and is unable to rise again because she is so tired. The man
has to put down the little boy and pick her up ; they go on
again, but sheislimping very badly. It beginstorain heavily.

They turn through a low gateway.

A badly-built court, unpaved and muddy. The boy and
girl are walking up to the anklesin mud and filth. The houses
can hardly be distinguished in the darkness, but an occasional
square of flickering light betrays the presence of some wretched
home.

They go slowly across the court and stop outside a low,
tumble-down hovel.

HOME AT LAST.

They go down a small flight of stone stairs and disappear
through a low doorway.

A poor cellar with grey plastered walls (once white). The
plaster is hanging off in places and there are great patches of
green mould where the damp has come through the thin walls.
The ceiling also is very damp and the plaster has come off in
patches, showing the wood through. At the far end of the
little room is a hearth on which atiny heap of fireis burning.
Often the smoke blows back into the room and floats up to
the ceiling.

On the right is a small bed covered with a few torn sheets,
and in the centre of the room is a dirty, deal table on which is
a candle and a loaf of bread.

Two, broken chairs and three, old boxes are the only other
articles of note inthe room, whilst high up on the far wall is
a small, closed window of opaque glass, with a piece of paper
stuck over ahole init.

By thefireathinly clad womanissitting, warming apanfull
of water.  She looks round when the man enters with the three
children.  She takes off the girl's shawl and hangs it on a nail
in the wall.
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THERE IS NO MORE TEA LEFT.

Then they all sit round the fire. One of the boys has
aready fallen adeep. The woman gives them all a chunk
of bread and a mug of water. The man asks her a question,
but she shakes her head.

TOO TIRED TO EAT.

The girl is too tired to eat, and she shakes her head when
her mother presses her to eat up the bread. When the meal
is over, the two boys throw themselves on to the bed, and in
a minute are fast aseep. The woman pulls out a mattress
from under the bed and the girl also goesto bed without even
taking off her dress.

When they are all aseep, the man turns away to the door,
sighing, and goes out.

The exterior of a mean public house. An open door and a
dirty, uncurtained window through which can be seen the
bar parlour, a shabby room with a square table in the centre
and a bar at the back.

Although it is quite late the room is full to overflowing and
people still continue to come through the open door—shabby
men and thin, ragged boys.

The man (in Scenes 26-29) comes up to the door and dis-
appears inside.

Interior of the bar parlour, which is now so crowded that
many people have to stand up or sit on the bare floor. They
are all consuming beer and most of them are smoking. A man

gets up and begins to speak.

GOADED INTO ANGER BY THE TERRIBLE CONDITIONS IN THE
FACTORIES, THE STARVING WORKERS FORMED THEMSELVES
INTO TRADE UNIONS TO DEMAND LIVING WAGES AND FAIR
HOURS. THE MEMBERS MET BY NIGHT IN THE INNS TO
DISCUSS THE TERRIBLK FACTORY CONDITIONS AND TO
ORGANISE STRIKES—THE ONE WEAPON THEY HAD.

The man gets up on to the table and begins his speech,
shouting at the top of his voice, gesticulating wildly.

As Scene 29—the cellar in the very early morning. The
woman has just lit a tiny fire in the grate and the man is
cutting adlice of bread.

FORCED TO THRASH HIS OWN CHILD TO SAVE HIM FROM THE
OVERSEER'S LASH IF HE IS LATE FOR WORK.

The woman goes over to the bed and shakes the children,
who rouse themselves slowly. At last one of them gets up
but the other goes to deep again. The girl also gets up and
they begin to eat breakfast—a crust of bread. When the
other boy does not get up, his father goes over to the bed and
pulls him out on to the floor. Still he will not get up. The
man crossss over to the wall and gets down a piece of rope.

2D
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He comes over to the boy and thrashes him until he gets up
sobhing.

When the meal is finished the man goes out to work and a
few minutes later the woman and the three children aso go.

ON SUNDAY MORNING.

As Scene 26. The machines are not working, but the
workers (and especially the children) are forced to come back
to clean the machines.

They are all busy cleaning the looms with oily rags, etc.
The children have to creep underneath to clean the machinery,
and to poke their small hands into crevices which could not
otherwise be reached.

One of the small boys at work.

As before.

BUT ALL MILLS WERE NOT SUCH PRISON HOUSES TO THE
WORKERS.

