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Preface

In THE PAsT we have taught speech as spoken rhetoric and artistic
achievement. We have developed our courses and our books around
thinking, organization, language, voice, action, and audience analysis.
This has been all to the good. More and more, we have come to think
of speech as a social process, and to sec speaker and listener as whole
individuals intcracting. This book is an attempt to give added depth
and effectiveness to both traditional and evolving disciplines of speech
training by applying new msights from psychology and semantics, and
from concepts developed by those who have worked with communi-
cating machincs. To weld the old and the ncw into a practicable,
teachable text, the plan of the book takes account of the natural
order of specch learning; it assumes that in cvery arca of training, the
student’s first somewhat random efforts arc gradually guided, refined,
and fixed by rccognition and stimulating practice. In short, the book
covers the accepted areas of speech training, but treats them so as to
sharpen the student’s focus on his growth as a speaker and listencr, and
indeed as a human being.

A fcw words about arrangement. The first two chapters give an
ovcrall view of the text, showing how spcech is an integral part of
every social experience, and how the echoes of our own specch guide
and control our growth and behavior. The three remaining chapters
in Part One sketch first considerations for mastering specch situations
and so equip the student with flexibility — a kind of first aid for emer-
gencies and a condition nceded for further development.

The four chapters in Part Two deal with speech composition. Stress-
ing the nature of mature thought as a structure of assertion and sup-
port, they apply this principle to the planning and organization of
speeches and to the variety of purposes and audiences which a speaker
may meet.

Part Three considers other typical speech activitics besides those of
the formal public speaking situation, and develops an understanding of
the nature of that spcech which makes sense to listeners.
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Part Four is an extended treatment of expressive action and voice.
Recent rescarch has shed a great deal of light on the problems of
voice and voice production, and the thrce chapters on that subject
present in a non-tcchnical way the most cogent of thesc findings for
student use. The final chapter in this part, “The Faults of Voice
and Their Correction,” suggests practice for every major voice prob-
lem likely to be met in a first course in spcech. This is a chapter for
reference rather than for general study.

Part Five explores the relationships between speech and personality,
the mixture of traits and forces which shape our specch. A sccondary
purpose running through the book, and a primary purpose in these
chapters, is to teach the student to listen so that he may increase his
understanding of himself and others, and adjust his speech accordingly.
For instance, most speech texts treat stage fright, onc of the main
problems of beginning speakers, in an almost cursory fashion. Here
a chapter is devoted to the nature, causes, and reduction of speech fear,
discussed against the background of the more general malady. The
teacher is in no sense expected to be a therapist, or to spend an undue
amount of valuable class time on discussions more appropriate to the
purposcs of a course in psychology. However, many students need
information and techniques for reducing their speech fears beyond what
may be achieved by the conditioning of carly assignments, and this
need we have tried to meet. The other three chapters of Part Five are
related and deal with other significant forces that mold our speech.

While the book is written to be taught straight through, the parts
can be taken up in almost any order, depending on the instructor’s
preference and the needs of a class, or indeed an individual — except
that Part One offers several kinds of help most valuable early in the
course. The skillful teacher knows when his class is ready for a given
kind of learning, and the book is flexible enough to suit a variety of
needs. In the main, however, the parts should probably be taken up
as units.

The book provides adequate material for a year’s work, though by
selection it can be readily adapted for a half-year course. There are
more assignments and suggested kinds of practice than any one stu-
dent or instructor could hope to use. This was intentional, for we are
all individuals, each with his peculiar needs, strengths, and weaknesses.
And the greater the variety of suggested approaches to a problem, the
better the chances of solving it.
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Finally, an underlying aim of the book is worth mentioning. West-
ern culture has distinguished itself by a relentless effort to master, ex-
ploit, and harness the earth, and our daily comforts are obvious evi-
dence of the success of the struggle. We have attacked our social
problems with the same aggressive vigor, but not with the same suc-
cess. In taking stock of Western civilization, Arnold Toynbee con-
cludes that the continued existence of our society depends on de-
veloping the ability to alter the attitudes that produce human conflict,
and to work out techniques whereby those who disagrec may still live
side by side. But coexistence 1s dangerous existence, and if we arc
to be equal to it, we must understand our specch for what it 1s, a
mirror of ourselves. Without this objectivity we lack the power to
make the kind of sense our age demands. It is hoped that this book
may help students sce thcmselves, and others, a bit more clearly as
they are.

