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PREFACE

THi1s book presents some sociological insights into problems
confronting teachers and supervisors every day. Its content
has been definitely influenced by a study attempting to relate
sociology to the daily activities of.teachers that was con-
ducted, under the direction of therauthors, by Florence Kelly
Zeleny, and published in abbreviated form in the Journal of
Educational Sociology, March, 1932. We have more than
arm-chair opinion, therefore, to support our conviction that
the material that is presented will be of immediate practical
value to teachers, student teachers, supervisors, and students
of education.

The approach to the sociological interpretation of educa~
tional problems is made through four fields of sociological
study: culture, social institutions, social interaction, and
social control. For convenience and clarity the book is
divided into four sections: Part I, The Community and the
Teacher; Part II, Social Interaction in the Classroom;
Part III, Culture, Social Institutions, and Education; and
Part IV, Social Control in the School. With this general
plan of organization we have been able to present pertinent
material bearing upon problems of the teacher in relation
to the community, problems of the classroom, problems of
method, problems of the curriculum, and problems of inter-
preting the aims of education.

The preparation of this text has confronted us with several
dilemmas that have proved both perplexing and stimulating.
One dilemma has arisen out of the difference in the interests
and the points of view of the authors; one author is con-
cerned chiefly with problems of educational objectives and
the curriculum, the other with methods of instruction, pupil-
teacher relationships, and school management; and again,
one author is committed to a philosophical, the other to a
scientific technique of approach.

These differing points of view have proved a stimulus to

both of us; lengthy discussion has enabled us to present a
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unified treatment that we hope and believe will prove valuable
to our readers. It has been our constant effort to produce a
textbook that would appeal to the students who read it as
interesting and helpful, to the instructors who assign it as
practical and relevant to the needs of teachers, and to sociol-
ogists and educators as créditable sociology and education.

We wish to acknowledge our indebtedness to contemporary
students in the fields of sociology and education; they have
been given credit at every point possible. Our thanks are
also due to the many publishers and authors who have
kindly given us permission to quote copyrighted material.
Individual acknowledgment has been given in the footnotes.

We also wish to acknowledge our indebtedness to Miss
Elizabeth Hebel for her detailed account of her teaching
included in the chapter on accommodation, to Miss Grace S.
Nugent for the picture of her classroom, to Florence Kelly
Zeleny for her many hours of assistance with the preparation
of the manuscript, to President George Selke and Professor
John Talbot of the St. Cloud State Teachers College for their
interest and encouragement, and to the hundreds of students
at the University of Minnesota and the St. Cloud State Teach-
ers College and the many school superintendents who have
contributed material in the form of cases for study.

The questions and exercises that conclude each chapter are
igtentionally more numerous than can properly be assigned
to each student. Instructors may select those that are
desirable for general assignment; others may then be profit-
ably assigned to committees of students for report to the class.

Ross L. FINNEY
LesLie D. ZELENY

PUBLISHER’S NOTE

This I'ntroduction to Educational Sociology was in page proof
when the unfortunate death of Professor Finney was an-
nounced. No changes have been made in the preface, title
page, or contents of the volume.
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PART I

THE COMMUNITY AND THE TEACHER

The community is “a social unit within certain territorial
boundaries, possessing a degree of functioning unity and com-
parative self-sufficiency.”” — McClenahan






CHAPTER 1
A TYPICAL SMALL CITY

In order to obtain a realistic picture of the social life of
a typical small city and from this picture obtain a more
complete insight into the social backgrounds of the class-
room, the teacher will find it helpful to study brief sociologi-
cal analyses of small cities. The study of River City is
here presented for that purpose.

Birp’s-EYE View orF River City!

As one passes over River City in an airplane, one sees that
it lies on the west and east banks of a large river (Fig. 1).
It appears to have a population of about twenty thousand.
The two parts of the city are connected by two traffic
bridges and one railroad bridge. The main street runs
through the center of both parts of the city, but the larger
part lies on the west side of the river (Figs. 1 and 3).

The outstanding buildings are a college, two high schools
(one parochial and one public), several parochial antl public
elementary schools, churches ranging in size from a tiny
stucco building to an immense brick and granite structure,
several large stores or office buildings not over three stories
high, a mill, several hotels, and a large brick and granite
courthouse. On the outskirts of the city the airplane ob-
server sees a large prison surrounded by a huge granite wall,
two large hospitals, an orphanage, and many stone-polishing
sheds and quarries for the extraction of stone.

Two railroad lines connect the city with the other parts

1 The material in this chapter has been assembled from unpublished
studies made, under the direction of one of the authors, in several small
cities. The composite picture given here is believed to represent some of
the conditions in a so-called ‘typical small city.” For the sake of interest

and clearness the assemblage is given the name of “River City.”
’ 3
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of the country, and excellent automobile highways lead in
all direetions from the city. The environs of the city con-
sist of beautiful farms stretching away for miles in every
direction.

River City is beautiful. The river with its high banks
and green islands, the shady parks and neat streets all leading
toward the paved business center, create a pleasing effect.
The whole picture, as one looks down from the cabin of a

Three Hawks Air Photo
Fia. 1. — Bmrp's-Eyr View or A Tyricar Smarn City

1t is the group life of such small cities that thousands of teachers
must understand in order to participate intelligently in community life.

whirring airplane, is one of restfulness and quiet. The
people, too, seem to move quietly about and do not appear
to be interfering with one another’s purposes. Motor traffic
is in evidence; children are observed on the playgrounds,
and there are general indications of activity, but no sug-
gestion that there may be turmoil or struggle in the affairs
going on below.

ToE UNDERLYING STRUGGLE

A more careful sociological analysis of River City reveals,
however, that the people-spend a great deal of their time
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struggling against their surroundings and struggling with
one another in the quest for money and power. Frequently,
some persons are found who fail in this struggle, and who
may become dependent upon the charitable agencies of the
city or drift about from one odd job to another or be sent
to jail for some criminal offense or be committed to an
institution for the feeble-minded or the insane. Of course,
most of the persons in the city are considered successful,
in varying degrees, in the struggle. The nature of some of
the struggles is suggested by the following brief descriptions
of a few of the activities of the city.

Struggle in the Stone Industry

About fifteen hundred men and their families are depend-
ent upon the stone industry for their bread and butter.
These men remove the hardest of stones from the ground,
cut the stone, polish it, and letter it. The different partic-
ipants in this process are cutter, rough-surfacer, polisher,
blacksmith, saw-filer, engineer, truck-driver, repair man,
sand-blaster, and laborer. In addition to these workers,
there are office workers and managers. The wages range,
in good times, from three dollars a day for the laborers to
about nine dollars and fifty cents a day for the skilled work-
men. Some of the men spend all day in the quarries cut-
ting out the stone and hoisting it upon trucks; .some cut
the stone into smaller pieces in an atmosphere partially
filled with stone dust; others stand much of the day in a
fine wet mud while they operate the huge stone-polishing
wheels; and still others operate pneumatic lettering and
finishing chisels that vibrate vigorously against their hands
and arms. During a time of depression many of these men
are laid off or given work for a few days only each week.
The men who are laid off may leave town, work at odd
jobs, sit at home spending their meager savings and hoping
for better times, or become entirely dependent upon the
charitable agencies of the city.
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Struggle in the Machine Shops

The workers in the machine shops are also affected directly
by the changes in business activity. When they work, they
usually tend some machine. The typical worker’s day in
the machine shop is represented by the following description
made by a sociological investigator:

At one machine a man was engaged in grooving the tops
of automobile valves. His work consisted of picking up two
valves with the left hand, placing one in a slot or vise, pushing
up a lever with the right hand and holding it in place until
a small wheel ground out the groove, releasing the lever
and picking out the valve and dropping it into a pan at the
right side. These operations were repeated 8 times per
minute, 480 times an hour, 4320 times per day.

The men in the machine shops get, on the average, about
fifty cents an hour when they work. It is to be observed
that the opportunity for the stone-cutter and the machine-
shop worker to make a living is not entirely dependent upon
their merits as individuals, but also upon the general de-
mand for the product of their labor.

Struggles among Business Men

There is also a struggle for existence among the business
men, as illustrated by the struggle among the gasoline com-
panies and their workers. Certain of the well-established
stations possess good buildings, expensive equipment, and
trained service men. They desire high gasoline prices in
order to pay for the cost of the property and in order to
pay dividends to the stockholders. Other men not estab-
lished in the oil business desire to get into this business,
and have taken at times, especially during depression, the'
opportunity to buy cheap gasoline from certain wholesale
companies and dispense it from cheap service stations at
low prices. This competition of the ‘fly-by-night’ companies
has caused the ‘old-line’ companies to fight them and fight
one another for supremacy in ways that have often led to
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selling gasoline at a loss. The result of the whole procedure
has been much conflict and the arousal of antagonisms. The
attitude of a representative of a regular company toward

Three Hawks Air Photo
F1a. 2. — THE ‘Loor’ DistrIiCcT OF A TYPIcAL SMaLL CITY

This is the center of dominance in the city. Here the struggle for life
and higher social status goes on at its highest rate. Here cluster the
buildings that house many of the community’s social institutions: the
government, the industries, the church, the school, the press, and others.

an automobile dealer who entered the gasoline .business is
expressed best in his own words:

Starbuck, over there, was and still is in the business
of selling cars. Now why does he have to come into the
oil game? There’s no money in it for either of us if he is
going to sell at the price he does.

Here are the tactics that I am going to use to fight him.
He came meddling into our business; so why can’t we
meddle into his? From now on I’m knocking the —— cars
the worst way I can. I'm going to get the rest of the oil-
station men to do the same. You know that 75 per cent of
the cars sold are usually the ones recommended by the man
who drains the oil. Now, if we do that by recommending a
car, what can’t we do by running a car down? When we get
started, Starbuck’s sales are going to drop so far that it will
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be no fun for him. That will be the time when he’ll wish he
never saw a gasoline pump. We'll fix him, all right.

