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Dedication

WITH profound respect, this book is dedicated to all associated with
the national and state Extension Services of the American Land
Grant Colleges and Universitics. These associates are democratic
tcachers who extend the frontiers of public education. In high-
hearted comradeship, they bring to the State Colleges glimpses of the
knowledge, problems, and wisdom of the people. These itinerant
college teachers are in partnership with local leaders. Together, they
carry to the people light from the torches of learning that glow within
the people’s colleges of the United States.






Preface

We cannot solve the problems with
knowledge of the present day alonc.
Prophccy is conditioned on cxperi-
ence and the longer the expericnce
and the keener the appreciation of it,
the truer will be our judgements. In all
the bewildering opinion and achicve-
mcnt, we must not forget.

—LIBERTY HYDE BAILEY

OBLIGATIONS to the people were implicit in the designation of
Cornell University as New York Statc’s “land grant college” on April
27, 1865. Almost three years before, on July 2, 1862, President Abraham
Lincoln had signed the Morrill Land Grant Act during dark days of
the Civil War. This act provided that lands from the public domain
of the United States be given to all statcs, to help endow in cach state
at Icast one state college whose object should be, “without excluding
other scientific and classical studics, and including military tactics, to
teach such branches of learning as arc related to agriculture and the
mechanic arts, in such manner as the legislatures of the States may
respectively prescribe, in order to promote the liberal and practical
education of the industrial classes in the scveral pursuits and professions
in life.” *

Comell’s genesis may be traced, in part, to this land grant. New
York State’s share of this national bounty was sought by several col-
leges. On May 14, 1863, “I'hc People’s College,” ncar Montour Falls,
was assigned the land grant but lost it through failure to meet the stipu-
lations of the Morrill Act. Meanwhile, two state senators, Andrew D.
White and Ezra Cornell, laid plans for the founding of Cornell Uni-
versity, which opened October 7, 1868.

The name of the ephemeral institution, “The People’s College,”
which had closed because it lacked students as well as funds, had ap-

1 Public Laws of the United States, 1862, Chapter 130.
vii



PREFACE

pealed so strongly to Ezra Cornell that he urged its adoption for the
new land grant college. But the trustces had overruled him and chosen
the name Cornell University. Because of these facts, and because the
founders intended to make New York’s land grant institution truly
belong to the people of the state, and since the development of a state
extension service has been the chief means of doing so, The People’s
Colleges secemed an appropriate name for this history of the Extension
Service of the State Colleges at Cornell.

The first extension work of the new university was the extramural
teaching begun by Cornell professors in 1876. Organized extension
service first appeared in the Farmers’ Institutes (sce Chapter IV),
which were initiated and financed by the University in 1886. The State
Agricultural Socicty financed the Institutes in 1887, and in that year,
at the initiative of farmers, the first public appropriation for extension
work was made by the state—$6,000—to be used for the Farmers’ In-
stitutes of 1888. Under the Nixon Act, in 1894 the state appropriated
$8,000 for what was then called “Cornell University Extension.” Public
support has incrcased prodigiously since those carly appropriations. In
1948, for example, state, county, and federal appropriations, plus local
contributions, for the state Extension Service in Agriculture and Home
Economics totaled $3,339,620.

Public appropriations depend upon loyal support from the people.
Such support in 1948 provided for agricultural extension work in every
county and for veterinary, 4-H club, and home demonstration work in
nearly every one. Home demonstration work functions not only in rural
New York but in the larger cities and villages, and 4-H club members
are not exclusivcly rural. In New York City interest is growing in pro-
posals to secure, in addition to the cxtension programs in industrial and
labor relations already started there (and in scveral upstate cities),
cxtension programs in home economics and horticulture.

According to the most common definition, the New York State Ex-
tension Service makes available to the people of the state, in the places
where they live, Cornell University’s cumulative knowledge that relates
to agricultural and veterinary science, to home economics, and to in-
dustrial and labor relations. This knowledge is augmented continually
by research. It is translated into life through its applications to farms,
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PREFACE

homes, industries, and communities. Adults and youths, while engaged
in farming, industry, or homemaking, or attending school, clect to
study, in their margins of time, what intercsts them in Cornell’s com-
prehensive curriculum of extension courses.

This definition, however, lacks the human interest characterizing in-
terpretations made by somc of the extension students themsclves:

A home bureau lcader, Grace Austin Powell, wrote: “The Home Burcau
is a door in the walls of a home—a door swinging both ways. It swings in-
ward so that from the State Colleges instruction and inspiration may enter;
it swings outward so that from the home may come the rich experience and
wisdom which years of home lifc have given to many a wife and mother.”

A 4H club girl said: “I'm learning how to make home a place my fa-
ther is glad to support, my mother happy to care for, and my friends glad
to visit.”

A 41 club boy decided: “I'm going to be a farmer because the 411 club
is tecaching me how to make a living and a life by farming.”

A farm burcau lcader declared: “When I don’t know what to do on my
farm, T ask our county agricultural agent; if he docsn’t know, he asks a
college specialist; if he doesn’t know, he asks the head of his Cornell Uni-
versity department, or the dean of the State College, or the men in the
U.S. Department of Agriculture. If these people don’t know, the answer
to my problem hasn’t been discovered yet, and the extension professors
refer it to people who are doing rescarch.”

There is vigorous reciprocity in the xtension Service because it is
with the people, as well as “of the people, by the people, and for the
people.” It not only carries knowledge from the State Colleges to the
people, but it also works in reverse: it carries from the people to their
State Colleges practical knowledge whose workability has been tested
on farms, in industry, in homes, and in communitics. In ideal extension
work, scicnce and art meet life and practice. Mutual bencfits result for
the people and for the cducational institutions they support. Thus the
Extension Service develops not only better agriculture, industries,
homes, and communitics, but better colleges.

In reinforcing this reciprocity, the local-leader method of extension
teaching is important. Consulting local people has proved significant
in the administrative pattern of the University’s extension teaching. It
has strengthened interest in extension organizations and has cnsured

ix



PREFACE

the vitality of programs. In 1948, more than 32,000 trained voluntcer
local leaders and community committee members supplemented the
agricultural and home economics work of the salaried staff of 383. In-
cidentally, the personal devclopment of good local leaders—a develop-
ment shown in poise, co-operative spirit, personal satisfaction in work
well done, and quickened understanding of good citizenship—is a by-
product of inestimable value.

The Extension Service has grown not only in the broadening of its
program and in financial resources but in the number of students. In
1948 Cornell had more than 200,000 nonresident students. The pro-
grams taught have grown steadily in scope, specialization, and flexibility
until the New York State Extension Service has become one of the
most comprehensive in the United States. In contrast with the few agri-
cultural professors who did some extension teaching in the period 1876~
1896, specialized teaching was done by twenty-six departments in the
Colleges of Agriculture and Home Economics in 1948, and by profes-
sors in the Veterinary College and in the School of Industrial and
Labor Relations. Extension teaching had become so much a part of the
work of the state-supported colleges at Cornell—the Veterinary Col-
lege, and the Colleges of Agriculture and Home Economics—that
when the State School of Industrial and Labor Relations opened in
1045, the curriculum included an cxtension service as well as resident
teaching and research.

The Extension Scrvice has been found quickly responsive to change
and to progress, and it has demonstrated that, in democratic educa-
tion, adaptability is of more conscquence than uniformity. It must keep
abreast not only of growing knowledge of subject matter but of the
ever-varying influences of a changing world upon the extension stu-
dents. This adaptability is reflected in historical changes in extension
methods of teaching and in programs, organizations, and terminology.
The New York State Extension Service partnership between the people
and their State Collcges has become a fellowship in which practice,
science, and art mingle and create fresh currents of thought and action
in the stream of the nation’s progress.

Educational evaluations occur constantly in the Extension Service
because it can continue to function only where its students respond
to its programs. Extension teachers are subjected to survival-of-the-
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PREFACE

fittest tests because their students are not working for credits, and their
voluntary attendance will cease if the teaching is uninteresting or is
not vital to their work or their lives. In addition, extension teachers
must overcome countless hazards of travel. Traditionally, they must
never fail to arrive at a meeting—for their students gather from widely
distant places and should not be disappointed. As obstacles must not
halt the U.S. mail, obstacles must not halt delivery of the intellectual
goods carried by extension teachers, sometimes on amazingly unac-
customed rounds.

Methods of extension teaching, to be successful, must be readily
adaptable and often unorthodox, because the students are of widely
varied economic, social, cultural, political, religious, and racial back-
grounds. But they all want authentic information, and so common
denominators can be found among them. Every teaching method yet
devised has been used by members of the Extension Service in this
challenge-and-response form of education; and extension teachers are
on the alert constantly to study possible adaptations of new methods
to their work. Good extension teachers are fired with the immediacy of
human needs and with the conviction that constructive attitudes, forti-
fied by authentic knowledge and skills, will improve agriculture, home
life, and human relations. What psychologists call “completion of the
cducative process” is inherent in the methods of Extension Scrvice at
its best. Along the educational lincs of communication which connect
people with Cornell University, knowledge that is transmitted in both
directions is transformed into the development of skills and brings
about changes in behavior and in attitudes of both the students and
their teachers.

The national system of “Cooperative Extension Work in Agriculture
and Home Economics,” of which the state Extension Service is a part,
is the largest adult education enterprise in the world. Government-
sponsored, it is administered jointly by departments of education in
the several states, by the land grant colleges or universities, and by
what was originally called the Statcs Relations Service and is now the
Extension Scrvice of the United States Department of Agriculture.
Its parish comprises not only every state in the United States but the
territorics of Alaska, Puerto Rico, and Iawaii, and its students are
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AUTHOR’S NOTE

more than a million, including, in addition to adults, boys and girls
of the 4-H clubs and older, out-of-school youths.

Because of the significance of the instruction and of the public
relationships involved in the New York State Extension Service, its
history merits a score of volumes. No single volume can do justice to
the history that has been made as throngs of people—the itinerant
university professors and their nonresident students—have moved
across Cornell’s state-wide campus. Only a gigantic canvas could por-
tray this Extension Service, with its vast scope, rapid tempo, myriad
programs and results, and varied human interest. In writing this chron-
icle of scventy-two years of experiments in educational democracy, it
has scemed at times impossible to describe even typical events because
the very adaptability of the Extension Service makes change inevitable,
and one book can include only a small part of its history. The People’s
Colleges, therefore, is only an attempt to represent what the late Carl
Becker said history should be—a “necessary effort on the part of ‘so-
cicty’ to understand what it is doing in the light of what it has done
and what it hopes to do.”

AUTHOR’S NOTE AND ACKNOWLEDGMENTS

With more zeal than discretion, I ventured to write this book with-
out realizing the research involved or the necessity of omitting much
authentic information that could not be contained in a single volume.
Research meant not only study of the relatively few books that relate
to extension teaching, some of which are listed in the Bibliography,
but time-consuming pursuit of scattered documentary sources in
libraries, files, and archives, and in bewildering bundles of papers that
include reports, bulletins, leaflets, periodicals, programs, organizational
procedure charts, surveys, sheets of statistics, minutes, illustrative
materials, and innumerable letters. These records had to be supple-
mented by interviews with participants, in an effort to recapture
reminiscent fragments of the long chronicle. The mass of information
that relates to the state Extension Service is staggering to contemplate,
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AUTHOR’S NOTE

fascinating to read, laborious to classify. As I've gleaned historical
fragments for this book, I've been reminded of a time when I watched
Italians as they made mosaics from tiny pieces set in order. For those
who may wish to study some of the multiple facets of which thc Exten-
sion Service is compounded, there are also vast records in the exten-
sion divisions of land grant colleges in other states and of the United
States Department of Agriculture in Washington.