I am indebted to a host of authors, but no less to a patient stream
of students who have passed through my hands. Many students have
rcad parts of the manuscript and made helpful evaluations. My col-
leagucs, Dr. Albert Becker and Dr. John Murphy, have been sounding
boards since the beginning of the idca. Mrs. Jean Malmstrom and Dr.
Robert Limpus of our English Department helped me with matters of
style. Dean James H. McBurney of Northwestern University and Dr.
Onrville Pence of the University of Washington made profound sug-
gestions that sharpened the emphases of the book. Dr. Charles Van
Riper of Western Michigan College has been of inestimable aid; his
expcerience, insight, and lively imagination have stimulated me at many
pomnts. A man’s family affects what and how he writes. My wife
has been a patient, and sometimes long-suffering, partner in the proj-
ect, and my children have had their somewhat different part — but 1
love them dcarly. T am sincerely gratcful to thosc authors, speakers,
and students who have permitted me to quote their work.

Cuarres T. BRownN
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Part One

The Nature of Speech
and How We Learn It







The pursuit of truth is on the whole about as clean
d thing as we mortals do.

/' William E. Hocking

The Urge to Talk

To speaK is to be human. Other creatures bark, roar, howl, whinny,
or chirp, thus recleasing their satisfaction or disapproval of life and
their environment. But the discriminations of the “dumb” animals
arce few and almost entirely emotional. Man is unique in that some-
where along the trail he developed a more refined appraisal of things.
With his increased brain power came a like refincment in his code of
communication. It appecars also that with thesc developments there
cmerged a greater need to communicate. The very fact that men live
in complex communities argucs that man, more than any other crea-
turc, is a social animal. Did a larger brain produce speech and did
speech produce socicty? Or was it the other way around? Whatever
was causc and result, the facts of present-day cxistence show that
brain, speech, and socicty are interdependent.

Without speech we would be unassembled
parts of the machine we call society.
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4 The Nature of Speech and How We Learn It

Brawn has its limits: brain (we hope) has not.

Speech and Society

Imagination suggests that community — common action among
people — is no stronger and no weaker than the intclligence of their
communication. In a society without communication, human inter-
action would be no more complex than that of a congregation of cattle
in the shade of maples on a summer day. Pcople would in fact be
unassembled parts of the machine we call socicty. It is through speech
that men have evolved the structure, organization, or pattern of re-
lationships called community.

Perhaps it was an awareness that we could achieve more and be
more secure when organized than when working independently that
led man to develop the symbols for mental commecrce. We can
imagine that, one day in the gray past, a brighter member of homo

Speech wins cooperation — and
cooperation gets results.
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sapiens perceived that two could move a log more easily than one.
Perhaps, then, by impulsive trial-and-error gestures and haphazard
sounds, he aroused the same idea in one of his more intelligent com-
rades. Once men found that they could work and think together,
spcech and all other forms of human communication slowly grew
more precise and convenient. We can only guess how all this hap-
pened. The point here is that speech was born in, if not of, social
need.

Speaking and Living

Like any action, speech is a product of energy. Energy is expended
to remove tension and rcstore balance. But as we shall see, the varia-
tion in cxpressive bchavior cannot be explained by energy alone.
Energy produccs action but has of itself no discrimination. The varia-
tion in expression 1s determined by information, the way organisms
sec things. Animals search for food; they cat, play, and raise young.
Satisfaction in a given act transmitted back to the brain of the organ-
ism is a message which ensures a repeat performance when imbalance
builds up again. The pcculiar thing about man is that his ability to
act is so much morc various than that of other animals. It is not
enough for him to know the satisfaction of food. Ile wants also to
know why he cats, the values of the things he eats, why he sometimes
does not want to cat, and why to be well-fcd is not cnough. Each
new bit of information momentarily satisfies the urge that set up the
question and magnifics his power to sce into the distance. But sharper
vision sees new qucstions, too, and reveals the existence of still more
space for the ego to explore.