The struggle for existence is keen also among other busi-
ness men of the city. During the last ten years especially,
the chain stores have invaded the business district. After
the ten-year struggle, the chain stores in groceries, notions,
and dry goods appear to outnumber the independent stores
of the same kind. The technique of the chain store is that
of codperative buying, or buying in large quantities, attrac-
tive display, and selling at low prices. The technique of the
independent merchant is that of appeals to home-town loy-
alty, a credit system instead of the cash system of the chain
store, special prizes for trading at his store, and reliance
upon personal acquaintance.

Results of the Struggle, Especially in Depression

That during depression periods the struggle for existence
becomes more severe is evidenced by the large increase in
the numbers served by the social-service agencies, the diffi-
culties of agencies in making collections, the lowering of
the credit ratings of many individuals, the removal of tele-
phones, the larger number of unpaid rent bills, the lowering
of rents and of real-estate values, and the movement for the
lowering of taxes through greater economy in government.

Struggles for existence have been going on in this city
since its beginning and may be expected to continue for an
indefinite. time in the future. The severity of the struggle
depends somewhat upon the natures of the individuals, the
spirit of the times, and the general economic conditions.

The American civilization tends to give highest social
status to the individuals who obtain the most money in the
struggle. This is not true in all civilizations; the Chinese,
for example, give the highest social status to the scholar.
In our society money appears to have the most influence;
however, there are exceptions to this rule and some unusual
persons may obtain high social status without the possession
of money.
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SEGREGATION

Persons who are successful (in terms of the possession of
money and the cultural objects and the prestige it can buy)
in different degrees tend to live in different culture areas
or culture districts, in which may be found certain dif-
ferences in social life. Some of the districts in a city may
be formed bécause of differences in nationality, race, or re-
ligion rather than of differences in socio-economic status.
Whatever the cause, the result is social stratification — the
creation of upper and lower classes by the presence of these
easily recognized gradations. Analysis of the typical city
has revealed that there are many cultural districts that are
separated from one another by hills, the river, main high-
ways, railroad yards, or industrial areas. Of course, there
is much over-lapping among the areas, especially between
those that are contiguous, but statistical analysis has shown
that among many factors the following are found to differ:
the occupational status, the types of houses, the credit
rating, the land values, and certain prevailing attitudes and
beliefs. Figure 3 shows some of these cultural districts.

Comparison of Two Segregated Areas

For purposes of illustration, let us compare two distinctly
different areas or culture districts, which we shall call A
and B. Area A is representative of the higher, not the
highest, socio-economic group, and Area B is representative
of the lower, not the lowest, socio-economic group.

Area A is a beautiful section; most of the avenues and
many of the crossroads are paved; many oaks and elms
decorate the boulevards; the land values are high; an un-
usually high proportion of the workers is classified in the
higher business and professional groups. The people of this
area live in comfortable homes (as revealed by the adminis-
tration of the Chapin Scale for Rating Living Room Egquip-
ment ?); they have relatively few worries about the next

2 F. Stuart Chapin. Scale for Rating Living Room Equipment. Min-
neapolis: Institute of Child Welfare, University of Minnesota.
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meal, drive good cars, and have money for shows, travel,
and parties. The children sleep in comfortable beds, have
good food, warm clothes, books and magazines, and they
expect to carry their education beyond the high school.
The children often spend their summer vacations in the
country, at the lake, or on trips with the parents. Seldom,
if ever, does a family in this area call for aid from the
charitable agencies.

Just below the hill on which is situated the relatively
favored Area A lies Area B, where only 7 per cent of the
workers are classified in the highest occupational grouping,
as compared with about 35 per cent for Area A. In Area B
36 per cent of the workers, but in Area A only about 12 per
cent, are in the lowest occupational classification.? Area B
is an area of poorly constructed houses, without pavements,
sidewalks, or curbings. It has, with one exception, the
poorest credit rating of any area in the city. The people
in this area often wonder whether they will have food for
the next meal; and they possess little money for shows,
travel, or parties. The children sleep in cheap and often
dirty beds, eat poor food, wear poor clothing, and have
practically no books and few magazines. In the summer
they stay in town and play in the vacant lots, or by the
river, or sometimes on some of the public playgrounds above
the hill. The parents do not expect that their children will
go to college. The charitable agencies find much to do in
this area. ’

The opinions of persons in these two areas are indicated
by certain responses made by persons living in the two eon-
trasted areas to the question, ¢ How do you like River City?”

Responses of Men and Women in Area A

Why, River City is the only place to live — the only place.
We have everything from pickles to stone.

3 Based on an analysis of the city directory in terms pf the occupa-
tional categories of the Barr Scale for Occupational Intelligence and the
Taussig Industrial Classification.
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River City is the busiest city of its size in the country.
Many people from the smaller towns around are coming in
to trade, and we also consider the fact that the college is
here a great help. We’re surely progressing, and I know that
I’d be happy nowhere else but right here.

River City couldn’t be surpassed.

Responses of Men and Women in Area B

This town is all right for rich people. They can have
their parties and recreations, but what kind of recreation
do we get? Don’t even dare to spend twenty-five cents once
a week to go to a public card party without thinking of how
many things I could have bought with it.

If they’d get rid of beer, this town wouldn’t be so bad, but
I can scrimp and save and deny myself all the pleasures of life,
and then he [the husband] takes his two weeks’ wages and
spends half of it on drinking.

Everything in this town is against me. I’ve lived here
since I was a kid and look what I got for all that — not even
a job. It’s a hard place to get steady work. I worked for a
couple of days this winter shoveling snow and that’s all.
The guys with the pull get all the breaks.

' We've found it hard to earn bread and butter for our family,
but we trust in God and our religion to help us.

Contrasts in Getting a Living

The housewives in twenty-five representative homes from
each area were asked to fill out, anonymously, a question-
naire containing many inquiries about their personal life.
There is every reason to believe that the responses are true.
A comparison of the results suggests many differences in-
the culture of the two areas.

In Area B fourteen of the twenty-five wives said that
their husbands worked at odd jobs or at nothing at all; in
Area A all the husbands had a business, profession, or trade.
In B eighteen husbands had been out of work five months
or more during the last year; in A only two husbands had
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been out of work five months or more. In B seventeen
wives had worked for money from two to twelve months
during the past year; in A ten wives had worked from three
to twelve months. The wives in B who worked said that
they had to support the family, but the wives in A worked
for extra money or because of the illness of the husband.
In B fifteen of the wives said that their children had no
plans regarding what occupations they would enter, but
only seven of the wives in A said that their children had not
made some decision. Eleven said that their children were
planning on going into business. In B fifteen of the wives
said that their husbands’ jobs had no future, but in A no
one expressed discouragement and ten said that there was
a fair outlook.

Contrasts in Home Problems

Material gathered in the same questionnaire bears upon
problems in making a home. In Area B seven families num-
bered eight persons, but in Area A only two families num-
bered as many as eight persons. In B there were no houses
with over six rooms; in A there were nine houses with over
six rooms. Twenty wives in B said that they discussed at
the family meal lack of food or unemployment; the most
frequent topics at the family meal in A were the things that
happened in school and the settling of plans. The most
frequent methods used to settle disagreements between
parents and children in B were spanking and scolding; in
A the most frequent method used was reasoning. In answer
to the question, “‘In your opinion, what is the cause of
marriage?’’ sixteen wives in B said, ‘“The desire to obtain
more money’’; but ‘“love” was the most frequent answer
givenin A. Most children of the unfavored area, for lack of
money, did not attend the motion pictures, but the favored
attended them about twice a month. Twelve mothers in B
said their children did not go to church or Sunday school at
all, because they could not afford it; but eighteen mothers
in A said their children went to Sunday school or church.
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The mothers said, in Area B, that they very seldom played
with their children, but fifteen mothers in Area A said that
they played with their children frequently. Money matters
were the chief source of disagreement between seventeen of
the wives and their husbands in B, and eighteen of the
wives in A said that they had no disagreements with their
husbands. A majority of mothers in both sections were
against having their children participate in petting parties.

Contrasts in Attitudes toward Education and
toward Leisure

Twenty housewives from Area B said that they had never
visited the school, but twenty-four in Area A had visited
the school. Twenty mothers in B did not know what their
children were learning in school that would help them in
the use of their leisure time; the mothers in the other area
offered many suggestions. None of the mothers in B were
members of the Parent-Teacher Association, but eighteen
mothers in A were interested members. Most of the house-
wives in both sections agreed that the purpose of education
was to help their children make a living (Area B) or secure
a good position (Area A). Only two mothers in A proffered
the idea that education was to help make their children
happy. The housewives in both sections agreed that read-
ing, spelling, and arithmetic were of most value to the
children and that history was of the least value. Most
wives in both sections wished to give their children as much
education as possible.

In Area B no mothers belonged to clubs; in Area A sev-
enteen mothers belonged to at least one club. Twenty
mothers in B attended no dances; only nine mothers or
wives in Area A attended no dances. Twenty mothers in
B said that they could not afford to go to church, while
most mothers in A attended church because ‘it helps a
"person lead a right life.”” 4

¢ The contrasting of Areas A and B in the preceding pages is based
upon material collected with the assistance of Margaret Nilsen.
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THE ActiviTIES OF CHILDREN IN THE Two
CuLTuRE DisTRICTS

The growing children carry on their activities under the
influence of the patterns of behavior established by the adults
and other children in the various social worlds of the typical
small city. The following paragraphs present a brief picture
of some of these activities of children.

The Introduction of the Child into Contrasting
Social Worlds

It is interesting to observe the contrasting types of wel-
come into this world that children from our two sections of
the city receive.

In Area A the parents probably have been interestedly
awaiting the coming of the new child for several months.
During this period the mother has had appropriate medical
care and observation. The other children in the family
have been expecting the child’s arrival and have been in-
structed somewhat in the physiology of the event. When
the child arrives, probably at the hospital, the event is
promptly chronicled in the local paper, and congratulations,
greetings, and flowers are sent to the mother and child.
Soon friends begin to come to the hospital and say to the
mother and to one another, “Isn’t it lovely!”” In other
words, this child is welcome.