After I realized the extent of the work I undertook so blithely, I an-
ticipated the inadequacy of the results presented in this book, despitc
my carnest desire to do justice to the multitudes who have created the
Extension Service segment of New York’s history.

I deeply regret that this book cannot contain the voluminous his-
tories of the extramural teaching by the many departments of the
State Colleges of Agriculture and Home Economics, some of which
make specific references to extension specialists and their work. At my
solicitation ninetcen of these histories were written by profcssors desig-
nated by heads of departments. If and when all departments preparc
promiscd histories, these interesting records might well constitute a
larger second volume of Extension Service history. Those that are
written can be consulted now in the departments, or in the library of
the State Colleges of Agriculture and Iome Economics. At my request,
a few county and city Extension Service histories were prepared, and
it is hoped that these may be published by the Farm and Home Bureau
and 4H Club Associations of the respective countics.

Another omission is the rccord of the organizations of the county
and city extension workers. These state-wide organizations provide for
exchange of experiences; for definitions of and joint action on prob-
lems; for recreation; for decisions on advice to give the Colleges; and
for the pooling of knowledge. The New York State Federation of
County Agricultural Agents is familiarly called “The Sod Busters”; the
New York State Federation of Home Demonstration Agents, “The
Dough Busters” (nicknamed by A. R. Mann when he was Dean of the
State College of Agriculture); and the State Federation of 4-H Club
Agents, inevitably, “The Kid Boosters.” All of these organizations
belong to national federations of professional extension workers.

Thousands of persons have been associated with the Extension
Service during its three score and twelve years. It has proved impossible

Xiii



AUTHOR’S NOTE

to refer to more than a few who have helped to create the Extension
Service and to give it inspiration, knowledge, wisdom, and momen-
tum. Emerson said, “There is properly no History; only Biography,”
and “An institution is the lengthened shadow of one man.” In The
People’s Colleges history is the “lengthened shadow” of girls, women,
and boys, as well as of men. If biographical sketches in this book seem
too idealistic, and estimates of people too laudatory, I venture the claim
that the majority of those associated with the Extension Service, for
more than brief probationary periods, have been a select company of
unselfish, scholarly, public-spirited people who have boundless faith
in the American dream.

I regret that I cannot praise justly enough the many persons who
have helped with this book. To the late Carl Becker, I am indebted
not only for inspiration but for his approval of plans and of several
chapters of this history when he was Cornell’s historian. I am grateful
for generous encouragement by colleagues on the Cornell faculty and
for the advice of the Publications Committec of the Colleges of
Agriculture and Home Economics.

A few chapters have been written by others whose authorship is
indicated and is appreciated. Members of the Cornell faculty whose
interest deserves special acknowledgment are Deans Elizabeth Lee
Vincent and William Irving Myers, and former Dean Sarah Gibson
Blanding; their predecessors, Director Flora Rose and the late Dean
Carl E. Ladd, approved plans for this book as proposed by Professor
Lloyd R. Simons, Director of Extension. It was he who initiated the
idea and dcsignated me to write this chronicle, an assignment in
which I've found not only arduous but joyous work.

Among members of the Cornell staff who have been helpful T owe
thanks especially to Professors Mary Geisler Phillips, Montgomery
Robinson, Charles A. Taylor, and William B. Ward; and to the Ex-
tension Secretaries, past and present, Harriet Bliss Stocking, Madeline
Church Reed, and Mary North. A few who are versed in book lore
have read parts of the manuscript and have given me useful criticisms
blended with encouragement: L. Pearle Green, Lauretta N. Smith,
Ruth S. Ludlum, Charlotte Hilton Green, Stuart Raynolds, and
Harold Raynolds, Jr. To those who have sent prepublication orders
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for The People’s Colleges, 1 cxpress gratitude for their confidence I
cannot share,

Appreciation I gladly tender to the staff of Cornell University Press,
and in particular to Fatanitza Schmidt, for expert knowledge and
good taste.

To readers I venture the hope that this book may communicate to
you my respect and enthusiasm for the New York State Extension
Scrvice, whose epic sweep stretches the mind and warms the heart. The
magnitude of its dynamic contribution to the race between education
and chaos has often made my cfforts to tell part of its story scem like
trying to describe ephemeral clouds or the restless sea.

July, 1048 R. G. S
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CHAPTER 1

Genesis of the
New York State Extension Service

The best acreage for a farmer to culti-
vate lics within the ring fence of his
skull. ~—CIHARLES DICKENS

IT IS APPROPRIATE that the New York State Extension Service
began at Cornell University in agricultural education for farmers.
Cornell’s founder, Ezra Cornell, was a farmer; the University campus
was a farm until 1868; the first President, Andrew D. White, and Mr.
Cornell were pioncers in the interpretation and application of the Mor-
rill Land Grant Act of 1862. This act led to establishment of state
colleges of agriculture throughout the United States. Dr. White and
Mr. Cornell were advocates of democratization of knowledge, with
recognition of agriculture and of other relatively new academic sub-
jects as of equivalent rank with the classics. As state senators, they won
a legislative fight, which resulted in assignment by the New York Legis-
lature of the federal land grant to a single institution aftcr opponents
had urged its division among several colleges.

In the statc Senate, the chairman of the Scnate Committee on
Education, Mr. White, met Mr. Cornell, chairman of the Scnate Com-
mittce on Agriculture. Corncll University owes its genesis primarily to
the fact that the disposition of New York State’s share of the national
land grant was referred by the Legislature to these Scnate committecs.
After proposals from many cxisting institutions that the state give the
land grant to them, it had been assigned in 1863 to “The People’s
College” (see Prefacc). After this college closed, the disposition of
New York’s share of the federal land grant was under consideration
again in the Legislature. While Senators Cornell and White deliber-
ated upon how the state might profit most from the Morrill Land
Grant Act, they conceived of what became Cornell University which,
on April 27, 1865, was chartered and designated, by the somewhat
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reluctant Legislature, as the land grant institution of New York
State.

The Morrill Land Grant Act had codified the conviction of Presi-
dent Lincoln, of Senator Morrill, and of other farsighted citizens, that
public education is vital in a democracy. In 1862, the United States had
so much unsettled land in various parts of the country that it was said,
“Uncle Sam is rich enough to give every man a farm.” The Land Grant
Act revealed that Uncle Sam was also rich enough to give land to every
state to promote public education.

While this national grant of lands to cndow colleges in all of the
states was under consideration by Congress, Scnator Justin S. Morrill of
Vermont had appealed to Mr. Cornell for advice and support, as their
correspondence reveals. Never dreaming that his journcy would eventu-
ally help to create his finest memorial, Mr. Cornell had gone to Wash-
ington in behalf of the Morrill Land Grant Act. Mr. Cornell therefore
had been associated with the progress of federal and state land grant
Icgislation for more than six years before Cornell University opened on
October 7, 1868. In appreciation of the significance to education of this
act and of the part it playcd in the founding of Corncll University, the
first new building * on the Cornell campus was named Morrill Hall,
until 1947 the center of the University’s administration.

To supplement endowment that might be derived from the federal
grant of public lands, Ezra Comell gave to Cornell University a half-
million dollars and his 200-acre farm. Mr. Cornell further enriched the
University by his management of the land grant, increasing its value
from about $800,000, for which it would have sold on a glutted market,
to approximately $5,000,000. Most of the statcs had created this land-
glutted market by offcring their shares of the land grant at 85 cents an
acre; in many states, money from sales of their land grants, on a sur-
feited market, vanished because capital funds were spent.

Mr. Cornell’s letters reveal that his management of New York’s land
grant led to belated inquiries for guidance from seventeen other states.
Before his system of management was authorized, he was subjected to

1 Cascadilla Hall, built as a sanitarium by Mr. Cornell and his friends, had becn
given to the University by its owncrs to help house faculty and students when
there werc few buildings on Ithaca’s East Hill. Famous teachers lived there,
including Goldwin Smith, Louis Agassiz, and Burt G. Wilder.
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GENESIS OF THE STATE EXTENSION SERVICE

unjust criticism in New York’s legislative debates. He was offering to
locate and buy the state’s land grant, at depressed market values of the
times, and to hold the land for the University, without intercst pay-
ments to him, until prices would rise and the land could be sold to
bring a maximum endowment for the democratic university of which
Senators Cornell and White talked. Through Mr. Cornell’s manage-
ment, the value of New York’s land grant was multiplied more than
five times and permanent endowments were established. These appear
in Cornell budgets today as the “College Land Scrip Fund” and the
“Cornell Endowment IFund.”

To get permission from the Legislature to do this unsclfish thing,
involving travel and hard work to locate and manage the New York
land grant, Mr. Cornell stoically endurcd charges in the Legislature
and in the press that he was a “land grabber,” “a swindler,” “seeking to
build a monument to himself,” and “proposing to steal the State’s
lands.” At one crisis in the legislative debate, Mr. Cornell whispcred to
Mr. White: “If I could think of any other way in which my moncy
would do more for the State, I'd present it to Harvard and give New
York legislators no more trouble.” Mr. Cornell’s proposed managc-
ment of the land grant was authorized by the Legislature, despite this
acrimonious treatment of his offer to spend his own money to help the
state. Later, Mr. Cornell was subjected to a legislative investigation of
his management of the land grant. Concerning this the New York Tri-
bune was quoted in the Ithaca Journal of December 20, 1873, as
declaring: “It will greatly astonish everyone who knows Mr. Cornell
if this investigation docs not increasc the respect . . .in which he is
held.” The investigation closed with complete vindication of Ezra
Cornell.

Ezra Cornell’s interest in agricultural progress was persistent but
he did not live to see fruition of his hope for development of what be-
came the State College of Agriculturc in 19o4. Although there were
few students and professors of agriculturc at Cornell when he died,
December 9, 1874, Mr. Cornell’s faith never faltered regarding the
importance of educated farm people to agricultural progress.

The College of Agriculture at Cornell has other rural backgrounds
in Mr. Cornell’s steadfast interest in farming. In 1859 he had organ-
ized the Farmer’s Club of Ithaca for which he provided quarters, with
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a reading room, books, and periodicals; and he started the Club’s col-
lection of native birds and seeds. In 1861, with the help of the weekly
Ithaca Journal and Advertiser, Mr. Cornell conducted, in Tompkins
County, one of the first surveys, in the United States, of a county’s
farm products. In 1862, Ezra Cornell was clected President of the
New York State Agricultural Society, founded in 1832. In his presi-
dential address for this Society’s annual meeting, he declared:

We have many farmers who adhere to the old idea that a boy requires a
better education if hc is to leave the farm and seck a living in another
profession, than is necessary if he is to continue on the farm. This is a
great and mischicvous error. . . . He can no more rank at the head of his
profession as a farmer without education, than he could take such rank in
the profession of law, or of medicine, uneducated.