Children give proof of the place of the quest in life, and the range
of their questions indicates the reaches of human unrest. “Why does
it get dark?” “Why does it rain?” “Where does the rain come from?”
“Where does it go?” “Why does the wind blow?” “Who makes it
stop?” All the “why’s,” “where’s,” and “who’s” bubble up out of the
drive to establish a community of the self, others, and the physical
environment, and to seek out the meaning of existence.

From one point of view, life is simply the perpetual movement of
the individual to restore balance through communication. Questions
are neutralized by information, and this brings satisfaction. But infor-
mation suggests new questions, new questions create new imbalance,
and this in turn begins the search for further information. A basic
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Our speech is our shadow,
revealing our wedkness . . .

motive of human life is thus to be found in the communicative
process.!

Understanding Through Speech

Since speech is the primary channel of communication, listening
to man’s talk is the direct road to understanding him. Indeed, a man’s
speech is his shadow, cast out before him. It is madc of himself, and
he is destined to follow it. If (as is too often truc) a man is hypno-
tized by his own words, hc has no choice in life, no self-control, no
self-management or power to lead himself. Like the children of Hame-
lin who skipped away to the entrancing music of thc Piper, man
marches out of rcality when he becomes immersed in the rhythm of
his own song. This is most clearly seen in primitive peoples, who
chant an endless chain of mumbo-jumbo that wells up out of igno-
rance and fear

The Dobuans of the Pacific believe that good and evil arc con-
trolled by mystical words which may be obtained from the medicine
man. The Dobuan plants his yams, then lcaves them to the mercy of
weeds and drought. Meantime he chants magic words to drive away
the evil spirits, which otherwise would “ghost” away his crop. Onc
time a missionary rigged an experiment to prove the valuc of caring
for a garden. He planted his alongside a Dobuan’s, watering and tend-

1 Norbert Wiener, Cybernetics, New York, John Wiley & Sons, Inc., 1949.
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. .. and our strength.

ing it, while the native’s withered. When harvest came, the white
man called the pcople together to show them the difference, explain-
ing how he had produced a bumper crop. They were impressed and
amazed — and made fabulous offers for the white man’s magic words!

Lest we dismiss the Dobuan too quickly, let us remember that west-
ern man condemns, beats, starves, and even kills his fellows under
the trance of magic words — democracy, communism, isolationism,
reactionary, Republican, Democrat, free enterprise, Christian, Catho-
lic, Protestant, Negro, Jew. The words “mean” infinitely more than
the objective reality to which they refer.

FIVE REASONS WHY WE TALK

Only as we detcct the tendency to follow our own reflection — our
speech — do we gain the first tool of self-prediction and control. To
this end let us look into some of the reasons why we talk. People talk
for five reasons. Two of these are exploratory, and the remaining three
are geared to action.

Self-Exploration

Often we talk to find out what we mean. Agitated by a fuzzy idea,
we probe with words to make it clear, and thus to see whether the
notion fits in with other things we think are so — to see if the idea
“makes sense.” In addition, we often argue because we are disturbed
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by a situation which does not suit us. Having talked it out, we may
reaffirm our position or shift to-another, finding the original solution
no longer acceptable.

In such speech our listeners, though indispensable (since we taboo
openly talking to ourselves), are but mirrors. They interrupt our
train of vocal thought, reinforcing our views with a nod or a com-
ment, or checking us by a shake of the head. We send out messages
and watch their effect on our listeners in order to test our verbal prob-
lem-solving. B

Some time ago a colleague of the writer, a woman tecacher, was
killed in an automobile accident. After her death the writer found
people saying what he too had trouble in understanding about himself.
The comment would go something like this: “I have the most unusual
reaction to Ruth’s death. I didn’t know her very well. But suddenly
I am haunted by the feeling that a part of me is gone. I never thought
of her much; I can’t figure it out.”

Obviously Ruth did mean much to the group. She was social inter-
action. She was communication, communion, relationship with peo-
ple, more than she was a separate entity, a person, or a self. And so
she became a part of others without their knowing it. In saying,
“Strange, I really never knew her,” they were talking to find their own
thoughts. Haltingly, they were trying to understand themselves. The
tragedy in most of us is that so much experience is below the verbal
level. We might otherwisc plan our lives more satisfactorily.