IN NORTH LANARK ROBERT OWEN WAS ORGANISING HIS MILLS
ON SOCIALISTIC PRINCIPLES.

Robert Owen.

HIS EMPLOYEES WORKED FOR SHORTER HOURS AND RECEIVED
LARGER WAGES.

Interior of the Lanark Mills. A long, bright room with a
lofty roof and wide windows.

The looms are working and the workers are respectable and
contented-looking men and women. (N.B.—No young chil-
dren employed.) They smile at their work, and when the
overseer comes round he smiles too and talks to them in a
kindly voice.

OWEN DID NOT EMPLOY CHILDREN, BUT PROVIDED A SCHOOL
FOR THE INFANTS FAR FROM THE DIN AND NOISE OF THE
FACTORY.

A large, airy room where there are many happy-looking
children. A kindly schoolmistress is sitting at a piano. The
children take their places ready to do a simple country dance,
which they perform with skill and energy.

SOBENEFICIAL DID OWEN'SEDUCATIONAL SYSTEM PROVE THAT
IN 1802 SIR ROBERT PEEL TRIED TO INTRODUCE COM-
PULSORY EDUCATION IN ALL FACTORIES. BUT WITH POOR
RESULTS.

A dark room in the basement of the factory. Many children
are gathered together at one end of the room (right) whilst at
the other end of the room a stern schoolmistress is sitting at
a desk, teaching a group of older children.

The teacher closes her book, and the children she has been
teaching go to different groups of the other children and begin
in their turn to teach them.



1st sub-title.

2nd Sub-title.

3rd Sub-title.

4th Sub-title.

Scene 37.

Medium Shot.

Sub-title.
Close-up.

1st Sub-title.

2nd Sub-title.
3rd Sub-title.

4th Sub-title.
Soene 38.

Medium  Shot.

Fade out-
Fade into
Scene 39-
Long Shot-

Fade out-
1st Sub-title-

APPENDIXC 419

THE MONITORIAL SYSTEM IS USED - - - THE TEACHER TEACHES
THE OLDER CHILDREN, AND THEN THESE " MONITORS "
TEACH WHAT THEY HAVE LEARNT TO THE YOUNGER
CHILDREN-

THUS THE CONDITIONS IN THE FACTORIES GREW WORSE IN
SPITE OF MANY RIOTS AND STRIKES- AT LAST, IN 1833,
AN ACT WASPASSED REGULATING CONDITIONS:- - - -

NO CHILD UNDER NINE YEARS OF AGE WAS TO BE EMPLOYED-

INSPECTORS WERE TO BE APPOINTED TO SEE THAT THE ACT WAS
ENFORCED, AND TO INSPECT THE FACTORIES-

A scene in a mill- It is much the same as before except
that no young children are working and the workers do not
seem quite so tired as before-  (See Scene 26-)

Two inspectors come in, accompanied by the manager-
The overseer comes forward and shakes hands with them.
They walk round inspecting the looms, the work, and the
conditions, frequently stopping to make notes or to speak to
the workers-

One of them looks round and then points to one of the
windows which is closed-

YOU NERD MORE VENTILATION IN HERE-

The overseer sends a boy to open the window but it sticks-
The inspector makes a note of the matter in his book-

AFTER 1833, THROUGH THE WORK OF THE INSPECTORS, CON-
DITIONS IN THE FACTORIES GRADUALLY IMPROVED-

UNDER THE FACTORY ACT OF 1853 - - -
CHILDREN'S HOURS ARE RESTRICTED TO 12 HOURS PER DAY -

SATURDAY IS TO BE A HALF-HOLIDAY-

The door of afactory, which opens into a narrow, unpaved
street- It is early on Saturday afternoon- The sunis shining
faintly through the clouds of grimy smoke-

The door opens, and the people begin to come out- Most
of them look rather tired, but all are happy because it is
Saturday afternoon-

A view of the town moor on Saturday afternoon- Groups
of untidy men and youths are playing games or standing in
groups, talking- The women aso are walking up and down,
chatting to their friends-

GRADUALLY THE MINIMUM AGE FOR WORKERS IN FACTORIES
WAS INCREASED, WHEN EDUCATION WAS MADE COM-
PULSORY.

2D2



40 THE VALUE OF FILMS IN THE TEACHING OF HISTORY

2nd Sub-title.