A few biogrglphical dctails may serve to show why the ideals and
principles of Andrew D. White and Ezra Corncll led naturally to their
desire to found Cornell and to their legislative battle as state scnators,
to make the still unopened institution the land grant college of New
York State. Repecated delays in the state’s obtaining educational re-
turns, from the Land Grant Act, continued until after 1864 when
Senators Andrew D. Whitc and Ezra Cornell met in Albany. In his
Autobiography, White described Scnator Cornell as “a man of about
sixty years of age,” (he was fifty-seven) “tall, spare, and austere, with
a kindly eyc, saying little, and that little dryly. He did not appear un-
amiable, but there was about him a sort of aloofness: this was Ezra
Cornell.”

Senator White was described by Carl Becker in Cornell University:
Founders and the Founding: *

He was a young man—thirty-onc years old; slight in stature, alert in
bearing; with finc wavy brown hair parted nearly in the middle, worn rather
long and running to side-burns; in appearance and demeanor a man sug-
gesting, in some undefinable way, the intellectual and the aristocrat. To
the seasoned senators, he must have scemed somewhat fragile and a bit
dandified; and I should think the more cultured among them may have
wondered whether it might not be that Mr. Matthew Arnold, mistaking

2 Ithaca, N.Y,, 1943.
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the time and place, had dropped in to deliver a lecture on sweetness and
light. It was not so. The young senator was Andrew D. White.

Senators Cornell and White became loyal friends, working whole-
heartedly for public welfare in the state Senate and in the creation of
Cornell University. White had dreamed of a “new kind of university,
worthy of our land and time,” as he wrote in a letter to the Honorable
Gerrit Smith, printed on pages 145-149 in Ezra Cornell: A Character
Study by Albert W. Smith, who comments: “Mr. White’s letter
should have stirred the heart and the financial circulation of any
millionaire; but alas! Mr. Smith’s reply only gave reasons why he
could not join in this splendid undertaking. And so Mr. White’s dream
was still a dream awaiting the coming of Ezra Cornell with his great
heart and golden touch.”

Mr. Cornell was in search of ways in which to spend, “for the bene-
fit of mankind,” the wealth he had earned since seeing Ithaca for the
first time in April, 1828, when, at twenty-one, he had walked the forty
miles from De Ruyter to Ithaca. His clothing had been tied in cloth
spun by his mother. He had carried his carpenter’s tools. His total
capital had been $9.00. Long afterward, Ezra Cornell became a coun-
try gentleman. For his farm, he bought land between Cascadilla and
Iall Creek gorges, over which he had walked, secing [thaca for the
first time. It is now part of the Cornell campus where the University
“stands firm and fair between torrents rushing endlessly, from far
hills to reach the sea.” Mr. Cornell spent generously for agriculture and
for human welfare, as his fortune accumulated, after his pioneer work
in aiding the development of the telegraph. Besides supporting the
Farmer’s Club of Ithaca, he traveled abroad to study agriculture and
returned to Ithaca to finance the introduction of improved seeds and
stocks, agricultural fairs, and surveys. In 1864 he cndowed the Cornell
Library for the city of Ithaca and Tompkins County. His loyal in-
terest in farm people is further recorded in the charter of this library,
which contains one of the earliest legislative references to a county
library, as recorded in an act of the state Legislature, April 5, 1864.
In his address at the presentation of this library, Mr. Cornell said:
“I'his property belongs to you and to the other citizens of the County
of Tompkins.” Realization of Mr. Cornell’s hope regarding county
library service was delayed by transportation difficulties. But this
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library, eventually, carricd books to rural people in a Bookmobile
owned by the county until automobiles became so numerous and
books so popular that the automobiles carried the people to the books.
Thus this library has become what Iizra Cornell anticipated, not only
Ithaca’s city library but the Tompkins County library, organized under
the statc’s county library law, which was written and passed with the
aid of New York’s extension organizations.

These gifts that preceded Ezra Corncll’s endowment for Cornell
University demonstrated his determination to use his fortune un-
sclfishly as rccorded in one of his “Cyphering Books”: “My greatest
care now is how to spend this large income to do the greatest good to
those who arc properly dependent on me, to the poor and to posterity.”

In his address at Cornell’s dedication, Mr. Cornell declared:

I hope we have laid the foundation of an institution which shall com-
bine practical with liberal cducation, which shall fit the youth of our
country for the professions, the farms, the mines, the manufactories, for
the investigations of science, and for mastering all the practical questions
of lifc with success and honor. ... I trust that we have made the begin-
ning of an institution which shall bring science more directly to the aid of
agriculture, and other branches of productive labor.

As New York State’s land grant college, Cornell University’s
private cndowment has been repeatedly supplemented by public funds.
'The College of Agriculture first met the public trust involved in
public appropriations by its provision of college cducation, without
tuition, for qualified students who could study in Ithaca. As research
progressed and knowledge of agricultural science developed, it was
realized, in several states, that land grant colleges had further obliga-
tions to the people. At Comell this realization came to certain pro-
fessors when the University was cight years old. But this ideal of public
service by the “People’s Colleges” was not fully implemented until
an cxtension scrvice was organized to carry from Cornell to people
throughout the state the growing knowledge of arts and sciences.



CHAPTER 1I

“Rocks, Storms, and Peril,”
1868-1874

I wotked on, forgetful, for the time, of
the December storms howling about
the house, and of the still more fearful
storms beating against the University.
... The agricultural department long
remained a sort of slough of despond;
but at last a brighter day dawned.

—ANDREW D. WHITE

AGRICULTURAL cducation had been given a prominent place in
laws rclating to the founding of Comncll University, but translation
into academic terms of the purposes of this national and state legisla-
tion was fraught with so many difficultics that I\zra Cornell didn’t live
to sce his drecams for the College of Agriculture come truc. Before his
dcath in 1874, there were only a few Corncll students who clected to
study agriculture; many farmers had condemned the whole enterprise
as “book farming”; the first professor of agriculturc had failed dismally;
eminent agriculturalists had disagreed as to whether Mr. Cornell’s
farm, given to the University, should be conducted as a business opera-
tion, as a model farm, or as experimental acres; newspaper cditors had
been skeptical; even the Cornell Era, the first and for years the only
Cornell student publication, had publishcd an unsigned article
(October 20, 1869) which criticized scverely the “Agricultural De-
partment.” But Mr. Cornell never faltered in his belicf regarding the
significance of education to progressive farming and to satisfying
country life. He was convinced that agriculture needs science and that
farmers need education.
President White describes * Cornell’s first agricultural professor:

1 Quotations from White in this chapter and clsewhere, unless specifically
credited, are from his Autobiography (New York, 1905).
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When we were almost desperate, there appeared a candidate from an agri-
cultural college in Ircland. He bore a letter from an eminent clergyman in
New York . .. gave glowing accounts of the courses he had followed, ex-
patiated on the means by which farming had been carried to a high point in
Scotland, and ventured suggestions as to what might be done in Amecrica.
... He scemed to mec altogether too clegant for the work in hand; but
Mr. Cornell had visited English farms, was greatly impressed by their
excellence, and urged a trial of the new-comer. He was duly called. . .. An
order was given for a considerable collection of English agricultural instru-
ments and for the crection of new farm-buildings after English patterns,
Mr. Corncll generously advancing the required money. . . . As farmers saw
the new professor walking over the farm in a dilettantish way, superintend-
ing operations\with gloved hands, and never touching any implement,
doubts arose which soon ripened into skepticism.

In thosc dishcartening days, President White said that the work
of a few Cornell scicntists saved the University from hopeless crisis.
Farmers had gained confidence in four members of the Cornell staff—
James Law, John H. Comstock, George C. Caldwell, and John L.
Stonc. These men impressed favorably a delegation of leading farmers
who came to see Cornell because they were challenged to do so by
a Cornell student who protested their denunciations of the University’s
agricultural college when they were discussing a plan to urge the state
Legislature to revoke Cornell’s charter. These farmers and their wives
descended, unannounced, upon the Cornell campus. They werc
amazed to find equipment for scientific instruction, laboratorics, li-
braries, models, and collections of plants and animals, including
insects injurious to agriculture. Forthwith, these farmers became
enthusiastic friends of the young College of Agriculture. They
even urged the state Legislature to appropriate more for its sup-
port!

Against this background Andrew D. White records: “From the
far-off State Agricultural College of Towa came tidings of a professor—
Mr. 1. P. Roberts—who united the practical and theoretical qualities
desired. I secured him. . . . As professor and lecturer he has largely
aided in developing agriculture throughout the State and Country;
and when others were added to him, like Comstock and Bailey, the
success of the department became even more brilliant.”

8
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Andrew D. White lived until 1918. During his last dccade it was
his custom to walk about the campus in the afternoon; he liked to
contrast the tceming life of thousands of students and hundreds of
professors with his vivid memorics of “rocks, storms, and peril” that
had confronted him and Ezra Comell in transforming Mr. Cornell’s
farm into a university. Exquisitely groomed, in his high hat and im-
maculate clothing, his gloved hand playing lightly with a cane he
didn’t need, Dr. White, meeting a Cornell professor on one of these
walks in 1915, said, “If the fairics could grant my dcarest wish, T would
ask that Fzra Cornell might come back. I would like most of all to

show him the greatest Agricultural College in the world—here at
Cornell.”



CHAPTER III

Cornell's Only
Professor of Agriculture m 1874

Rightly, therefore, may a man be said
to be influential when all are unani-
mous in his praise. —CICERO

I UNDERSTOOD the possibilities of agricultural education and I de-
termined to lay the foundations of a College of Agriculture such as
had never been conceived,” declared Isaac Phillips Roberts, at the
close of his first ycar at Cornell. He had been called to the University
in January, 1874, as Assistant Professor of Agriculture, from Iowa State
College, where he was Professor and Superintendent of the College
farm. He was Cornell’s only Professor of Agriculture in 1874, the
departure of his predecessor not having been mourncd. Professor
Roberts was promoted to a professorship in 1875, became Director of
Cornell’s College of Agriculture in 1879, and, twelve ycars later, Di-
rector of the Cornell University Experiment Station to which federal
funds were assigned under the Hatch Act of 1887.

Loncliness of the pioneer would have been his lot during his first
years at Cornell but for a few scientists and the President, of whom
Professor Roberts wrote: “Andrew D. White took the greatest in-
terest in my work .. .and I think I must have acquired the ‘Cornell
Spirit,” for by the end of the first year I was loath to give up my place.
So much had been done to encourage me that I reconsidered my de-
termination to rcturn to my farm in Towa.”