Yet man has alwavs tried to make sense to himself, varying his
technique from culture to culture. The Mexican talks aloud to his
saints. The Zuii Indians in their kiva carry out the search in group
fashion. The prayer, so universal to religion, is a striking form of
self-inquiry; we even close our eyes to deal more effectively with our
innermost meanings.

A good many of us have a person or two upon whom we pour out
our flow of chatter and with whom we share our troubles. These are
our true friends, and they become a part of our most meaningful ex-
perience. The significance of communication to human existence is
revealed in the fact that when we talk frankly to a friend we gain a
firmer hold on the helm of life. He may not tell us what is right
and wrong, or what we ought to do. In solving any puzzle, after a
time we keep making the same mistakes over and over again. Our
friend keeps us from going in circles by feeding into our thinking and
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talking just enough new messages to freshen and redirect our attempts
to solve our problem.

In this self-talk we wander among all the motives that make us
what we are — testing, weighing, trying to find what we believe, what
we value and are endowed with. We all speak “to hear ourselves talk,”
and 1t is important that we do. The more a man understands him-
sclf, the better he is prepared to meet his world. Self-secarch is the
means of directing our own growth. It can also be the source of some
fascinating and creative specches.

Social Exploration

But men speak for other reasons, too. Much of our speech is moti-
vated to gain and maintain a proper relation with others, noise de-
signed to keep the lines of communication open.> The chatter of
bridge clubs, partics, dances, soda fountains, and street corners is an
expression of this urge. Discussion of the weather, ceremonies, rallies,
group singing, group speaking, praying in unison, all arise from the
drive for group cohesion. We want the pleasure of association with
people of kindred sympathies. A man in the writer's neighborhood
would gleefully announce upon entering a house, “Well, we're here
because we're here!” Thc comment is hardly exciting, but it does ex-
press a mood. “Hi! Whata ya know?” “Be sceing you,” “Take it
easy,” “What’s the pitch?” “Lovely day,” “Good evening, Sir!” “Don’t
take any wooden nickels,” “Charming,” are the language of social
exploration. An intercsting example of this speech motive is cited
by Hayakawa.

Let us suppose that we are on the roadside struggling with a flat tire.
A not-very-bright-looking but friendly youth comes up and asks, “Got a
flat tirc?” If we insist upon interpreting his words literally, we will re-
gard this as an extremely silly question and our answer may be, “Can’t
you see I have, you dumb ox?” 3

Dr. Karl Menninger, commenting on the “stupid” question, “Got
a flat tire?” says the boy really means

“Hello, I sce you are in trouble. I'm a stranger to you but I might
be your friend. . . . Are you approachable? Are you a decent fellow?

2 S. I. Hayakawa, Language in Thought and Action, New York, Harcourt, Brace
and Company, 1949, chapter 5. Also, by permission of George Allen & Unwin Ltd.
8 1bid., p. 78.
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Would you appreciate it if I helped you? I would like to do so, but I
don’t want to be rebuffed. That is what my voice sounds like. What
does vour voice sound like?”

Dr. Menninger says, “But people are too timid and mutually distrust-
ful to be so direct. They want to hear one another’s voices. Pcople
necd assurance that others are just like themselves.” + Much of our
expression is like a blind man’s tapping of his cane to test the next
step, foer we cannot sce into the turbulent hearts of those with whom
we live.

We have a tendency to ridicule the social exploratory speech of
any group to which we do not belong. The spceches of political con-
ventions (cxcept of the party we favor) sound superficial and disgust-
ingly sentimental. The chatter of teas, unless we are having a good
time, suggests that everybody present is a perfect fool. But this rcac-
tion is rationalization, defense against thc knowledge of isolation.
There is no pain equal to the sense of not belonging. In a culture
where we are not encouraged to look for our frustrations in our own
lines of communication, we put the blame for this self-consciousness
on the stupid fellow beside us.

Mecn talk to belong — to belong to the groups they love. This is
“small talk,” but it is important talk, for with it we leamn to relate
ourselves to others, to appreciate them and to be appreciated by them.

Control

Not all talk is exploratory. Speech, we have found, is a magic lamp.
Aladdin’s had the power to change and direct things, to send the
carpet flying through the air. The enchantment of speech is com-
parable, except that it works on animate creatures, particularly human
beings. Through speech we can control the thoughts and acts of
others. Or, as will be explained latcr, we can cooperate with them,
or we can adapt ourselves to their purposes and submit to their wills.
All these reasons for talking go beyond exploration into the realm of
action.