3rd Sub-title.

4th Qub-title.

Scene 40.
Long Shot.

Fade out.
Sub-title.

Scene 41.
Long Shot.

Fade out.

THE ELEMENTARY EDUCATION ACT OF 1876 MADE SCHOOL
ATTENDANCE COMPULSORY BETWEEN THE AGES OP 5
AND 12.

THE EDUCATION ACT OF 1891 MADE EDUCATION FREE.

THE HOURS OF ALL FACTORIES WERE REDUCED AND THE WAGES
WERE INCREASED . . . UNTIL TO-DAY.

Modern, Lancashire, textilefactory. Theloomsareworking.
The room is long, high, and airy. The great windows in the
roof flood the whole place with light.

The girls are singing at the work or chatting together.

IN THE EVENING.

A view of the factory playing-fields, with the factory
chimneys in the background.

In the foreground a cricket match is being played, whilst
on the right the tennis courts can be seen full to overflowing
with laughing players.

AUTHORITIES

Piers Plowman Social and Economic Histories, Book vi., Spalding.
Women in Economic History, Teckner.
The Town Labourer, Hammond.
Leedsand its Neighbourhood, Price.
The English History Source Books.
The County of the White Rose, Price.
The Making of Modern Yorkshire.
Redgrave's Factory Acts.

Encyclopedia Britannica.

Sybil, Disraeli.

Mary Barton, Gaskell.
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MEMORANDUM OF A CONFERENCE OF TEACHERS IN ELEMENT-
ARY SCHOOLS HELD AT LEEDS UNIVERSITY ON JANUARY
27, 1930, TO DISCUSS THE RESULTS OF FILM EXPERIMENTS
UNDERTAKEN IN THEIR SCHOOLS

1. Professor Strong, Professor of Education, and Professor Hamilton.
Thompson, Professor of History, in Leeds University, and members of the Film
Enquiry Committee of the Historical Association convened the meeting.
Forty.four teachers were present. Professor Strong opened the meeting by
inviting the teachers to give their views on the value as educational aids of the
films seen during the enquiry.

2. A Headmistress of a Girls' Senior School said that she had been into*
the classroom on various occasions while films were being shown and had
always been struck by the absorption of the childreninthe film. She thought
the question of the value of the film rested on how much of the film matter the
child retained. Were the delayed tests proving that the children remembered
afilm better than an oral lesson ? It was replied that the results of the delayed
tests were not yet tabulated in full, but that the children appeared to remember
more than usual when the film was combined with afollowing discussion.

3. A Headmaster developed this point. He was interested in the use of
the film for history teaching, since he had successfully used the projector in
Geography lessons.  He had tested 443 children after they had seen history
films inschool. He had been frankly disappointed at the result of thefirst test.
The children's compositions as compositions were not nearly so good as he had
anticipated. But on reflection he realised that though there was some lack of
balance in the essays, all the children had seized on certain points and developed
them. It was evident that their interest had been thoroughly aroused—and
this was borne out by discussion with the children. There was only one girl
who had not enjoyed seeing the film. She said she did not like films at all.
Thisgirl had some eye trouble ; obviously her dislike was due to this physical
cause. The strain wes too great for her. He disagreed with the view that
children were mentally passive while watching the film. This was prevented
by the anticipation in the children's minds. They were always wondering
what was coming next. The delayed tests given in January, seven months
after the original showing, corroborated his earlier view that the children had
gained something from the film that they would not otherwise have had. The
children remembered the films vividly. He was deeply impressed with the
value of thefilm, and considered it far better than the wireless as an educational
aid. Thisfinal remark on the superiority of the film over wireless talks called
forth general approbation from the meeting.

4. The next speaker, the Headmaster of a Mixed School, gave it as his
opinion that although all children were interested in the film, the amount of

value derived varied with the individual. This was true of all methods of
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teaching. The visual child would benefit by the application of this method.
And it seemed to him that the child of inferior capacity was held by the film
rather than by oral methods. | n any case, the film was another avenue to the
child mind, and of akind likely to stimulateimagination. It gave realism to
history teaching by supplying details that only those with an exceptional
imagination could supply for themselves. Many children would have a far
clearer notion of scaling the Heights of Abraham if they were shown the Wolfe
film than if they depended on reading.