In Area B there seems to be some doubt about the inter-
ested waiting for the child. The children in the family are
less likely to be informed by the parents of the expected
arrival of the child, but find out from the neighbor’s children
who have heard their parents gossiping about the event.
The children are told that the stork has brought the baby,
and enthusiasm over the arrival of the child is likely to be
mild, if not lacking altogether. Such gossip as the following
may be heard around the neighborhood: ‘“Can you imagine
the Joneses have another baby; isn’t that awful? That man
has more children than he can support now without having
any more.”



16 THE COMMUNITY AND THE TEACHER

Two children who have been brought into the world under
such different conditions and with such different welcomes
will be likely to ¢ontinue to grow up in different social
worlds. John, born in Area A, after about ten days or more
in the hospital nursery, is tucked into a carefully prepared
crib at home. He is nurtured by appropriate food, with
adequate medical care, and in at least a fairly helpful cul-
tural atmosphere. There is likely to be a relatively small
amount of quarrelling among the members of the family as
the child grows up, although it is probably true that the
parents could improve to a considerable degree the nature
of the subtle family relationships.®

The chances are much greater that Jack, of Area B, will
be born at home under rather unsanitary conditions. His
bed is not so likely to be comfortable and clean; the nature
of the food and personal attention he receives may be
determined by tradition rather than by modern medical
science. Nagging and loud complaints about food limita-
tions, money, and unemployment may be common. His
father may often be angry, disconsolate, or intoxicated.
His mother is more likely than John’s mother to be des-
perate, discouraged, and highly nervous.

Play Activities of Children from Two
Different Social Worlds

The children of River City participate in many activities
in their attempts to satisfy their basic desires for food,
love, security, and activity. They play ball, swim, play
marbles, collect stamps, collect butterflies, collect pretty
stones, attend motion pictures, play dolls, skate, toboggan,
ski, play tennis, play basket ball, play kitten ball, play
football, take music lessons, play in the boys’ band, partici-
pate in scout activities, sell newspapers, help the parents
around the house, smoke cigarettes, drink beer and whiskey
at ‘beer farms,” and participate in the activities of gangs

_ © Blanche Weil. Behavior of Young Children in the Same Family, p. 23.
Cambridge: Harvard University Press, 1928.
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and cliques, which may consist, in part, of the building of
a shack for the purpose of holding meetings of the gang.
Not all the activities of the children can be given here,
but an attempt will be made to indicate the nature of some
of their activities, with special reference to their play groups
and gangs.

A Play Group in Area B. — A student of sociology pro-
vides the following description and analysis of a play group,
or gang, of small boys in Area B that she had been observing:

I made my second visit to this area on Friday evening. Accom-
panied by a girl friend, I walked from the bridge south on a rather
poor road. Near a little green pond I met four or five boys throw-
ing stones into the water. One boy was holding a bottle in which
he had some polliwogs. I recognized one of the boys as a one-time
pupil; so I did not try to hide the fact that I was from the college.
My friend and I immediately became very much absorbed in the
polliwogs. We told the boys that we were interested in biology
and were out looking for bugs. I praised the boy who had caught
the polliwogs. He immediately showed that he was pleased and
offered to catch some for me if I should like them. Another boy
suggested that he knew where to get some June bugs. I made
use of my opportunity and told the boys they would save my life
if they would catch some bugs for me. It was agreed that I was
to meet them the next night. They were to catch all the bugs
they could find for me, and I was to treat them all to gum, with
two sticks for the one who had the most bugs. All five of the
boys were very much interested. I told them that they were a
pretty swell gang and suggested that we call ourselves the ‘Bug
Gang.” They laughed at the idea, but did not want such a ‘sissy’
name. I then suggested that they probably had a name for their
gang already. They said they didn’t, but that they were a pretty
powerful bunch. I asked them what they did besides throwing
stones and shooting with sling shots. One replied that they
smoked. Another said that was the reason why the swamp around
which we were standing had burned earlier in the spring. I asked
where they got the cigarettes. They laughed and said that some-
times they had to be satisfied with leaves and that sometimes
Susie’s dad gave them some. I wanted to know who ‘Susie’
was, and I learned that each boy in the gang had a girl’s name.
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I asked who their leader was and found out that ‘Elizabeth’ was
their leader. When I wanted to know which one was Elizabeth
I learned that he was on the top of the hill with the rest of the
gang. They were having sling-shot practice. I then suggested
that we walk over to where the other boys were — maybe they
could be persuaded to join the bug hunt, too. The suggestion
was accepted; so we started out. On the way I suggested that
perhaps we had better hurry as it was getting late, and their
mothers would be looking for them. At this they all roared with
laughter. One of the youngest members, aged nine, said, his
mother didn’t care what time he got in. I believed this, as his
appearance pointed strongly to the fact that his mother took
little interest in him. He had on an old torn and dirty coverall,
looked somewhat undernourished, needed a haircut badly, and
looked as if it had been some time since he had had a bath.
Another boy said that he should worry what time he got in, as
his mother didn’t have a rolling pin anyhow. This boy was eleven
years old, -very healthy looking, and was dressed in clean clothes
that were somewhat mended. The other three members of the
group said that they were twelve years old.

By this time we had reached the other boys. I was somewhat
surprised to see that they were a little older. They ranged from
thirteen to sixteen years of age. I opened the conversation by
mentioning that the tops of telephone poles had been used for
targets for sling-shot practice. One boy said that Elizabeth had
given more than one telephone man something to do. I found
Elizabeth, the gang leader, to be a very well-dressed young fellow
about fifteen years of age. He was a perfect picture of health
and mischief.

I asked the boys if they knew X, who, I thought, lived in Area B.
At the very mention of the name they all began to laugh, and said,
‘““His old man is crazy and he has a sister about sixteen years
old in the second grade yet.”” They said he lived down near the
dump. I wassurprised to find this boy a social outcast because he
was very poor and had a queer father, for three or four members
of the gang looked to me as if their backgrounds were also very
poor (though probably not queer). Three of the boys appeared
to come from homes of thrifty laboring men, and Elizabeth and
one other looked as if they might come from comfortable homes.

I began to wonder if X’s family alone was what made him an
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outcast. In school he was a very appreciative and willing student.
He often had to miss school, but he was very willing to come early
at noon and remain after school to make up the work he had
missed. I felt sorry for him and spent considerable time encourag-
ing him and helping him. He was very grateful when in penman-
ship class I let him use my old penmanship book instead of forcing
him to buy one, as the other children had been asked to do. I
believe X was very sensitive about the financial condition of his
family, as he would not admit that he was unable to buy a book
but said he had forgotten to get one. It was probably this feeling
of inferiority on his part, as well as the condition of his family,
that kept him from becoming a member of the gang.

From the discussion about X, the conversation turned toward
a discussion about school. I asked these boys if they were very
good at catching bugs. The idea didn’t seem to appeal to these
older boys. I had anticipated this, but it gave me an excuse to
talk to them. They began to talk freely about certain young
teachers and the tricks they played on them. The teachers they
liked were those who made them learn, but also made learning
interesting and let them have some fun. They didn’t like the
‘bossy’ teachers. They disliked the teachers who couldn’t keep
discipline. They were referred to as ‘dumb saps.” It was here
that stories about spitballs, gum, etc. came in. One teacher they
hated because he spent ‘“too much time preaching.”

The next night we returned to the pond where we had first
met the boys who were to collect our bugs. To put them in good
humor, I passed out the gum, making it clear that I was saving
some to pass around on the arrival of the rest of the gang. I
promised them all another stick at that time for their faithfulness
and good work. The promised gum kept them from parting com-
pany with us too rapidly. I told them I wanted a cricket the
worst way. Three of them plunged into the long grass and rubbish
about the pond looking for crickets. The other two stood by the
roadside talking to us. They told us about the fishing they had
done that morning and about the pickerel they had caught. . . .
It was very evident that these boys enjoyed wholesome outdoor
sports, but they did not have as much opportunity as they would
like to engage in them. .

The chief motive of the leader in chumming with this gang
seemed to be the desire to be with those whom he could dominate.
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He was a little bolder and wittier than any other member of the
gang. I strongly suspect that this boy would be the one to suggest
that the boys do something wrong, but I believe that he would
see to it that he himself did nothing that would place any blame
on him. The majority of the members seemed to be very decent,
well-meaning, and well-mannered young boys — but they had a
leader who was constantly asking them to do the things that
society objects to. It was Elizabeth who had just got through
proposing that they shoot at cars. . . .

As the boys approached, I could smell cigarettes and I began
teasing them about smoking. They wanted to know about the
bugs and sat down beside the road to talk. This evening they
seemed to be in one of those impossible moods to which boys are
sometimes susceptible. I told them they were a bum gang if they
did nothing but smoke cigarettes and hang along the roadside.
The gang leader told me, as he pulled out another cigarette, that
if we’d come down to the shack he would show me what they did.
I asked them if they were the gang who had a shack along the river.
I was informed that this shack was owned by the River Rats, who
were a bunch of sissies. I ventured to say that they must have a
good time when they invited the girls to their shack. They im-
mediately said that they were not interested in girls and that
theirs was a ‘he man’s gang.” They said they played strip poker
in their shack, smoked, and told ‘good’ jokes. I asked them what
some of their jokes were. One said, ‘‘Tell her that one about the
bear that went over the mountain.” Another, “Tell her the one
about the three old maids from Canada.” The boys did not tell
the jokes, but I suspect they were jokes on the sex theme.

What may be some desired social changes in the light of the
child’s needs? The answer seems to be, “‘Give the child something
to do.” Here these boys were gathered together and riding the
fence between right and wrong because there was nothing to do
on the right side of the fence and because they did not wish to be
on the wrong side of the fence. The boys were all hungering for
an opportunity to get a taste of good wholesome sports or work,
but there was nothing for them to do. It was easier for them to
form undesirable habits than desirable ones.