One of the commonest reasons students give for taking a course in
speech is to improve their skill in controlling the acts and thoughts
of others. They frequently phrase this aim as wanting to “put across

4 Karl Menninger, Love Against Hate, New York, Harcourt, Brace and Com-
pany, 1942, pp. 268-69.
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a point,” or “sell themselves.” Now, control, in the best sense of the
word, is essential to the existence of organized human life as we know
it. Our lives are made up of a complex network of activities chan-
neled and conditioned by natural law and man-made law, custom,
tradition, and ethical belicf. We are controlled by “the best that has
been thought and said” through the centuries of human civilization,
and these controls are not bonds or shackles; they are the framework
which man has slowly and painstakingly created in order that he may
be a social being.

Unfortunately, it is not usually this kind of control which students
have in mind when they describe their purpose in taking a course in
speech. Rather, what they have in mind is likely to be a much nar-
rower concept, which may better be described as dominating, or at
least directing, the thought and behavior of others. They wish to
make clients sign on the dotted line, build a house with a second
bathroom, buy an extra insurance policy. Or they may wish only
mental acceptance and the sense of power that comes from winning
others to their vicws. This kind of control — or domination — is all
too often exercised for the primary good of the speaker; or to put this
the other way about, the good of the listener is a secondary considera-
tion.

Specech for control is inseparable from ethical considerations. By
its very nature it implies a rcward to the listener who submits: “Vote
for me and I'll keep you out of war.” “Buy my soap and be beautiful.”
“Date me and cnjoy a dance.” The ethical question is, How sure is
the persuader that he can produce the promised reward in return
for the desired behavior? The future about which the persuader
usually speaks is obscure, and every breach of promise is a blow to
the lines of communication.?

Men speak to control, and often it is good for all concerned that
they do. But the speaker who would dominate should be sure that
he can deliver what he promises, and that getting what he wants is
good for the other fellow as well as for himself.

Cooperation

Another reason we talk is to cooperate with others. When this is
our objective, our speech is generally informative, dynamic but flex-
ible. We are then interested in contributing what we know to the

5 Hayakawa, op. cit., p. 104.
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pool of common knowledge; we do not urge unduly a view we have
already formulated, but compare it with others to find out the best.
Cooperative speech is organized social exploratory speech; it is a
systematic move toward agreement. Since many social problems re-
main unsolved because of some failure in cooperation, it has become
fashionable to question the value and even the existence of this
amiable quality. However, an inventory of our speech soon shows
that much of it is designed to notify others of our hopes and belicfs,
and to find bases for agreement and cooperation.

Cooperative and democratic speech grows out of common interest,
mutual influence, mutual suggestion, and reciprocal action. Specch
that reaches agreement must employ tact, gracious concession, and
the courage to hear the other fellow. In view of our usual ways of
solving problems, all this may sound idealistic and a bit naive. If so,
that is because we tend to accept common practices even when they
do not achieve the best results. Basically, there are two ways in which
people can live together. One is founded on the principle that order
is best effected under a powerful individual or group. The other is
based in the belief that the best will prevail when control rests with
the group as a whole. Under the first view we expect coercive speech
and action, and the techniques of power are of the highest value. Under
the second, we mistrust the speech of those who would enforce their
views without giving due consideration to the views of men who dis-
agree. If we believe in group control, we believe that democracy is not
to be served by emphasizing the skills of persuasivencss and dom-
inance as the chief benefits of training in speech; rather, we place
greater weight on releasing the self-governing abilities of all. Or to
put this crucial concept still another way, the power to control is one
of the finest of human urges. Those who also believe in the dignity
of the individual, therefore, would divide control, allowing every man
at least enough to govern his own life. This belief is the heart of
democracy and the source of cooperative speech. Speech is the primary
tool of human interaction and social growth, and it is important that
we recognize and learn the kind of speech that helps to create the
kind of society we want.

Submission or Adaptation
Men talk for one more reason. Sometimes we cannot and do not de-
sire to control others, or even to work out a compromise on a give-and-



The Urge to Talk 13

take basis. When this is so, speech is entirely adaptive in its purpose.
We search for the submission we must make to gain mutual action.
If your roommate does not want to study and cannot be induced to,
you, if you are an adaptive personality, may be persuaded to amble
down to the corner with him for a cup of coffee.