5. The Headmaster of aRural School said that theinstallation of aprojector
would be of great value in his type of school where children had not so many
advantages of libraries and so on as town children, nor the same opportunity
of seeing films in the ordinary way. His children had shown tremendous
interest in the film experiments. They had discussed the films with eagerness
in class, and had reached afar higher standard than usual in their written work.
At the beginning of the week he had wondered if the interest was due to the
novelty of the whole proceedings, a darkened classroom, a visitor, but the
interest had increased rather than abated as the week went on.  Moreover, the
pleasurable feature of novelty would be counter-balanced with country children
by their shyness of a strange adult; they were not used to many grown-up
strangers. A now teacher in the ordinary way would check their responsive-
ness. But the children had been anxious to take part in the lessons, even in
the talk on the difficult film on the League at the end of the week. He was sure
that filmswould be useful in the teaching of history. The facts had impressed
themselves in the children's memory. He kept hearing references in his lessons
nowadays to what the children had seen on the film. The children often drew
parallels between new facts and film material. The film was obviously useful
as alink between one period and another. Further, thefilm had stimulated his
scholars to seek information for themselves.  They still frequently asked things
about the films and were ready to read for further information on the film
subjects.

6. One Headmaster doubted whether pictures were ever such a stimulus to
thought as reading. But it was very difficult to train children to read for
themselves. It was possible that the film might lead children to read by arous-
ing their interest in a subject. Moreover, throughout a school day we do not
want the child always to be reasoning and thinking. In teaching history we
sometimes are chiefly wanting children to absorb facts—perhaps as a basis for
thought later. Here the film would be an asset. He would like, for instance,
a film showing the life of an Abbey.

7. The meeting was unanimously of opinion that the filmis a help in the
teaching of history and that it stimulates the interest of the child, especially of
the dull and backward child ; it was obvious from the tests that the film did
not encourage a passive attitude on the part of the child, but the reverse. The
question of the amount of self-activity induced by the film in comparison with
the oral lesson was further discussed.

8. A teacher argued that the film would only be used in conjunction with
oral teaching. The film by itself would not go far, but used as an aid to oral
teachingit led to good results. Hisboys had carried agood deal away from the
films, and he had noticed boys making sketches of things they had seen on the
filmsin school for a considerable time after the experiments. An instance was
cited of aboy from another school who had read Beric the Briton with interest
after seeing the Roman Britain film, and had told his teacher he wished he
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could ¢ a film onthat- A little less activity in the classroom did not matter
if thefilmled to outside reading-

9- Another Headmaster said he thought the film led to greater self-activity
than the oral lesson- Boys had brought him models made by themselves out
of school of things seen on the film- | n response to a query, the Investigator
said that a child had brought her a piece of coiled pottery made as he had seen
the Britons make their bowls in the first reel of the Roman Britain film-

10- A teacher remarked that her experience of the use of films in school
was too limited to admit of any generalisation on this point, but was it not
possible to judge from the effect of the picture-house film? In the playground
her boys were continually enacting scenes, mostly of the Wild West, taken from
the cinema- If we gave the child accurate and dramatic historical films, we
might get something of the same result- A teacher wished to confirm the first
part of the last speaker's statement. Few people present had sufficient know-
ledge of the use of the historical film in school to know clearly how its results
compared with those of the oral lesson in the inducing of self-activity on the
part of the child-

11- It was given as the general opinion of the meeting that while the
teachers present would not care to say that the film stimulates more self-
activity than the ordinary methods, yet it was their opinion that self-activity
certainly was stimulated by the film-

12- The question of the type of film most useful in elementary lessons was
next discussed-  The first speaker on this point stressed the need for considering
the age of the child- Younger children needed something concrete, something
they could appreciate- They liked action and excitement- He had just
marked a delayed test on the Bronze Age film- His class, Standard 1V., had
obviously enjoyed all the action scenes and remembered the film very vividly-
They had much appreciated the point that the modern knife was sharper than
the Bronze Age tool, since the Chief cut his finger in feeling the edge of the
Boy Scout's knife- He deprecated much talking while the film was in progress-