From his Towa livestock farm, Roberts had been called into aca-
demic life in-a way reminiscent of Quinctius Cincinnatus who was
plowing when he was interrupted by news that he had been made
Roman Dictator. Roberts describes the incident which brought him

1 Much of the material in this chapter has been taken from Roberts’ books, as
listed in the Bibliography; most of the quotations in this chapter and elsewhere are
from Autobiography of a Farm Boy.
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from his farm to professorships: “As I was giving the last touch to my
fine new barn by building a cupola on it just for looks, I heard a voice
at the top of the ladder, and turning, I saw the red head of O. H. P.
Buchanan [a trustee of Iowa State College] just above the eaves. Said
he: ‘Come down from there, young man, I have better work for you
to do.” ” This was a call to Ames, as Superintendent of the Iowa State
College farm. Roberts’ good management of the farm led to his ap-
pointment as Professor of Agriculture. Of this he says: “‘President
Welch [A. S. Welch, sponsor of the first Farmers’ Institute in the
United States] had asked me why I could not tcach agriculture; I re-
plied because I did not know how. ‘But,” said he, ‘can’t you tell the
boys how you have been doing things—I understand you have been a
successful school tcacher.” ” Thus Roberts began to use an educational
method which he called “Walks and Talks.” I1e had found no material
for teaching agriculture in the Iowa Statc College library and said he
was “driven to take the class to field and farm, there to study plants,
animals and tillage at first hand. So again I was shunted onto the right
track by sheer necessity.”

Professor Roberts was “an obstinate lover of his land, stubborn in
his determination to master Nature,” as George Washington said of
himself. Roberts was born July 24, 1833, of American parents of ninc
children, on a farm on the west shore of Cayuga Lake, in Seneca
County, New York. In honor of 1. P. Roberts, this place has been
marked by the State Historical Socicty. Of his mother, Roberts wrote:
“We all looked to her for comfort in trouble, for instruction and ad-
vice in all our undertakings, and for appreciation in our successes.”
Of his childhood home, he said: “It was a cooperative, whole-hearted
life, each for all and all for each.” He studied in school and out, learned
carpentry, and taught school while not engaged in farm work, always
with the hope that he might own a farm.

In 1854, Isaac obeyed the prevalent call of “go west, young man,”
settling in La Porte, Indiana, where his earnings, in three years of
school teaching and in building houses and barns, enabled him to
marry Margaret Jane Marr and to buy 48 acres of land on which he
built a modest home (which was later destroyed by fire, while the
family was at church). In February, 1862, his young wife revealed
her characteristic ability to make prompt decisions. Coming home dis-
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couraged, Isaac said to Margaret: “Let’s go west—there is nothing in
this country for us!” “I'm ready and have been for a year,” she replied.

In winter, they set forth with their baby daughter and household
goods, in a two-horse wagon. They made the 18-day journey to Mt.
Pleasant, Iowa, where they rented a farm, helping to support this ag-
ricultural experiment by Isaac’s ability to earn money as a teacher or
carpenter. Later, as he contrasted his low professorial salary with a
carpenter’s high wages, he said: “One might almost conclude that I
made a mistake when I exchanged the saw and the hammer for the cap
and gown.”

But Professor Roberts’ professional career revealed his leadership
in cap-and-gown circles, although the only academic degree he held was
honorary—“Master of Agriculture,” granted by Iowa State College. By
persistent cultivation of his native ability, he outclassed many of his
University colleagues as a teacher, public speaker, executive, and writer.

Professor Roberts was tall and erect, with kindly dignity. His voice
was strong and resonant; he directed others by getting their co-
operation instead of by giving orders; criticism never swerved him from
his avowed purposes; his vitality and vision were mellowed by common
sense and humor; he held the young College of Agriculture tenaciously
to its well-defined purposes. His philosophy of life included faith in
human progress. Of his work at Cornell, Liberty Hyde Bailey says:
“He gathered about him many specialists, gave them every facility and
equipment he could secure, and left them with great freedom. Ilis
hold on the students and on the people of the state was remarkable.
Ilis talks and addresses always had practical wisdom combined with
vision, he was patient and self-contained under criticism, he made
friends and he held them.” 2

When he came to Cornell, Professor Roberts was dismayed, but not
discouraged, to find only 88 acres of tillable land on the University’s
farm, tuberculous cattle, one of two oxen strong enough to work, no
poultry, an impractical barn, few tools, poor seeds, a few work horses,
and one Arabian stallion, said to be worth $15,000. Roberts’ comment
was: “I have always thought that the decimal point should have been
two places to the left.” Roberts concluded that Cornell had far from
the “model farm” which farmers sometimes came to scc. He thought

2 Introduction to Roberts’ Autobiography of a Farm Boy.
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longingly of Towa’s rich loam soil, as he contemplated stones in Cor-
nell’s fields. Although stones were hazards for an agricultural college,
Roberts learned to appreciate that these stones, as well as the location
of the campus, give distinctive beauty to the University, in whose finest
buildings native stone is used.

Roberts transformed part of the University farm, now used by Cor-
nell athletes, into “Roberts’ field.” Of this field he wrote: “I merely
treated it liberally, for I believe that pastures and boys alike should
be treated not too niggardly.”

Professor Roberts used graphic, straightforward English, brightened
with humor and philosophy. He became such a persuasive speaker
on agricultural education that he gave addresses in twenty-three states
and in three Canadian provinces. His success as a speaker, after fail-
ures, should encourage extension workers. Of his appearances before
the State Dairymen’s Association, he said, “I was all but hissed off the
stage, and the audience utterly discredited my propositions.” Discov-
ering that he was too far ahead of the procession, he ventured to pre-
sent the same paper, 14 years later, for the same organization, when it
was “discussed in a friendly and intelligent manner.” He remarked,
“He who is right can afford to wait for recognition.”

Professor Roberts accepted, with reluctant anxiety, an invitation to
speak in New York at an claborate banquet of “country gentlemen”
from landed estates suburban to the city. His opening sentence was: “I
suppose you have all ploughed.” This broke the ice, while white-tie-
and-tails farmers laughed at one another. Roberts wore white tie and
tails also, borrowed from another Cormell professor who believed that
conventional attire would help to reassure Roberts while his knowledge
of farming and his philosophy and humor would win this audience of
wealthy men who seemed so forbidding to contemplate.

Roberts had wished to decline this invitation, arguing that since it
was difficult to sell the idea of education for farming to farmers them-
selves, it would be impossible to interest businessmen who played at
farming. But he captivated this sophisticated audience, some of whom
later proved to be “friends at court” when state and federal appropria-
tions were under consideration for Cornell’s College of Agriculture. At
this country-gentleman banquet, the toastmaster confessed that he
and others of the landed gentry in his audience were such poor farmers
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that, like Chauncey Depew, they could say to their guests: “Will you
have milk or champagne? They cost me the same.”

Extension workers, students, and teachers can find rich resources for
thought and action in I. P. Roberts’ books. They have a fundamental,
universal quality, making them perennially true, despite newer knowl-
edge. Of Roberts” writing, Liberty Hydc Bailey says that it “combines
the best teachings of science with the philosophy of farm-practice. It is
the ripened judgment of the wisest farmer I have known.” Roberts
wrote 1,400 articles for the agricultural press and helped to write Cor-
nell’s Experiment Station bulletins, which were financed, 1879-188s,
by Jennic McGraw Fiske. Mrs. Fiske was the daughter of the man for
whom McGraw Hall is named, the wife of Cornell’s first librarian,
Willard Fiske, and the donor of the University’s chimes, rung daily
since Cornell’s dedication. Roberts’ books include: The Autobiography
of a Farm Boy, which was reissued in 1946 by the Cornell University
Press; The Fertility of the Land; The Horse; The Farmstead; and The
Farmer's Business Handbook. He wrote a memorable introduction in
Ten Acres Enough, by Edmund Morris.

Some of these books were written after Roberts’ retirement in 1903,
while he lived in Palo Alto, California, not far from the homes of his
children. Cornellians who made pilgrimages to sce him in California
found him cultivating flower and vegctable gardens. During such a
visit, recorded in the Cornell Countryman (April, 1928), genial Pro-
fessor Roberts showed Cornell students his parchment testimonial,
autographed by every student and faculty member of the State College
of Agriculture in 1923. He liked to contrast thesc hundreds of names
with his memory of the college when there were less than a dozen
students and he was the only professor.

He was an eager traveler. He went to France, Holland, Panama, and
Canada, and crossed the United States seven times, “for the specific
purpose of becoming acquainted with American Agriculture, in order
to teach it better to students whose homes were in many places.” On
many of his journeys, he was accompanied by students for whom he
arranged special rates with approachable railroads of that day. Student
appreciation of him was expressed by Jared Van Wagenen, Jr., when
Dean Roberts died, March 17, 1928. Excerpts are quoted from this
tribute in the American Agriculturist: “The master . . . talked—not to
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—but with us. He discoursed concerning . . . all farm affairs. He spoke
too ... of love and marriage and of children—of religion and politics
and community service and high resolves for better living—thus min-
gling the Science of Agriculture with the Greater Science of Human
Relations.”

Director Roberts was blessed with a home life to which he turned
from strenuous days. Of his family and profession he writes: “I have
been exceptionally fortunate both in my family life with the one
woman of my choice and with the three children whom we lovingly
reared together and who remained to gladden our declining years. And
no less happy in the profession which chose mc so early in life and
which has always seemed to me the finest in the world and the only
one for which I was by nature fitted.”

Professor Roberts, whose portrait, at Cornell, grects all who enter the
foyer of Roberts Hall, named in his honor, was a pioncer in the first
organized agricultural Extension Service in New York—Farmers’ In-
stitutes. Despite discouragements he persisted until he won the co-
operation of New York’s farmers. During thirty years at the helm of
Cornell University’s College of Agriculture, Isaac Phillips Roberts’
chief goal was what will always be the goal of agricultural extension
teachers—to help bridge the gap betwcen practice and science.
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CHAPTER 1V

Farmers Institutes —
Pioneer Extension Organizations

I know of no pursuit in which more
rcal and important services can be ren-
dered to any country than by improv-
ing its agriculture.

~—GEORGE WASHINGTON

TWENTY-NINE years before Andrew D. White characterized the
New York State College of Agriculture as “the greatest in the world,”
it was called the Cornell University College of Agriculture, and its
first Director, Isaac P. Roberts, was planning the earliest kind of or-
ganization used in extension work. Professor Roberts invited fewer
than one hundred farmers to come to Cornell to attend the first Farm-
ers’ Institute, February 17,18, 19, 1886. This was not an exclusive event.
All farmers whose addresses were known at the College received invita-
tions. These were written in script by Professor Roberts’ neighbor, Mrs.
John Henry Comstock—an oncrous labor of love, despite the short
mailing list of 1886 which contrasts vividly with the University’s vast
and specialized mailing lists of today. And in contrast with 14,000
people who came to the University for Farm and ITome Week in 1939,
only 85 made this first farmers’ pilgrimage in 1886. They came in re-
sponse to the effort of the University’s teachers to share their knowl-
edge of agricultural science with farmers, and to learn how farmers’
interests might be served by New York State’s land grant college.
Basic in the philosophy of the Extension Scrvice is the belief that
ways and means must be sought whereby the impact of science and
practice will be of mutual benefit. A tactful statement of this educa-
tional purpose appears on the printed program of this first Farmers’
Institute as recorded in the Report of the Bureau of Farmers' Insti-
tutes, transmitted to the state Legislature on January 15, 1910. It reads,
“The purpose of the Farmers’ Institute is to ask kindly criticism from
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the farmers and to connect them more closely with the University”;
and the hope was expressed that “an annual meeting might be held,
also six or seven Institutes throughout the State.”