If your speech is adaptive, somebody else’s speech (understood or
stated) controls. When yours controls, somebody else adapts. When
neither person seeks control, speech and action are cooperative. When
both are aggressive, argument, misundcrstanding, charge, and counter-
charge are likely to be the order of the day.

Shifts of Purpose

In most speech, and especially in conversation, we shift constantly
among these five objectives. This is inevitable in a free society where
one retains status by social acceptance. Self and social exploration
are always in process. If we push too much, the pain of excessive or
unjustified adaptation on the part of others causes them to reject us.
On the other hand, over-submissiveness on our part may provoke the
aggression of others. A proper balance achieves cooperation.

Notice the shifts of purpose in this typical conversation:

Social exploratory A. “Hi!”
Social exploratory B. “Hi! Sorta warm.”
Control and social A. “Yeh! What did you think of tonight’s

exploratory meeting?” (His own position not immedi-
ately revealed since he does not know B’s
position. )
Self-exploratory B. “Well, I think I'd say the plans were inof-
fensive.”
Aggressive control B. (Irritated because he did not receive a clear
answer.) “But what did you think of it?”
Control B. “I don’t expect anything to come of it.”
and adaptation
Control A. “But this is the first time we’ve had a promise
of help from that committee.”
Adaptation B. “Yes, I know.”
Control A. “I think that is significant. We have been

trying to get them behind us ever since I've
been here.”
Adaptation and B. “Yes, I think that’s very good. But I don’t
Control think their plan will work.”
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Adaptation A. “Oh, I'm not sure of the program.”

Cooperative B. “When are you and I going to be able to get
together on the finances?”

Cooperative A. “What about Friday at 3:00?”

Self-exploratory B. “Well, now let’s see . . .”

We need to be extraordinarily sensitive both to the effect of our own
words and to the intent of the words we have just received in order
that the explorations and the thrust and parry of speech control, co-
operation, and adaptation may produce resolutions mutually agree-
able.

While for the sake of clarity it is necessary to analyze and separate
the reasons why men talk, it should be clear that in any given utter-
ance more than one of the five reasons has usually operated. In fact,
wc may be urged by all five motives to the utterance of a single word.
It should not disturb you that some of the rcasons for talking oppose
others. More often than not, as we shall come to see, man’s speech
reveals internal confusion and conflict. It is the aim of this book to
help you understand this confusion and conflict, and so to reduce it.

QUESTIONS FOR STUDY AND DISCUSSION

1. Explain in your own words why we say that speech is the chicf tool
of socicty.

2. How would you cxplain the way man came to develop speech?

3. What does the universal questioning of childhood tell us about the
nature of man’s urge to talk?

4. Why is it that the morc a creature knows the more restless it be-
comes?

5. Can you say in your own words why a basic force of human lifc is
the information that runs through our communication?

6. Explain each of the five rcasons why men talk. Give some cxamples
of each.

7. You can listen to some pcople and change your mind; others say sub-
stantially the same thing and you resist them. Can you cite examples
and explain the differences in their speech?

8. What do the words “ethics” and “persuasion” mean to you? When
is it right to control another person? When, in your judgment, is it
wrong?
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9. Study the following diagram:

Person 2
Cooperative speech
Person 1 > Person 2
Conf,oll,.n
Person 2

a. Using the diagram, cxplain the statcment: When one person con-
trols, another person submits.

b. Show how the diagram relatcs to the nature of democracy; the na-
ture of dictatorship.

NOTE TO INSTRUCTOR AND STUDENTS

It i1s recommended that for most assignments during the first se-
mester, students speak in the order in which they voluntecer. At the
closc of a talk, as a student silently dcbates whether he should be
next, he 1s living the situation in which he learns to initiate his own
speech. If he 1s always last or nearly so, he must sense the indecision
and procrastination which explain his lack of voice in the social world.
Democratic responsibility can be learned only through the practice of
self-government.