13- A second teacher, who had seen most of the films used for the experi-
ment, considered the Wolfe film to be the best for boys of 12 to 15, because the
development of the action was purposive- The film proceeded from causes to
effects  The type of film was connected with the question of the amount of
mental effort induced- The amount of mental effort required in an oral lesson
depended on the way in which ateacher presented his material- In the same
way, the mental activity called forth by afilm depended on the way the subject
matter was treated- The Nelson film missed many opportunities by its chrono-
logical treatment- The boys were confused by model ships being used four
times over to illustrate tactics- In retrospect, they could not differentiate one
engagement from the otherss They were disappointed at the absence of
Napoleon from the film- Could not the same material have been incorporated
inafilmwith avery definite object, all the action linked together to show how
Napoleon tried to conquer the world and failed ? His boys had been asked
what films they would like to se They wanted Napoleon, Cromwell, the
French Revolution- The speaker suggested that afilm on the growth of Leeds,
showing its change from an agricultural to an industrial community, would
well illustrate lessons on the Industrial Revolution-

14- Another speaker stressed the need for historical accuracy- There
must be no " stageyness " in the film, asin the first part of the film on Roman
Britain in the scenes where the Chieftainess appears-
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15. One Headmaster suggested the value of scenes of social life, something
on the lines of the Roman Britain film, and indicating the dress, dwellings,
and occupations of different periods. Biographical films would be useful.
Boys would like a film on Clive in India carried out on the lines of the Wolfe
film. Much useful social background could be taught by the filming of his-
torical novels whose dramatic stories would lend themselves well to the film.
It was objected that the glaring, historical inaccuracies of many of the best of
such novels constituted adifficulty.

16. With regard to the length of the film, one speaker said that before
making the films the aim must be determined. If the teachers wanted films
to convey the atmosphere of past ages, the film should be relatively long, or
the child would be whisked back to the present just as he had been led to
imagine himself in the Stone Age. He considered that the film was more useful
for this, for taking the child out of himself completely, so that he momentarily
lived in a bygone age, than for the teaching of detail.

17. The suggestion was aso put forward that the length of the film de-
pended on the age of the child and his consequent powers of concentration.
Younger children needed very short films. Even then, they should know
something of its subject matter, to know what to look for. This view received
general support. The film should be preceded by lessons and followed by
discussion to achieve its maximum value. The meeting suggested that in
general it was useful to have short films of one reel (15 minutes), though two
reels might be used when the object was primarily the creation of atmosphere,
or where the subject was already known.

18. The teachers considered that the projector used for the experiment
had given a clear picture with no unreasonable amount of flicker. It was
possible to show films in a classroom of average size without having the
children too near the screen.

19. Thedifficulty lay inthe provision of afree room that could be darkened
without interfering with ventilation. These difficulties were not insuperable.
A more serious question was that of cost of equipment. This was not dis-
proportionate to the benefits likely to be gained.
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MEMORANDUM OF A CONFERENCE OF TEACHERSIN SECONDARY
SCHOOLS,HELDATLEEDSUNIVERSITY ONFEBRUARY 3,1930,
TODISCUSSTHE RESULTS OF FILM EXPERIMENTS IN THEIR
SCHOOLS

1. Professor Strong and Mr. Dawes, Headmaster of the Castleford Second-
ary School, represented the Film Enquiry Committee of the Historical Associa
tion. Thirty-six teachers were present. Professor Strong explained the
object of the meeting, the free ventilation of the teachers' real opinion on the
film method, and asked if the film could be considered to obtain results not
otherwise gained.

2. The first speaker described the results of showing the Wolfe film to
three forms, a Fifth and two Fourth Forms. Most of the boys knew a good
deal about the campaign beforehand. The film had very different effects on the
classes. The older boys were rather blase. The younger boys enjoyed the
film very much ; he had later become tired of hearing them talk aboutit. The
written results were not what he had expected. A boys dropped to D, D boys
roseto A. The film had a better effect on the worse than on the better pupils.
In the delayed test, taken six weeks later, the boys as a whole did remarkably
well. This seemed another example of the value of the use of illustrations in
history teaching. But boys seldom looked at pictures hung on the wall, while
the movement in the film held their attention. The question arose as to who
would prepare school films, for the question of accuracy was vital. We did
not want films of the "Robin Hood " type, containing absurd mistakes. The
Chairman asked the speaker if he was on the whole in favour of the use of films
in history teaching. The reply was given that they were very useful as an
addition to existing methods. It was another method of approach for younger
scholars. Butfilmswere ancillary to oral teaching. The query wasput : " Do
you consider that films give anything to the scholar not derivable from read-
ing ?" The teacher replied that many boys did not read history apart from
the text-book. The film gave a more vivid picture than could be gained from
reading all but very detailed accounts. It was a help to the duller and un-
imaginative boys. The older and better boys said of the film, " This is not
history. You cannot learn about the Conquest of Canadafrom a film."