The parents seem too anxious for the children to ‘get outside.’
They seem to want them to get away because they do not want
the children to ‘mess up’ the whole place.
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This experience of a young field investigator reveals that
much of the leisure time of this group of boys was spent
roaming about in search of adventure. There appears to
be doubt regarding the positive social value of the activities,
and there was evident lack of adequate provision for wise
use of leisure time and for supervision of play. Strong
leadership in the direction of illegal activities would prob-
ably find willing followers in these boys as time goes on.

An Older Gang. — We now turn to a description of the
activities of an older gang of boys in an area similar to
Area B, but with, perhaps, more opportunity for illegal
activity than in Area B. The behavior patterns of this
gang, which are typical of gangs of its type, may easily be
developed later by the gang of young boys just studied.
The following is the report of a field study made by an
investigator who had known the gang for six years:

In the fall of 1926 we moved into what is known as Area B2.
Shortly afterward a family moved in next to us, and I was at once
attracted by the appearance of the largest boy. I thought he
was one of our neighbors’ sons, but I later found out that he was
a nephew of theirs. His appearance suggested that he was lazy
and shiftless. About a month later some of his friends started
coming to his house. I knew all the boys because I had lived in
River City a long time and was well acquainted with the younger
fellows.

Seven young boys not over eighteen form the membership of
the gang. Very seldom do the boys show up until noon. Most
of their activities are carried on in the evening; so they usually
sleep until late in the morning. Usually at noon they come to
the leader’s house and whistle to let him know that they are
outside waiting. Sometimes all seven meet here and discuss their
plans, and the conversation is often loud enough for me to hear.

One day I noticed that three new boys had joined the gang,
and I also noticed that two of the old members had left. This I
figured out was the process of weeding out those who had failed
to make good. I also noticed about a week later that one of the
three new members was dropped from the organization.

Occasionally another gang from the Polish settlement would
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come over and mingle with the gang, but some feeling of racial
antagonism was present and these meetings finally ceased.

As time went on, the gang became more closely knit together.
I then knew that the organization was formed and that each
member was satisfactory to the group. Without fail, every mem-
ber would be present at the gang’s meeting place in the evening.

The group is composed of seven members, the oldest about
twenty-one and the youngest sixteen. The boys were selected by
rules laid down by the leader. Every one smokes cigarettes; a
few chew tobacco; three drink intoxicating liquor. At the time
of organization they would have nothing to do with the opposite
sex, but their ideas have since changed.

The leader’s name [fictitious] is George Patta. He was born
on a farm in the state. His parents were both Polish and were
hard-working farmers. His father was killed in an accident, and
as a result the mother went violently insane. George and his
younger sister were placed in the home of an aunt where they have
been residing ever since. As a result of poor training and neglect
during childhood, George, the leader, has gone from good to bad.

Andy Pecks, a lad of nineteen, is next in command in the gang.
He is of German descent. His father is continually getting drunk
and is always beating or whipping the family. Andy never went
any farther in school than the sixth grade. He is a heavy cigarette
smoker and also a drinker. These patterns of behavior he un-
doubtedly took from his father.

Oscar Sands, a lad of eighteen, has lived in River City all his
life. He has what the other members call ‘a smart head.” His
advice and information on various subjects are eagerly sought by
the gang. He is of German descent, and although he comes from
a good family, his behavior is not of the best. His parents give
him anything he wants, and they have never tried to get him to
go to work.

Bill and Jimmie are the silent members. They do as they are
told, and most of the work falls on their shoulders. They are of
Polish descent and come from a good family. Failure to get work
during the depression has caused them to be more active than they
used to be in the gang’s affairs. Bill is eighteen, and Jimmie
is sixteen.

Another member of the gang is Bill Witchen. Although not
8o active in the gang’s activities, he is considered a good member
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to have around. He is the best fighter and the toughest one in
the bunch. He is eighteen years old and of German descent. Bill
is a heavy cigarette smoker and drinks more than the rest. His
parents have liquor at home constantly; consequently he can
drink whenever he wants to.

Eddie Parks is the seventh and last member of the organization.
He is of English descent and sixteen years old. His father has
been a bootlegger for years and at the present time is operating a
‘spiked-malt’ establishment. Eddie has come into contact with
a large number of people during his apprenticeship as a bartender,
and as a result of his work he has started to drink.

They are all fond of athletics, and although none of them takes
part in any sport, they all attend football, basketball, and base-
ball games. They don’t believe in paying admission to these
games, but they wait until an opportunity is presented to sneak in.

Another thing the boys believe in is stealing. Anything that
catches their eye is bound to be missing in the morning because
they believe in satisfying their desires. I have seen the leader
of the gang go into a house to steal something and become sur-
prised by the owners. He crawled out of a window upon the roof
and lay there for at least an hour before the owners departed. He
then completed his task of removing what he wanted. He was
caught with the material he had stolen, but either the owners
refused to prosecute him or his uncle, who at one time was a city
official, secured his release, because nothing ever happened.

Another interest that has sprung up in the gang is the admira-
tion for women. One of the members of the gang got acquainted
with a young girl of sixteen who worked as a housemaid for a
neighbor of his. He must have told the other members about her,
because it wasn’t long before they all took turns taking her out.
She, in the meanwhile, got acquainted with another girl and the
two became the gang’s companions.

The leader dominates the activities of the group. With a
cigarette or two hé can bribe the members into doing something
for him. He is also the best-looking boy and has the ability to
attract the girls to the gang. Those who do not obey him are
punished in some way. He has the ability to find things that may
be stolen, and his influence through his uncle with the city officials
makes it possible for the gang to do things and get away with them.

A conflict developed within the gang over ‘moonshine’ whiskey.
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Eddie Parks, the son of the bootlegger, had been stealing some of
his father’s supply and giving it to the gang to sell. His father
found out where his liquor was going and stopped the stealing.
This loss of goods for sale deprived the gang of spending money
for extra amusements. The gang made life miserable for Eddie
because he could not get any more liquor for sale.

There was one serious conflict between this gang and the West
End gang. The West End gang is made up of older and larger
boys who can hold their own even with mature men. A store was
robbed in the western part of the city last fall. In trying to solve
the mystery, the police rounded up both gangs. Each group
accused the other of robbing the store, although neither of the
gangs had done this job. This led to hatred for each other, and
one night at a dance hall at the Fair Grounds the two gangs met
to fight it out. I haven’t seen many gang fights, but this one was
the most interesting and most hotly contested one I ever expect
to see.

The members of the gang are very loyal to one another. If they
are questioned by the police, they all answer the same way that
the first one questioned does, if possible. If one member is dis-
missed from a basketball game for breaking in, they all go with
him. Of course they all broke in anyway.

The only associates of the gang members are the girls who are
willing to go out with them. At dances and at games they are
always to be found by themselves, and if anyone asks them a
question, they answer as briefly as possible.

For hangouts the gang uses the abandoned industrial buildings
a few blocks from their homes. Here no one bothers them, and
the tunnels between the buildings make secrecy easy.

The gang carries on a nice business of stealing equipment from
cars that are parked outside of ‘beer farms.” The stolen goods are
sold to a ‘fence.” The technique of stealing is for the gang to
stand together in front of the car from which it is desired to steal.
This is to make others feel that there is a crowd around. While
everyone is standing around, one member helps himself to what
he can take. . . .

On visiting Eddie Parks’s ‘beer farm’ I made it a special point
to see Eddie and to talk with him. After talking a while, I asked
him if he had been having any fun lately. He answered, “Boy,
did we have a party last night! I took some of Pa’s whiskey and
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we got a few women and went to the lake. We didn’t get in until
nine o’clock this morning. Boy! Was the gang ever soused!”

There are no playgrounds in Area B2. The police do not patrol
this section, and it is rumored that the police protect the ‘beer
farms.” It is easy for boys who are seeking adventure to fall into
the activities that are characteristic of this gang.

There is not much need for special comment. The study
of the younger gang revealed that in their seeking for ad-
venture they found little opportunity to satisfy their desire
except through activities ‘on the fence’ between legal and
illegal activities. The older gang, who had more experience
and opportunity to develop, had achieved a pattern of
behavior that might be described as delinquent. If their
activities continue along the lines now developed, one may
expect the boys to land in the state reformatory, unless they
are protected by political influence.

The activities described are not characteristic of all
groups of children and young people in the sections of the
city where the gangs just described were living, but there is
no doubt that the activities described, especially those of
the younger group, are frequent and characteristic of many
groups in the city and in other cities of a similar nature.
The reports given here may be duplicated many times over
with material from the research files of one of the writers.
We have, for example, gangs that have been identified as
follows: The Three Musketeers, The Ace-High Gang, The
River Rats, The Tree-Dwellers, The Southeast Gang, The
City Gang, The Shack Gang, The Unnamed Gang, etc.

The Shack Gang includes a group of about fifteen boys
ranging in age from eleven to sixteen. Many of their free
hours in the winter time are spent hanging about a little
shack on the east edge of the river near a skating rink.
This shack has a stove and the boys often sit around it,
smoke ‘butts,” and discuss the girls, the ‘bulls,’ and their
teachers, in no complimentary terms. The language used
by the boys is similar to that of a hard experienced man of
the streets. These boys allow no one in their gang save those
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who are as rough as they-are. When some of the adults on
top of the river bank took steps to have their hangout re-
moved by the police, the response of the gang, plentifully
sprinkled with profanity, was that they would find out who
called the police and make it tough for him.

Play Groups in Area A.— In Area A there is much less
unsupervised play among the younger children, and the
parents there provide opportunities for wholesome recrea-
tion more frequently than in Area B or similar areas. There
do not appear to be gangs engaging in bootlegging activities
and in stealing to the extent that they are present in some
other sections. Groups, however, are to be found among
the boys about sixteen to twenty years of age who smoke,
drink, ‘pet,” and go on excursions with the girls. The boys
in B tend to steal the money, the cigarettes, the drinks, etc.,
for their pleasure excursions. But the boys in A who are
out for excitement of the jazz type have their own money,
use their parents’ drinks, their parents’ cars, and take the
girls to their parents’ cottages (of course, the parents think
that the boys are attending a dance or are at the motion
picture theater).