Most people will talk when their name is called. The question is:
will they when they are not called upon? If not, they are learning to
take the submissive role, to follow a leader. Many people do not
spcak up, but leave meetings declaring what ought to have been said
and done. They are the ones who are always going to say something
just after the present speaker finishes. But when that moment comes
they grow tense with indecision, shift about, then fecl a wonderful
sense of relief when somebody eclse takes the floor. The very release
from tension is reward enough to form the habit.

SUGGESTIONS AND ASSIGNMENTS

1. In the interest of developing community in the speech class, our first
need is to get acquainted. To this end let each person introduce another
to the class. It is suggested that this be done on a chain basis: that One
introduce Two and Two introduce Three, etc. If One and Two in-
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troduce each other, this sets up a “tit for tat” relationship, in which the
second speaker feels compelled to match what the first did for him. If
each speaker introduces himself, this directs too much attention to the
self in an assignment whose purpose is to reach out to others and bring
strangers into a cohesive group.

Each person should meet those next to him in the chain for informal con-
versation — preferably over a cup of coffee or a coke. First acquaintance
involves such common data as name, home town, size of family, father’s
work, high school activities, interests and hobbies, work experience, courscs,
occupational plans, travel if any, unique experiences, ideas, and convic-
tions.

In giving vour introduction, you need not make the person vou present
seem larger or smaller than his biographical data justify. Just tell the facts.
It is not your business to be clever or to present yourself in a good light.
Above all remember you are focusing attention upon another person. What
you say will make him feel at ease or uncomfortable. If you cause him
discomfort even in “horse-play,” your audience will resent you. You are an
instrument for community. Any uneasiness you create is opposed to the
welding of a group.

2. Take notes on a conversation; then while your notes are fresh, tran-
scribe them in full and label each statement as in the conversation on
page 13. Remember that statements often have more than onc purpose.
Write several interesting excerpts on the board and tell why you label
each statement as you do. Shorthand will be helpful in this assignment
but is not necessary.

3. The above device may be used for a panel discussion. Write a con-
versation on the board, and with several fellow students discuss the social
purpose of each statement. You may also evaluate the skills with which
certain statements are made.

4. Go to the front of the room, as if you are to speak, and look over
your audience. This simple action orients you physically to the room and
the class. Stand there until you feel collected and have a clear mental
picture of your audience. This mental photograph will be useful in pre-
paring future speeches. It emphasizes the importance of having an audi-
ence in mind as you prepare a talk (see page 50).

5. Give a three to five minute talk on “Why I Am Taking Speech.” The
reasons you came to the course, and what, now that you are in it, you
hope to get out of the work, are interesting. Such a speech has many com-
municative values, too. In preparing you will do some self-exploratory
talking to improve your understanding of your relations to your speech
course. In addition, your classmates will be helped by knowing why you
have joined the community and what you expect it to do for you. Finally,
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your instructor can always organize his course more effectively in your
interest if he knows what you expect.

6. Give a three to five minute talk on the topic, “What My Past
Speech Experience Has Done for Me.” What purposes for communi-
cating (self exploration, social exploration, control, cooperation, or adap-
tation) have been strengthened by your experience? Have you been weak-
ened in any way by your past experience? If so, how? What satisfaction
have you gained in speaking?

7. Give a short speech on the topic, “A Meaningful Expericnce in My
Life.” Select an experience that impressed you, and tell what happened
and the attitudes the experience left with you. How do thesc attitudes
control you in other situations?

Such a talk is, first, self-exploration. It tells yvou how vou came to
have a value which directs you, and it suggests the way people grow to be
unique personalities. At the same time this speech brings about the
understanding that comes of social exploration. You as the speaker are
not only exploring the capacity of the audience to accept your personal
experiences and impressions, but the audience is learning the degree to
which you trust yourself with them.

8. Give a persuasive speech; that is, try to convince your audicnce of
something important to you, or try to get them to do something — to
vote, buy, or give. Have your audience tell you in a discussion or by
notes what influence you have had on them.

9. An informative speech permits an excellent study of speech pur-
pose. Give a talk in which your purpose is to inform your audiencc on a
topic of interest to you. Do not try to influence; give the facts. Let what-
ever influence develops evolve from the facts. Ask your audience to
classify the speech according to the five purposes of speaking, as given in
this chapter.