Speakers at the first Farmers’ Institute included young Cornell pro-
fessors who were destined to become famous scholars and educators—
Isaac P. Roberts, John Henry Comstock, George Chapman Caldwell,
John L. Stone, and James Law. Dr. Law had been enlisted by the Uni-
versity’s first President, Andrew D. Whitc, when he went to Europe
in search of teachers, laboratory equipment, and books in preparation
for Cornell’s opcning on October 7, 1868. When he waved farewell to
Dr. White, as his ship left Ncw York harbor, Mr. Corncll’s parting
admonition was: “Don’t forget the horse doctor!” In London, Presi-
dent White found Dr. Law of the British Royal Veterinary College.
He was so scholarly a “horse doctor” that the department of veterinary
science at the University later beccame the New York State Veterinary
College (sce Chapter XL).

The outlook for agriculture in New York State was dark when Cor-
nell initiated the University’s first formalized Extension Service by
calling a Farmers’ Institute. There was little to justify anticipation of
the present interest of farmers, homemakers, and students in their
State Colleges. Professor Roberts said to Assemblyman Daniel P.
Witter, when he was in search of Farmers’ Institute history:

When I came to Corncll in February, 1874, 1 soon discovered that the
farmers of the Statc had no vital interest in their College of Agriculture.
In the early, gloomy days at Cornell I naturally went back in spirit and
thought to the sunny prairics of Iowa for light and help. I had becen actively
connected with the first Farmers’ Institute in the United States. . .. All
this being frcsh in my mind when I came to Cornell, I naturally thought
a Farmers’ Institutc might call the attention of the New York Farmers to
the college, especially if it were held at Corncll. After much correspond-
ence with a number of such leading farmers as I had then discovered, an
institute program was printed and scnt forth to what would now be con-
sidered a limited number of public-spirited, progressive farmers of the
State, but who werc then unknown to me.

In 1885, most of the farmers were indiffercnt to their State College,
agriculture was depressed, soil was depleted, farm production was
being reduced, and prices had fallen below fair margins of profit. Farm
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boys and girls were migrating to cities in search of employment which
would bring larger financial returns. Conditions confronting New
York’s agriculture were described in an address by Josiah K. Brown,
State Dairy Commissioner. Speaking for the State Dairymen’s Associa-
tion, December, 1888, he declared:

I have neighbors whom I see nearly cvery day that I know arc wearing
themselves out in a fruitless attempt to stand up against the mortgage on
the farm. . . . I was never so sadly impressed as I have been since these facts
camc to my knowledge, to know that this grandest and greatest agricultural
industry was in such a condition as this. That men who work from four
o’clock in the morning until nine o’clock at night on their farms, find it
impossible to make moncy enough to pay the legitimate and ordinary
expenses of the family. ... I believe this condition of things can be reme-
dicd; that this cloud can be lifted from the dairymen of this State, and that
relicf can come to this great industry and to the pcople engaged in it.

Possible application of science to agriculturc was the hopeful note
struck in the 1887 report of the State Agricultural Society: “That
farming in this statc is greatly depressced no one can doubt, but that cer-
tain wide-awake, progressive farmers are making money, notwithstand-
ing this depression, proves that it can be done. Therefore, to spread
a knowledge of progressive, scientific agriculture among the farmers is
a work than which no other can be more worthily prosccuted by the
executive committee.”

Time was ripe for extension teaching to give to farmers the results
of scientific research and to help translate them into agricultural prac-
tices. Professor Roberts’ first Farmers’ Institute, therefore, was pro-
phetic not only of future Institute programs but of the close relation-
ships that were to develop between the people and their State Col-
leges.!

During the first Farmers’ Institute, the visiting farmers were enter-
tained by the University’s President, Charles Kendall Adams; addresses

1 Since programs of Farmers’ Institutes in New York State arc in the library
of the State College of Agriculture, the temptation to rcprint some of thesc
intercsting documents here has been resisted. They appear in annual reports of the
New York State Commissioners of Agriculture, 1886-1918, and of the State
College of Agriculture, 1919-1937, the statc Legislature having transferred, in
1918, “the management of Farmers™ Institutes” from the State Department of
Farms and Markets to the Extension Scrvice of the State College of Agriculture.
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were carefully prepared by faculty members; and modest, courteous
statements were printed on the program. The Institute was held in
the University’s most important assembly rooms that were used for
concerts and Commencement and for such nonresident lecturers as
James Russell Lowell and Louis Agassiz. On the campus, Cornell’s
Faculty Room and Assembly Room in Morrill Hall were used, and
visitors were shown the University’s laboratories. Evening scssions were
held in Library Hall, now the reading room of the Cornell (Ithaca)
Library.

Like New York’s larger rural organizations of today, when meeting
in solemn conclave, this first Farmers’ Institute did not adjourn with-
out passing resolutions! These included recommendations to the
United States Department of Agriculture for investigation and control
of diseases among domestic animals, and for taxation and government
inspection of “imitation butter”; plans for appointment of a committee
of seven “representative farmers” to present to the State Legislature
requests and suggestions for a State Board of Agriculture; and a vote
of thanks “for the zeal in the organization and perfection of the Farm-
crs’” Institute at Corncll University.”

Initiative in arranging for a continuation and expansion of Farmers’
Institutes was taken by the State Agricultural Socicty, which was or-
ganized in 1832 and is the oldest of New York’s rural orgamzations. A
committee of this Society submitted plans for threc Farmers’ Institutes
to be held in 1887—at Lockport, January 13 and 14, at Ithaca, Feb-
ruary 16 and 18, and at Oswego, March 1 and 2. This committee report
was adopted by the State Agricultural Socicty at its annual meeting,
December, 1886, with an appropriation of $1,050 from the Society’s
funds. This money was placed in charge of a Farmers Institute com-
mittee consisting of L. 1. Harrison, Major ITenry E. Alvord, and J. S.
Woodward, with the President of the Society, James McCann, as
chairman.

At the close of the Oswego Institute, this committee reported a bal-
ance of sufficient funds to hold two more Institutes; one was held at
Batavia, March 15, 16, another at Schencctady, March 25, 26. “Noted
agriculturalists” were engaged for this serics of Institutes, including
scientists from Cornell University, the Experiment Station at Geneva,
Union College, and Michigan’s State Agricultural College. In addition
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to Cornell faculty members, speakers included J. K. Brown, State Dairy
Commissioner, Edwin Willets, president of Michigan State Agricul-
tural College, Senator H. R. Low, New York’s Lieutenant Governor E.
F. Jones, Dr. J. A. Lintner, State Entomologist, and thirteen others.

The importance of these Farmers’ Institutes was recognized by the
state Legislature of 1887, but not without opposition to what was re-
ferred to disdainfully as “class legislation for farmers.” After acrimoni-
ous debate, the Legislature appropriated $6,000 and designated the
State Agricultural Society to manage expenditure of this first public
appropriation for extension work in New York State.

One of the leading advocates for an extension of Farmers’ Institutes
was J. S. Woodward of The Rural New Yorker magazine, who was
secretary of the State Agricultural Society. He led the struggle to over-
come opposition in the Legislature and was appointed director of
Farmers’ Institutes in the fall of 1887. After suffering paralysis in De-
cember, 1888, Woodward was succeeded by W. Judson Smith, whose
assistant was Colonel F. D. Curtis of Saratoga County.

In 1889, J. F. Converse of Woodville was appointed director of
Farmers’ Institutes. He was assisted by an able newspaper reporter,
Charles Jennings of Belleville, whose services helped to interest editors
in the Institutes. The 1889 report of the “Bureau of Farmers’ In-
stitutes” records appreciation of the work of Charles Jennings: “His
services were a prominent factor in helping to overcome opposition to
the Institute, which in the carly days was, in many places, very strong.
For several years it was often difficult to find a papcer in the vicinity
where the Institute was being held that would publish an account of
it, and if the editor accepted the manuscript furnished, it was often
rendered worthless by the matter omitted.”

Participation by farmers, as arranged for at the first Farmers’ In-
stitute at Cornell, has been typical of all of New York’s agricultural
extension work and of the home economics extension work, which
started in 1goo. The University’s extension teaching has been more
progressive and realistic because that policy, as defined in 1886, has
been followed consistently. As teachers in the Institutes, successful
farmers, called “extension lecturers” or “Farmers’ Institute workers,”
were recruited on a part-time, per diem basis, to supplement the
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teaching of scientists from Cornell and from the Experiment Station
at Geneva.

For ten years, extension lecturers were all men. “Women'’s In-
stitutes” were held at times, and a progressive definition of policy for
Farmers Institutes declared: “It scemed of nearly equal importance
that the men as well as the women should hear lectures pertaining
to the farm home.” It was, however, the men who requested the first
woman spcaker at Farmers’ Institutes—Mrs. Anna Botsford Com-
stock, whose topic was “The Happier Side of Farm Life.” Mrs.
Comstock, first woman professor to be appointed on Cornell Uni-
versity’s faculty, helped with Farmers' Institutes and taught nature
study “as a direct aid to agriculture” (sce Chapter V).

In 1900 Professor Liberty Hyde Bailey, later Dean of the State
College of Agriculture, brought Martha Van Rensselaer to Cornell,
on nomination by Mrs. Comstock, to start extension work with farm
women. Response of farm women to Miss Van Rensselaer’s work was
so eager that in 1907 Flora Rose was appointed to assist Miss Van
Renssclaer (see Chapter X). In addition to their work in corre-
spondence and reading courses, in bullctin writing, and in organizing
and dirccting Cornell Study Clubs, Miss Van Rensselacr and Miss
Rosc took part in Farmers’ Institutes. Because of increasing demands
for Women’s Institutes, other women were engaged as part-time In-
stitute workers. In 19o7 this staff included Helen Wells, Mattie J.
Dann, Cora Graham, Gertrude Gray, and Harriet May Mills, a lead-
ing suffragette of Syracuse, for whom the women’s building at the
State Fair is named.

Among Institute lecturers who spent many years in the Extension
Service were Mrs. Ida Harrington, later State Leader of Home Demon-
stration Agents in Rhode Island; Mrs. George Monroe of Tompkins
County; and Miss Jennie Jones of Oncida County. Of Mrs. Har-
rington, Mr. Jared Van Wagencn, Jr,, a Farmers’ Institute lecturer for
46 years, said: “She was always a good sport. . . . She accepted such
hardships as long, cold drives behind slow teams and frigid bedrooms
in country hotels, with cheerful optimism as being just a part of the
day’s work while her bubbling comments on folks and things made her
a merry comrade.”
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Demands for Mrs. Monroe as a speaker persisted for three decades.
She revised her talks carefully and prided herself on speaking without
notes. She was the mother of two Cornellians, George and Mary.
Her husband, a progressive farmer in Tompkins County, was a mem-
ber of the state Legislature. The Monroes were loyal friends of Cor-
nell. When Mrs. Monroe died in 1946, she was called by Jared Van
Wagenen, “The Mother Superior of all of the women who had a
part in Farmers’ Institutes.”