Other Recreational Activities

River City provides in one way or another the following
facilities for leisure-time activities for children. There are
two theaters, the one featuring the higher-class type of show,
the other, Wild West pictures. There are in and near the
city three golf courses, ten dancing pavilions, sixteen play-
grounds (some supervised in the summer months), one
swimming beach (supervised in the summer), four athletic
fields, three bowling alleys, six tennis courts, five gymna-
siums, two skating rinks, two toboggan slides, seven pool
halls, one public library, dozens of ‘speakeasies’ and ‘bee
farms,” and a large number of unfrequented roads used fo
automobile parking by the ‘petters’ and others during the
evenings, winter and summer. Churches, about twenty ir
number, are well attended. The schools provide many extra
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curricular activities such as athletics, dramatics, orchestras,
bands, and clubs.

How Children Struggle for Social Status

Children, like adults, desire to be rated well by their asso-
ciates. In order to be so rated, they must meet certain
standards. These standards may vary somewhat from group
to group, and they may not necessarily correlate with adult
standards. Perhaps this is one reason why some adults
have difficulty in understanding some children. It may be
that the adults do not know that standards of behavior
necessary to obtain satisfactory status in a child group may
be very different from the adult standards; and the child
may think that the standards of the play group or gang are
much more important than the standards of the adult.

The following quotations from unpublished studies made
in many different sections of River City reveal some ways
by which children may obtain the social status they desire
— sometimes at considerable risk to themselves:

The group in which the struggle for social stdtus was most
evident was the group near the river. They all feel that in order
to be a full-fledged member of the gang they have to be able to
swim across the river. If unable to swim the distance, they are
outeasts socially until they have done so. Dick’s brother tried to
swim across, got a cramp, and perhaps would have drowned if he
had not been using an inner tube for a life-preserver. This did not
discourage him, and later he managed to swim the entire distance,
thus regaining his status in his group.

In the gang that hangs around the confectionery store, social
status seems to depend upon the number of girls a fellow takes out

in a certain length of time, how much money he has, and whether
or not he has a car to use.

The highest point in the social pyramid to the children is the
position of leader. They attempt to obtain this position in any
way that it is possible. The usual way is by fighting.

Leadership depends upon the amount of daring and proficiency
shown by the individual in sports and in rock fights, etc. The
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leaders are, I noted, for the most part boys who are good athletes
and also who are natural leaders. A leader must have brains along
with brawn. A boy who had striven for leadership in the group
and failed to get it was closely observed. I asked one of the smaller
boys why Bob wasn’t captain of the football team the boys had
last fall. He said, ‘‘Bob hasn’t any brains. Louis knows what to
do, but Bob always shoots off his mouth and then doesn’t know
what to do anyway.”

Desirable social status may also be given for ability in
many lines: in school, in extracurricular activities, and in
athletic activities. It may be given on account of the pos-
session of useful objects, such as knives or bicycles or cars.
Status may also be given according to the rating of one’s
parents or the section of the city from which one comes or
the nature of one’s behavior.

It may often happen that the child in school will think
more of what the members of the gang, who are often in
the same classroom, think of him than what the teacher and
the other students think of him. In cases where the stand-
ards of the gang differ much from the standards of the
school, the teacher may have continual disciplinary prob-
lems on her hands unless she learns how to ‘get next to’ the
gang. She may need to become a friend of the gang leader
and solicit his help.

Types of Children That Are Liked and
That Are Not Liked
The big fellow in the group is often well liked. The dar-

ing, the adventurous, the efficient, the one who codperates,
and the pleasant are all liked. The following statements
from the children are suggestive:

I like to play with Dick because he fights.

I like Jim because he’s a toughy.

Margaret has such nice dolls. I like her.

Dick has the nicest bow and arrow, and he lets me play
with them. He’s an awful nice boy.

I like to play with Nathan because he knows so many jokes.



A TYPICAL SMALL CITY 29

Types of children who are not liked are the whiner, the
tattletale, the tricky, the bossy, the nagging, the fearful,
the sissy, the untruthful, the queer, the poor sport, and the
teaser. The following statements of children are suggestive:

No good; he’s nothing but a ba:wl baby.

I don’t like to play with sissies.

I don’t like to play with Bob. He’s always bossing us guys
around.

I don’t like to play with Ted. He never tells the truth.

We don’t like to have him play with us because he always
tells everything to his sister.

He’s so babyish, he’s always crying. Nobody likes him.

The Truant

There is some truancy in River City, but not enough to
constitute a serious problem. The truancy appears to be
due to the lack of coGperation upon the part of the parents,
and is most frequent between the ages of thirteen and fifteen.
The effect of unfortunate home conditions on school attend-
ance may be illustrated by the following cases:

The K family caused the school authorities a good deal of
trouble. The second or third week of school Mr. K was sent
to Fort Leavenworth for selling moonshine. Mrs. K became
ill, and the children were not cared for. The two boys, under
sixteen, found work in a candy shop. At this time the county
child-welfare worker stepped in and sent the mother to the
University Hospital and the children to the home of some
relatives in the country.

Two truant boys and their widowed mother lived in an old
barn. The mother paid no attention to the boys, but gave
it rather to an indeterminate number of men who called at
all hours. She was often away with a man for a day or two.
The boys were frequently locked out and found it necessary
to crawl into the barn-home through the hayloft window.

When unfortunate home conditions and pedagogical re-
tardation are found together in the upper grades, truancy
is likely to result, especially in boys.
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It is not uncommon for truants to end in the juvenile
court. In the 1931 report of the juvenile court the following
types of cases appeared for consideration: stealing, immoral
conduct, feeble-mindedness, incest, repeated stealing, and
repeated immoral conduct. The judge of the court says
that he believes the following are some of the causes for
delinquency among the youth of the city: lack of moral
standards, the disorganization of many homes, the mad
desire for pleasure, the desire for pleasure coupled with the
lack of funds with which to obtain that pleasure, and the
lack of correlation between the teachings of the church and
school and modern life.

The following case suggests in a brief way the operation
of some of the causes named above:

Mr. D, whose wife has been dead for some years, has two
boys, John and Joe, who have been on probation in the juve-
nile court for three years. These boys are cared for by their
fourteen-year-old sister, who is in the high school and is
therefore away a great part of the day. The father is ‘hard,’
firm, and often extremely cruel to the children. Therefore,
the children have no sympathetic or constructive guidance
at home; instead, they run the streets looking for adventure
and excitement. They have found it in stealing of various
kinds. Because of the continuous lack of cooperation of the
home with the court, the judge discovered that the stealing
had become more serious, and it became necessary to send the
boys to the state correctional school.

TaE EDUCATIONAL SIGNIFICANCE OF SUCH STUDIES

This comparative study of a fairly typical small city has
revealed that the nature of the social life and the attitudes
toward life are not the same in all sections of the city. In
one section, for example, the husbands have relatively steady
work and at least a hopeful attitude toward the future; in
another section there is little steady work and an attitude
of little hope for the future. Other contrasts need not be
repeated here; they serve to bring out the point that a
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teacher who realizes and understands some of the traits or
culture patterns of the backgrounds from which her students
come may deal with her students in the classroom more
sympathetically and intelligently. To cite an instance, the
value of such knowledge has been well demonstrated by
Miss Julia Spooner in the demonstration school of the city
of Portland, Oregon. She and her teachers took pains to
ascertain the culture patterns in that community and to
work with the parents and other existing agencies toward
more desirable goals. The result has been the development
of a school that is entirely worthy of being called a demon-
stration school for, although the children come from homes
of both low and high socio-economic status, the visitor is
impressed with the cordial feeling among the students and
their excellent conduct. This knowledge of the means of
social control used by the parents in dealing with the
children, their attitudes toward life, and the economic and
family problems will be helpful to the teachers in any com-
munity, for the teacher needs a sympathetic understanding
of the problems of the parents and children in each of the
social worlds from which her pupils come.

Having in mind the materials and the observations set
forth in the preceding pages and also the sociological general-
izations set forth in the concluding pages of this chapter, we
may summarize as follows the more obvious implications
for the teacher of the sociological approach:

1. The teacher can more fully understand the behavior
of children and parents and sympathize with them in their
problems when she has adequate insight into the nature of
the social world of the community in which she is teaching.

2. The teacher who knows the nature of the culture of a
community can more easily adjust to it in her personal
life.

3. The teacher who understands the community in its
details can more easily help children to make a more satis-
factory adjustment to life as it is in reality.

4. The teacher can recognize the individual differences
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in children that are due to differences in the cultural back-
grounds from which the children come. This point of view
can be of great assistance in problems of discipline.

SoME S0CIOLOGICAL GENERALIZATIONS AND
DEFINITIONS

The concrete material obtained through the observation
and analysis of typical communities and presented in this
and in the following chapter provides a helpful background
for the understanding of the meaning of the following soci-
ological generalizations and definitions.

1. Human beings continually struggle with nature, with
one another, and with other groups for the satisfaction of
one or more of the basic social forces of hunger, love, security,
and activity.® (See Chapter I, ‘‘The Underlying Struggle,”
and the four sections following.)

2. One of the results of this struggle is the segregation of
persons of different interests and different socio-economic
status into separate districts. This segregation throws into
sharp contrast the different groups and the successful and
the unsuccessful. (See Chapter I, ‘‘Segregation.”)

3. Some of the causes for segregation are differences in
natural ability, differences in nationality, differences in race,
differences in education, differences in religion, differences
in ambition, and differences in customs.