As a noted old professor once expressed it, *I
seldom know what I am going to say until I hear
myself saying it.”

f ! Wendell Johnson

The Speech Echo

You canNoT LEARN to speak in college. You did that many years
ago. But presumably your specch, which is now automatic, is not
entirely to your liking. Either it docs not match your idea of good
specch, or it creates a response from others that you do not like, or
both. The changes you now can make will constitute a rclearning
process, a rediscovery of the conditions that produce speech growth.
Let us sec how the human being learns to talk.

How We Learn to Talk

Experiment with Sounds. The mfant’s first speech is the birth
cry, an uncritical response to a cold and alien world. For the first
month or so his crics are all alike, rcactions of the whole body to
whatever stimulates it — sharp pins, hunger, wet diapers, uncomfort-
able position. About the beginning of the second month, the child
begins to give diffcrent cries, and his mother soon learns to tell when
he is hungry and when he has the colic. Shortly thereafter he begins
to babble, to perform a sort of vocal play. Life 1s pretty much cen-
tered in and near the mouth in that early period, for the most impres-
sive and exciting experience is eating. Between times the child makes
all those mouth shapes he has learned in feeding, he rolls his tongue
around, and at the same time he produces vocal sounds. He constructs
at random all the sounds of our conventionalized language and many
more. He is, indeed, a creative little genius.

About the beginning of the second half of the first year a very
remarkable thing happens. The first step in the possibility of con-
trolling speech —and life — takes place. The child hears himself!
At this moment he for the first time receives the echo of his own
speech. He likes it, and so he makes another sound, and another.
The echo of some of these is probably more pleasing than others, and
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so, as it dies away, hc tries to bring them back, sometimes success-
fully. The difference between the echo and the unsuccessful efforts
to reproduce the desired sound stimulates new trials, with echo as
the guide. When success comes, the child “freezes” the motions that
produce the sound, and performs them again and again until they
are fixed, at least for the time being.

Self-initiated

Self-initiated sound Heard

Other

person

Heard
Enjoyed Enjoyed

But we do not live alone, and the voices of others soon become
echoes too. By the ninth or tenth month the child begins to recog-
nize not only that some sounds come from others, but that he can
repcat them. So now he makes a sound, hears it, likes it, repeats it;
hears a sound from others, likes it, and repeats it. Sometimes he
responds to himself, sometimes to his mother. In this way he begins
to open himself to the whole world of other people.

At about the same time the child begins reacting to both his own
sounds and those of others, he also sees the action of these other
creatures. He notes, unconsciously, how tense they are at the time
their sounds enter his echo system. He notes how fast they move,
and the expressions on their faces. He senses that the sounds range
from soft to loud, pleasant to harsh, slow to fast, and that certain
sound complexes accompany specific body sets and movements. Does
this seem too much of a task for a baby? Even the dog relaxes and
wags his tail when we drop our tension and speak to him in a low soft
voice. But the essential thing to notice here is that sight cues are
distinctive to communication with others — the child “sees” others
talk; he does not “see” himself.

Meaning and Structure. At about the end of his first year he
starts the long process of associating meaning with the sounds he
utters. The process of thinking, like that of walking or talking, is so
much with us, so automatic, that it is almost beyond our analytical



20 The Nature of Speech and How We Learn It

S
) 2
RS

SN \
Vi /

\_(;7: D A
00

:gub il SRR

The mind does not hold thoughts
in separate bins. . . .

grasp. It is enough here to understand that the essential feature of
spoken language is that the speaker focuses his attention upon the
associations and connections of the things he speaks about. Hence
language has structure. We do not communicate by saying “boy,
ball, house, throw, tree,” because the mind of the speaker does not
hold these items in separate bins. We say, “The boy threw the
ball into that tree beside the house,” because we fasten in the memory
a picture, a set of relations between things that have been brought
together by time and place. Intelligible speech is organized into sen-
tences and paragraphs, units that communicate the pictures in the
mind. The structure of language reflects the relationships in the mind
and thus in the external world as the mind comprchends it.

Several important facts of learning in general and of speech in par-
ticular must be clearly understood if we are going to change our
speech:

1. The first step in learning is random, uninhibited, non-corrected
activity.

2. An echo of this activity, via the ears, is the first corrective ap-
proach to speech.

3. The ears are also used to gain information from others.

4. The eyes are the speaker’s essential guide to his effect on the
listener.
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. . . Language reflects the