For 25 years, Miss Jennie Jones adapted her popular talks to chang-
ing organizations for extension work—Farmers’ Institutes, Farm and
Home Institutes, Cornell Study Clubs, extension schools, farm and
home bureaus and 4-H clubs. Her work illustrates the nature of the
contributions by many laymen who were associated with Farmers’
Institutes. Their teachings, based on expericnce in farming and home-
making, were authentic, though sugar-coated with inspirational
thought. It is possible to recapture something of the nature of their
work by study of Miss Jones’s notebook, which she bequeathed to Mary
Bowen, Health Supervisor for Syracusc schools and formerly Cayuga
County Home Demonstration Agent. “Miss Jennie's” talks were
brightened by her home-grown philosophy, flair for publicity, humor,
apt quotations and stories, and convictions regarding civic responsi-
bility. Her notebook contains classified quotations—from Aristotle
to Carl Sandburg—obscrvations, storics, formulas for dairy and poultry
feeds, household budgets and recipes. Miss Jones was a welcome visitor
in every home. Like Daniel Witter of Tioga County, Herbert King of
Tompkins County, Jared Van Wagenen, Jr., of Schoharie County,
and other successful Institute lecturers, she grasped the importance
of close relationships between the people and their State Colleges. Van
Wagenen and King arc Cornell graduates and successful farmers,
King on a fine fruit farm in Tompkins County, and Van Wagenen on
a progressive dairy farm in Schoharic County where three generations
of “Jared’s” live (see figure 8). In the language of the people, the best
Farmers’ Institute lecturers taught a philosophy of life, along with
their practical advice on farming and home life. “Miss Jennie’s” note-
book shows attitudes: “You can imprison a man but not an idca.”
“We need people who are self-starters.” “We don’t count until we
assume responsibility.” “Every forward step in civilization has met
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opposition.” “Enthusiasm kindles enthusiasm.” “There is a social
task for every individual in the country.”

Laymen on Farmers’ Institute staffs did not teach much scientific
agriculture or home economics. However, as Institute lecturers, they
taught farm and home practices, stimulated interest of the people in
their land grant institution, blazed trails for professional College
teachers, and helped to persuade rural people of their needs to organize
and to seek the scientific instruction offered by Cornell University.

Farmers’ Institutes were rechristened Farm and Home Institutes in
1920. They were effective but infrequent as lines of communication
between New York’s farm people and their State Department of
Agriculture and their College of Agriculture at Cornell. Management
of Farmers’ Institutes was transferred from Albany to the University
in 1918, to be guided by Professor Montgomery Robinson. Associated
with him, as adviser, was Daniel P. Witter, who was a successful farmer
of Tioga County and an influential member of the state Legislature.
Mr. Witter scrved as one of four “Conductors” who supervised Insti-
tutes in adjacent counties. In 19og, his district was southwestern
New York. Other conductors were Jared Van Wagenen, Jr., for north-
ern New York, FFred E. Gott for northwestern New York, and Thomas
B. Wilson for the Hudson Valley and Long Island. Their alternates
were Charles H. Tuck, a popular member of Cornell’s faculty in
the College of Agriculture and in charge of extension work, 1914~
1016; F. R. Stevens of Skaneateles; John G. Curtis of South Greece;
Edward Van Alstyne, known as the “Sage of Kinderhook,” Columbia
County; and Ellis M. Santee of Cortland.

In the fall of 1908 two new methods were used: “days assigned to
each county were proportioned to the agricultural interests of the
county,” as determined by the number of farms and their products;
and annual “county conferences” were started. Similar county con-
sultative groups have survived among cxtension mcthods unto this
day, to provide for home rule and advice from local pcople. In 1908
the county conferences for Farmers’ Institutcs included the chief of-
ficer of each county agricultural organization and representatives of
the State Department of Agriculture and the State College of Agricul-
ture. At these conferences plans were made for programs, places, and
the duration of the Institutes.
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State support of Farmers’ Institutes was consistent. Annual appro-
priations increased from $6,000 in 1887 to $10,000, 1888-1891;
$15,000, 1892-1897; $20,000, 1898-1906; $25,000, 1907-1908, culmi-
nating in $31,000 for 19og. This fund decreased gradually, after 1goo,
until it was eliminated from state budgets in 1937.

Attendance increased steadily until 1910. Whereas only 85 farmers
came to the first Institute, 149,450 farm men and women attended
Farmers’ Institutes in 19og. If to this number is added attendance
at supplementary meetings held by Institute lecturers for 22,697 school
children and for 23,750 persons who attended other meetings (which
included “Normal Institutes” for training participants and specialized
Institutes such as one for beekeepers), total attendance from Decem-
ber, 1908, to March, 1909, was 195,897.

Studies of Institute programs reveal that Farmers’ Institutes were
held during the winter of 1908-19og in fifty-four counties—all of New
York’s counties except the five in New York City and the mountainous
counties of Hamilton and Warren. Programs also record music by
local talent and the holding of morning, afternoon, and evening scs-
sions. Long days were characteristic of the times, not only for farm
and professional people but for store and factory employecs.

Mr. Witter, Mr. Van Wagenen, and other conductors showed no
hesitation in mobilizing the Cornell professors they wanted for In-
stitute programs. Among fifty-one speakers, eightcen professors from
the University’s Agricultural, Veterinary, and Home Economics facul-
ties taught at the Farmers’ Institutes of 19o8-19og. They included
Martha Van Rensselaer, I'lora Rose, George F. Warren, John Craig,
G. W. Cavanaugh, E. O. Fippen, James Law, Veranus A. Moore,
E. S. Savage, Charles H. Tuck, H. H. Whetzel, Walter L. Williams,
H. H. Wing, and Charles S. Wilson, who later became State Com-
missioner of Agriculture. The good judgment of those in charge of
Farmers’ Institute programs is strikingly shown by this list. An inter-
esting echo of the destiny of Institute speakers of 1886 is found in the
list of Cornell professors on the Institute programs of 19og-1910.
Cornell campus buildings were named in honor of five who were
Farmers’ Institute speakers in 1886; five more of the University’s halls
were named, between 1908 and 1947, in honor of the Institute speak-
ers of 19gog-1910—Professors Van Rensselaer, Warren, Moore, Wing,
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and Savage. And Rice Hall at Cornell is named in honor of Professor
James E. Rice, a Cornell graduate who participated enthusiastically
in Farmers’ Institutes. He spoke on varied subjects, although his
specialty led to his position as head of the Department of Poultry
Husbandry in the College of Agriculture.

Beginnings of the specialization which characterizes extension
schools (see Chapter VII) appeared in 1896 in some of the Farmers’
Institute programs. In addition to generalized “Regular Institutes,”
and “Normal Institutes” to train Institute workers by study at Cornell
and at the Experiment Station in Geneva, there were “Bee-Keepers’
Institutes,” “Poultry Institutes,” and “Cooperative Institutes.” These
were arranged with the help of the New York State Dairymen’s As-
sociation, the New York State Fruit Growers’ Association, and the
Otsego County Poultry Association. They were held during Farmers’
Weeks at Corncll and at St. Lawrence University.

The tendency toward specialization led to the gradual substitution
of scientifically trained for inspirational speakers at Farmers’ Institutcs.
This trend was morc clearly forecast in 19og, when Farmers’ Institute
work included 4-day Institute Schools; these were held at Alfred,
Delhi, and Spencerport, “to present advanced teaching at widely
separated sections of the State.”

Organized sclf-help and the co-operation of local pcople characterize
the State Extension Service of 1948. This policy was clearly defined
in Farmers’ Institutes for 51 years. Sound practices and procedures
were explainéd in the following quotations used annually on Institute
programs: “The locality where an Institutc is held will be expected
to furnish a hall, well warmed and lighted, without cost to the State,
and without a collcction being taken at any Institute Session. Admis-
sion Free.” “Everyonc interested in Agriculture is invited to attend
and take part in the discussions.” “Bring notebook and pencil and use
them.” “Bring the whole family. Women are particularly requested to
be present.” Report blanks are not new either in New York’s extension
work; three blanks were printed for Institutes: Conference Report,
Conductor’s Report, and Local Correspondent’s Report. Slips were
distributed, at each session of the Farmers’ Institutes, to secure “names
and addresses of farmers who have attended Institutes, and subjects
in which they are most interested.”
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Local participation in program planning was another fundamentally
sound educational method used for Farmers’ Institutes. Report blanks
included the following statements: “Please suggest places where you
desire Institutes next year, together with the number of days for cach
and the name of the principal subjects needed on the program. Name
them in the order of importance.” “Arc there one or two persons in
your county who have made a marked success in some line of agricul-
tural work, and who are able to lecture upon it? And are able to answer
questions about it?” “If scssions devoted to special topics are desired,
pleasc state the fact.” “Give the name of any agricultural organization
in your district which is not represented at your conference.” “What
are the best hotels?” “If places recommended for Institutes are not
on a railroad, state how they can best be rcached.” “Was intcrest
good? Was the meeting satisfactory? What subjects are the pcople
most interested in?” These queries have a thoroughly modern ring,
although they are quoted from Institute programs of 1gco. They typify
principles of student-teacher relationships which are essential in all
forms of adult education.

Inspirational quotations werc used on Institute programs, a peren-
nial favorite being George Washington’s statement, placed at the
beginning of this chapter. After the name Farm and Home Institute
was adopted in 1920, Mr. Witter said to the writer of this book:
“Pleasc write somcthing special as a tribute to signalize the first use
of the word home in the Institute’s terminology.” With his charac-
teristic courtly dignity and courtesy, he added: “Make it warm, senti-
mental, romantic, and as idealistic as you can.” IFor several years, on
thousands of Institute programs, he used the definition of home that
the writer gave him (quoted on p. 554).

References to Farm and Home Institutes appear in carly reports of
the state’s Experiment Stations and, until 1937, in Annual Reports of
the State College of Agriculture and of the State College of Home
Economics, 1925-1933. Scientists from these institutions discovered
that at Institutes they not only taught farmers and homemakers but
learned from them. Many resident professors at Corncll like to do
extension teaching when their duties allow, because they find that
they return to their work at the University rcfreshed by acquaintances
with rural and urban people and by contacts with realities of farm and
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home life. Because of the reciprocity of such work, resident and rec-
scarch profcssors have always been authorized to do extension teaching
when possible. Regulations regarding the usc of federal cxtension
funds prevent professors in the Extension Service in agriculture and
home cconomics from accepting any but occasional invitations to
speak to college classes, sometimes for the subtle purpose of recruiting
extension workers among Cornell students. It is safc to prophesy that
cxchange professorships between resident, extension, and research
professors would strengthen all three of these divisions of the State
Colleges of Agriculture and Home Economics. A somewhat similar
policy is in successful operation in Cornell’s State Veterinary College
and State School of Industrial and Labor Relations. In these divisions
of the University, any professor may do research, or resident or exten-
sion teaching.

Of Mr. Witter, Dean A. R. Mann wrote, in the 1930 Annual Re-
port of the State College of Agriculture: “Much of the success and
the continued popularity of the Institutes, and of their progressive
adaptation to rapid devclopment in extension teaching methods, has
been due to the wisdom and clarity of vision of the late Daniel P.
Witter . .. who devoted many ycars of his lifc to the scrvice of New
York Agriculture.”