3. A second teacher said that she felt that the film was useful as an addition
to teaching ; it seemed to help the average child, but it should be used only
occasionally. The Wolfefilm devoted a disproportionate amount of time to one
incident. Her older girls had obtained something from the League film which
they had not acquired from earlier discussions, a sense of the interdependence
of nations.

4. A history master said the film certainly brought a specia contribution.
It had provoked extraordinary activity among his boys, though he had tried to
avoid the film seeming anything in the nature of a stunt by not letting the
classes know beforehand of the experiments. The written work was not so
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good as he had expected, but the debates in school were keen. Most of the
pointsinthefilmweretakenup ; the boyswerevery interested. Undoubtedly
they had been stimulated. After afilm of the type of Roman Britain, pupils
would have a better idea of the period than before. He preferred such afilm,
that could serve to illustrate a series of lessons, to afilm showing merely one
incident.

5. A Classicsmistress said that thefilm on Roman Britain had made her girls
more ready to discuss and argue. They seemed to wish to discuss things seen
on the film, to know about the ordinary life of the people. She found that it
had a better effect with the older ones, School Certificate girls, than the younger.
The older ones were rather blasgt but had found the film stimulating. The
history mistress from the same school said that the films had benefited the
bright and dull children rather than the average child. The stupid ones had
been stimulated, and the film roused the brighter girls to a critical attitude.
Films might be very useful, though we could scarcely hope for exact accuracy.
Allfilmscontained agood deal that would be helpful from the point of view of
illustration. The Headmistress felt that showing events in their geographical
setting was helpful. A child was trained to visualise by what she heard and
read. She would bo extremely sorry to see films taking the place of the
spoken word, but she thought they might be a tremendous aid.

6. A history mistress mentioned a debate some of her pupils in the middle
school had held on the value of films. They were very critical. Some thought
the film was too quick to give an adequate impression.  Others preferred their
own conception ; they thought that if they had seen a film on the Armada they
would have been discouraged from giving their own play-version of Philip
of Spain.

7. Another teacher replied that she had not found the film to prevent her
girlsfrom using their imagination. The film, on the contrary, provided starting.
points from which they could build up their own imaginative pictures.

8. Two teachers said the Nelson film had destroyed interest in the Nelson
period rather than the reverse.

9. A history master said that the Wolfe film shown without any follow-up
lesson appeared to have given his boys such a view of the Conquest of Canada
as they acquired from a bad text-book. The details were stressed, the move-
ment not appreciated as awhole. The boys who had not seen the film had a
better sense of balance than those who had. The film could give the setting of
events admirably, but would it aid in the creation of what we hoped to se in
the Fifth Form—a sense of historical perspective. He was asked if he did not
think that carefully made educational filmswould avoid the pitfall of exaggera-
tion of the immaterial. He replied: "1do not know. A film cannot give an
outline account. |If it does not give details it is uninteresting."

10. The question was discussed as to whether a film was more useful as a
starting-point or came better as a summary at the close of a series of lessons.
The teachers instanced examples of the successful use of both methods. One
teacher said that in reference to the Wolfefilm, which had just been under dis-
cussion, she had found it valuable as a starting-off point for the study of the
Conquest of Canada.  She had taken lessons with several classes after use of the
Wolfe, Nelson, and Leaguefilms, and considered that really good filmswould be
a valuable teaching aid.

11. A teacher rose to make the point that it had long been accepted as part
of the province of the history master to train pupilsin the use of books. Films
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were now part of everyday life, and if we did not train children in school to
take a proper interest in and to criticise films, they would not criticise the
ordinary cinema film.

12. The question was then put to the meeting from the Chair. " Might |
say, then, that the meeting is in favour of the use of the film as an occasional
aid in the teaching of history ?" Al agreed.