4. The social problems of poverty, crime, juvenile de-
linquency, unemployment, sickness, ‘homelessness,” deser-
tion, and so forth, are found more often in some culture
districts than in others. This is due, in part, to the differ-
ences in socio-economic status of persons in the districts.
(See Chapter I, “Comparison of Two Segregated Areas,”
also Chapter 1I, “An Agricultural World.”)

5. Members of one segregated district often invade an-
other district. Examples are attempted invasions of white
residential districts by persons from another race, invasions

¢ Definitions of these and other terms used in technical senses by
sociologists will be found in the Glossary.
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of residential districts by business districts, and invasion by
chain stores of business districts dominated by independent
merchants. Invasions serve to stimulate conflicts between
different groups. (See Chapter I, ““Struggles among Busi-
ness Men.”’)

6. A group consists of two or more persons in interac-
tion and organization. (See Chapter I, ‘A Play Group in
Area B.”)

7. It is in the groups where persons come into face-to-
face contact that the personality and moral ideals of indi-
viduals are influenced. (See Chapter I, ‘“An Older Gang.”)

8. Persons tend to think their own group, and its ways
of doing things, is better than other groups (ethnocentrism).

9. That process by which persons learn to act together
in a group is called ‘socialization.” (See Chapter VIII,
““ Accommodation,’”” and Chapter XVIII, ‘“Morale.”)

10. The rating given by a group to a person or another
group is called ‘social status.” (See Chapter I, ‘‘ How Chil-
dren Struggle for Social Status.”)

11. The action that takes place between or among per-
sons, groups, or groups and persons is called ‘interaction.’
This interaction alters the participants in the process. (See
Chapter I, discussion of play groups.)

12. Interaction may be ‘conflict,” which is the opposition
of groups or persons to each other; or ‘accommodation,’
which is an identification of purposes of groups or persons.

13. Social status is often determined through social inter-
action. (See Chapter I, ‘“ How Children Struggle for Social
Status.”)

14. The difference in understanding or sympathetic un-
derstanding between persons and groups is called ‘social
distance.” (See Chapter II, account of the school conflict;
Chapters VI, VII, and XVII on conflict and on attitudes.)

15. The sum total of the material goods, the customs,
beliefs, knowledge, ete. acquired by man in his social con-
tacts is culture. (See Chapter II, ‘“Brief Sociological Analy-
sis of a Rural Community.”)
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16. The different cultures in different culture districts
account, in part, for differences in behavior between persons
reared in the different culture districts.

17. In the struggle to live, the persons inhabiting a given
culture district or culture area develop certain systems of
behavior or institutions like the family, industry, the school,
the church, recreation, ete., that are designed to satisfy one
or more basic human need. The particular form that a
social institution may take differs in different societies, and
although many different forms may satisfy the same basic
needs, it is also true that sometimes an institutional pattern
that really fails to satisfy the basic needs in any adequate
degree may be developed more or less by accident.

18. Cultures change, and the different aspects change at
different speeds — causing some parts to lag behind other
parts. This is called a ‘culture lag.’ Culture lags often
cause social problems. For example, our economic philos-
ophy of laissez faire has not changed as rapidly as have the
techniques of mass manufacturing. The result is that under
an uncontrolled policy of production there is produced more
than the people can buy. The observed effect is unemploy-
ment and poverty in an age of high potential production.
(See Chapter II, ‘“ An Agricultural World,” next to last para-
graph, and Chapter II, ‘A Mining World."””)

19. Social changes in the direction of the more complete
satisfaction of the basic human needs — food, love, security,
and activity — may be considered ‘social progress.’

20. Persons or groups are continually exercising control
or restraint in order to modify the behavior, thought, or
feeling of another person or another group. This is called
‘social control.’

21. People usually do not think in terms of general prin-
ciples and broad and liberal concepts, but in terms of the
immediate interests of their particular group and of them-
selves. (See Chapter II, ‘“An Agricultural World,” discus-
sion of voting.)

22, There is much poverty and near-poverty in towns,
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cities, and rural districts in the United States. (See Chap-
ter II, ““ An Industrial World.”)

23. The typical day of the average American is filled
with relatively uninteresting routine activities. (See Chap-
ter I, ‘A Lumbering and Resort Town.”)

24. The school is considered by parents a means of eco-
nomic salvation for their children, but the children, especially
in the high school, often are not much interested in the cur-
riculum.

QUESTIONS AND EXERCISES

1. In what ways do people struggle for a living or for a better
living in a small city?

2. What are some of the results of the struggle?

3. Compare the daily life of those who live in two different
culture districts. Go into detail.

4. In what ways can a school adjust to the social reality
revealed by your answer to Question 3? .

5. In what ways is child life influenced by the social life of
adults?

6. In what ways do children struggle for higher social status?

7. What are some of the common causes of truancy in the
school?

8. Select from the materials of Chapter I concrete materials
illustrative of the sociological generalizations or definitions num-
bered 1, 2, 4, 5, 6, 7, 10, 11, 13, 16, and 20.

9. In what ways can a teacher in the classroom utilize the
sociological generalizations studied?

10. Into what errors may teachers fall, sociologically speaking?

11. What can teachers do to reduce poverty?

12. Write out a brief analysis of a town or city with which you
are familiar and indicate the educational problems revealed by
your observations.

13. Study the leisure-time activities of the children in a partic-
ular culture district. To what extent has the school influenced
the nature of these activities?

14. In what ways can a teacher assist children to adjust to the
social world about them? Base your answer upon the facts of
social life in a particular culture district.

15. Indicate several different types of disciplinary problems in
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school that may arise out of a teacher’s failure to understand the
social backgrounds of her pupils.

16. Show how the disciplinary problems mentioned in your
response to Question 15 may be solved.

17. Make a study of a child and his relationships with his family
and his gang. Show in what way many of the child’s attitudes and
behavior patterns are determined by these contacts. What impli-
cations for school procedure can be drawn from the truths revealed
to you by the study?

18. Analyze a gang of boys or girls in order to determine the
social status of each member of the gang. What were the types of
social interaction that determined the social status in each case?

19. How do you account for the fact that many high-school
students are more interested in athletics and social activities than
in the curriculum?

20. Can the school become a means of raising the economic
status of all the students? Why? If not, what other motivation
must be included in the schools?

21. How can education contribute toward making more inter-
esting the typical day of the average American?

22. Under what conditions may the school be said to be con-
tributing to social progress?
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CHAPTER II
TYPICAL RURAL SOCIAL WORLDS

Brief sociological glimpses of rural social worlds are useful
to the teacher in themselves and also serve to illustrate
many of the sociological generalizations presented at the
end of Chapter I. In order to make these sociological gen-
eralizations real, the reader should attempt to identify each
of them with the concrete material presented in this chapter.

I. A LuMBERING AND RESORT CoMMUNITY — TiMBER Town !

First Glimpses. — Aboard the gas-electric train at 12:14 the
stray passenger is awakened by a ghostly ‘tootle’ in time to see
the dove-colored depot of Timber Town, a small lumbering and
resort town on the edge of civilization.

A drowsy, middle-aged man hastily sweeps the ecrumbs of snuff
from his soiled black vest, grasps his suitcase, and braces himself
against the seat ahead. As the train slows down, he staggers
into the aisle and moves uncertainly toward the end of the car
in company with a sturdy Indian and a large woman in brown.
The sight of Timber Town’s almost lifeless depot platform does
not appear to disturb this passenger or his two stoical companions
as they alight.

No one greets the travellers., The woman in brown gets off
last with the help of the conductor; the two men pay no attention
to her. The Indian nods at one of the stragglers and grunts
“Howdo” without appearing to do so; the woman in brown
walks slowly down the platform in the direction of town. She has
always lived in Timber Town and has just returned from & pro-
tracted visit to the home of her son seventy-six miles away. Her
face brightens as she observes the high price of blueberries in the
window of the general store.

The man with the snuff-speckled vest stops long enough at the

1 Adapted, in large part, from an unpublished manuscript by Corinne

Chapman in the sociological files of the St. Cloud State Teachers College.
]7
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depot to observe a group of men manipulating a noisy derrick and
with it loading short logs upon a flat car. Some distance behind
this group of men stands the tamarack forest bristling with slender
spires extending from a gloomy tangle of dead lower branches.
The man walks down beside a long string of box cars, and as he
rounds the end of the string, faces the window of Allison’s general
store and a group staring at the sign: ‘“Home-picked Blueberries,
35¢ a quart.” He overhears the following comments:

Thirty-five cents a quart! Man! Everybody’s out pickin’ blue-
berries to sell at Allison’s. Mrs. Starenski made three dollars
just yesterday afternoon. It’d take more’n three dollars an after-
noon to make me want to pick those —— blueberries in the boilin’
sun.

Yes, and she’ll get into town some day very soon and the price
will be down to twenty-five and fifteen just because they quit

shippin’ them out of town and the tourists out at Big Water Lake get
tired of them.

Dristricts. — The business district, topped by the watering
trough and the wooden band stand, extends one block away from
the depot in each of three directions. The west block includes a
good bakery shop, some rusty farm machinery, one pinched
dwelling, a dirty shop, a closed ten-cent store, and a drug store
suffering from diminishing returns.

The man whom we have been following turns down the east
street, once called ‘‘ Whiskey Row,” in search of a cheap rooming
place. He passes by the corrugated-metal-sided hotel with its
leather chairs and turns in at the café, which is tucked in between
a dull barber shop and a dusty pool hall. The window of the café
displays a wilted fern and a sign that reads:

“Be Good to Your Wife! Yow'll Never Have Another like Her!
Eat Your Meals Here!

The café also has a sign on the wall, “Rooms, Apply at the
Counter.” It appears that this café is also the rooming house for
many of the local lumberjacks. The hotel on the corner is used
by the tourists or travelling men.