Mzr. Witter’s enthusiasm was irresistible. Of him, Professor Mont-
gomery Robinson, Administrative Specialist, who was in charge of
Farmers’ and Farm and Ilome Institutes, 1918-1937, says: “He was
brought to the College not only because of his experience, but because
we loved him.” Mr. Witter was spared what he would have considered
a tragedy, for he died in 1930, before depression led to a temporary
halt in the increases in public appropriations for the Extension Service.
After consultation in 1936 with representatives of the people, the
University’s administrative officials, who were requested to redis-
tribute items in the State College budgets, decided that the appropria-
tion for Farm and Home Institutes could be omitted. Less of this kind
of itinerant teaching was in demand because of the widespread de-
velopment of extension teaching by college specialists in administra-
tion or subject matter and by the resourceful county agricultural, 4-H
club, and home demonstration agents.

Appraisals of the significance of Farmers” Institutes and Farm and
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Home Institutes are summarized in the 1927 Annual Report of the

State College of Agriculture:

From the first this type of education

ycars it was practically the only mcans
makers, and others, the scientific knowledge gained by the College of

Agriculture and the State Experiment Station. . .. In connection with the
teaching given in farmers’ institutes, a system of field demonstrations and
farm-to-farm teaching was inaugurated in 1gog which prepared the way
for the establishment of the first farm bureau in 1911. Then followed the
home-burcau and the junior-project work. Thus the farmers’ institutes have
been the forcrunner of thesc various agencies and other lines of extension

work.

In secems important to recapture, for this book, somecthing of the
spirit of these pioneer extension workers, the Institute lecturers, as
delineated by one of them who served as an eloquent Institute speaker
for almost a half.century—Jared Van Wagenen, Jr., a Cornell graduate
of 1891. Mr. Van Wagenen had the longest tenure among Farmers’
Institute speakers—1891-1937. Demands for his public speaking and
writing have continued. His biographies of “Century Farmers” have
been featured at annual meetings of the New York State Agricultural
Society. Near Lawyersville, New York, on his own Century Farm, Mr.
Van Wagenen wrote, in 1946, a reminiscent manuscript, “The New
York State Farmers’ Institute As I Knew It.” From that part of it
which he regards as his “valedictory for the Old Guard” cxtracts are

quoted:

There is Icft for me only the difficult task of sctting down my considered
appraisal of this pioneer educational work as I knew it. Pleasc remember
that after thirty years therc remain only plcasant—perhaps fond—mcemo-
ries and so it may well be that I am morc than kind in what I say. ... Yes,
the best I can say is that we were voices crying in the wilderness and trying

ire the way. T am afraid—I am afraid—that too often when we

to preps
should have been trying to inculcate the hard facts of agricultural science

we were really holding just agricultural revival mectings and getting folks
all pepped up to no purpose. My own cfforts that I remember best were
such nebulous topics as “The Good Farmer,” “Education for the Farmer,”

«“The Yardstick of Agricultural Civilization.” I can imagine a “Subject-
fills no milk cans, and doubtless

al work proved its worth. For several
for disseminating to farmcrs, home-

and
matter Specialist” jecring that such hot air

he is correct.
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Our teaching was probably to be condemned in almost every respect—
primarily because it was so long on inspiration and so short on information.
Nonethcless, we reached—or at least spoke to—a multitude of people. We
made of our meetings a sort of rural festival. I am glad to believe that there
were many rural communities where the coming of the Farmers’ Institute
was recognized as one of the high points of the year. . . . It is a satisfaction
to record that the Farmers’ Institute did not fold up and fade out by slow
degrees. I supposc there was never a period when the Institutes were more
thoroughly cstablished in the regard of farmers than at the last year of
their existence.

When the New York State College of Agriculture took over the work,
it was purged of foolishness and froth, and strict professional and peda-
gogical standards were established. Gradually certain distinctive features
of the Institutes faded out and made way for streamlined efficicncy. Gone
are the “Address of Welcome” by the “Local Correspondent,” and the
“Response” by the “Conductor.” Gone too is the “Prayer by the Reverend
So-and-So, Pastor of thc Community Church.” Gone the “Closing Re-
marks” by the “Conductor.” Gone also the violin solo and the male quartet
and the young lady who recited “Curfew Shall Not Ring Tonight.” It
may be that the old Institute did not generate much light, but it surely
did develop a great deal of genial warmth.

And this is my final fling. If by some miracle Edward Van Alstync could
come back again to some large audience and repeat his “IEvening Lecture”
on “The Making of a Man” or [if] Joc Wing could give his “Whecl Tracks
in the Desert”—the story of his cxpericnce on the far frontier in the days
when there was still a genuine cowboy West—I know there would be a
prolonged applause at the end, and that men and women would have
something to talk about as they went home.

And also I know this: that the old-type Tarmers’ Institute never could
have survived the coming of the automobile and the radio and the flicker-
ing shadows on the movie screen. It passed just in time to escape a painful
and lingering death. It has gonc on into the limbo of forgotten things, and
we who were a part of it in its halcyon days give it “Hail” and affectionate
“Farewell.”

An apprcciation of Mr. Van Wagenen was written by another lead-
ing Cormellian, Halsey B. Knapp, who was appointed in 1913 as the
first Assistant Professor of Pomology in the State Extension Service.
Despite his success he resigned in 1916 to direct the State School of
Agriculture at Cobleskill. After seven years there, he became director
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of a similar school in Farmingdale, N.Y., rechristened as the State
Institute of Agriculture on Long Island. Director Knapp writes:

If the reader will obtain a sheet of a certain stationery and look in the
upper left-hand corner, he will find “Jared Van Wagenen, Jr., Jared Van
Wagenen I1I, Jared Van Wagenen 1V, Hillside Farm. Established 1800.”
The upper righthand corner concedes that Lawyersville, Schoharie
County, New York, where the farm is located, is a small town remote from
the throughways of life, for the Express, I'reight, and Telcgraph Office is
listed as Cobleskill.

There is such a thing as an agricultural dynasty in this country and here
is the evidence of it. Jared Van Wagenen IV is an alert, bright-eyed boy
not yet trusted by a sister slightly older to handle the tractor in loading hay,
but already it is assumed that in good time he will command and nurture
the acres of Hillside Farm and after him his son and his son—none other
than a Van Wagenen and no Van Wagenen but a Jared.

Jared, Jr. has a love of farm life, of the land, of the arts of husbandry,
and a philosophy of country living which is truly spiritual and prophetic.
There is an agricultural culturc in this country, and he is one of the great
interpreters, exponents, and excmplars of it. Bred on the rolling limestone
acres of Hillside FFarm, knowing intimatcly the life of farm folk from milk-
ing time to milking time, gifted in the use of the spoken and written word
to a degree vouchsafed to few, he has been accorded a hearing for agricul-
ture in places and stations not ordinarily open to a man who milks cows
night and morning. It all began with his work in the Farmers’ Institutes.
These were his first love, and always his first choice has been to talk to
farm pcople in the hamlets and at the crossroads. 1 pay such tribute as I
am able to this statesman, secr, and patriarch.

It is an incident that he was born in 1871—that he was a member of the
State Legislature in 1919~20. He would not regard it as incident that the
first Jared was his sirc, that he was a student of 1. P. Roberts at Cornell,
doing for those carly years the unusual thing of obtaining his Master’s
degree in Agriculturc—thcre could not have been many before him—that
he marricd Magdelena Lamont in 1896—that together they reared three
finc daughters and a son—that he has served faithfully as Elder and School
Superintendent of the Reformed Church across the way through the ycars
—that Hillside Farm is today more fertile and productive than he found it.
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CHAPTER V

The “Comstocks of Cornell,”

Pioneers 1 Extension Teachmgl

Anybody can be a professor, if he
studies hard enough along onc ling;
but it takes a man of wide knowledge
of all sciences to be a farmer.
—JOHN HENRY COMSTOCK

PIONEERING in extension teaching was done by Corncll faculty
members for a decade before the first Farmers™ Institute was held in
1886. John Henry Comstock, Professor of Entomology and Inverte-
brate Zoology, was the first of Cornell’s resident professors to venture
into the untried ficld of extension teaching, when he addressed farmers
at a mecting of the Western New York State Horticultural Society in
1876. He spoke on insects injurious to fruits, whercupon he was
promptly elected the “Socicty’s Entomologist,” without salary. Ilc
and other Corncll professors felt the nced for field and barn tests of
findings from their laboratory experiments, This nced increased when
their devotion to research, after fulfilling their obligations to do rcsi-
dent teaching, was rewarded in 1879 when the Cornell University
Agricultural Experiment Station was established, eight years before
the Hatch Act of 1887 subsidized experiment stations throughout the
United Statcs. While studies progressed on slender financial resources
of the Comnell-financed station, and before the first public funds
were appropriated for extension tcaching, it was realized by Comstock
and by somc of his faculty colleagues that agricultural rescarch must
be done on farms as well as in laboratories. They also realized that the
varied crops, soil, and climate of New York make it impossible to pro-

1 Parts of this chapter were published in the Cornell Alumni News, July 15,
1945. The title of this chapter and many of the facts in it were discovered in an
unpublished manuscript by Mrs. Comstock; the book was to have been a biography
of Mr. Comstock and an autobiography of Mrs. Comstock.
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vide tests afield for scientific discoveries, even by intensive farming
on part of the 200 acres which Ezra Cornell had given to the Uni-
versity, an area not supplemented by land purchases until much later.

Therefore, in margins of time, ccrtain Cornell profcssors left aca-
demic security to study realitics of farming and to seck the co-operation
of farmers in applying laboratory results to agricultural practice. For
the first nincteen years, there were no funds for extension work in
Cornell’s budget. Agricultural extension followed resident teaching
and research, whereas in home economics extcnsion work preceded
resident teaching and rescarch. Neverthcless, a spirit of adventure and
a burning desire to render public service led several brave professors
to leave the scholastic peace of campus classrooms and sheltered labora-
tories, to try to help improve New York’s agriculturc. This work
required not only a spirit of adventurc but a willingness to accept dis-
comforts, in horsc-and-buggy days, when infrequent railway trains
sometimes ran as fast as 30 miles an hour, and farmers could not be
reached by radio, rural organizations, mail dclivery, or telephone.

There are no comprehensive records of this pioncering, in such
mecager archives as have survived for more than a half century. Enough
scattercd references to this occasional extension work have been found
to prove that the following Corncll professors participated: Isaac
Phillips Roberts, agriculturalist and Dircctor of the College of Agri-
culture and Agricultural Experiment Station; George C. Caldwell,
agricultural chemist; A. N. Prentiss, botanist; John Henry Comstock,
entomologist; John L. Stone, agronomist; James Law, veterinarian; and
W. R. Lazenby and Liberty Hyde Bailey, horticulturists.? These men
spent money from their salaries (which averaged $1,000 a ycar), and
many of their evenings and week ends, in planting sceds of co-
operation between the University and the pcople of the state. These
secds now blossom and bear fruit in highly organized, mutually helpful
rclationships that connect Cornell not only with farms but with indus-
try and with rural and urban homes throughout New York, and with
gitls, boys, women, industrial laborers and managers, as well as with
farmers.

2Six of thesc young teachers later attained such distinction that buildings on
the Cornell campus bear their names—Roberts, Caldwell, Comstock, Stone, James
Law, and Bailey Halls.
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Of the earliest pioneering extcnsion work, when the College of
Agriculture had only seven professors, Liberty Hyde Bailey wrote, in
1925: “But there were more than seven; for although not then of-
ficially connected, Anna Botsford Comstock was a pervading spirit
and she has blessed every good work until the present hour.”