13. The type of film desirable was then discussed. One Headmaster said
that he was surprised to hear criticism of the length of the Wolfe film. Forty
minutes did not seem over long to give to the taking of Quebec. It was well
worth it. Inreply, the critic of the length of the film said that she thought
that the film placed a good deal of emphasis on one incident. It was pointed
out that the children learned from the film far more than the mere story of the
action ; they learned " background " for a whole period of warfare. The first
teacher said that the film period had seemed to her " breathless." The film
was too fast; more breaks and stops were needed. Every one agreed on this.
The film was too long to be taken in a 45 minutes' lesson with ease.

14. One teacher suggested that the school film should not be longer than
20 minutes. It was too much strain, both on the mind and the eyes, for
children to concentrate on a film for 45 minutes. The short film would allow
for any pauses desired, and for discussion after the film. The general feeling
of the meeting was that films of 20 or 15 minutes were sufficiently long ; no
school, classroom film should take longer than 30 minutes.

15. Regarding the construction of the film, one teacher said that greater
compactness was needed ; in the Wolfe film there was too much preliminary
matter ; one wondered when the Heights of Abraham wereto appear. Another
teacher said that this was one of the most irritating features of picture-house
films, and should not disfigure the school film. Discussion was raised on the
topographical film. Could existing remains be used as background % It was
pointed out that such survivals were generally in the midst of modern streets ;
it was almost impossible to blot out the surroundings. One Headmistress
suggested that in a place such as Provence a series of episodes of different
periods might bo staged ; there was sufficient material. This raised the point
as to whether such a series of episodes was of value.  Should the film consist of
isolated episodes or have a connected narrative ? A mistress thought isolated
episodes, the bird's-eye view of the history of a place that had been suggested,
would prove very confusing to children; some link was necessary. A master
said that in his opinion a narrative form was preferable ; the sequence helped
children to remember, and they liked astory form. Another mistress said there
should be some definite sequence. Her Fifth Form had found the Naval film
very disconnected. How unity should be reached depended on the age of the
class. A narrative form appealed to all scholars. For younger forms the story
could be of amore dramatic type. One teacher suggested that for senior forms
the film would be useful for showing diagrams, growing maps or the type of
illustration used by Mr. Wells in his Outline of History—lines leading up to
anevent. These could be shown in 5 or 10 minutes at the end of alesson.

16. Practical matters were discussed. The meeting felt that in view of the
time taken to fix the apparatus, and the weight of the machine used, it must be
fixed in oneroom. In alarge school, afilm.lesson time-table might need to bo
made. It was pointed out that in the new schools provision could be made for
housing the projector ; the time might come when every classroom had its
projector just as to-day every classroom hes its blackboard. The type of
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apparatus would be modified- On the whole, the teachers felt that the prac-
tical difficulties might be overcome-

17- One Headmaster said the greatest difficulty seemed to be in obtaining
the films- Thegreatest accuracy wasneeded- I projectors began to be used to
any great extent in schools, there would be a rush to provide films- Who was
going to do this? A teacher optimistically replied that the Educational Film
Companies were merely waiting for the demand-
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A NOTE ON THE NUMBER OF CHILDREN, ETC., TAKING
PART IN THE EXPERIMENTS

CHILDREN CONCERNED IN THE INFORMAL TESTS

Number of
Number ; :
Typo of School. of Experi- Chgﬂr;agt;léhng
ments. P :
Experiment.
Average Elementary School (Town) 18 741
Elementary Schools in Poor Districts (Town) . 24 1067

Rural Schools, Elementary—

Seniors—6 tests \
Juniors—2 tests / 8 183

Experimentswith children under 10—

(a) Elementary, 6 . . 7 277
(b) Secondary, 1 } 21
Secondary Schools—
(a) History Tests . . . . 40 1504
(b) Latin Tests . . . . 5 150
TOTAL 108 3943
CHILDREN CONCERNED IN THE FORMAL TESTS
504 childrentook partinthe Formal Tests; each of
these was concerned in many experiments, most
of them in 5. Counting each child once for
each test written, the number obtained is 1800.
Hence, the figures for the number of experi-
ments and of children taking part in each
experiment throughout the Enquiry are . 38 1800
Children Concerned in Experiments: TOTAL . . 5743

ADULT STUDENTS

Number  Number taking
of Expori. partin each

meats. Experiment.
Training College 1 198
University 1 70

Workers' Educati onal‘ Ass.ociétion. 2 120
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