The north street of the business section includes a theater, a
newspaper office, gas stations, two churches, and a lumber com-
pany. Passing farther on to the north, one observes a tumble-
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down shoemaker’s shop, a junk yard full of old tires, a cheap
garage, and a ‘“‘Snack Shack.” Then follows a forest ranger’s
cabin of good quality and on the other side of the highway a
string of shacks covered with tar paper or made of worn logs and
decorated with odds and ends of paint, often pink. On the out-
skirts of the village are a number of distressingly poor houses with
barns of similar quality, haystacks, moping cows tethered to
stakes, vagabond hens, and clotheslines.

Southeast of town, over a small hill, live those who appear to
have a higher socio-economic status. It is toward this section that
the woman in brown, a package of chops under her arm, is later
to be seen walking. She follows a grassy path for several blocks
past neat medium-sized homes that include porches, lawns, flowers,
gardens, and garages. The few relatively wealthy families live in
an exclusive block just across the tracks from the depot.

Industries. — South of town at the edge of the river and Flat
Reed Lake stand the remains of a million-dollar lumber mill.
When this mill was in operation, lumberjacks swarmed the woods
and kept the mill supplied with thousands of great pine logs. A
few blocks from the mill there developed a little settlement called
“Dog Town,” consisting of some small business-supply stores, three
large hotels to accommodate the lumberjacks, and a large number
of little houses called by some ‘“dog houses.”

Some fifteen or twenty years ago it was evident that the sources
of supply for the mill were about exhausted. Two of the big
hotels mysteriously burned within a ten-year period. The mill
later closed down. The people of Dog Town moved out; the
houses were removed; the population of Timber Town shrank
from 1700 to 1200. Timber Town now continues to live and con-
duct business in buildings built, for the most part, decades ago
and depends for its living upon trade with the Indians and witﬁ
summer tourists, upon the remnants of a once-flourishing lumber
industry, with some simple agricultural activities, and a bit of
road construction.

Occupations. — Many of the residents — the newspaper pro-
prietor, the store-owners, the garage-owner, and the school faculty
are exceptions — engage more or less in seasonal occupations,
commonly a combination of farming with lumbering. They plow
and clear land in the spring, cut hay and mend roads in the summer,
thresh grain and cut cordwood for fuel in the fall, and lumber all
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winter. It is not uncommon practice for a family breaking in
some ‘cut-over’ land to exchange farm produce for supplies at
one of the stores. Most people, however, try to pay cash for their
goods, even though the cash is difficult to get.

Incomes. — It is estimated that the average income of families
in the town is about one thousand dollars a year and the average
home is worth about a thousand dollars. Perhaps five per cent
of the residents have incomes over three thousand dollars and
probably ten per cent have incomes less than five hundred dollars
a year. Many homes are not modern, and most of the modern
ones include only electric lights, a faucet in the kitchen, and one
for the garden. Approximately fifteen of the two hundred fifty
houses have bathtubs.

Typrcal Conflict: the New School. — Timber Town has its con-
flicts between groups with different interests. Take, for example,
a conflict between the younger merchants and others who wish
to build for the future and the large taxpayers, retired persons,
bachelors, and other groups.

The school board had many times brought before the people
the fact that their children (now three hundred and fifty) were
attending school in an old frame building originally built for one
hundred pupils. The building was forty years old. The state had
refused the community any more state aid for a school conducted
in such an inadequate building. Something, therefore, had to be
done. Either the district could pay tuition for its children who
attended high school in another district or it could build a new
high school. The issue became: ‘“Shall we have a new high
school?”’ The people immediately lined themselves upon two sides.
The heavy taxpayers, bachelors, retired persons, and some others
argued about as follows:

Why should we build a new schoolhouse for other people’s
children? All they do is run all over the country nights. By the
looks of the plans, all they’re going to have is a big gymnasium.
They wouldn’t fill it if all the people in town came at once. I guess
all you have to know is how to turn somersaults to be educated.

We retired farmers have worked hard all our lives earning every
cent we have through hard work behind the plow and otherwise.
Our children were brought up on the farm and in the country school.
None of my children went to high school, and they grew up just
as good, maybe better. At least they were not getting into mischief
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like the town children do. And what does your modern high school
teach anyhow? What good does it do to know about the Egyptian
kings or about the mummies? They don’t help you get a job.
And what do you read in your school paper — just more parties,
feeds, plays, dances, and other social activities which can be carried
on without the expense of a high school.

It took us people that have stopped working many years to
scrape together the little we have, and now some of you propose
that a large part of it should go in taxes so your ‘smart children’
can have a little better school and your greedy business men can
earn a couple more dollars from the people that drive to town on
Friday or Saturday to take their boy or girl home over Sunday. If
they get the new school, I’ll be durned if I’ll ever set foot inside of
the door.

The progressive merchants and others interested in the useful-
ness of an educated citizenry argued about as follows:

If we provide adequate educational and recreational facilities
our children will not run all over the country. The present over-
crowded conditions are bad for the childrens’ health.

I am in favor of the new high school because I have children
attending now and others who will soon attend. Our present
building is the one that my wife and I attended, but the crowded
conditions handicap our children more than we were handicapped.
Our children are growing up in a fast changing world, and education
is necessary if the children are to keep pace efficiently. I see every
reason why we, as parents, should help to further all possible means
which will be to our childrens’ advantage.

A new high school will be of decided advantage to the children
living near town on farms as well as to the local young people; and
can’t you see that the high school would draw trade from the north,
the east, and the south, and the west? We have good roads lead-
ing into our town from all directions. Why not do something that
would encourage the people to trade more at our town? I do not
speak for myself alone, but I represent the business men.

The effect of the conflict of opinion upon business and trade
relations is indicated by the following conversation between two
members of the group opposed to further educational extensions:

“Do you trade at Milter’s any more?”

“No, I'll say I don’t, he thinks he’ll get more business from
the new school.”

“We’ll show him.”
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The majority of the citizens, however, voted for the new
school building. As the building progressed to completion and the
importance of the civic contribution was more completely realized,
more and more of the people came to support it. At the dedicatory
program, Mr. J, who had been the most violent in his opposition
to the new school, came early with many of his friends and sat
with them in the front row of the auditorium to listen while the
visiting speaker, a teachers college president, told them of the
importance of education in a civilized country and of the necessity
for building well for future generations through investments in
education.

Of course, conflicts like this one are not going on all the
time, but they crop out periodically in education, religion,
business, industry, and other fields. They do not always
end in an adjustment, but often in an impasse.

To those interested in education the study of the conflict
above, which is a common type, suggests the need for in-
struction in the elementary and high schools in the function
and importance of the American public school. This in-
struction may be expected to develop a citizenry more sym-
pathetic toward public education.

A Typical Saturday. — To return to the affairs of Timber
Town, an interesting insight into the daily life of the people
in this town is revealed by the following account of a typical
Saturday’s routine of life in the summertime:

7:00 A.M. The roaring cars of hurrying tourists awaken the
residents. The proprieter of one of the prominent ‘beer parlors,’
the pool hall, dons his apron and sweeps the previous day’s cigar
and cigarette butts out of the back door.

7:30 A.m. The clerks of the various stores may be seen to
move about putting out fresh fruits and vegetables and sweeping
the floors. '

8:00 aA.M. The doors of the stores are unlocked for the first
customers. Some of the busier farmers come in early, get their
shopping done, and leave for home. Other farmers come in for
the day. The men stand on one of the corners smoking ‘Cut
Plug.’ The women take the cream to the creamery and then
visit the various stores to look for the best bargains. Many of
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the women take the cream to the creamery in order to get hold
of the check before the ‘old man’ gets it and spends the money
for drink at the ‘beer parlor.’

9:00 A.M. The newspaper editor comes to his office, and the
resorters begin coming to town in numbers. They buy groceries
and films and inquire for their mail. At this time the streets are
lined with the Fords and trucks of the farmers and the Buicks and
Packards of the resorters. ‘

10:00 a.m. With much tooting, the train for the north woods
leaves. Sometimes it has a passenger in the bobbing coach. At
this time the editor crosses to the post office with an armful of
wrapped papers. He is in his shirt sleeves, but that makes no
difference in Timber Town. He stops for a chat with Ed Davis of
Allison’s and later meets his daughter, whom he greets with the
query: ‘“Well, what does mama want me to bring home this noon?”’

11:00 a.M. The freight train pulls in. For fifteen minutes
it shunts back and forth, leaving and taking on cars and filling
the town with creaks, whistles, and clouds of black smoke. Several
new tourist cars pull up to the curbs next to the grocery stores.
Loud greetings from the clerks precede the usual order of supplies.
Incidentally, the clerks find out where the tourists are going, what
cabins they are using at the lake, how long they are going to stay,
and why they came.

12:00-1:00 .M. People are off the streets and at lunch. The
mail is distributed.

1:00 p.M. The streets are filled with a variety of cars. The
post office surges with a miscellaneous crowd, including resort
women in clever summer togs or colored pajamas, lumberjacks
wearing sawdust-covered woolens, tradesmen in lavender shirt
sleeves, arrogant Indian lads wearing new brass-buttoned over-
alls, a grunting Indian buck, barefooted children, and other men
and women wearing a miscellany of soiled and ill-matched clothes.
As the people come and go and lumber trucks rumble by, a group
of boys gather before the motion-picture theater to study the
offering for the evening.

4:00 p.M. Activity is lulled. The train from the north woods
returns. Farmers, making a day of it, return home. New arrivals
cease and the editor goes home,

7:00 p.M. Other farmers come to town to trade. The barber
shops and grocery stores enjoy a brisk trade. ‘Timber Towners’
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and tourists or resorters throng the entrance of the motion-picture
theater. The pool hall is filled. After the show, the candy store
is temporarily thronged, and the young folks depart for a dance
at the town hall.

12:00 p.m. Cars full of young people return home from the
dance. A dark car or two is still parked outside the pool hall.
Joe’s wife hopes he will get home without driving his car into the
ditch.