The first annual report of Cornell’s agricultural work, printed in
1897, includes an estimate of the rclative merits of various phases of
the University’s extension teaching. Nature study, Mrs. Comstock’s
specialty, is ranked as of first importance. Remarkable foresight is
revealed in this report’s prophetic estimate because it looked forward
many years to the time when out-of-door interests, stimulated in chil-
dren who were taught nature study, might lead them to decide to be-
come farmers, and to appreciatc advantages of country life. Decision
to pursue the long-range policy of teaching teachers to teach nature
study to children, in public and private schools, is even more impres-
sive in view of the agricultural depression of this period and of pres-
sures upon the University to do something immediately about bugs,
discases, markets, and prices which were leading to shifts in the
population from rural to urban arcas because farmers were discouraged
or dismayed. Mrs. Comstock started the now popular method of train-
ing local lcaders to multiply her teaching, realizing that Cornell could
not support enough teachers to meet demands for nature-study les-
sons.

Since Corncll’s earlicst extension work was done by John Henry
Comstock, and since his wife, Anna Botsford Comstock, was the first
woman appointed by the University to do extension work, their biog-
raphies arc presented in the conviction that their stories will be studied
earnestly by all who aspire to be successful extension workers. Not
only were the Comstocks pioncers among Cornell’s extension tcachers,
but their superior work has never been excelled in its creative and
practical qualitics; and their unselfish attitudes and cordial relation-
ships with the people of the state are typical of extension service at its
best. The University’s prestige was heightened wherever Cornell was
represented by the Comstocks.

The renowned Professors Comstock of Cornell might never have
met if Mr. Comstock had not been warned against “Godless Cornell,
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where the first year closed with dancing, and Classics were reduced
to rank with Science.” 'T'lis denunciation led John Henry Comstock
to enter Corncll in the University’s sccond year. Here he guided de-
velopment of invertebrate zoology, from 18731879 and from 1881-
1914, and became the world’s leading entomologist. He might never
have met Anna Botsford if she had heeded the counsel of her teacher
at Chamberlain Institute: “You won't have as gay a time as you've
had at Chamberlain, for boys at Cornell won't pay any attention to
collcge girls.” Anna thought seriously about this, but said: “Cornell
must be a good place to get an education; it has all the advantages of a
university and a convent, combined.” Anna Botsford entered Cornell
in 1873, to find the University no convent!

In an address “In Appreciation of Anna Botsford Comstock” when
she was guest of honor at the 1929 banquet of the New York State
Federation of Home Burcaus, in Willard Straight ITall, Albert W.
Smith described her rare beauty and said: “She came to Cornell to
prepare for teaching, but when she made this plan she had not fore-
seen her meeting with Professor Comstock. . .. ‘They were married on
Cornell’s tenth anniversary.”

‘The lives and growing fame of the Comstocks of Cornell were so in-
terwoven that it scemed appropriate when the late Professor Olaf
Brauner painted them together for their portrait, now in the Uni-
versity Library. Both were dedicated to the advancement of science
and to the honor of Cornell.

Onc of the first members of the faculty to translate Cornell’s obli-
gation to the people into action was John Henry Comstock. This
young Cornellian was convinced that scientific knowledge should be
carricd to the public, whenever discoveries are made through rescarch.
He advocated economic entomology, declaring: “T hope entomolo-
gists will learn that it is as important to know what insccts do as to
know their names.”

Professor Comstock was a master of clear, concise exposition. His
ability in teaching and in rescarch led to his Cornell appointments
as instructor 1873-1876, Assistant Professor 1876-1878, Professor and
head of the Department of Entomology and Invertebrate Zoology
1882-1914, and Professor Emeritus 1914-1931. Continuity of his
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service at Cornell was interrupted in 1879-1881, when he was entomol-
ogist in the U.S. Department of Agriculture.

From early boyhood, he carned his educational opportunicies and
much of his living. His father had died in the California gold rush
and his mother worked as a nurse in distant cities, while her child,
whose letters reveal his pathetic longing for her, worked in various
families. Finally, he found work and a foster home in Oswego County,
New York, with Captain Lewis Turner, master of sailing ships on the
Great Lakes. When old enough to work on these ships, John Henry
spent shore leaves in book stores. In Buffalo, he discovered the book
which dctermined his life work—Insects Injurious to Vegetation, by
Thaddeus W. Harris of Harvard. Comstock found this book at night
and hurried to the store next morning, fcaring it might have been sold
while he had hesitated to pay $10 for it, because he was saving his
wages for more schooling.

When Comstock was a Cornell Junior, he knew so much about in-
sects that his fellow students petitioned the faculty to authorize him
to teach entomology. These petitioners belonged to the “Struggle for
Existence Club,” which had headquarters in a small building in the
yard of President Andrew D. White’s campus house, now the home of
President and Mrs. Day. At “The Strug,” food was inexpensive, but
table talk was never cheap. Cornell’s faculty granted this student peti-
tion, enabling Comstock to earn his cducation by using his fine mind.
This was in dramatic contrast with his first work at Cornell, when he
unloadcd stones for the building of McGraw Hall where he was des-
tined to develop the first entomology department in the United
States. '

Comstock was an cducational pioneer in methods of research and of
resident and extension teaching. His studies of wing venation revealed
natural relationships as a basis for classification of insects in a system
now accepted universally. His manual skill enabled him to design
cquipment which became standard for museum collections of insects.
Because his plans for research with living insccts were ready, Cornell
was able to act promptly in building the first Inscctary in the world—
while others were wondering what to do when federal funds from the
Hatch Act of 1887, which provided for state experiment stations,
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become available. Certain Cornell professors requested that insects
be confined to this Insectary, despite Comstock’s assurance that “in-
sects would prefer death to biting a professor.” But Andrew D. White
and Goldwin Smith donned bee bonnets, in search of learning unlike
their specialties.

Need for entomological books led J. H. Comstock to write An In-
troduction to Entomology and A Manuadl for the Study of Insects.
Desire to make illustrated scientific books available at reasonable
prices led to the organization of the Comstock Publishing Company
whose motto was “Through books to naturc.” Housed first in the
Comstock home, the company built, for officcs, the chalet on Roberts
Place, now headquarters also for the Cornell University Press; this
building was given to the University in 1931, with the business, by
the Comstocks, Professor Simon H. Gage, and Professor Glenn W.
Herrick. The University Publisher, Victor Reynolds, reports con-
tinuing sales of J. H. Comstock’s Introduction, now in its ninth edi-
tion (revised, 1940). His Manual, which was adopted by thirty
colleges within thirty days of its first publication, was in its twenty-
second edition when it recently went out of print.

In order to write these and other books, including The Wings of
Insects and The Spider Book, Professor Comstock adopted heroic
measurcs, writing at sunrisc before his classes arrived, and stealing
away from the social life he enjoyed, while Mrs. Comstock explained
his absence; for students, faculty members, and visitors frequented
their hospitable homes, at “Fall Creck Cottage” where Baker Labora-
tory of Chemistry stands, and at “Thc Ledge,” now Professor Lane
Cooper’s home. For their writing, the Comstocks had other retreats,
in McGraw, in the Insectary, and at “The Hermitage,” their cottage
on Cayuga’s shore. Mrs. Comstock said: “Our writing was the thread
upon which our days were strung, despite a thousand interfering
activities.”

“Professor J. H.” was friendly and loyal; his face was pale, refined,
and sensitive; he loved a good cigar; mentally alert, he was physically
active, moving like a flash. While lecturing, he used both of his skill-
ful hands in blackboard drawings of conveniently bilateral insects.
His valiant search for truth, in a spirit of high adventure, his teaching
and publications brought him rccognition, not only in American
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scientific organizations and publications, but in the Société Entomo-
logique de France and in the Entomological Society of London.

When released from executive responsibilities, Comstock con-
tinued his research, revised his books, and wrote new ones. Upon his
retirement in 1914, he received an appreciation fund from his students
and colleagucs. Immediatcly, he gave it to Cornell as the nucleus of
other gifts from the Comstocks. These gifts finance the John Henry
Comstock Memorial Library and the Comstock Graduate Scholar-
ships.

Anna Botsford Comstock, who was requested, in 1894, to do exten-
sion work as a volunteer, defined, organized, and taught in a new field
of learning, “nature study,” destined to spread from Cornell to schools,
colleges, and universities throughout the United States and in other
lands. Her educational pioncering in extension teaching began when
she made a creative interpretation of the psychological and physical
closing of the American frontier, which was accompanicd by agricul-
tural depression in New York. Although westward adventures were
ending, Mrs. Comstock suggested that discoveries await those who
study plants, animals, streams, and stars, without leaving home; that
knowledge of nature’s ways and forces cultivates imagination, develops
love of beauty, and leads to culture through understanding companion-
ship with the universe.

Cornell’s nature-study philosophy was initiated by Mrs. Comstock
in 1891 as an aid to agriculture. She worked on a “Committee for the
Promotion of Agriculture in New York State,” organized by the As-
sociation for Improving the Condition of the Poor in New York City,
where many public dependents had come from farms because of the
disheartening struggle for existence in rural New York. This committec
decided that “Nature-study is the first step toward contented farming,”
and that privately financed experiments with nature study would be
tried in Westchester County schools, if Mrs. Comstock would direct
them.

In 1894, the state appropriated $8,000 to Cornell, “to encourage
nature-study in rural schools.” The Cornell faculty was somewhat dis-
mayed by this unanticipated responsibility, most of its members not
having thought of school programs since their own school days. The
faculty referred the problem to capable Mrs. Comstock, under direc-
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tion of the Dean of the College of Agriculture, Isaac P. Roberts, who
assigned its supervision to Professor Liberty Hyde Bailey, in 189s.
With encouragement from her scholarly husband, from Dr. Bailey and
other members of the faculty, and from her neighbor, Dr. Andrew D.
‘White, Mrs. Comstock ventured into the unknown.

This opportunity to serve the state determined the trend of Mrs.
Comstock’s professional life and brought to Cornell leadership in the
nature-study movement. Enlisting the intercst of the State Depart-
ment of Education, she spoke at tcachers’ institutes and traveled
throughout New York, and in other states, to train teachers to teach
nature study and to interpret its relations to a more abundant life and
to agriculture. To Mrs. Comstock’s extension work, many progressive
farmers of today attribute their decisions to farm. Cornell’s nature-
study philosophy was transplanted to other centers, during Cornell
vacations, when Mrs. Comstock taught at Stanford University, at
Columbia, and at the University of Virginia.

New York’s tcachers wished to respond favorably to Mrs. Com-
stock’s persuasive pleas that nature study be added to school programs;
they hesitated because they lacked knowledge of nature. Mrs. Com-
stock admitted that “literature regarding nature was so scattered that
large libraries were needed to prepare nature-study courses.” By a
daring pledge, she reassured the teachers, promising that if they would
add nature study to their curricula, she would send them formulated
lcsson plans. This promise was kept in Cornell’s famous Nature Study
Leaflets. Mrs. Comstock wrote, illustrated, or edited most of these
leaflets until her retirement in 1930, and she induced distinguished
members of the faculty to write others.

Demands beca