A typical day for the family of a small business man runs
somewhat as follows:

At seven or seven-thirty the man of the house gets up and builds
a fire if it is winter. The woman prepares coffee and toast and
oatmeal for breakfast. She then calls the children. Ten minutes
later she calls the children again. Finally she goes upstairs, routs
the children out, and dresses the youngest. The husband leaves
for shop or store before the children are ready. After the children
leave for school shortly before nine, the mother busies herself
with the housework, tending the garden in the summer and
talking with the neighbors over the back fence. At half-past ten
she telephones her husband to tell him what to bring home at
noon. Shortly after twelve the children and the husband come
home for the noon meal at which there is a full measure of gossip
about persons in the town or about small duties about the house
or the experiences of the children at school. The children and
the father leave for town together. The early part of the after-
noon is spent by the mother in washing the dishes, shopping,
picking blueberries during the season, or in other odd jobs. At
four the children are home from school, and from then until bed
time the home and yard are full of their shouting and running.
After a simple supper, the older girls do the dishes and the parents
sit down to do a little reading, or they do a little gardening or take
a short ride in the family car. The magazines read by the family
will probably be among the following: Capper’s Farmer, Seed Jour-
nal, Farmer’s Weekly, Saturday Evening Post, Couniry Gentleman,
American Magazine, True Story, Wild Western, True Detective.

Let us now turn from this glimpse of some of the life of
a lumbering and resort town to further glimpses of the social
life of a relatively prosperous agricultural community.
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II. AN AGRICULTURAL WORLD — GATE CITY 2

Gate City is located in the midst of an agricultural region in
one of the north central states and is conveniently situated in
respect to highways and railroads.

Hyzstory. — It was in 1856 that the first building was begun, the
first group of settlers came in, and the first store was built in Gate
City. Communication with the outside world was at first carried
on with the aid of a pony mail service, and the influx of settlers
became so rapid that a large log hotel was built to accommodate
some of them. In 1856 a brick-making establishment was begun,
followed by the erection of a sawmill. These two industries, of
course, were established to meet the building needs of the region.
A church was built in 1866 and also a bank. In 1857 a township
school was provided by the raising of contributions, and the first
courthouse was established in 1872.

. Indians invaded the area in 1862 and gave the town a temporary
setback; but the town grew steadily — eight hundred souls in
1865, one thousand in 1875, three thousand today.

The first railroad came in 1879 and a second in 1899. In 1914
the main street was paved and connected with the automobile
transportation system of a great state.

Present Appearance. — Today Gate City is the business center
of a relatively prosperous farming community. About 85 per cent
of the people own their own homes and 15 per cent are renters.
The valuation of the homes ranges from $728 to $6000, averaging
about $2400.

The main street of Gate City is a portion of two state highways.
Five of the blocks of Main Street are flanked with the red or gray
brick business houses of the town. In recent years this street
has seen many improvements; it has been paved and electrically
lighted. Over the stores in the business section there are many
apartments in which transient workers find cheap quarters.

Segregation. — The first ward is occupied, in large part, by
representatives of the business and professional classes. The
streets of this section are flanked with oak, elm, and pine trees;
the lawns and gardens are kept in beautiful condition; the homes
are modern. Living in this section are most of the outstanding
leaders and ‘boosters’ of the town. This group works for more

* Adapted from an unpublished manuscript.



46 THE COMMUNITY AND THE TEACHER

paved streets, new sidewalks, remodeling of stores and homes,
Chautauquas, Lyceum courses, and the like; its members believe
in a future bigger and better Gate City, except possibly in depres-
sion times. The city school building is located in this ward, as
are many of the churches.

The second ward holds a larger proportion of the laboring
class. They live in smaller and older houses, and find it necessary
to cultivate vegetable gardens as well as flower gardens. There
is considerable overlapping between the first and second wards.

The third ward, lying across the railroad tracks, includes a
large proportion of the poorer working-class of the city. In this
area are to be found the canning factory, the flour mill, the grain
elevators, the depot, and the stockyards. There are few sidewalks
in this section, few trees, many vacant lots, few street improve-
ments, and many small and neglected houses. The third ward is
generally considered an undesirable place in which to live and is
referred to as ‘across the tracks.” The Mexican and Russian
sugar-beet workers, who move to town in the winter, live in this
section.

Industries. — The present industries of Gate City are closely
connected with the products of the agricultural area about it.
Gate City is a cattle-shipping center and has many corrals for
the temporary housing of stock. It had a flour mill until recently.
When this was closed, some of the men were transferred to larger
mills at other centers. The canning factory cans peas and corn
during the season and gives work to many school children and
women in the city. The ice-cream factory manufactures ice
cream, Eskimo pies, and frozen suckers, products that are sent
to towns near Gate City. The colperative creamery is always
busy making butter, and the grain elevators are still in operation.
There are now three chicken hatcheries in the city, and this busi-
ness may become permanent. Many of the residents of the third
ward raise chickens and sell fresh eggs and dressed chickens to the
people of the other wards. Gate City also has its annual county
fair.

Local Trade. — The fact that the city is connected with its
environs by many good highways makes it possible for Main Street
to become a reasonably good trading center, used by many persons
from the agricultural environs and by many from Gate City
itself. There is a tendency, however, for the more prosperous
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residents to do some of their shopping in the larger centers some
distance away. The advent of good roads and of the automobile
has stimulated this tendency.
There certainly are differences of opinion among the potential
shoppers regarding the value of the trading center in Gate City.
The enthusiastic shoppers speak somewhat as follows:
I always do my Christmas shopping in Gate City. It’s a good
place to shop.
I like this town. One can usually get what he wants because there
are just enough stores to choose from.

I think people should patronize their home stores. What would
happen if every one went out of town?

The disappointed shoppers speak about as follows:

The prices are too high.

I’ve never seen such a place. You simply can’t buy a dress unless
you see about six others just like it.

That fellow doesn’t know how to fit shoes.

What Gate City needs is a good photographer. Did you ever
see such pictures? They don’t look like me at all.

I like Lake City. There are many more stores than in Gate City.
I believe the prices are lower, too.

Attitudes. — Many young people of Gate City like to go to the
larger centers because of the parks and amusements there that
are not to be found in their own city. There is no municipal park
in Gate City. There are an unimproved and little-used playground
and three fair tennis courts. Skating rinks and miniature golf
courses have been closed because older citizens objected to the
noise. The attitude of many young people in Gate City toward
the older generation, which is in control, seems to be expressed
in the following statement: ‘“The old folks talk about keeping
us at home, but there’s nothing to do. We’ve got to go some place
where we can have a little fun once in a while.”

Different types of persons in Gate City tend to have different
types of attitudes toward the city. The older and relatively
comfortably situated people seem to be content with the existing
conditions, as suggested by the following representative statements
from persons of this type:

I like Gate City. It is such a nice quiet town and just the right
size.
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This has always been my home town. No other would be home
to me. I like.it.

Gate City is a fine place to live. It has a good school, and there
are all kinds of churches. One may go where he pleases.

The younger people, however, do not seem to be so enthusiastic
about the possibilities of their home town, and they are freely
critical. The following statements by young people indicate
the discontent of many of them:

It seem hke a fellow has to get out of town before the home folks
think he’s any good. They think he’s just a kid as long as he stays
at home.

There’s nothing to do in this little dump. Some old erabs won’t
let a skating rink in because there’s too much noise. Some won’t
allow a miniature golf course because that’s too much noise, too.
What shall we do? Sit around with folded hands all our lives?
That’s no fun.

It’s a cinch you can’t get a job in this town.

Loafers. — Gate City seems to have a definite group of unem-
ployed and loafers. They hang around the pool halls or go from
house to house begging for coffee, bread, and sugar. They also
beg food from the grocery stores and bakeries. Many of the
unemployed men hang about a place over by the mill called ‘Bum
Town,” where they cook their charity food and sleep at night during
the summer. Some of the merchants and householders are criti-
cized for giving these men food, on the ground that this will tend
to keep them in town. The attitude of the unemployed is, in part,
expressed by such utterances as, ‘“Aw, what’s the use? You
couldn’t get a job here to save you.” “Shucks! This is a heck of
a town.”

Many of the young children, who have not yet thought much
about problems connected with the struggle for existence in an
agricultural town or in any other kind of town, appear to be
naively enthusiastic. They say, ‘“Oh, Gate City is a dandy town!
I like it. Did you know that we beat Lake City in basket ball
last night?”’

Gossip. — In this small agricultural town gossip is common.
Nearly all the citizens gossip. They gossip about the newcomers,
about the doings of the neighbors, and about the activities of the
young people. This gossip is a definite factor in controlling the
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people. Any one who violates the mores becomes a subject for
gossip. Those in business and professional life find it necessary
to be very careful of their behavior for fear that gossip may ruin
their trade or lose them their positions. A few specific illustrations
of gossip follow:

A Conversation between Two Members of
a Sewing Circle

Do you know it is the limit the way the people in this town gossip?
The Smiths had company for lunch today, and all they talked about
was other people. I went down town this afternoon. I went to
E’s store and there the clerks stood gossiping. I don’t know whom
they were talking about, but they kept still when I came in.

1 suppose that was that Marie Daws. She always knows thelatest.
She acts as though she’s laughing and talking about the customers.

She drives more trade away from that store than the others
together can pull in.

You wouldn’t catch her keeping a job in the city. Believe me, the
clerks in the city have to be polite. You don’t see them laughing at
the customers.

A Conversation between Two Members of the
Social Set of the First Ward

I think the best thing for them to do would be to get a divorce.

I don’t think so; you know what a disgrace that would be. I
suppose J would lose a lot of his business, and the people would
gasp and talk. )

I do think that perhaps they would be happier apart, but it would
be impossible for both of them to stay here.

Since they haven’t any children, if I were she, I would pick up
and go. He has plenty of money to give her, but I.am sure she has
plenty of her own.

Oh, she’s too proud to give the people a chance to talk. You know
they warned her before she married him about what kind of person
he was. She’ll stick it out. She'll never let Gate City say that she
was wrong.

It is gossip like the above that leads many young people to make
such unfortunate assertions as, ‘Believe me, when I want a good
time, I have sense enough to get out of